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PREFACE

This document, which has been produced by the Evaluation Technical Assistance

Program at the Transition Institute at Illinois, is a directory of current and newly expired

projects funded under the Office of Special Education and Rehabilitative Services' (OSEXY

Secondary Education and Transition Initiative. The information and descriptive data

contained in the Project Profiles and Summary sections were derived in part from the

Project Characteristics Ouettionnaire and Expired Projects' Characteristics Ouestionnaire

(PCQ, EPCQ) completed by OSERS-funded projects in early 1991 (see Appendices A and B).

In some cases, additional project information was obtained from the original grant

applications and previous years' profiles. The information in the individual competition

profiles was gathered directly from the grant announcement packets for each competition.

Two changes have been made in the composition of the 1991 Compendium. Individual

profiles within each competition are arranged numerically, by Institute number to facilitate

quick access. Also, a project title access has been added to the indexes. This allows quick

look-up if the user knows a project's name.

Individual case studies are again being highlighted. For the second year we feature

individuals' and projects' successes and we thank the OSERS projects that responded to our

request for this information.

Readers interested in descriptive information on the projects that expired before 1990

may refer to previous editions of the Compendium or may contact the Institute.

Summaries and profiles of projects expiring during 1990 are included in this volume.

The 1991 Compendium is divided into six sections:

The btroduction describes the Transition Initiative and the role of the Transition

Institute at Illinois.



Judividual Case Studio begins with an introductory statement followed by a series of

one-page case studies grouped by competition. Case studies were solicited from projects in

the 84.078C, 84.158K, 84.1585, and 84.158N competitions.

The DysndeidtsilDajgainAki contains a description of the competitions, including

current and expired projects, as well as data collected from the current pro*cts.

The Project Profiles are grouped by competition. Each section contains a description of

the competition, a data summary of the current and recently expired projects funded under

the competition, followed by individual project profiles for current and recently expired

projects. The five Compefition Profiles provide a summary of the purpose, authority, eligi-

ble recipients, funds available, number of grants awarded, and duration of awards for each

competition; they precede the individual profiles of current projects for each competition.

The Summary of Project Profiles summarizes the data reported in the individual

profiles of current projects for each competition, whereas each current project is described in

the Individual Project Profiles. These profiles include project demographic information,

purpose, current focus, primary grantee, cooperating agencies, project participants, project

evaluation, and products.

In 1990, federal funding was terminated for 41 projects. Summaries and project profiles

for these "recently expired" projects can be found under competitions 84,078C, 84.158C,

84.158L and 84.128A. The summary of Expired Project Profiles presents an overview of

these projects' purpose, focus of continuation activities, project comnonents being

continued, and project products. The individual Expired Project Profiles following each

Summary provide information about the original project purpose and, if reported, the focus

of the expired project's continuation activities, the project components being continued

(and by whom), and the products available from the project. In many cases, dissemination

and replication activities are continuing for these projects.

The Index provides a guide to projects' key personnel, location, disabilities served, and

project titles.

2 1 0



The Appeudices irwlude copies of the PCQ, EPCQ and the Master Mailing List for Project

Directors.

The Compendium is an annual publication of the Transition Institute at Illinois

intended for use by project directors, OSERS project officers, and Transition Institute staff.

Others involved in the transition effort may also find this document useful for obtaining

an up-to-date view of the nationwide transition effort being supported by the U.S.

Department of Education, Office of Special Education and Rehabilitative Services. Users of

the compendium are encouraged to communicate directly with project contact persons

listed on the profiles to obtain information about specific projects. Users are also urged to

submit comments and suggestions for how to improve the usability and effecfiveness of

future editions of the comRenclium.

Points of view or opinions expressed in this document do not necessarily represent the

U.S. Department of Education's position or policy; the contents are presented for informa-

tion only, and no endorsement is intended.



INTRODUCTION1

The economic, educational, and employment problems encountered by youths and

adults with disabilities have been addressed in the past through a number of federal

legislative incentives. Thus, assurances of nondiscrimination, mandated servizes, and

equal access to services have infused federal legislative initiatives since the passage of P.L.

94-142. However, only recently has Congress elected to focus directly on the transition from

school to work attained by individuals with disabilities. Specifically, Section 626 of the

Education of the Handicapped Act Amendments of 1983 (Public Law 98-199), entitled:

"Secondary Education and Transition Services for Handicapped Youth," the first piece of

legislation focusing on transition, was enacted to stimulate a nationwide transition

initiative. Concurrently, the Office of Special Education and Rehabilitative Services

(OSERS), under the leadership of Assistant Secretary Madeleine C. Will, became a catalyst

for making the Transition Initiative a natiorai priority.

With the passage of Section 626 of the Education of the Handicapped Act Amendments

of 1983 (P.L. 98-199), Congress outlined grant competitions designed to stimulate the

development of transition services across the United States. The major obje,:tive of Section

626 of P.L. 98-199 was to facilitate improvement and development of secondary special

education programs and to strengthen and coordinate education, training, and related

services to assist in the transition process. Additionally, grant programs were also

authorized under Sections 641 and 642 of P.L. 98-199, and Section 311 of the Rehabilitation

Act Amendments of 1986 (P.L. 99-506).

Youths and adults with disabilities now have a statutory right to expect their aclucation

and training to prepare them to attain their employment, residential, and community

11'ortions of this Introduction were taken from Rusch, F. R., De Stefano, L. Chadsey-Rusch,
J., Phelps, L. A., & Szymanski, E. (Eds.), (1992). Transition from school to adult lif : Model
linkages1 and issues. Sycamore, IL: Sycamore Publishing.



expectations. The Individuals with Disabilities Education Act (IDEA) of 1990 (P.L. 101-476),

formerly known as the Education of the Handicapped Act Amendments of 1990, addresses

the transition of youths with disabilities from the secondary educational environment to

the multifaceted environments of aiult life.

The statutory definition of transition services encompasses many of the different aspects

of individual transitions. The term "transition services" means:

a coordinated set of activities for a student, designed within an outcome-

oriented process, which promotes movement from school to post-school

activities, including post-secondary education, vocational training, integrated

employment (including supported employment), antinuing education, adult

services, independent living, or community participation. (Individuals with

Disabilities Education Act Amendments, 1990, Section 602 [AL 20 U.S.C. 1401

[A])

Transition services are implemented through the individualized education program

(IEP), which must include:

a statement of the needed transition services for students beginning no later

than age 16 and annually thereafter (and, when determined appropriate for

the individual, beginning at age 14 or younger), including when appropriate,

a statement of the interagency responsibilities or linkages (or both) before the

student leaves the school setting. (Individuals with Disabilities Education Act

Amendments, 1990, Section 602 [A], 20 U.S.C. 1401 [A])

To assist in evaluating and extending the impact of the federal initiative, the Transition

Institute was formed in August 1985, and extended in 1990. Through a five-year

cooperative agreement with OSERS, the Transition Institute is studying the issues and

problems related to secondary education and transitional services. One of the major

activities within the Institute's Evaluation Technical Assistance Program consists of

collecting, summarizing, and disseminating information about the model programs funded

6 13



under the Secondary Education and Transition Services Initiative. The dissemination of

descriptive data through the familendimmAtimjgcLEE2filfs is intended to facilitate efforts

to ensure the long-range impact of the initiative upon both school and community-based

programs.
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I

INDIVIDUAL CASE STUDIES

In October 1990,1etters were sent by the Transition Institute to 68 directors of current and

recently expired projects in the 84.078C, 84.158S, 84.158N, and 84.158K competitions

requesting case Audies of successful program participants. These particular competitions

represented projects providing direct service to young adults with disabilities as part of their

goals and objective:. In an effort to standandize the content and length of each case study, a

form was pmvided that requested a description of the participant, the "model" services

provided, and the impact of those services upon the life of the individual participant.

This is the second time that case studies have been included in the annual Compendia.

Institute staff are enthusiastic about presenting real-life accounts of successful program

participants. Besides, many of the project directors have expressed enthusiasm for having

the opportunity to include the success of their projects in this volume. Heretofore, the

compendia had included only aggregate numbers of persons served and their disabilities,

along with simple listings of program components. However, case studies enable readers to

see how these program practices have intervened to improve the lives of individuals with

disabilities.

Individual studies are organized by competition. The following case studies are

arranged by Transition Institute number (TIO within the four competitions.

9
1 r



Competition 94.8713C

Postsecondary Demonstration Projects



A Demonstration Project far Teaching Entry-Leuel Jab Skills to Youths
with Mild end Moderate Handicaps by Employing Co-workers es Trainers

Director: Rita Curl
Logan, UT
Ti* 212

(84.078C)

I. How would you describe the student/client et the time el referral? (Include
general demographics, family end friendship structures, school end/or
employment status.)

BR was referred a age 18. He had been in a residential treatnwnt school for the last two years
of high school because of severe emotional problems manifested in suicidal attempts, extreme
outbursts of anger and violence, alcohol and drug abuse, and prescription drug abuse (was under
psychiatric care since a young child). Low self-esteem and depression were significant. He

dropped out of vocational school where he was studying auto mechanics about the time of initial
contact with project. Parents with whom he resided were well eckicated professkmals. They were
supportive but mother came from family with emotional iltresses, and she herself had difficulty inter-
acting with BR. At the time of referral, emotional and psychological problems were still persistent.
BR presents an umisual intellectual profile, scoring 131 verbal, 101 performance on WISC-R. He
had only two friendsboys he jammed with in a musical group. Prior to entering the program he had
never held a job for more than a few days except for one summer youth pb.

it. Whet model program services did this student/client receive? (include
references to Individualized plans, teeining, coordination efforts, end so en.)

Career testing indicated BR would enjoy woddng outside with Ms hands on large machines, as
well as being comfortable in academic settings. Pretralning in social/emotbnal areas utilized the
Asset program, informal ascussim, and interview techniques. After 12 intemiews he was offered
a job as clerk in an automotive shop but his assigned co-worker word on vacation at time of hire. BR
fell asleep on the job and was fired after four days. After two more interviews he took a job in the
Departmerd of Industrial Technology at a urdversity with a co-worker. Duties involved painting,
welding, autobody, metal fabrication, and some office work. Serious problems occurred with atten-
dance at wort, as he arrived generally an hour or more late, experienced serious depression (many
contacts were made with the family, co-worker, psychiatrist and dent to support fragile morale).
Work hours were changed from 800109:00 a.m. A raise was offered if BR arrived at work at 9:00
a.m. consistently, and would take on addtional duties. As this began to work, time of arrival
changed back to 800 a.m. instead of being anti-social, he became too social and taking interfered
with work. Additional comptiints, after attendance and punctuality were addressed, regarding
woddng independently, working at job consistently, working at expected rate, anticipating what
needs to be ame next, and accepting criticism. He was encouraged to complete welding courses.
A second pay raise was made based on meeting adational lEP goals.

Ill. How did this individual's life change as a result of your program? (include
references to academic, employment, residential, leisure, end social out-
comes as appropriate.)

BR has kepi this job for 15 months and earned two 50e pay increases. He achieved coming to
work and arriving on time, and ag !EP objectives. He Warned to weld and do ag kinds of jobs well. He
studied and attended classes regularly and made some very good wades. He did more than one-
third of the wekfing on a large machine designed by the department for recycling use. He
contributed many ideas toward the construction and design of the machine. His name is on the
petard which has been applied for. He received most praiseworthy letters of reconvnendation from
co-worker and supervisor for his resume. His last co-worker performance westionnaire average was
6.09 on a scale of 1-7, or better than licgral to best worker.' He bought a trua. He gave up aa

drugs, inducing crack cocaine, prescriOlon drugs, and alcohol. He has become fairly serious about
a girt and has some Iong-term plans with her. He now smiles, asks quesdons from others, has eye
contact and much better verbal communication skills.



Community Scholar Program
Director: Judy Cook

Chicago, IL
T1# 214

(84.078C)

Nem would you describe the student/client at the time of referral? (Include
general demographics, family end friendship structures, school and/or
employment status.)

Dave Miller was referred to the Community Scholar Program of the Thresholds Psychosocial
Rehabilitation Agency on 9-14-88 suffering from severe depression. He obtained his high school
dipbma from Thresholds School. His past educational experience had been very painful for him.
He had a desire to improve his reading and math skills so that he could go to college. It was
indicated that Dave is a shy and withdrawn individual. He has adequate social skills but is looking for
employment in an area with limited customer contact. He has difficulty staying on task. His anxiety
response is to withdraw further. Dave lives with his parents.

I I . What model program services dld this student/client receive? (Include
references to Individualized plans, training, coordination efforts, and so on.)

Dave entered the Community Scholar Program as a member of Thresholds Young Adult
Program. He enrolled for two of the college preparatory classes: introckiction to College/Trade
School and Study Skills. Dave had a great deal of cAfficulty with attendance. He did rixich better
with a one-on-one program so he was placed in individuailzed tutoring. He was tutored in math and
study skills. He began to show an interest in returning to school as his self-confidence increased.

III. Now did this individual's life change as a result of your program? (include
references to academic, employment, residential, leisure, and social out-
comes as appropriate.)

With constant support from the Community Scholar Program staff Dave eventually enrolled in
the auto mechanics program at Washbume Trade School. He continued to attend the Community
Scholar Program for tutorial assistance and ongoirg support. Dave dd wen in the program and was
able to complete the program at Washbume Trade School. He has been closed from our agency. It
is reported that he is doing well. He is working and has recently become a father.
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Project TEST CORE
Director: Jack Humbert

Kalamazoo, Mi
T1# 216

(114.0711C)

1. New would you describe the student/client at the time of referral? (Include

general demographics, family end friendship structures, school end/or
mployment states.)

At the time of mien*, the female client was 35 years old and had been living in a rural setting

with a large family most of her life. She was legally blind, with the dlagnolis of Retinitis Pigmentosa.

She had completed a high school education through the local school system, but her past employ-

ment was limited to farm work and babysittingfhousekeeping. Upon entering the project, this

individual was shy and lacked confidence in herself and the ability to relate appropriately with others

in stressful situations.

11. Whet model program services did this student/client receive? (include
references to individualized plans, training, coordination efforts, and so on.)

The cleirs vocational interest was that of cletary aide. She was assessed and emptied in a

vocational training program in commercial food service. She received all program components for

the positions of cook's helper and kitchen worker. She also atterreoted to improve her math and

miming skills through remedial co/mute/tad instruction. Job seeking skills were indicted in all

programs.
Her vision did not require adaptation of matedals such as recipes or class assignments.

However, the visual impairment caused her to function more slowly and carefully. She used
scanning technkores to move about the kitchen safely. At times, ft was thought she may have had

other physical problems causing slowness in her work. A comiete physical exan took place upon

employment. She received VA counseUng and support from the Michigan Commission for the Blind

thrmighout her training.
She participated in a co-op work experience at a local nursing home at the end of her one year

program. She did satisfactory work and was dependable in attendance there. She seemed to get

along weU with co-workers.

It is, Now did this individual's life chang es a result of gour program? (include
references to academic, employment, residential, leisure, and social out-
comes as ppropriate.)

Following grackration, she received placement assistance from the Project Coordinator and
Michigan Commisidon for the Blind. She secured temorary, part-time work at first as a kitchen

hegoer. A few months later she was placed in a more permanent position at a local company's

cafeteria with assistance from Goodwill industries.
Overall, this indvidual became more confident and assertive because of her participation in

TEST CORE and vocational training. She learned how to communicate better with co-workers or a

supervisor, even when situations were difficult for her. She overcame fears about living alone in an

apartrmmt. She even moved to another city and met the challenge of *Kling a new living arrange-

ment. Interviewing continued to be difficult for her. Becoming aware of her own strengths and

weaknesses is an ongoing process.

19
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Project IMPRCT
Director Jahn Hopper

Drumright, OK
TI* 218

(84.079C)

I. Hour would you describe the student/client et the time of referral? (Include
general demographics, family and friendship structures, school and/or
employment status.)

Sue Smith was 43 years old when she began anent:Ong classes. She is of American Indan
background and had not worked outside the holm for many years. She had attenpted admission
to the Practical Nursing program several times previously. However, she was riot selected because
her academic Mills were lower than the prolyam gddelines. Her pre/post program academic scores
are: TABE reading total, 7.8/7.9; math total, 9.7/9/2; WRAT-R reading, 6E/10E; math, 8B19B;
BETA-1110, 76.

. What model program services did this student/client receive? (Include
references to indisrlduelized plans, training, coordieetion efforts, end so on.)

Program SelViCes received included: academic/vocational assessment, counseling, placement
in adult academic assistance (AAA) program, and placement in the Practical Nursing program.
Adapted materials continued to be available to her.

While attending class In the MA program, the student received extensive training in study
skills, improvement of her self-concept, reading and mathematics. She was counseled on
vocational goals and was made aware of the difficulty level of the Practical Nursing curricula and
concepts. She knew admission to the Practical Nursing program would require a very serious effort
on her part; yet, she wrs detennined to become a Licensed Practical Nurse.

Ill. Now did this individual's life change as a result of your program? (Include
references to academic, employment, residential, leisure, end social out-
comes as appropriate.)

She has gained confidence in her ability to team and retain information. She is challenged by
new information, not frightened by it. Although post-testing results showed weak skills in reading
and math, she is successful in the Practical Nursing program. At the beginning of her program,
adapted materials were made available to her to help her retain the information. At this time, she has
completed 50% of the prowam and does not need the adapted materials to maintain her academic
skills. Her success in this program has been very positive for her and the instructional staff.



Linn-Benton Community College
Director: Paula Grigsby

filbanyt OR
Ti* 220

(14.078C)

I. low would you describe the studeet/client et the time of referral? (include

general dmographics, family sad friendship structures, school and/or

employment status.)
Student OL was 19 years obi when he entered the Vocational Access Project He was referred

by one of the coliegeisacademic advisors became of his low placement scores. These low scores

would have requked him to enter a remedial program rather than his chosen program of culnary arts.

DL received special education services in high school because of borderline intellectual ability and a

speech impairment. DL Ived athome with his parents who were periodically unemployed. He came

from a very modest economic background but his parents were supportive of his educational activi-

ties.

I. Whet modal program services did this student/client recelue? (Include
references to individualized plans, training, coordination efforts, end se on.)

OL received most of the supportive services and aids available through the Vocational Access

Program. He used study guides developed for Cuinary Arts by the Vocational Access staff. The

staff advied the Culinary Ms text b a lower mating level for DL until they learned that Dt's excel-

lent memory and visualization &Ms allowed him to use the retailer textbook. DL used notetaking

services and the tutorial lab available through the program. DL completed the wrier Culinary Ms
certification program with a final GPA of 2.67. He wa.. referred to the community job placement

portion of the project were he was assisted in locating a job in his field.

Hew did this individual's life change as a result of your program? (Include
referencs to academic, mployment, residential, leisure, sad social out-
comes as apprpriate.)

As DL achieved academic success, his entire demeanor changed. He became more socially

outgoing, his appearance improved, he developed some friendships with his nonhindicappeo

peers and he joined and became a leader in the schoors Culinary Ms Club. As DL progressed

through the Culinary Arts courses, he not only learned the contei* but learned how to compensate

for his learning cIsabilities. His sell-confidence and self-esteem grew. DL's employment resulted in

a change of economic stalls, for him and his family. This family had no steady employment. Dt.`s

training has provided the family with economic stabirity through steademployment. Six months atter

his initial employment, DL bought lunch for one of the staff to express his appreciation for the assis-

tance he had received.



Bakersfield College
Director Charles Wall

Bakersfield, CA
T1* 241

(04.078C)

Now mould gou describe the student/client et the time of referral? (include
general demographics, family and friendship structures, school and/or
employment status.)

Student had been a physically normal 40 year old female who worked as a hairdresser for 23
years. Two years prior to referral to Project Employment, skskire was thrown from a horse, suffering
a broken skull, spinal ir4uries, nerve damage, and brain injury. Student was hospitalized for three
weeks but for rbc months was non-functional, midge to distingpAsh up from down, no control over
bowels, and could not wak well. After two years of physical therapy, student was Ole to walk well
enough to work agiNn. Department of Rehabilitation suggested student return to Wool for a coun-
sefing certificate. The closest location ki obtain 0* certificate was at a university 125 miles west of
student's tome which required an amount of driving beyond the doctors recommendation. (Von
completion of these courses (1 1/2 years with high gnu:* point average)), student learned certificate
was postgrakrate work and as student dki not have a bachelors degree, she could rot receive the
certificate. Upon recovery from spinal inflammation proiNem aoravated by excessive driving,
student returned to Department of Rehabilitation and was referred to Bakersfield College for
general eckrcation. Student was not yet woddng but had supportive familyffriencki structure. She
was frustrated, having conyleted a certificate program she could not use, and wanted desperately
to work and be a "normar part of society.

i. what model program services did this student/client receive? (Include ref-
erences to indluidualized plans, training, coordination efforts, and so on.)

Student completed Project Employment questionnaire listing work expedence, abilities,
necessary accommodations, etc. Through this questionnaire as well as personal contact and coun-
seling with the Project Employment staff, student received a job placement in various temporary
positions throughout the campus. The position student currently holds was obtained through refer-
rals from Project Employment and Kern County Sheriff's Department.

Now did this indluideol's life change as a result of your program? (Include
references to academic, employment, residential, leisure, end social out-comes as appropriate.)

Student's self-esteem was heightened through school accomplishments and working in various
temporary positions throughout the college campus. After completing one year of Bakersfield
College and receiving an academic scholarship, Department of Rehabilitation declined student
further monetary support, stating they did not feel she had the ability to complete school. Student
felt confident in her ability, appealed that decision, and won. From the exposure she gained
through Project Employment, student decided she warded to work in a service capacity assisting
other disabled persons. Student is currently employed as a Sheriffs Special Enforcement Unit
Officer for the Kern County Sheriff's Depadment. Her duties include the citing of violations of
handicapped parking, the use of handicapped placards, and business violations of not complying
with laws providing properly marked and located handicapped parking spaces. The student was
selected as 1990 Kern County Disabled Person of the Year and was a nominee for the California
state-wide competition. She is actively speaking out for the disabled, and played a vital role in the
passage of a Kern County law establishing all individuals hired as Special Enforcement Officers be
disabled. She remains active with Project Employment by (1) assisting disabled students to realize
they are valuable indviduals, should not fear employers, and should not be afraid to use their abib-
ties, and (2) promoting the hiring of disabled individuals through television public service
announcements. The student's life has changed drastically in the last five years from a non-
functional disabled adult to an employed, productive advocate of persons with disabilities.



Dialysis Unit for Pennsylvania State University Students
Director: Jordan Finkelstein

University Perk, PR
T1* 249

(84.0711C)

I. Now would you describe the student/client at the time of referral? (include

general demographics, family and friendship structures, school and/or

employment status.)
At the time of enrollment, Joe was 26 years old, living at home with his parents, receiving dialysis

treatments three times a week, collecting social security benefits, depressed, with no idea what he

was going to do with his life. in high school he had lettered in football, captained the wrestling team,

and planned to be carpenter. His world crashed when his kidneys failed. Joe's body rejected three

kidney transplants, two of which were donated by his parents. He avoided relationships with any

degree of intimacy.

11. Whet model program services did thls tudent/client receive? (include
references to Individualized piens, training, coordination efforts, end so on.)

A case management plan was devloped taking into account Joe's medical, educational, and

psychological needs. Based on the support services offered by this program Joe was admitted to

the University as a provisional student and allowed Nm to make up high school academic deficien.

des while beginning college studies. Joe was receptive to psychotherapy SerVICOS made available

to him through the program. Coordination by the case manager with other staff members. Joe's

academic advisor on campus, faculty, Office of Student Disability Services, and the Office of

Vocational Rehabtation farirdated Joe's transition through the system. Actually, Joe learned rather

quickly how to manipulate ore system using his medical dsability to solicit sympathy and academic

extensions. This behavior was not an intended outcome and it required all of our skills to help Joe

rely on his ability rather than his disability for success.

III. Now did this individual's life change as result f your program? (include
references to academic, employment, residential, leisure, end social out-
comes as appropriate.)

After three changes of major. Joe will graduate May 1991 with a degree in Human Development

and Family Studies. He would like to work as a resident counselor in a program similar to ours but is

also considering graduate school. He is past president of the student organization for disabled

students on campus and says he is ready to think about family life for himsfilf. It has not been easy

for Joe. White in the program he suffered a depressive episode and several medical setbacks. Joe

will not hesitate telling you that the existence of transition services made it possible for him to reach

his potential.
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York Technical College
Director: Edward Duffy

Rock Hill, SC
Ti# 250

184.0780

I. New would you describe the student/client at the time of referral? (include
general demographics, family end friendship structures, school and/or
employment states.)

Clifford was 19 yews old when he entered college atter having received transition instruction
from our transition instructor ki his high school. His recordswere accompanied by a note from his
high school resource teacher and his guidance counselor which read, 'you probably won't gel
anything out of this one' He had been diagnosed as learning disabled and he had been in a
special education program throughout his school career. He lived al home with his younger sister
and parents who required him to pay room, board, and ail his own expenses. PrWpost academic
achievement standard scores were: Woodcock-Johnson read 74/92, math 8085. His full scale 10
was 88. Records from early school experiences throughout high school indicated a short attention
span. Clifford was constantly plagued by financial and transportation problems. Work experience
included cleaning activities at minimum wage or below. Upon progrwn entry Clifford presented
himself very poorly. He was sluggish, rarely established eye contact, and was urusually shy.

II. What model program services did this student/cileat receive? (include
references le individualized piens, training, coordination efforts, and so on.)

Clifford participated in the transition phase of the project at a local high school. He came to our
school the following spring and took a conknunity defensive driving dew. Then he came to take the
college entrance survey through out support program using the morlifications he realized he quafi-
fled for from his transition experience. He participated in the complete array of program componeris
including psychoeducational re-evaluation, social skill training, word processing training, :aped texts
and content tutoring. The project counselor worked with him on presenting himself more
assertively and referred him to vocational rehabilitation for assistance with work habits. In addtion.
the learning disabilities instructor worked whim him on how to gear information presented in class
toward his learning strengths. A variety of counseling techniques/interventions were used to
maximize school performance. Meetings were held with Clifford. his rehabilitation counselor,
faculty, and our support program staff to provide him with frequent feedback on his program and
strengths. The staff also contacted his parents for feedback at his request.

II I. flow did this individual's life change es a result of your program? (includereferences to academic, employment, residential, leisure, and social out-
comes as appropriate.)

One of the most dramatic changes that occurred with Clifford was his physical presentation. His
disheveled style changed to one much more like that of his peers. He was fresh, had his hair styled
and was clean shaven. His energy level was obviously greater and he could establish and maintain
eye contact during a conversation conparable to his non-learning disabled peers. Amther dramatic
change was his improved academic performance. His grades were consistently excellent. His
instructors commented on how they wished all their students were more like Clifford. Vocational
rehabilitatkm worked diligently to assist with job placement. He ultimately found a full-time position
after sampling various settings through a terrporary job service. His home life improved to the point
that he decided to continue living at home until he was more financial secure. isn't it interesting that
Clifford was referred as ''one from who m we wouldn't get anything?
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Nee Uhl; Lining Program
Director: Phoebe Share?

Sante Monica, CR
TI# 251

(04.11711C)

New would you describe the otadeethilent at the tim of referni? (Mende
general demographics, florally end friendship structures, school and/or
mployment status.)

At the time of referral, Kate, an 80 year old retired teacher, was living alone, isolated and

estranged from family. She was mentally alert and physically able, except for tfie need of a walker

due to arthritis. Kate was referred to our Ms and Crafts workshop through a privately funded
program. This program uses nurse practitioners to provide physical health services and monitor
homebound, isolated seniors In our area The nurse practitioner who made Kate's referral stated

that the only thing that made Kate feel good was doing vokinteer work for others.

I I. Whet medal psegram services did this student/client receive? (include
references to indlvidualized plans, training, coordination efforts, end se en.)

Kate became pan of an Ms and Crafts classfor chronically mentally III or disabled seniors. One

goal of this class was to provide mentally or physically disabled seniors with a sense of purpose
through creating articles which are given kr people in institutionsa form of volunteer work. In this

group Kate knitted lap robes for nursing homes, created holiday baskets for homebound seniors,
and knitted baby clothes for a university hospital. Another goal of the Arts and Crafts class was to
create an environment conducive to the Incseasing socialization for the participant& The class had a
coffee and cookie break where isolated seniors are encouraged to engage in conversation.

Ili. Neuf did this individual's life change es result of gear program? (include
refrences te academic, mployment, residential, 'Wirers, and social out-
comes as appropriate.)

As reported by the nurse practitioner, since coming to the Arts and Crafts class Kate's quality of

life has hnproved. She now knits at home, looksforward to coming to class, and dresses up for her
outings to class. As reported by the hstructor-therapist in charge of the Ms and Crafts workshop,
Kate became more talkative and exchanged knitting patterns and ideas with others in the class.
Other class members stated that she is an addition to the class and they missed her when illness
kept her at home.
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Rssistive Technology on Campus Program
Director. Marlene Oingher

Buffalo, NY
T1*255

(84.07BC)

I. Mom mould you describe the student/client et the time of referral? (include
general demographics, family and friendship structures, school end/or
employment status.)

LH is a 44 year old Caucasian female who would be considered enon-traditionar student. She
is enrolled In a two-year college in Westem New York. She self-refermd because she has low vision
and presented with the complaints of eye strain and fatigue experienced when using a standard
size computer screen. Due to a left eye injury in 1971 and an infection in this same eye in 1977, she
has lost the central vision in her left eye. She reports that she can use peripheral vision in the left
eye Limited vision is also present in the tight eye due to a 25% detached retina. LII is an excellent
St, lent and has done very well academically. She is interested in furthering her education in the

a of special education. U-1 is divorced and has a daughter.

What model program services did this student/client receive? (Include
references to individualized plans, training, coordination fforts, and so on.)

LH came for an Assistive Technology on Campus (ATOC) assessment of cornputer accessibility
on January 17, 1991. On January 23, 1991 a visit to LH% job site was completed to test the
compatibility of recommended character enlargement software with the computer system she
presently uses at work. Although a comuter system has been recommended for her use at home
that will indicts hardware and software to improve her ability to see the convuter screen, the
temporary use of the character enlargement software wiR assist her for the presert time, u3.1ii the
ecRripment that has been recommended is appmved by VESID.

Ill. How did this indluidual's life change as a result of your program? (Include
references to academic, employment, residential, leisure, and social out-
comes as appropriate.)

The immediate change that has occurred includes less eye strain and fatigue when using the
character enlargement software. As U-1 is awaiting the receipt of and training on the equipment that
has been recommended, other outcomes can only be anticipated at this time. It is expected that
eye strain and fatigue will be reduced and it is expected that Ws efficiency will increase. She may
also show improvement in her assignments and in her overall academic achievement as a result of
the intervention of Assistive Technology on Campus: Preparation for Meaning Careers.
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Family Networking
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Family Transition Planning and Support System (Family Tips)
Directon Phil Ferguson

Eugene, OR
TI# 230
(114.158S)

Now mould you describe the student/client et the time of re/smell (include

general demographics, family and friendship structures, school and/or

employment states.)
Helen was 21 years old when we met her. She was a student at the State School for the Blind

and was soon to exit from this school. She is deaf and blind, had no working communication system

and exhibited some difficult behaviors. Her program at school did not include any work experience

or activities in the community. Helen spent the majority of the day sorting nuts and bolls and

assembling pens. She also spent some time learning personal management skills and participating

in a sensory stimulation program. Sr, sent the weekends and summers at home with her family,

but was scheduled to move back how soon with no program or opportunities for her during the

day.

II. Whet model program services did this student/client receive? (include
references to individualized plans, training, coordination efforts, end so on.)

Helen has a large family, inckxfing a grandmother and several siblings, who take her on outings

and share the responsiblity for her care. The family is also active in their Much and therefore, has a

wide circle of friends. Members of the Family TVs proOct mit with the family, neighbors, and friends

to dscuss their hopes and dreams for Helen and to exixess their dssatisfaction with certain aspects

of their family's situation. They were not only concerned that Helen had no job or day program, but

were also Interested in finding some recreation for her outside of the home, some assistance in

developing a oxrununicatbn system and some respite for themselves. The Tips meeting tasted two

hours and some initial priorities and preliminary strategies were dscussed using the worksheets and

plannim forms developed by the Tips Project. Some two weeks later the group met again and

developed a Family Action Plan to addressthe identified issues.

W. How did this individual's life change as a result of your program? (include
references te academic, employment, residential, leisure, end social out-
comes as appropriate.)

Due to the advocacy efforts of many of those attending the Tips meeting, funding was devel-

oped by the county Developmental Disabilities program to provide job development and support on

the job for Helen. Friends and relatives volunteered to drive her to and from her job and to recre-

ational activities In the community. By contacting the local ARC respite program and the University

Special Education Program, her mother located two students who provided respite for the family

and additional activities for Helen. Tips volunteers, who are parents, helped the family locale a

person who could help to implement an augmentative communicaticn system for Helen. Since that

initial meeting, the group has met again, and with the help of chura volunteers have built a

bedroom In the family home for Helen. The brief Action Plan developed l7y and for the family with

the assistance of the other participants helped to guide family members as they tried new strategies

to deal with their specific family concerns.



Coordinating Council for Handicapped Children
Director: Charlotte Des Jardine

Chicago, II.
Tilt 259

(84.158s)

New would you describe the student/client et the time of referral? (Include
general demographics, family end friendship structures, school and/or
employment status.)

K Is a 16 year old sophomore who attends a general pubic high school and who lives with his

mother and stepfather. He describes himself as a loner who writes poetry and listens to music. He

attends mainstreamed classes and receives LD resource Services for 220 minutes per week. He is

paid by the school through the worWstudy program to attend this period. Many days he is given

tasks to perform within the school and does not receive insbuctionisupport. K says he wants to

attend a university and major in accounting Or real estate while living at home. He also wants to work

part-Ime to help with college expenses.

II. What model program services did this student/client receive? (Include
references to loft/idealized plane, training, coordination efforts, and se on.)

K has entered our BUILDING program at his mothers initiative. He and his mother are assigned

to a team of Family Resource Workers which consists of a young man who is in a wheelchair and a

female parent of a 22 year old child with disabilities. This team will work as mentors for K and his
mother. They will provide individualized assistance in helping K identify transition needs in the
following areas: employment, postsecondary training/education, housing/independent living,

community, recreational/leisure, intrapersonallsocial, and transportation. The Family Resource
Workers will help K arid his mother develop transition goats and a set of objectives to meet each

goal. They will also provide information, referral, and linkage to agencies/persons who will be
instrumental in helping this family attain goals beyond the secondary school setting. As members of
the BUILDING program, K and his mother will be invited to participate in support groups composed
of other project families who are going through the transition process. The family will, furthermore,
be given training opportunities to: increase knowledge about postsecondary options in all goal
areas, develop advocacy/self-advocacy skills, effbctive communication skills, etc., that will lead to
hdviduairfarnily empowerment.

lii. Hour did this individual's life change as a result of your program? (include
references to academic, employment, residential, leisure/ and social out
comes as appropriate.)

The BUILDING Project is in the beginning phases. Wb anticipate assessment and evaluation

efforts will begin in the next six to twelve months.
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Project TAMIL
Toward a Quality Transition

Director Betsy Bounds, Ph.D.
Tucson, OZ

TI# 193
(84.158N)

I . Nw would you describe the student/client at the time of referral? (Include
general demographics, family end friendship structures, school and/or
employment status.)

Peter is a 21 year old Hispanic male who was referred br vccational services two years MO. At
the thhe Of the referral, Peter was attending a segregated special education school, and living with
his mother and younger brother. Peter was born with Down's Syndrome and uses basic sign
language for communication. He tends to be shy and avoids interacting with his peers or other
adults. He had no prior work experience and his mother was hesitant about having him work. At the
time of the referral, it was anticipated that Peter would leave school and work in a sheltered
workshop.

IL what model program services did this student/client receive? (include
references to individualized plans, training, coordination efforts, and so on.)

The woject staff met with Peter and his natter and conducted a parent interview. As part of the
interview, work options were discussed. Peter's mother stated that no one had ever discussed
wort with her or Peter and she always felt that he was *too handicapped to get a job. When asked
about what type of work Peter would like to do, neither he ror his mother were sure. Through the
use of a Job Devebper provided by the project, a two-month tenvorary job was found at a cliscount
retail store placing Ate tags on the merchandse. An ecoloOcal inventory and cliscrepancy analysis
were conducted with Peter, and his mother weed for him to try the job. Peter had a reported
history of stealing and project staff were warned that this job may be too much of a temptation for
him. Peter and a job wadi %forked three hours a day, three days per week in the store's warehouse
tagOng merchandise. Using the Departrrent of Labors Special Worker Certificate (WH222), Peter
was paid $2.00 per hour. Peter worked alongside other workers and took breaks in the employee
lounge. Peter successfully completed his two-month job with high praise from his supervisor and
co-workers. There were no indications of stealino, and Peter's mother wanted him to continue
working.

Upon completion of the first job, both Peter and his mother stated an interest in further work
opportunities. When asked if he would like to continue in a skrilar job, Peter's mother asked about a
food service type of job. A position was fourxi rolling silverware and *sing laundry at a cafeteria.
Once agan, an ecoloOcal inverdory and cliscrepancy analysis was used, and Peter and his mother
agreed to the pcsition. During school he worked three tours per day, three days per week and
stated at $3.80 per hour. He was trained and supported by a job conh provided by the project.
During the summer he worked as much as 25 hours per week, earned $4.25 per hour and the
regular cafeteria staff assisted with the supeivision and swoon.

It became evident that Peter would need lo be able to use the city bus if he was going to
continue with his vocational career. Sus training was started during the summer, but was discontin-
ued due to Peter falling asleep on the bus and his mothers concern for his safety. A planning
meeting was held with Peter, his mother and project staff at the beginning of his last year of school.
Persisterd efforts by Peter, his mother and the job coach has resulted in Peter successfully riding
the bus independently.

III. How did this individual's life change as a result of your program? (Includereferences to academic, employment, residential, leisure, end social out-
comes as appropriate.)

The results of everybody's efforts become clear during the summer when Peter's weekly
paycheck was brought home. Peters paycheck made a significant financial difference in the familys
income. His mother and other family members no longer view him as *too handicapped° to work, but
see him as a MO model for others.



Ti# 193 (continued)

This Is Peters last year in school. He toes the city bus IrKlependently and goes to work three
days per week. His work hours win Increase once he has exited school. Peter eats kinch and takes
breaks with his os-wotkers and irdtlates conversidlons, and he has been included In the staff's social
events at wod His co-workers now help him to solve problems at wadi and have asked that the 01)
cozei wily check on him on an *as needed basis.° Vocational Rehabilitation, who originally did TO
want to open a case, is now wiling to pay for vocational services. Peter will exit from school in May
1991 with a part-time Job, making $4.25 an hour. ricling the city bus and interacting with nonhandi-
capped co-workers. This is a long way from working in a sheltered work-fop and being viewed as
someone who "steals.*
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Project T-OUBL
Toward a Quality Transition

Director Betsy Bounds, Ph.D.
Tucson, NZ

T1* 193
(04.1511N)

I Nom mould yes describe the student!client et the time of referral? (Include
general demographics, family end friendship structures, school end/or
e mployment states.)

Services were first given to SK as a 15 year old sophomore. SK said he *ditched most of his
freshman year and as a result attended a day treatment program at a psychiatric hospital. He
returned to school and was living at home with his mother who was woddng for the city. SK aiso had
an older sister living mvay from home with a child. SK was in a see-contained emotionally hand-
capped classroom but was not involved In the work experience program. In fact, SK refused to
attend a three-day comprehensive vocational evaluation although he boasted of finding ways to
"get out of class.° SK stayed In the sell-contained classroom most of the day but would "ditch*
rather than attend PE class. Despite SK's absences during his freshman year, he had enough
credits to graduate unless he failed PE. SK did not appear to have any established friendships
inside or outside of school. He sat in the far back corner of the mom with his head down, his long
hair covering his face, slouched down at his desk. He often wore long baggy coats, ripped jeans,
and high top tennis shoes with no laces. He muld Oft his head when his name was called but rarely
made eye contact.

ti. what model program services did this student/client receive? (include
refrences t a individualized plans, training, coordination efforts, and so on.)

Due to the establishmest of good rapport with the vocational counselor, the only component of
the work experience program SK would participate in was the group counseling provided to him and
his peers once a week. SK did agree to be videotaped In these sessions. SIC began to show inter-
est in working and agreed lo attend the three-day vocational evaluation. He met on a fairly regular
basis with the department's job developer to discuss potential types of work and the job seeldng
skills and behaviors he would need to exhibit. SK followed through with applications, bus passes,
military base passes, etc. However, the job developer and SK came to an impasse regarding his
refusal to cut his long hair.

SK and the vorAtional counselor discussed what his long hair symbolized to him, and he under-
stood the consequences it might have. Although he knew he lost a courtesy clerk position at a
grocery store because his hair was below the collar, he refused to cut it. His involvement with the
vocational counselor helped him realize that he needed to develop personal choices to maintain a
job. ThelEP team (SK's mother, teacher, job developer, department chair, vocational counselor,
and SK) worked together in supporting SIC in the choices he made rather than trying to change
them. The teacher was especially supportive in helping SIC find success in math which in the past
prompted him to leave the room. He involved SK by relating problems to baseball averages, scores,
etc.

How did this Individuel's life change as a result of your program? (include
references to academic, employment, residential, leisure, and social out-
comes as appropriate.)

SK began attending PE and received a passing greie for the first time in his high school career.
His level of confidence increased dramatically when he realzed thid he was on the tradc to graduate
with his peers. The job developer misted SK in findng a bb on the Militaly base in a hobby shop
which he was able to obtann without cutting his hair. In counseing sessbns, SK and the counselor
worked on assertiveness and tole played social situations such as asking a friend to do something
rather than wait to be called. SK developed friendships with peers Weide the special echication
proixam and began participating In class. SK developed a rapport with his new classroom teacher
and began sitting with the class, making eye contact, and even wrote extra credit papers. SK also
began letting his teacher know when he needed a "short break" from math rather than leave the
classroom in anger. As SK's self-confidence inaeased he began kr look and dress more appropri-
ately for outside employment.
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Tist 197 (continued)

SK is in his senior year of Ngh school. He quit his job on the base and is now working in the

high school office for credit. SK tried a mainstream class but did not think he was ready tor the

change. His teacher reports that at times SK says he is *sick of schoor and the way the younger

boys in his class behave. A test of SK's reasoning in the fall of 1990 was at the 12.1 level as

compared to the fail of 1989 which was 9.3.
Occasionally SK has difficulties in the transition he is making, but has made ovsrall positive

changes that will affect him throughout his adult life.
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Project T-QUAL
Toward a Quality Transition

Director Betsy Bounds, Ph.D.
Tucson, AZ
Ti* 193

(84.1511N)

Hew would yea describe the student/client at the time of refewall (include
general demographics, family end friendship structures, school and/or
employment status.)

Upon referral, JB, an 18 year old freshman of lndan heritage, was labeled Learning Disabled.

His family was economically depressed and although concerned, unable to handle his complex
problems. He was seen by teachets as a student who would never graduate. His pattern of poor
attendance, failure and dropping out was evidence of the fact that he had only 3 credits. It was
believed that earlier drug abuse was the cause of his rumored undocumented °brain damage.* He
carried an slant gultar and played al %WI. His longbrawn hair and peaceful manner was well liked by
his peers. JB had done a few odd jobs, but had no real work history. At the fime of referral, he had
already been in two high schools. JB verbalized strongly that he wanted to *finish" high school yet
was rarely in attendance.

I I. Whet model program services did this student/client receive? (include
references I. individualized plans, training, coordination efforts, end se on.)

An initial plan was deveioped which included a work adjustment pwgram at Goodwill Industries.
A vocational assessment was completed and the On the Job Training (OJT) program was initiated.
JTPA funded Tucson Manpower Developmental Agency in School funds were utilized in conjunc-
tion with Goodwill. By the end of the year, JB was a 10th grader but again had dropped from school.
JB re.enrolled and dropped and re-enrolled again at his fourth high school where the vocational
counselor was working. We reestablished our plan. During all the time, he continued to work at
Goodwill. His father committed to driving him to high school daily, and JB, over the next two years
continued to gather his units and reached his senior year at age 21. We again utilized the OJT
program on carrcus and at Goodwill. There were problems, but with the support of the school ibrary
(an OJT opportunity) and JB's persistence, he graduated June, 1990 just a few weeks short of his
22nd birthday.

Irl. How did this Individual's lifs change as a result of your program? (Include
references to academic, employment, residential, leisure, end social out-
comes as appropriate.)

J8 is pleased with reaching his personal goals and has found success at Goodwill where he
works as a regular employee. He now has a good work history along with a high school dpioma.
The young man initially seen as a fOure now feels he is capable of pursuing other goals. He tested
for junior college and plans to attend in the spring. He is also looking at other employment. Test
scores indicate that this young "drugged our' man had improved readng by six grade levels. The
combined efforts of Special Education, Goodwill industnes, JTPA funded Tucson Manpower
Development Agency, the school library, and family support gave JB a positive life change with a
hopeful future. Without the program, JB would never have succeeded.
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Putting Disabled Youth to Work: ft Business-Education Partnership
Director Richard Balser

Portland, ME
Tl# 195

(all WM

now would pu describe the student/client at the time of referral? (Include

general demographics, family end friendship structures, school end/or
employment status.)

At the time of referral, this studentwas 17 years old and a sophomore in higti school. He has a

learning disability that necessitates that he receive intensive assistance with his English program as

well as daily study support for assignments from mainstream classes. He is a kind and thoughtful

young man who has exhibited limited motivation to perform beyond minimum school requirements.

His fanily life promotes this. His father woduil little and his motherworks all the time at a variety of

jobs, mostly on evening or night shifts. She regularly takes in boyfriendsigirtbiends of her children

and relatives who are experiencing problems. The family does support the student attending

school and has expressed the expectation that he will graduate. Unfortunately the chaos at home

frequently overshadows school The student has had periods of poor attendance and depression

during the last two years.

tt. What model program services did this student/client recalue? (include
references to individualized plans, training, coordination efforts. and se on.)

One goal of this gnant is to assist schools to put in place a continuum of career exploration and

work experience activities that will help students obtain information needed to make informed

decisions about their adult working fife. This student has participated in a number of these activities

to date. He has done classroom lessons designed to help him become familiar with opportunities in

his commurrity and more aware of his own wants and needs. Also he has worked on acceptable

social skills in the workplace through a cuniculum called Success which examines asking tor help

and accepting criticism.
When the student expressed interest in exploring careers related to scuba diving, an area in

which he has had some experience, an informational interview was arranged at a business that

provides training in that area. He then took exploration one step further and spent a day on board a

boat belonging to a company that does both undersea welding and harvesting of sea urchins lor

market. He was able to observe the workers and gather in-depth information about their jobs as well

as the training and experience required to do them.

III. Now did this individual's life change as a result of your program? (include
references to academic, employment, residential, leisure, end social out-
comes as appropriate.)

To date these activities have caused no monumental change in this student, but appear to be a

major factor in his decision to remain in school. In December 1990 he stopped attending due to

personal problems. In January he asked to return to school. Both he and his mother requested that

career exploration activities be continued. His mother requested that career exploration activities he

continued. His mother felt that they were the orgy school activities that really excited her son. They

have given him something tangible for which to strive and have helped him make a concrete
connection between school and success in the Mune.

Another unexpected outcome of this studenrs community experiences is that his friends and

classmates are requesting the opportunity to do careerexploration. Their teachers are now working

to integrate it into their program.



lissocietion for Retarded Citizens - Union County
Director Urn Smith

Plainfield. NJ
Ti* 199

(84.158N)

Hem would you describe the student/client at the time of referral? (include
genral demographics, family sad friendship structures, school end/or
employment status.)

"Studenr Is a 20 year old young man with Down Syndrome, classified -Educable Mentally

Retarded." At the time of referral to Transition Project he attended a private school with a strong

vocational focus 30 miles from home. He spent 50% of his day in class and the rest spent in

"Transitional Production Pmgram," beginning with assembly line then into a cycle of food service,

business and grounds and maintenance (1/2 year each). Family felt this was the only option as far as

programming for "employment readiness" skills to be developed.
Student's family is very close knit, has two sisters and many family activities lake place. Student

working on "Earile Scour recognition with Boy Scout Troop; also supplies close friends, and Troop,

though only tor developmentally disabled, provides for many community opportunities. Participates

in Special Otynsalcs for hack and field, basketball and bowling. Student and girlfriend enjoy activities

together, listening to music, dances, and other activities. Loves attending sister's soccer games,

and is official "friend' to the team.

. Whet model program services did this student/client receive? (include
references to individualized plans, training, coordination efforts, and so on.)

Student partizipated in Transition from School to Work through Supported Empbyment. He
spent two weeks job-sampling in the commuNty in a variety of different experiences. Student loves

this experience. Prbr to Ormernent, an individual Transition Plan was written. Refensis were made

to Division d Developmental Disabillties, Division of V.Acational Rehabilitation, and coordination
included the student, send school dstrict, receiving school personnel, family, and ARC. Student
lelt an alive participant in all decisions being made. Student employed part-time for a meals for the

elderly program. He works Monday through Fklay, four hours daily. Prior to high school grackration,
he worked 1/2 day and still attended his school 1/2 day. Stwient was supported in the workplace by
a job coach. His duties were varied, and even changed monfing to the days of the week. He also
with swervisor and cook are only paid envloyees, everyone else yob/deers. With initial salary,
student saved and purchased a Fup mourtain bllie, he was then *travel trahmid" by ePecial educa-
tion teacher/blend as to the best route to and from home. In the bad weather student travels on
Red Cross bus service.

Due to the variety of job &dies, stucka was coached for about six weeks. The support system
provided by supervisor, cook and volunteers was exemplary. Student is Paved by his fellow workers
and then remains interested in all of his activities. A job coach still goes in from time to time for
follow-along services.

III. Now did this indluidual's life change as a result of your progrem? (Include
references to academic, employment, residential, leisure, end social out-
come* as sporoprietc)

Student is extremely prowl to be working in Ns home community. He loves the attention and
feels very responsible for the whole operation in providng meals to the "eickirly population. He has
become more inchlpendent, but loves living at home with his family, and though parents see Nm in
an apartment one day, he at this tinur, does not. Student is very proud to be earning a salary, and

likes to save his money for dfferent activities. He b; still involved with Boy Scout Troop as main circle
of friend& Served on the Board of the National Down Synrkorrue Congress for one year, last year,
and was thrilled to meet Christopher Burke. Family activities rant significantly, especially bike ridng.

The sending school district as well as the receiving school were thrilled to be participants in the
Transition Project. They feel this opportunity Would be afforded all students. Transition has just
become law in New Jersey's special education regulations, however the DepartmeM of Education is
slow in training, dissemination of best practice information is not really available yet.
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T1* 199 (Continued)

Collaboration between an parties in plamOng for this student enhanced his whole experience.
He enjoys his job as much today as when he was hired. Variety of duties include the following:
packaOng hot foods, cleaning aN pots and pans, putting away commercial food oider, cleaning
enlire kitchen area, sweeping and mopping kitchen floor, wkaing down surface area, and garbage.
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Supported Employment Placement Program (SEP)
Directors: Michael Hardman or John McDonnell

Salt Lake City, UT
TI*202

(134.158101)

I . Now would you describe the student/client at the time of referrel? (Include
general demographics, family end friendship structures, school end/or
employment states.)

At the time of referral, student was 18 years old, living at home with her father and sister, and
attending a sell-contained class in a high school. She was classified as severely Intellectualty handi-
capped. She received instruction through the high school program In personal management,
recreation/leisure, and vocational training in the classroom and in the community.

Because she was 18 years old and her peers were giaduating, it was decided that the student
should also leave the high school and attend the Community Employment Placement Program on
the local college campus. She was not employed at the time but had sampled a vane:), of job
clusters and formats through the high school program. Locating paid integrated competitive
employment was the goal of the entire team.

Ii. What model program services did this student/client receive? (include
references to individualized plans, training, coordination efforts, and so on.)

Prior to determining the job placement at individualized Education and Transition Plan was
developed with Division of Services to the Handicapped, Vocational Rehabilitation, LEA represen-
tative, teacher, parent, and student comprising the team. It was decided at the meeting from the
information gathered through the high school program's sampbng of various jobs that the student
would be most successful in obtaining/maintaining paid employment in the housekeeping area.
She had been quite successful in a nursing home doing housekeeping chores as part of her train-
ing experience and she expressed that this was a desired job.

The teacher located employment at a local hotel perloming housekeeping services. Initially,
the student worked with another student with disabilities to complete a set of rooms. All house-
keepers at this business are paid based on completing a specific number of rooms per hour.
Because it took the two girls with risabilities longer, they teamed together and shared the wage.
The two girls have been working at the current job for ten months and are now ready to complete
their own set of rooms and earn their own full wage. The job coach has worked with them on
increasing their speed. The job coach has faded to the pint where she now only needs to check the
room for thoroughness and speed after each room is completed. The employer has expressed that
he would like to take over this responsibik.

III. Now did this individual's life change as a result of your program? (Include
references to academic, employment, residential, leisure, and social out-
comes as appropriate.)

The student is currently working approximately 25 hours per week for $3.85 per hour. She is
very happy with her placement at the hotel and enjoys her work and her co-workers. This past
month she received employee of the month which entitled her to dinner with the manager of the
hotel and the supervisor of the housekeeping staff in addition to a cash bonus. She also bowls
weekly with the other housekeepers as a member of their league.
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Grossmont Community Transition Employment Development Pro ject
Director Robert Daily

LaMesa, CR
Tly 231

(84.1SBN)

I . Now would you describe the student/cilent at the time of referral? (Include
general demographics, family and friendship structures, school and/or
employment status.)

Sally is a 21 year old woman who will be exiling school in June 1991. Significant aspects of
Says medical and developmental history include Down's syndrome, knee problems diagnosed as
Osgood-Schatter's syndrome, and a history of frequent colds. flu, and stomach pains. Sally
receives spedal education on the basis of moderate mental retardation.

Historically, Sally showed little interest in school activities, or in developing friendships or
attachments apart horn her mother. She was described try the school psychologist as having
immature sodallemotional behavior and low tolerance for stress. This was characterized by verbal
outbursts, pouting, making excuses, and crying or screaming In stressful situations. Sally resists
riding the school bus, and has been transported to and from school by her mother for the last
several years. She rarely eats lunch at school, preferring to eat with her mother when she gets
home.

. Whet model program services did this student/client receive? (include
references to indluidualized plans, training, coordination efforts, end so on.)

The Employment Development Program provided Sally with job placement and training,
increased opportunity to exercise self-advocacy, Individual transition planning, and interagency
transition coordination. Sally has been employed at Ben's Steak House restaurant as a pre-cook
assistant since November 1990. She is in drect hire working under a three person heterogeneous
group support model. The project will continue to provide job coach services through graduation.
Sally's work responsibilities include filling salt and pepper shakers, wrapping sitverware, polishing
brass, setting up the buffet salad bar, and portioning incividual servings of sauces and dressings.

Now did this individual's life change as a result of your program? (include
references to academic, employment, residential, leisure, and social out-
comes as appropriate.)

Until her recent employment, Sally was extremety selective regaming commurIty and classroom
activities she was willing to engage in. At school, she woutl often place herself on the floor in a
hallway and refuse to move. During the last several months, Sally has significantly increased her
participation, assisting in the kitchen, planning activities with friends, and traveling and shapping in
the corrvnunity. She has only missed two days of wort, and on both occasions called in to report her
illness. Sally's productivity and the variety of tasks she performs at work have also increased
markedly since she first started her job. Sally has come to be highly valued by her employer anti
enjoys the friendship of her co-workers. While Sally still prefers not to eat lunch at school, she now
enjoys joining her co-workers at Ben's Steak House for a buffet salad once a week. At school Sally
has two best friends who she spends her breaks with daily. She is very independent and enjoys
helping other students when they need it. Sally plans to continue raving at home with her mother
after graduation. She will remain in her current job when she leaves school, and has arranged for
adult support services which will keep her in the community in her ackilt fife. These changes in Sally
are seen as a result of her increased self-confidence and independence at work, her dearly emerg-
ing pride in her accomplishments, and a program emphasizing her right to make choices regarding
her school and adult life activities.



Productive Youth In the Community
Director: Joe Hendrickson

Fort Collins, CO
TIN 232

(04.158N)

New would you describe the student/client at the time of referral? (Include
general demographics, femilg end frindship structures, school end/or
employment states.)

The student (DS) described in the following case study is classified as SIEBD (Significantly
identifiable Emotional and Behavioral Disordered). At the time of referral, he was enrolled in the 9t1 .

grade at the alternative school. This school is a self-contained special education program within the
local district, for high school students wilt SIEBD who have demonstmtedan inatiNty and/or lack of
interest in pursuing their educations in traditional public school settingsbecause of support needs
directly related to their emotional/behavioral challenges. The school program incorporates a
behavior modification system and social &ills curriculum to address these special needs. Upon
referral to the alternative school, DS was openly defiant to any authoritative ligures who challenged
his expression of individuality. This defiance was demonstrated by shoulder lengthy hair that
cornpletely covered his eyes, the wearing of T-shirts with obscene gestures portrayed on them. a
pierced nostril with a nose-ring and attached chain from the nose to an earring, and a multitude of
long eanings in each ear. In addition to his unusual appearance, DS had limited interpersonal skills,
poor eye contact (partly due to his need to hid behind the long hair covering his eyes), and difficulty
accepting feedback (positive or necAtive), and following Instructions. DS's attitude upon referral
was one of defiance, anger, and underiying depression. He demonstrated selt-destructive
behaviors, as well as suicidal tendencies. He adamantly refused to take anti-depressants. DS was
living with a friend's fairdly because he was unwilang to follow the rules at his parents' home. His
family continued to be financially supportive of him, but their relationship and communication was
strained. OS was involved in some unstable friendships with peers who were a poor influence on
him. He demonstrated a pattern of forming relationships with people who encouraged his open
defiance against authority, rules, and regulations. He was convinced that his happiness and
security depended totally on his ability to "get a girlfriend." DS attended classes at the alternative
r.-..hool regularly, in spite of his emotional and behavioral pmblems. He stated that he had no desire
to go to college, but frequertly spoke of the need to "make some money."

I I. Whet model program services did this student/client receive? (Includereferences to individualized piens, training, coordination fforts, end so on.)
OS received the SIESO program components including, but not limited to, an Individualized

Educational Plan (IEP) and the social skills curriculum. The social skills curriculum was developed
from a modification of the "Boys' Town of Nebraska Social Sldlb Curriculum." A Career Sidlls class,
vocational assessment and transition plan were developed through the Productive Youth in the
Community federal grant project currently being implemented at the alternative school. The
Productive Youth in the Community Project applies supported employment strategies including the
'choose-get-keep" approach in order to achieve positive employment outcomes for a group of
students who have historically failed to achieve productive adult roles. Also, it is important to note
that supported employment strategies included parent/guardian, agency, and employer involve-
ment in DS's support needs. In addition, individualized support included career and personal
counseing, a referral to the local Partner Program (a Big Brother/Big Sister supportgroup for high
risk youth), assistance in connecting with ETS (Employment Training Service), as well as suppixt in
exploring housing and educational options. DS chose to pursue his GED as opposed to continuing
with traditional public school special education. In an effort to continue DS's participation in the
program, a contract was made between DS and project staff stating that program support would
continue contingent on OS's attendance at GED classes.
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TI# 232 (continued)

ill. Now did this indluidual's life change as a result of gour program? (Include
references to academic, emplogment, residential, leisure, and social out-
comes as appropriate.)

DS centimes to make significant irrprovements in all areas of his life. His appearance to date is

more socially acceptable. He keeps his hair cut and groomed, and as a result is able to maintain
appropriate eye contact whon conversing with others. He no longer has a pierced nose, and wears
less conspicuous earrings. He has replaced offensive T-shirts with long-sleeved, neat looking

shirts. DS's attitude is now more positive. Even though the caoblems with cktpression are still
evident, DS has learned how to seek out support people, and work cooperatively with them. He has

agreed to consicktr taking ant-depressants. Suicidal and self-destructive behaviors have stopped.
His relationship with his family hat" improved. He is currently livirg at home successfully. He now
displays a greater cliscretion in the friends he associates with, recognizing that "some people aren't
good for me." DS slit recognizes that he would like to have a mearingful relationship with a Oil, but

realizes that his happiness and security do not depend on this. He is currently employed, and has
maintained the same job for 8 morths. His goals include: getting his GED, pursuing his college
education, moving into his own apartment and working at a full-time job in an area of interest. DS's
success is significant because It encompasses every area of his life, and validates concept
recently recognized by the PYC Waif that expectations for each student's long-term success must
be measured and identified as successful by clear documentation of each small, individual change
and improvement. DS has not yet graduated, and is not in a *career job, but has made such
remarkable progress that he is clearly an example of a genuine success story.
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The Development and Ilaildation of Co-worker Support Models for
Students with Disabilities Transitioning from School to integrated Adult Lives

Director: Jan Nisbet
Durham, NH

Ti* 235
(84.1501)

I. Mew would you describe the student/client at the time f referral? (include
general demographics, *ening end friendship structures, school and/or
employmnt states.)

Jane is 19 yews old and lives with her family in a rural community. She has been educationally
coded as having mental retardation and is in her final year of high school within a segregated special
education building. Her parents work al, and her siblings attend, a religious school in a nearby town.
Jane has not attended his school because they do not have a special education component. Her
family is very busy with school activities and she spends most evenings home alone. She has few
friends her age and feels that people won't Uke her because she is veiy shy. Jane's lack of self-
confidence is noticeable in the way that she presents herself. She apologizes frequently and
unnecessarily, and says she is "embarrassed" to talk to people becauseshe is afraid that others will
think that she is -dumb and fat." She has had part time job experience as an aide at a day care
center and as a bus monitor for an early intervention program. She says her dream is to be a
hairdresser but explains that everyone has told her that is impossible because: 1) she would need
to have a license, 2) she is too shy to talk with customers, and 3) her hands sometimes breakout in
reaction to soap.

I I. Whet model program seruices did this student/client receive? (Include
references to individualized plans, training, coordination efforts, and so on.)

A Futures Planning (Mount '87) process helped Jane and her family to identify dreams for the
future that include working in a hair salon, making blends, losing weight, and having social things to
do. A profile was developed that describes capacities in Jane's life including relationships, prefer-
ences, aptitudes, places she goes, dreams, and opportunities and obstacles towards reaching
those dreams. From this profile Jane and her family invited important people to help her to imple-
ment plans through a ckcle of support. A group of 25 people, consisting of family, grandparents,
aunts, uncles, cousins, long-term family friends from her church, and a teacher from school now
meet regularty (once a month) to help to create opportunities for Jane to meet new people and to
achieve personal aspirations. These individuals help to develop and refine strategies that will
support Jane in succeeding in employment and social situations through utilizing connections
within the community and shwing support.

tn. How did this individual's life change as a result of your program? (include
references to academic, emplogment, residential, leisure, and social out-
comes as appropriate.)

Jane is currently employed part time as a receptionist in a hair salon and will also be attending a
local beauty school to obtain a license as a manicurist. She audited classes in cosmetology and
decided that she would pursue manicuring as a first step and consider a cosmetology license in the
future. 4er employer and co-milkers at the salon are providing an apprenticeship for manicuring
with the understanding that her position will continue once she is licensed. She will be attending
classes at the beauty school during her final semester of her senior year to allow for support from her
high school teachers. Secondary education personnel have been collaborating with personnel at
the beauty school in order to plan for a smooth transition and to arrange for individuafized instruction
if needed. The Job Training Council is supporting the apprenticeship through on-the-job training
funds and Vocational Rehabilitation is supporting tuition to the beauty school. Jane's circle of
support has committed to patronize the salon she is working at to increase the demand for
manicures and enable her to practice on people that she already knows. They also assist Jane's
family to transport her to and from work when needed. Since the circle of support has been estab-
lished Jane has begun taking water aerobics classes at the local YWCA, been involved with a
cooking class at a friend's house once a week, enjoyed going to a play, hosting a cookout, anJ
planning recreational activities Re bowling with circle membera.
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R Collaborative Model: Education, Rehabilitation, and Business
II Guide to independence for Visually Impaired Youth

Directors: Vincent McUergh/Moura Sutherland
Philadelphia, PII

Tist 237
(84.158N)

Now would gou describe the student/client at the time of referral? (include
general demographics, family and friendship structures, school and/or
employment status.)

PR is an outgoing, attractive young woman who was 15 years old when she began the summer
transition program. She has Usher's Syndrorra and as a result is presently legally bfind with an 80%
hearing loss. PR lives with her mother and stepfather who take their parental roles very seriously.

In school, PR was in tenth grade and struggling for passing grates in a mainstreamed settim
with limited Itinerant services. As in other areas of her file, PR was trying to get by in class by lip
reading. (She knew virtually no sign language.) She had been involved in extracurricular activities
but finally gave them up am' spert free time with a tutor in order to try and bring up her grades. Her
mother had cliscussed the feasibility of an oral interpreter for PR although it was suggested that the
only practical long-term solution would be for PR to learn American Sign Lancarage (ASL). PR's
family cfid not feel this was necessary.

Throughout her school years, PR had trouble making friends although she has a very friendly
personality. She had never been employed. Although becoming a lawyer had been a long-term
goal, PR was becoming doubtful about college because of her bad experiences in high school.

I I. Whet model program services did this student/client receive? (include
references to individualized plans, treining, coordination efforts, and so on.)

PR received compensatory skills halting through the transition program and was subsequently
placed in an entry-level job in her own comminity for four weeks. Her training included: employ-
ment readiness classes, orientation and mobility (O&M), !Ong, cooking, low vision instruction, and
social and recreational experiences. During O&M classes, teachers would often use sign language
with PR. Although they knew she cfidn't understand most of the signs, they felt exposure would
help her learn. During low vision instruction, teachers discussed indvidual eye pathologies to help
students better urxlerstand their vision loss. PR's mother called to say that she did not want that
subject discussed with PR, nor cid she want sign langune to be used.

PR cid not attend a portion of the program after this irvident but after many consultations with
the project social woricer arwl coordinator, PR's mother and PR, it was dedded that PR would partici-
pate in the job placement segment of the program. She did well and gained self-confidence in a
stock/sales position at a retail shoe store where she received limited 012coaching.

How did this individual's life change as a result of your program? (include
references to academic, employment, residential, leisure, and social out-
comes as appropriate.)

One month alter the program, PR's mother reported that something rather dramatic happened
when PR returned to school. About 1 1/2 weeks after she began 11th grade in the same
mainstreamed, limited-serviced environment as she had been in 10th grade, PR said that she could
not understand what was being said in class and that she wanted changes to be made. By the next
week, she and her mother were enrolled in ASL classes and PR was being taught all of her classes
in ASL After another month, PR was maintairing a strong El+ average, enpying school and making
new friends. Her mother noted that the entry-level summer job had made PR more determined to
pursue a college degree and work in a professional field.

It seems that although PR and her family initially resisted coming to terms with PR's vision and
hearing losses, the options offered In the program planted the seeds for change and the self-confi-
dence that PR gained gave her the courage to make that change.

Rather than allowing obstacles to block her path, PR has leapt beyond them on her way to
achieving her educational goals. We believe that she will return to the program next year to team
how other obstacles can be bypassed on the road to permanent employment.
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An Expert indluiduol Transition Planning System and Model to Promote

Progressiue Employment for Youths with Moderate end Severe Disabilities
Director Joseph Stowitschek

Seattle, WA
TI* 238

(84.158N)

I . New would you describe the student/client t the time of referral? (Include

general demographics, family end friendship structures, school end/or
employment states.)

The Expert Individual Transition Project targeted an 18 year old student who was classified as

"DD Secondary to Head Tfailmaa with deficits in memory and symbol recognition. He was living with

three brothers with the remainder of the family still in Viet Nam. Family expectations of the student's

capabilities and opportunities were low. In addition having some difficulty with the English

language, the student's overall communications and social skills were poor. He had considerable

difficuty responding to questions and was unable to initiate requests for assistance. He had partici-

pated in fast food work experience training, but did not have a job. His self-esteem was very low.

Family members showed a general lack of awareness of his disability, but tried to help by doing

things for him. His status in the family was as a child rather than an equal.

I I . Whet model program services did this student/client recolue? (Include
references to individualized plans, training, coordination efforts, end so on.)

The irdtial Individualzed Transitiln Plan for the student included case-management sign up,

additional work experience training, education of family members in disability awareness and

support. A dishwashing job was found but was not successful because the family moved causing

transportation problems. Another job was found in food service. Ms job started at $4.25 per hour,

4 hours per day, 3 days per week. A metro pass was obtained and the student was assisted in using

public transit. Family members were assisted in understanding how to support the student and how

to recognize needs relating to his disabilty.

III. Now did this individual's life change es a result of your program? (Include
references to academic, employment, residential, leisure, end social out -
comes es appropriate.)

Good progress has been made this year. The student has received a pay raise to $5.25 per
hour. His communications skills have greatly improved. In fact, he took the initiative to request
increased working hours. He now works 5 days perweek. As his self-confidence has improved, his

status in the family has improved. He is much more confident of being able to make decisions and is
learning how to handle money. His family shows more confidence in his capablities and has a much

better understanding of how to support his. The student has also made good prowess in relating to

others outside of home and school. His English vocabulary has improved. The family is showing

signs of support for an eventual independent living situation for the student. His brother says that

he can do things and can now decide for himsett.
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fin Expert individual Transition Planning Sgstem and Model to Promote
Progressive Employment for Youths with Moderate and Severe Disabilities

Director Joseph Stowitschek
Seattle, WA

Ti# 238
(84.158N)

Now would you describe the student/client et the time of referral? (Include
general demographics, family and friendship structures, school end/or
employment status.)

The Realstic Transition Program accepted an ESL student who had tested out with an MR
handicapping cow:Rion. He was 19 and was very isolated. His parents were still in an Afghanistan
refugee camp with other siblings. He was living with one bmther at his aunt and uncle's home. He
had no job, no vocational direction, no friends, and inirimal English vocabulary.

11. What model program services did this student/client receive? (include
references to individualized plans, training, coordination efforts, end so on.)

InitiaNy, the Rea isbc Transition Team took the student on tours of vocational programs and got
him placed in Cu Unary Arts a.m. - Realstic Transition Program p.m. on Tuesdays arK1Thursdays, and
Buildmi Maintenance p.m. on Mondays, Wednesdays, and Fridays.

Also, during the first semester, the RIP team started the referral process to CVIVDD and began
a work up with iCing County Work Training Program. Wtile aN of these referrals were processing, a
Metro pass was procured and travel training was augmented; also, SS! monies were arranged for.
Furthermore, he began the Special Education Drivers Training program at his home high school.

By second semester he had received a job as bus person at a local restaurant with supported
employment services from King County Work Training Program and with job coaching by the RTP
team. Also, with the Special Education coordnators help an alternative graduation plan was written
so that the student could graduate in June.

III. Now did this individual's life change as a result of gour program? (Include
references to academic, employment, residential, leisure, and social out-
comes as appropriate.)

As the year drew to a close the team saw positive changes. The studenVs grasp of the English
lanwage improved, heOirv his personaNty to blossom. The staff saw him interacting with peers and
personnel replarly, and they saw an independent nature emerge as he showed persistence in
working with the various agencies. he opened his own bank amount; he maintained his job and was
able to experience supported employment encfing as well as the job coach leaving. He graduated in
June of 1989. He stayed in his Ob for one year and then, on his own, got another job in food
service al a local restaurant.

His parents and other siblings also came to America in the spring of this year which reunited the
family giving this student great joy and added support
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The Dispersed Heterogeneous Placement Model
Directors: John Nietupskinerald C. Murray

Iowa City, 111
Tiatt 262

(84.1511N)

I. Hew would you describe the student/client at the time of referral? (include
general demographics, family end friendship structures, school end/or
employment status.)

CZ is a 20 year old male who resides with his mother, two brothers, a hall sister and another
family in a single house. The parents are divorced and the father of CZ is currently serving time in
prison. CZ has been moiled in special education throughout his school years, moving from a mild
mental disability (MD) placement to a moderate MD placement. Irstruction was functional primarily in
the areas of math, spelling and reading. CZ had additional classes in the areas of language, daily
living skills, community mobility and family life classes. Attendance and punctuality became a
problem as CZ grew okler and affected all areas of his life. At the time of referral. CZ was
unemployed, unmotivated and was becoming increasingly involved with a questionable reference
group, "hanging out until 3:00 am." on a local thoroughfare.

II. Whet model program services did thls student/client recelue? (include
references to Indluidualized plans, training, coordination efforts, and so on.)

CZ had been referred from the school system as a participant in a transition grant awarded to an
area sheltered workshop. This grant involved placing graduating special education students into
community-based jobs. Individual counseling was arranged for CZ as a result of previous problems
encountered with attendance and punctuality. CZ was placed in a supported employment worksite
sorting bottles for a local beverage distributor. He was able to maintain this placement only from
December, 1989 to Apil, 1990. His monthly wages averaged $144.00. During that period, CZ
demonstrated poor attendance, occasionally walidng off the job. Ultimately, he stopped reporting to
work at all. CZ was referred for other positions, but declined each offer, stating that that alternate
jobs were "too boring, too hard, and I don't want to cut my hair." Eventually, CZ declined ail service
offers and spent his time "hanging out on the local thoroughfare.° CZ appeared to be influenced
more by outside sources than by a desire to succeed, and at the time of graduation he was
unemployed.

III. How did this Individual's Ilfe change as a result of your program? (Include
references to academic, employment, residential, leisure, and social out-
comes as appropriate.)

As a participant in the DHP Project, CZ was placed in a commurdty-based job on November 27,
1990. CZ vacuums hallways throughout a nine-story medical center cormlex. He is very
conscientious of the quality of his work, and independently checks with his supervisor for any extra
job duties that need to be ckine. He &plays excellent responsive social-commuricative behaviors,
both with peers and hospital visitors, and these are increasirgly becoming spontaneous. Hospital
staff slightly altered his work scheckrle so that CZ would be We to eat lunch with his co-workers. CZ
has not missed a day of work thus far and has achieved a high level of integration. During the
Christmas holidays, CZ partidpated In a hospital staff kmcheon, received a $5.00 Christmas bonus,
a gift and wore a Santa Claus hal just the same as all the other maintenance employees. His average
monthly earninipi are $340.00, and his work hours will soon increased from 20 hours per week to 30
hours per week. Both CZ and his mother feel that this job offers more prestige than previous jobs
he has had. This placement has been successful, in part, because of a better job match that offers
autonomy, mobilty, and more job responsibility. His integration into the workforce is more clearly
defined with uniforms, a name tag, his personal locker and his own key to the maintenance closet.
CZ is punctual and reliable and has become a responsible empkryee.
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11 Community-Based Network ta Assist In the Transition from
School to Work for Youth with Disabilities: A Four Part Model

Directors: Margo Ureebury izzo and Lawrence Dennis
Columbus, OH

TI# 264
(84.158N)

I . How would you describe the student/client at the time al referral? (Include
general demographics, /amity end friendship structures, s -heel and/or
employment status.)

At the time of referral, David was a 19 year old senior. His parents WW1 divorced and David lived
with his father and his female companion, and her adult son. David is a personable young man who
had many friends, most of whom win in his OH classroom. David also maintained a friendship with a
male student who graduated the previous year. Being a football team manager, David developed
many acquaintances. David is moderately developmentally handicapped and was in a self contained
DH classroom for most of his academic subjects and mainstreamed for some electives, such as
physical education, home economics, and individualized reading. Work experiences at the time of
referral was limited to in-school jobs the previous school years. During his senior year, David
participated in Work Study and was placed at a local small family restaurant for approximately 4 hours
a day. While there, David worked in the kitchen washing dishes, keeping clean dishes stocked, and
kitchen clean-up.

II. What model program services did this student/client recelue? (Include
references to individualized plans, training, coordination efforts, and se on.)

While in school, David received functional daily living, personal/social and occupational
instruction in the DH classroom. Related services included speech/communication therapy and
community work experience through Work Study. School-to-work trarnition services were provided
through David's participation in Project NetWORK and Work Study. During participation in Project
NetWORK, an 1TP was developed that identified graduation, full-time competitive emloyment, and
BVR eligibility as team goals. Activities to achieve these pals Included community work
experience, job tryout in an area of interest to David, and an intake interview with a BVR counselor.
After Davki gained work experience, a fob tryout was arranged over a two day period during which
time David observed several jobs within the Housekeeping Department and performed some of the
basic duties. The Courtyard offered David a job following the tryout experience that was to begin
upon graduation. A final team meeting was heki with SYR, the employer, Project NetWORK, Work
Study Coorclinator, and studont as participants. Following David's graduation, BVR continued with
eligibility determination and coordinated the OJT, TJTC, and job coaching.

III. How did this indluidual's life change as a result of your program? (include
references to academic, employment, residential, leisure, and social out-
comes as appropriate.)

Folkow along services from BVR (job coaching, glasses, money management training to client,
support to client and emloyer) that were fadlitated by Project NetWORK, led to the success of this
job placement. By having replar contact with a BVR counselor, David developed self confidence
and independence on the job. He has been with the Courtyard by Marriott for over two years and is
an extremely valued empbyee. He is working full-time with full benefits (medical, dental, profit
sharing, vacation) and :ars received a raise since beginning the job. At first, David needed
consistent feedback, but is now able to realize his own pote.,.ial and is not dependent on feecback
from the employer. He now has the confidence to try to learn new things and is quite wiling to do
so. David is more financially secure with very good benefits from his employer and an income that
allows him to rely less on his parents. David has opened up his own bank account and saves
regularly. He has maintained high school friendships and regularly meets with them in a group. He
also has many friervis at work and is included in employee social outings. David also has a cOrifiiend.
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Statewide Transition and Facilitation Project (S.T.11.F. Project)
Director Preston Lewis

Lexington, KY
TI# 268

(84.158N)

1. Now would gou describe the student/client at the time of referral? (Include
general demographics, familia end friendship structures, school and/or
emplegment status.)

Jarrod, an 18 year old high school senior, Dying at home with his parents was interested in

becoming employed in a job setting. Due to Jarrod's limited mental ability he was enrolled in a func-
tional curricukim diploma program. There he faced the chances of a very limited job market, if any at

al.

I I. What model program services did this student/client rerelue? (Include
references to individualized plans, training, coordination efforts, end so on.)

While In school, Jarmd was taught in a self-contained classroom for mentally handicapped
students. Jarrod also participated in Project Respect which gave him the opportunity to experience
different job settings. Trial and error began as the trainerbegan to work in different settings with
him. Janod would return to school with suggestions from the trainer on what skills needed to be
reinforced (time telling, money, vocabulary, etc.).

Now did this individual's life change es result of gour program? (include
references to academic, employment, residential, leisure, and social out-
comes as appropriate.)

Jarrod successfully met the skill requirements and qualifications for a grocery clerk in a bcal
grocery store. His responsibilities include bagging groceries, some maintenance, and stocking of
shelves. Now when people in the community go to the store they are greeted by a happy, friendly,
and successful person named Jarrod. Without the intense, consistent work of the one-on-one
instructions of the trainer this would not have been possible upon graduation for Jarrod to have
been employed so quickly and successfully.



Supported Employment for Youths with Severe Disabilities
Co-Directors: Katherine Inge end Paul Wehmen

Richmond, UR
Ti# 269

(84.158N)

Now would you describe the student/client et the time of referral? (Include
general demographics, family end friendship structures, school end/or
employment status.)

M Is a 21 year old man who is nonverbal, ambulatory, and profoundly retarded. A steel rod has
been surgically plimed in his back to prevent further scolosis development. M communicates by
going to a particular location where he wants something and standiqg there until someone notices
him. He also uses four manual signs.

M atttnds a segregated special education sctool and receives the majority of his eckication in a
classroom for students 144th multiple disabilities. Vocationally, M participates in a "sheltered
workshop class" once a week, and works on sorting sIdlis daily in class. He also receives comminity-
based training once a week with his class.

M lives in a supportive environment with his mother and stepfather. He participates in regular
family activities such as grocery shcpping and eating at restaurews. Both M's parents and teacher
said that M was very prorrpt, dependent, and showed limited intd 1st in people.

II. Whet model program services did this student/client receive? (include
references to indluidualized plans, training, coordination efforts, and so on.)

The Vocational Options Project developed three job sites where students referred to the
project could receive community-based vocational baking. Jobs were then tameted within each
environment that M could team. Staff worked the targeted job and designed a preliminary task
analysis and instructional strategy to train M the job. The program was explained to the school
administrator, teacher, parents, and business sponsor, and each was required to sign a formal
training agreement prior to M beOnning traiNng.

M has received training at two of the three job sites so far. At each site M worked individually
with an instructor for two hours, four days a week. Each job lasted for six weeks and varied in terms
of the time of day training occurred and the instructor. M's first job involved stocking and fronting
the shelves at a hardware store. His current job is at a motel cleaning the vencling machine rooms.

Throughout the training period, project staff have relied heavily on coordination between the
school, home, and business. Notes on student progress were sent to the teacher and parents
daily. Copies of program plans (inckiding instructional strategies, methods of reinforcement,
graphs, and comments from M's instructor) were disseminated to the parent and teacher following
each training placement.

tit. How did this Individual's life change as a result of your program? (Include
references to academic, employment, residential, leisure, and social out-
comes as appropriate.)

Although data show that M was unable to master either of his jobs within a six week training
period, reports from M's trainer, teacher, art parents indicate that M's life has changed significantly
as a result of community-based vocational training. M began his first placement =liking for only five
minutes at a time. He now works for 45 minutes before he takes a break. M's trainers have noted
that M was much faster at work than at school and that he chuckles and smiles frequently through-
out training. M has gained independence on some splinter skills, and his willingness to actively
participate in training has increased. M's teacher has noticed that M is no longer content to be in the
classroom, and both M's teacher and mother have noted that M has become much more aware of
people and things in his environment. When M received training first thing in the morning, his
parents noticed that he would get right out of bed instead of trying to go back to sleep. When Ws
training switched to the afternoon, they found that M would come home from work and try to initiate
jobs at home instead of going to his room to watch TV. M smiles more frequently at people now and
is able to tolerate longer trips into the community with his parents. M will continue with the
Vocational Options Project for one more training placement and will be targeted for a supported
employment position as an appropriate job match becomes available.

47 5 0



Competition 94.158K

Demonstration Projects to identify and
Teach Skills Necessary for Self-Determination
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Self-Determination: The Road to Personal Freedom
Director: Beate! lz Mitchell

Albuquerque, NM
Ti # 274

(84.1580

I . Now would you describe the student/client at the time of refemel? (Include

general demographics, family end friendship structures, school end/or
employment states.)

The student, age 9, required, because of her cerebral palsy, adaptive learning techniques and

equipment and modification of instruction in order to benefit from her educational program. At this

age she spent the majority of her school day in a self-contained classroom, with other students in

need of similar services, and had a low teacher/pupil ratio. This classroom was in an elementary

school that was not her home school. She spent some time in a regular fourth grade class. She did

not have friends from the school she attended or from her neighborhood except for friends of her

sisters. The student's mother did not feel this placement was providing the student with the social

skills and self-esteem needed (present and future).

II. What model program servics did this student/cHeat receive? (include
references to individualized plans, training, coordination efforts, end so on.)

The student's mother asked our Parent Training and Support Center for assistance in getting

the student into a regular education class at her home school with the supports she needed. We

met with the student's educational team provide information and resources on how this could be

done. We provided resources and suopz.t to the mother so she could advocate for this program.

The mother spoke with many people including the superintendent of schools and school board.

This process took up most of the school year. It was decided to the student return to her home

school and attend a fifth grade regular education class with the necessary supports she needed.

The state approved a waiver so the student received the same level of funding to provide services

in a regular education classroom.

III. Now did this individual's life change as a result of your program? (Include
references to academic, employment, residential, leisure, and social out-
comes as appropriate.)

The student became part of her new class quickly. Other students sought her out to go to
school with and socialize atter school. Her educational program has been adapted to meet her
needs in the regular classroom. The parents and school are proud of how well the program has
worked arki have shared this at conferences and through newsletters. The student feels a sense of
belonOng and is happy in this classroom.
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OVERVIEW OF PROJECT PROFILES

The 1991 Comwndium of Project Profiles focuses on the status of 82 projects currently

funded by the U.S. Department of Education, Office of Special Education and Rehabilitative

Services (OSERS), as part of the Transition Initiative. However, since 1984, 266 model

demonstration projects have developed and implemented a wide range of service delivery

models that have facilitated the transition of youdis and adults with disabilities from

secondary special education to postsecondary education or employment. This Overview

begins with a general description of the 14 grant competitions funded since 1984 (see

Table 1). Of note is the funding of six model projects under CFDA 84.158Kthe newest

OSERS competition focusing on identifying the skins and charactuistics necessary for self-

determination. To illustrate the impact of transition on project activities as a national

priority, Figure 1 presents the geographical distribution of the 266 projects that have been

funded during the past six years.

The remainder of this overview describes in tables, figures, and text the characteristics of

the 82 current model projects funded in five competitions: 84.078C, 84.158N, 84.158R,

84.158S, and 84.158K. Figure 2 shows the geographical distribution of these projects as of

May 1991, whi Figure 3 lists the types of recipients of grant awards in all five competitions

(e.g., universities, local education agencies, state agencies). Eligible recipients of these

awards were specified for each competition. As illustrated, the most common grant

recipients were four-year colleges, universities, and university affiliated programs, followed

by local education agencies, private not-for-profit agencies, community colleges, and state

agencies. The most common geographic units served by these projects were regions witnin

a state, statewide units, and cities with populations greater than 100,000. In addition, 67% of

the projects reported that public transportation was available within the geographic areas

they served.
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Table 1
Summary of OSERS Model Demgpstration Project Competitions in Transitign

(ja = 266)

TYPE OF PROJECT COMPETITION FUNDED GRANTS
(N)

INTENT OF PROJECT

Research in Education of roe Handi-
capped: Handicapped Children's
Model Demonstration Projects/ Youth
Employment Prowls

84,023D

Research in Education of the Handl- 84.023.G
capped: Handicapped Children's
Model Demonstration Projects/
Postsecondary Projects

Postsecxindary Education Programs fix 84.0788
Handicapped Personts Demonstration
Projects for Mildly Mentally
Retarded and Learning Disabled

Postsecondary Demonstration Proiects

Innovation Programs for Severely
Handicapped Children: Transition
Skills Development ice Severely
Handicapped (Including Deaf-Blind
Youth)

Special Projects and Demonstrations
for Providing Vocational Rehabili-
tation Services to Severely Disabled
Individuals.

Secondary Education and Transi-
tional Services for Handicapped
Youth - Service Demonstration
Models.

SPcondary Education and Transi-
tional Services for Handicapped
Youth

Secondary Education and Transi-
tional Services for Handicapped
Youth: Models for Planning and
Implementation of Transitional
Services.

Secondary Education and Transi-
tional Services for Handicapped
Youth: Models for Providing
Disabled, Mainstreamed, Learning
Disabled and Other Mildly
Handicapped Students with Job
Related Training

64.078C

84.086M

84.128A

84.158A

841588

84.158C

84.13131.
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12 Expired To demonstrate innovative
approaches to transition using direct
service delivery.

15 Expired To support new model demonstration
projects that link transitioning
individuals to commimity-based
training programs and services.

15 Expired To stimulate higher education (post-
secondary, vocational, technical,
continuing, or adult education) possi-
bilities for persons with mild
disabilities.

28 To focus on spedal adaptations of
(48 Expired) postsecondary services.

10 Expired To design, implement, and dissemi-
nate practices which facilitate the
transition of youth with severe
handicaps to employment.

7 Expired To establish demonstration projects
for providing comprehensive
programs in vocational rehabilita-
tion services for pasons with severe
disabilities,

16 Expired To support projects that would
develop and establish exemplary
school-community models for spedfic
vocational training and job place-
ment.

11 Expired To design cooperative models (SEA or
LEA) that facilitate effective
plaruting to meet employment needs of
exiting students with disabilities.

39 Expired To support projects designed to plan
and develop cooperative models for
activities among SEA's or LENs and
adult service agencies.

10 Expired To identify Fib-related training
needed by secondary students ivith
mild handicaps.



Table I (continued)

TYPE OF PROJECT COMPETITION FUNDED GRANTS INTENT OF PROJECT
(N)

Training and Employment Models for 84.158N 28 To prepare and place youth with
Youth with Handicaps. severe handicaps mto supported

employment prior to leaving school.

Secondary and Transitimt Services 84.158R 14 To encourage follow-up and follow-
Follow-up/Follow-Along Protects eking studies to doetwwnt the impact

of transition services, and to revise
pithy ant optkms based on analysis of
outcome data.

Family Networking 84.1585 6 To assist youth with handicaps and
a Expired) their families in identifying, access-

ing, and using formal and informal
networks to obtain needed supports
and services to maximize indepen-
dence in adult life.

Demonstratitm Protects to Identify
and Teach Skills Necessary for Self-
Detennination

84.158K 6 To identify the skills and
characteristics necessary for self-
determination, as well as the in-
school and, out of school experiences
that lead to the development of self-
determination.
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Figure 1

Geographic Distribution of Current and Expired Projects as of May 1991

(11 = 266)
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Figure 2
Geographic Distribution of Current Projects as of May 1991

(N = 82)
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Figure 3

Types of Primary Grant Recipients
for Current Model Projects

Competition X = 5; Project N. = 82
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The 82 projects currently funded through federal monies provide transition services to

youths and adults with all forms of disabilities, including at-risk populations such as

minority youths, dropouts, persons considered economically disadvantaged, and those

involved in substance abuse. Projects estimate that more than 118,000 people with

disabilities may eventually benefit from their demonstrations of model transition services

during the funding period.

The nitm.1%.r of persons with cil'sabilities who will receive direct services from secondary

transitit inoael projects is substantially fewer. Table 2 presents the number of persons

served and their age ranges by disability. These figures were derived from the data

submitted by projects in the 84.078C, 84.158N, 84.158S, and 84.158K competitions (U = 68).

Since the major focus of the 84.158R projects is not service provision (i.e., follow-up/follow-

along), their tabulations are not represented in the total. Of the 9,367 persons with

disabilities reported as receiving services for 199G-1991, 37% had learning disabilities, 27%

mental retardation, 9% physical disabilities, and 8% mental illness and emotional

disabilities. Figure 4 graphically displays the percentage of individuals with disabilities

served by these four current competitions.

In addition to targeting youths and adults with disabilities, most of the model demon-

stration projects provide related services or training to other professionals, parapro-

fessionals, or parents who assist in the transition process. Specifically, across the five

current competitions, related services or training are being provided to 3,493 parents, 3,565

teachers, 1,854 agency staff persons, 1,880 business and industry personnel, 1,453

postsecondary faculty, and 512 project staff. Table 3 provides an overview of recipients of

related training by competition.

The provision of transition services to persons with disabilities, as well as interdisci-

plinary training, relies heavily on the establishment of cooperative relationships between

secondary and adult service providers. A major intent of the federal transition initiative



Table 2

Youths and Adults with Disabilities Served in Current Model Projects

1990-1991

Disability No. Served Age Range

Learning disability 3451 12-62

Mild mental retardation 838 12-54

Moderate mental retardation 1,069 14-30

Severe mental retardation 484 12-27

Profound mental retardation 113 14-25

Multiple handicap 389 12-50

Developmental disability 132 16-25

Emotional disorder 412 12-50

Behavioral disorders 228 14-35

Chronic mental illness 307 15-60

Hearing impairment 137 12-50

Visual impairment 133 12-55

Deaf/blind 48 15-35

Dropout 16 12-27

Economically disadvantaged 21 16-21

Minority youth 46 15-21

Substance abuse 15-33

Health impairment 140 15-50

Epilepsy 27 14-45

Autism 63 12-27

Traumatic brain injury 41 15-54

Physical handicap 594 12-55

Cerebral palsy 157 14-55

Spinal cord injury 24 15-43

Communication disorder 428 12-27

Speech impairment 26 17-30

TOTAL 9,367
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Figure 4

Percent of Youths with Disabilities Served in Four Current Competitions

1990-1991
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Table 3

Number of Individuals Participating in _Related Senlce Components
in Current Competitions

84.078C 84.158N 84.158R 84.158S 84.158K Total

Teachers 964 1,541 496 144 420 3,50

Postsecondary Faculty 1,386 28 22 12 5 1,453

Agency Staff 470 753 312 119 200 1,854

Parents 385 1,680 148 970 310 3,493

Business/Industry 532 1,195 48 60 45 1,880

Project Staff 285 118 72 18 19 512



has been to develop interagency cooperation in an effort to smooth the transition between

school and adult life for individuals with disabilities. Figure 5 illustrates the types and

numbers of agencies involved in cooperative activities with model demonstration projects.

As shown, most collaborative activities are conducted between model projects and local

agencies (i.e., secondary education providers, residential facilities, and rehabilitation facili-

ties), state agencies, advocacy organizations, and programs offered through universities.

Private not-for-profit agencies, community colleges, JTPA, and other agencies also are

involved.

In addition to intervention research, the main mission of the Transition Institute is to

(a) provide evaluation technical assistance to all OSERS-funded model projects, and (b)

conduct evaluation research on outcomes associated with these projects. To assist in this

mission, information is collected annually from each project on the evaluation approach to

be used, personnel designated to conduct evaluation activities, the identified audiences for

evaluation reports, and the anticipated format of these reports. The rest of this narrative,

with explanatory tables, presents the results of this survey.

As demonstrated in Table 4, the most common approaches to evaluation are goal-based,

system analysis, case study, and professional review. Most projects use more than one

approach to frame the evaluation. Table 5 shows the personnel involved in implementing

the evaluation. As illustrated, project directors and project personnel provide most of the

staffing for implementating evaluation. Increasingly, advisory boards are assisting projects

in evaluation activities, however.

In general, the projects see OSERS as their primary audience for the final report and for

evaluation of their efforts. Advisory boards, consumers, state agencies, and the Transition

Institute staff each were listed by more than half of the projects as audiences for final

reports. Formal reports are anticipated to be the vehicle for this information sharing for

nearly all projects. Additionally, more than half the projects will also be providing an

executive summary, and about one third will produce a brochure summarizing project

information.



Figure 5

Types of Agencies Involved in Interagency
Cooperation with Current Model Projects

Competition N = 5; Project N = 82
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Table 4

Evaluation Approaches Used in Current Competitions

84.078C 84.158N 84.158R 84.1585 84.158K Total

System Analysis 15 14 8 3 6 46

Goal Based 24 24 12 5 5 70

Goal Free 7 6 3 4 2 22

Decision Making 5 6 8 2 1 22

Connoisseurship 3 2 0 0 0 5

Professional Review 9 15 5 3 3 35

Case Study 16 14 2 5 1 38

Table 5

Evaluation Pgrsonnel Involved in Current Competitions

84.078C 84.158N 84.158R 84.1585 84.158K Total

Director 25 24 14 6 6 75

Coordinator 19 24 14 5 5 67

Project Staff 25 22 10 4 5 66

Advisory Board 13 11 10 3 4 41

3rd Party Evaluation 12 10 4 3 1 30

Staff Evaluation 8 5 0 1 3 17
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Products developed by the model demonstration projects are one of the primary types of

outcomes associated with program implementation. These products are considered essen-

tial to program dissemination and replicationtwo primary goals identified by OSERS for

funded projects. Table 6 depicts the types and number of products anticipated by project staff

in each competition. Project-developed instruments, brochures, and journal articles were

the most frequently cited products, followed by replication manuals and training manuals.

Many of the products produced thus far by the 266 OSERS-funded transition projects are

catalogued in the Transition Institute Library.

Table 6

Products Planned in Current Competitions

Brochure

Newsletter

Parent handbook

Student handbook

Training manual

Project instruments

Slide presentation

Video tape

Curricula

Journal articles

Replication manual

84.078C 84.158N 84.158R 84.158S 84.158K Total

22 21 5 4 3 55

7 10 2 3 2 24

3 12 2 4 3 24

11 7 1 0 3 22

8 16 8 3 4 39

18 20 13 4 4 59

5 12 0 2 0 19

17 11 1 3 0 32

13 13 1 1 6 34

19 12 12 3 3 51

12 13 10 2 4 41



PROJECT PROFILES

The following Project Profile section contains descriptions of both current and recently

expired transition projects. Individual project profiles are grouped according to the

competition under which they received their grant award. Within each competition

section, current projects are listed numerically by Institute numbers.

Each group of individual pro-) profiles is preceded by a summary of the competition

based on information from the actual grant application packet. The subsequent summary of

the current projects provides an overview of the major demographic and operating

characteristics of the projects.

For competitions 84.078C, 84.158C, 84.15fiA, and 84.158L, individual expired project

profiles follow a Summary of Expired Projects; they are also arranged numerically by

Institute number.

The primary source of data for the individual project profiles was the a Joect Characttt

istics Questionnaires (Appendices A and B) completed and returned by project staff during

the 1990-1991 project year.
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COMPETITION PROFILE: CFDA 84.158K

DEMONSTRATION PROJECTS TO IDENTIFY AND TEACH SKILLS

NECESSARY FOR SELF-DETERMINATION

Ils/ITIAL COMPETITION 9/14/89

PURPOSE OF COMPETITION

The purpo:e of this priority was to support model projects that identify the skills and

characteristics necessary for self-determination, as well as the in-school and out-of-school

experiences that lead to development of self-determination.

Emphases included (a) strategies to systematically involve youths with disabilities in the

types of activities that foster assertiveness, creativity, self-advocacy, and other skills associ-

ated with self-determination; (b) development and testing of strategies to assist families and

service providers in understanding the importance of self-determination and suppor:

changes in roles and responsibilities; and (c) strategies to involve adults with disaiAities in

the transition process as information resources, role models, and advocates.

AUTHORITY

Authority for this program is contained in Section 626 of Part C of the Education of the

Handicapped Act as amended by P.L. 99-457.

ELIGIBLE RECIPIENTS

Institutions of higher education, local education agencies, and other public and private

nonprofit institutions or agencies (including the state job training coordinating councils

and service delivery area administrative entities established under the Job Training

Partnership Act).

FUNDS AVAILABLE

Approximately $618,000 was expected to be available to support up to five projects in this

initial competition.
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NUMBER OF GRANTS AWARDED

Six grants were awarded under this competition.

DURATION OF GRANTS

Project support was available for up to three years subject to an annual review of

Inogress and availability of funds.
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SUMMARY OF 84.158K PROJECT PROMLES

DEMONSTRATION PROJECTS TO IDENTIFY AND TE ACH SKILLS

NECESSARY FOR SELF-DETERMINATION

GEOGRAPHIC 6.REA SERVED

Of the six current projects, three report serving a county, one reports serving a region of

the nation (more than one state), one reports serving a region within a state (more than one

county), and one reports serving a town of 10,000 to 50,000 people.

PRIMARY GRANTEE

Three private nonprofit agencies, two university affiliated programs (UAPs), and one

Association for Retarded Citizens were awarded grants under this competition.

PROTECT PARTICIPANTS

The six current projects report 460 individuals with disabilitio5 receiving direct services

for the entire funding period. The projects also were asked to estimate the total number of

individuals with disabilities who will receive benefit from services. Five projects report

impacting 2,188 individuals; one project indicates that this number will be determined at a

later date.

COOPERATING AGENCIES

Five projects indicate involvement wIth cooperating agencies or organizations. Four

projects report cooperative efforts with parent organizations and public secondary schools.

Three projects indicate working with local education agencies, two with state educational

agencies, Associations for Retarded Citizens, and private nonprofit agencies. One project

each reports cooperating with a community college, a university, a university affiliated

program, a residential facility, a for-profit agency, a state vocational rehabilitation agency, a

state MH/DD agency, and an Association for Retarded Citizens.
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PROJECT TITLE:
Project Partnership

PROJECT DIRECTOR:
Eileen Cuskaden

pROJECT 0011DINATOR:
Carol Custer

COJITR_CT PERSON:

Eileen Cuskaden

MRILINQ ADDRESS:
Very Special Arts
John F. Kennedy Center for the

Performing Arts
Education Department
Washington, DC 20566

TELEPHONE #: (202) 416-8861

INSTITUTE #: 270

COMPETITION #: 84.158K

PROJECT STRRT DOTE: 1 0 /1 / 9 0
PROJECT END DOTE: 9/ 30/93

pRIMORT GRaNTEE:
Private Non-Profit Agency

GEOGRRENIf at AREA SERVED:
A county

P UB C TRANSMUTATION: Yes

PROJECT EURPOSE:
Project Partnership is a demonstration project designed to develop and enhance the self-
determination and self-advocacy skills of young people with disabilities through increased
participation in the arts. Very Special Arts will pilot the project in the Worthington School
District in Ohio and in Istrouma High School in Baton Rouge, Louisiana. The goals of the
projezt are to identify and eliminate barriers currently limiting arts participation; develop
new curricula and adapt existing curricula to make the arts more accessible to students with
disabilities; train school faculty, community arts leaders, and parents to increase
understanding of the value of arts for students with disabilities; develop and implement
individualized arts education plans; and involve artists with disabilities as performers,
trainers, role models, and mentors.

PROJECT FOCUS:
1 . Develop site steering committees.
2. Hold project start-up meetings.
3. Develop and implement site assessment.
4. Develop core course curriculum outline.
5. Identify target student group.
6. Develot., parent information packet.
7. Administer pretest to students.

PROJECT PORTI C ANTS:

Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 150

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 150

PROJECT EVOLUTION MIN:
Euttluation floorgach(es): System Analysis, Goal Based
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Type of Bate/information Being Collected:
On Students/Meats: Type or extent of senrices rendered, Demographics, Assessment

results, Student/client satisfaction with services/outcomes obtained, Satisfaction of

significant others with studenUclient progress or status

On Employers: Characteristics/demographics, Amount of direct service to employer,

Employer satisfaction with project activities, Project impact on employers

Ingrumeniallim
' ti II IL II - I I Competency Rating Scale,

Piers Harris Self-Concept Scale, Torrance Test of Creativity

Locally/Project lieveloned instruments: Student Project Checklist, Student Self

Assessment, Teacher Log, Site Assessment

p e rsp nnet Involved in Evaluation: Project Director, Project Coordinator, Project

Staff, Advisory Board, Staff Evaluator

1111211.1.11uAluallmilekuLting_anit..fiudigaur
Tyne: Formal Evaluation Report, Executhre Summary
audience: Consumers, Local Boards of Education

PROJECT PRODUCTS:
products,

Training manual Not indicated

Project developed instruments Not indicated

Curricula Not indicated

Replication manual Not indicated



PJIOJECT TITLE:
Self-Determination Curriculum Project

PROJECTIIIRECTOR:
Sharon Davis, Ph.D.

PROJECT COORDIMOTOR:
Michael Wehmeyer, Ph.D.

CONTRCT PERSON:
Michael Wehmeyer, Ph.D.

MRILINGRODRES:
ARC of the United States
Dept. of Research and Program Services
2501 Avenue .1
Arlington, TX 76006

TELEPHONE #: (817) 640-0204

INSTITUTE*: 271

COMPETITION #: 84.158K

PROJECT STRRI DATE: 1 0/1 /90
ERWEELLNUMEM 9/30/93

pRIMILRy GRRNILE:
Association for Retarded Citizens

GEOGRAPHICAL BRE& SERVED.:
A region of the nation

PUBLIC_IRRNSPORTRTION: Yes

ERUSJJUUML
The purpose of the Self-Determination Project is to develop, field test, and disseminate a
curriculum, based upon the "Life Centered Career Education" curriculum, teaching
adolescents with mental retardation attitudes and abilities necessary for self-determination.
The project goals are: to gather information pertaining to self-determination from persons
with mental retardation, parents of people with disabilities, and from an extensive review
of the literature; to develop the curriculum based upon this input and using the LCCE
competencies; to field test and revise this curriculum and; to disseminate this material.

PROJECT FOCUS:
1. Preparation of literature review.
2. Collection of information from people with disabilities, parents and ARC chapters.
3. Selection, organization, and verification of competencies and subcompetencies from LCCE

curriculum pertaining to self determination.
4. Devekv additional competencies, subcompetencies necessary.
5. Develop teacher training materials.
6. Develop evaluation strategies.
7. Select field sites.
8. lnservice teachers.
9. Begin field testing.

PROJECT PRRTICIPIKTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 1 00

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 1 00

HandicaDoing Conditioq himAsand Biplane
Mild mental retardation 9 5 1 5 - 2 1
Moderate mental retardation 5 1 5 - 2 1
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professionals/parents receiving seruices Itrainkisi through oroJect
Parents - 50 Teachers - 15

PROJECT EURLURTION PL11141:
Eua Laotian ligorgachlest System Analysis, Goal Based, Professional Review

lyne_a_Dibifinionnaleialing_Mereted:
On StudentstClients: Demographics, Assessment results, Progress in educational

program, Student/client satisfaction with services/outcomes obtained, Satisfaction

of significant others with student/client progress or status
On Postsecondary Edocatioa: Amount of direct servka to provider, Provider

satisfaction with project activities, Teacher evaluation of curriculum

Insfrumentettow
Commercially fluallable Instruments Used by Poklects: Piers-Harris Self-

Concept, Modified Intellectual Assessment, Responsibility Questionnaire (MIARO),
Self-Description Questionnaire (SDO), Knowledge Battery, Performance Battery

Locally/Project egueloped Instruments: Self-Advocates Input Survey

personnel Inuolved In Eveluottioq: Prniect Director, Project Coordinator. Advisory

Board, Consultants

Type of Eualuation Reporting endliudience:
Type: Formal Evaluation Report, In Curriculum
Rudleace: Consumers, OSERS, Transition Institute, Advisory Board, Special Education

Director, Local ARCs

PROJECT PRODUCTS:
Products Date flunliable

Brochure 10/93
Parent handbook 10/93
Student hard:look 10/93
Training manual 10/93
Curricula 10/93
Journal articles 10/91
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PROJECTJULE:
Skills for Self-Determination

PROJECT DIRECTOR;
Sharon Field

CONTRCUIRSDN:
Sharon Field

MRILIN4 ADDRESS:
Developmental Disabilities Institute
6001 Cass, 326 Justice Bldg.
Wayne State University
Detroit, Ml 48202

TELEPHONE *; (313) 577-2655

INSTITUTE *; 272

COMPETITION st: 84.158K

PROJECT STIIRJ BRIE: 1 0/1 / 9 0
pROJECT ENO DATE: 913 0 / 9 3

PRIMARY GRRNTEE:
University Affiliated Program

filltrafifIlICRL RRER SERVED:
A town of 10,000 to 50,000 people

PUBLIC TRRNSpORTRTION: Yes

PROJECT PUSPOSE:
The purpose of this project is to investigate skills that promote self-determination and
develop and evaluate strategies that promote these skills. The goals of the project are: (a)
further identify skills which foster self-determination; (b) to develop and field-test a
curriculum which can be used in integrated environments to teach skills which promote
self-determination and which helps families and service providers to increase their
awareness of the importance of self-determination and to identify ways in which they can
support and foster self-determining behavior; (c) to disseminate products from the project
(e.g., self-determination scale; curriculum to teach consumers how to increase self-
determination in their own lives and to help families and service providers support self-
determining behavior; a report analyzing and synthesizing the results of structured inter-
views and student observations/interviews on factors and skills associated with self-
determination and project reports) on a local, state wide and national basis; and (d) to
utilize input from persons with disabilities and professionals in the field throughout all
phases of the project.

PROJECT FOCUS:
1. Conduct structured interviews with adults, with and without disabilities, to identify

factors which support and factors which inhibit self-determination.
2. Conduct structured observations in a variety of school settings (i.e., special education,

general education, vocational education, and physical education classes and lunch) to
identify ways in which students exhibit seif-datermining behavior in school settings and
to determine factors that inhibit or promote these behaviors.

3. Review literature in the areas of assertiveness, creativity, advocacy, and empowerment.
4. Develop initial draft of curriculum to help students develop knowledge and skill related

to self-determination.

PROUST C IPRNTS:

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 1 6

ProfetslooalVparents retelling seroices (training) through nsoject actiojties:
Parents - 50 Agency personnel - 150
Business/industry personnel - 20 Teachers - 350
Project personnel - 10 Undergraduate/graduate students - 100
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PROJECT ELMIJIHTION
BYslern Analysis, Goal Based, Professional Review

liumailateanformatlan_lielmEnlierlag:
On Students/Cllents: Type or extent of services rendered, Demographics, Educational

background, Progress in educational program, Student/client satisfaction with

servIcestoutcomes obtained

Instrumentellog:
Larausarjuilihmagnjuungnilatair Sa if-Determination Observation

Checklist, Self-Determination Structured Interview, Self-Determination Scale

Personnel Inuolued In EueluatIork: Project Director, Project Staff, Advisory Board,

Co-principal Investigator

lumsligalualinalenazUngiwilludleaca:jar Formal Evaluation Report, Executive Summary
Budignix Consumers, OSERS, Transition Institute, Advisory Board

PROJECTIRODUCTI:
Products latalgailabla

Project developed Instruments 8/33
Curricula 8/93
Journal articles 12/91-9/93
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?SWEET MU:
Self-Determination Program for Transition-
ing Youths in Prince George's County

PROJECT DIRECTOR:
Sherry Smith

PROJECT COORDINRTOR:
Jack E. Campbell

CONTACT pERSON:
Jack E. Campbell

MAILING RODRESS:
Prince George's County
Private Industry Council, Inc.
1802 Brightseat Rd.
Landover, MD 20785

TELEPHONE #: (301) 386-5522, ext 244/245

INSTITIM #: 273

COMPETITION #: 84.1 E.81(

PROJECT STRRT DM: 9/1 /90
PROJECT END NIL 8/31/93

PRIMARY GRANTEE:
Private Non-Profit Agency

GEOGRAPHICAL RREASERIEED:
A county

PUBLIC. TRIINSPORTRTION: Yes

PROJECT PURPOSE:
The Prince George's Private Industry Council and the Prince George's County Public Schools,
in cooperation and collaboration with other public and private agencies, propose to develop a
model program identifying and demonstrating teaching methods and strategies necessary for
self-determination in youth adults with disabilities transitioning and exiting from the
school system to adult life. The self-determination model training program will be offered
in a natural environment with emphasis on empowerment, decision-making and social
independence skills. The model proposes the utilization of adults with disabilities as role
models and mentors, on a 1:1 ratio, for the participating youths in this program.

PROJECT FOCUS:
1. To implement a mentor program with 50 students/professionals.
2. Inservice training for teachers and parents.
3. Development of a training manual for dissemination and inservice use.
4. Development of self-determination curriculum.

PROJECT Milt !HINTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 5 0

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 5 0

Rendkeeoing Copdltion No. Served Rile Ranee
Physical handicap 5 0 1 6 2 1

Professimaisiparents receiving _services 'training) througli project ectIulties:
Parents - 50 Agency personnel - 10
Business/industry personnel - 15 Teachers - 10
Mentors - 50
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PROJECT rupLuimort PLO,(:
Et/nicotine finproachies): System Analysis, Goal Free, Professional Review

luaajdignaniamuklionlitin
Bnitudfilaiajbligg.: Intake/referral information, Demographics, Student/client

satisfiction with services/outcomes obtained
unikthesangimfAusklign: Characteristics/demographics, Degree of collaboration

between project and providers, Amount of direct service to provider, Provider
satisfaction with project activities, Project impact on providers

Enstrumeptation:
Becker Reading-Free

Interest Survey, Functional Assessment Inventory
lamilgainjaaluzbasdinsInuntals: Teacher Interview, Parent and Student

Survey, High School and Middle School Referral Form

perjennel Inyolued In jipelluntiely Project Director, Project Coordinator, Project
Staff, Third-Party Evaluator, Staff Evaluator

TamaEigilidiRaguarnntinca:
Tyne: Formal Evaluation Report, Executive Summary, Brochure/Pamphlet, Handbook
itudiença: Consumers, OSERS, Transition Institute, Advisory Board, Schools



PROJECT TULE:
Self-Determination: The Road to
Personal Freedom

PROJECT DIRECTOR:

James Jackson

PROJECT COORDINATOR:
Kirk MacGugan/Beatriz Mitchell

LONTACT PERSON:
Beatriz Mitchell

MAIL,146 ADORESI:
Protection and Advocacy System
1720 Louisiana, NE, Suite 204
Albuquerque, NM 87110

TELEPHONE *: (505) 256-3100

INSTITUTE #: 274

CIMNTITIONA: 84.158K

pROJECLSTARIDATE: 10/90
PROJECT ENO DRE: 10/93

pRINIRRY GRANTEE:
Private Non-Profit Agency

GEOGRAPHICAL RUB SERVED:
A region within a state

PUBLIC TRRNSPORTRTION: rsb

PROJECT PURPOSE:

This project will identify the skills and characteristics necessary for self-determination.
It will develop and test a curriculum providing a range of experiences to foster self-
determination skills. The project will involve families, high school youths with
disabilities, and adults with disabilities in all aspects of the project as information
resources, role models, and advocates for the students. The project will evaluate its
effectiveness in developing self-determination skills among high school students with
disabilities.

PROJECT FOCUS:

1. Design a curriculum which will be piloted in Spring semester of 1991 in one high
school. Evaluate the curriculum and make required changes daing the Summer of
1991.

2. The grantee will teach the curriculum to 60 students, beginning the Fall semester of
1991.

3. They will also meet with the students' parents or family member once a month during
the semester.

4. Teachers will be invited to participate in the teaching and will be consulted regularly.

PROJECT PRRTIC WANTS:

Estimated number of youths and/or adults with handicapping conditions impacted by direct
seivices over entire funding period: 11808

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 13 0

HangleapnIng Condition No. S erkeil
2 0

1 00
3 0

Age Range
1 4- 2 2
1 4 2 2
1 4 - 2 2

Autism
Behavioral disorders
Cerebral palsy
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Chronic mental illness 50 14-22
Communications disorder 360 14-22
Deaf/blind 1 15
Health impairment 5 14-22
Hearing impairment 25 14-22
Learning disability 820 14-20
Mild mental retardation 89 14-20
Moderate mental retardation 79 14-20
Severe mental retardation 46 14-20
Multiple handicap 42 14-22
Orthopedic impairment 285 14-22
Visual impairment 3 14-22

PS
Parents - 130
Business/industry personnel - 10
Project personnel - 4
Undergraduate/graduate students - 10

pROJECT EURLURTION PIA Nt:
',valuta len Annroach(es): System Analysis, Goal Based, Goal Free, Decision Making, Case

Stmly

Agency personnel - 40
Tewhers - 15
Postsecondary faculty - 5
Role models with disabilities - 30

lunflitjateaniennainng:
011StudentslEllents: Intake/referral information, Type or extent of services

rendered, Demographics. Progress in educational program, Progress in employment
training programs, Degree of integration, Employment outcomes, Residential
outcomes, Stuckmt/client satisfaction with services/outcomes obtained, Satisfaction
of significant others with student/client progress or status, Changes that have
occurred in the students, their participating family member, the teaching and other
staff members

On Employers: Characteristics/demographics, Employer satisfaction with project
activities, Project impact on employers

On_Pastseconderip EducatIon: Characteristics/demographics, Degree of collaboration
between project and providers. Amount of direct service to provider, Provider
satisfaction with project activities, Project impact on providers

instrumentation.:
g Tennessee Self-Concept

Scale
jocally/Pyo Jed Developed Instruments: Checklist Instrument, Rating Scale,

Satisfaction Rating Scale and Progress Check, Pre and Posttests

Personnel Involved In Evaluation: Project Director, Project Coordinator, Project
Staff, Advisory Board, Staff Evaluator

Isac.algAlualigulleanding...antiludienur
Dm: Formal Evaluation Report, Executive Summary, Brochure/Pamphlet
Budlence: Consumers, OSERS, Transition Institute, Advisory Board, Local School

Districts, Panel of Indian Parents and Council Members from 5 Pueblos, Advocacy
Groups, Disability Groups, Support Groups, Cooperating Agencies



PROJECT PRODUCM
Products Dote fluallebto

Brochure 2/91
Project developed instruments 1/91
Curricula 1/91&9/91
Journal articles 12/93
Replication manual 9/93
Training materials for parents or family members 9/91
Transparencies (cartoons, drawings, pictures) 9191
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P ROJECT TITLE:
Facilitating .he Self-Determination of
Youth with Disabilities

PROJECT IIIRECTUA:
Brian Abery/Flobert Bruininks

Ann Eggebeen

CONTACT PER$ON:
Brian Abery

Institute on Community Integration
107 Pattee Hall
150 Pillsbury DT., SE
Minneapotis, MN 55455

TELEPHONE #: (612) 652-5592

JNSTITIITE #: 2 75

COMPETITION st: 84.158K

PROJECT START DATE: 1 0/1/ 90
PROJECT END MITE: 9/30/93

pRIMRRY GRANTEE:
University Affiliated Program

GEOGRAPHICAL MIER SERVED:
A county

PUBLIC TRRNSPORTRTIOR: Yes

PROJECT PURPOSE:
If full inclusion and participation in the community is to become a reality for persons with
disabilities, we need to know more about how to facilitate the development of decision-
making, personal choice, self-advocacy, and other self-determination skills and to design
environments in such a manner that newly learned skills in these areas can be exercised on
a regular basis. The goals of the project include the study of skills necessary for the
exercise c choice and independence, and the development and implementation of Interven-
tions to enhance decision-making, personal choice, and self-advocacy skills of youth with
disabilities. in addition, the project will work to increase the opportunities for the exercise
of personal control by youth with disabilities in the family, school, and community. The
project will include two distinct populations: students with moderate to severe mental
retardation and students with moderate to severe physical disabilities with no cognoh
impairment. Participants will be selected from several school systems within the Two
Cities metropolitan area and will be 15 to 18 years of age.

PROJECT FOCUS:
1. Establishment of advisory committee, consisting of persons with disabilities, parents of

youth with disabilities, and community service providers.
2. Identification of critical self-determination skills and development of s self-

determination process model through review of the literature.
3. Conduction of 16 focus groups with persons with disabilities, parents, and educational

personnel.
4. Development of instrumentation and evaluation procedures to assess the extent to which

participants possess skills critical to the exercise of self-determination and the
opportunities available to them to practice and define these skills in school, home, and
community settings.

5. Field-testing of evaluation instrumentation.
6. Conduction of baseline assessments.
7. Analysis of data from focus groups.
8. Analysis of data from baseline arsessments.
9. Development of intervention programs.
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PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 8 0

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 30

Randlcaoolng.Condition No. Served nail=
Moderate mental retardation 40 1 5-1 8
Physical handicap 4 0 1 5-1 8

professionalsinarents receiving services (training) through project activities:
Parents - 30 Teachers - 25-30
Project personnel - 5 Mentors - 15

IlOJECTI111111111TION PLAN:

fualuation flooroachlest System Analysis, Goal Based, Programmatic Evaluation

Tyne of Oate/Informatignileing Collected:
On Stu_dentsalle: Type ot extent of setvices rendered, Demographics, Educational

bEckground, Assessment results, Progress in educational pmgram, Degree ot
integration, Student/client satisfaction with services/outcomes obtained,
Satisfaction of significant others with studenYclient progress or status

Ingtrumegtation:
Commucially Available instruments Used by Projects: WISC-R, Stanford-Binet,

Inventoty for Client and Agency Planning, Functional Status MeasureLautuuLail jgaintthwitunsi: Observation System, Self-Determination
Skills Assessment Scale, Subject Interview

er sonnel Involved In Eualueloa: Project Director, Project Coordinator, Project
Staff, Advisory Board

Igoe of Evaluation Reoortirtg and Audience:

Advisory Board, GPCDD, A.C.T.,
PACER, Cooperating School Districts

Date Available

Ape: Formal Evaluation Report, Executive Summary
Jitullekce: Consumers, OSERS, Transition Institute,

Center for Independence Living, ARC H. C.,

PROJECT PRODUCTS:
Products

Newsletter 9 / 92
Parent handbook 9 / 93
Student handbook 9 (93
Training manual 9 / 93
Project developed instruments 9 /91
Curricula 10/91&9/93
Journal articles 9 / 2
Replication manual 9 / 93
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COMPETMON PROFILE: CFDA 84.158S

FAMILY NETWORKING

iNiTIAL COMPE i I ION: 3/10/89

SECOND COMPETITION: 7/21/89

PURPOSE OF COMPETITION

The purpose of this priority was to support model demonstration projects that build on

existing transition planning processes to assist youths with handicaps and their families in

identifying, accessing, and using formal and informal networks to obtain needed supports

and services to maximize independence in adult life.

Emphases included (a) ensuring the existence of a planning process that includes the

student, his or her family, representatives from the school, and representatives from adult

service agencies; (b) assisting youth with handicaps and their families in identifying the

range of possible postschool options for living, working, recreation, or postsecondary

education; (c) assessing the supports or servkes needed by the student to participate in

different postschool options; (d) teaching students and families how to identify potential

formal and informal sources of services and supports for learning to effectively assess and

use these sources; and (e) identifying and developing strategies for overcoming barriers to

needed supports or services.

AUTHORITY

Authority for this program is contained in Section 626 of Part C of the Education of the

Handicapped Act as amended by P.L. 99-457.

EL1''113LE RECIPIENTS

Institutions of higher education, state education agencies, local education agencies, and

other public and private nonprofit institutions or agencies (including the state job training
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coordinating councils and service delivery area administrative entities established in the

Job TraMing Partnership Act (27 US.C. 1501 et seq.).

FUNDS AVAILABLE

Approximately $315,000 was expected to be available to support up to three projects in

this second competition.

NUMBER OF GRANTS AWARDED

Four grants were awarded under this competition for fiscal year 1990. Three grants had

been awarded for the previous fiscal year, with one project expiring after one year of

funding. A total iSf six family networking projects are presently funded.

DURATION OF GRANTS

Project support was available for up to three years subject to an annuill review of

progress and availability of funds.



SUMMARY OF 84.158S PROJECT PROFILES

FAMILY NETWORKING

GEOGRAPHIC AREA SERVED

Of the six current projects, three report serving a state, two a city of over 100,000 people,

and one a town of 10,000-50,000 people.

PRIMARY GRANTEE

Three universities, one parent organization, and one for-profit organization were

awarded grants under this competition. One project did not respond to this category.

PROJECT PARTICIPANTS

Four of the six current projects reported in this area. A total of 240 individuals with

disabilities will be receiving direct services over the entire funding period. The projects also

were asked to estimate the total number of persons with disabilities who will benefit from

services such as training. At the time of the survey, three projects indicated that possibly

405 persons will be impacted.

COOPERATING AGENCIES

All six projects indicate involvement with cooperating agencies or organizations. Five

projects report cooperation with parent organizations, three are cooperating with public

secondary schools. Two projects report cooperative efforts with local education agencies,

university affiliated programs. Associations for Retarded Citizens, and state vocational

rehabilitation agencies. One project reports cooperation with a state MHIDD agency, an area

vocational center, JTPA, a community rehabilitation facility, a private non-profit agency, an

Association for Learning Disabilities, a State education agency, and a community college.



r)



pROJ/CT TITLE:
Networking During the Transition Years

ERDIELIAIRELIGE
Marge Goldberg

pROJEfT COQIIDINATOR:
Patricia Matuszak

CONTKI PERSON:
Patricia Matuszak

MAILING ADDRESS:
do PACER Center, Inc.
4826 Chicago Ave., South
Minneapolis, MN 44517-1055

TELEPHONE #: (612) 827-2966

SPEC IRL NET USER ID #: MN PACER

INSTITUTE #: 22 9

COMPETITION, #: 84.158S

PM/4ST START DEE: 1 0 /1/ 8 9
PBOJECT END DATE: 9/30/92

? IMRRY GRANTEE:
Non-Profit Parent Organization

GEOGRAPHICAL ABER _SERVED:
A state

PUBLIC TRANSFORTRUON: NI)

PROJECT PURPOSE:

To engage families in active planning for transition through effective family networking
strategies and practices.
1. Networking groups in six communitiesfamilies with transition age son/daughter (with

developmental disabilities, approximately 16-22 years old).
2. Community Forumsan individuals in a community concerned with an issue related to

transition servicesfamilies, employers, etc.
3. Individual assistance for families who call PACER for assistance regarding their son/

daughter of transition age (all disabilities and severity).

PIMECT FOCUS:
1. Implement three family networking groups (three communities).
2. Facilitate three community forums on specific transition topics.
3. Proviie ongoing service to 25 individual families needing guidance regarding transition/

networking.

PROJECT nICIPfeal:
Estimated number of )ouths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 245

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over enVre funding period: 1 8 0

B angiutuningiandifilla No. Served figeilAnge.
Developmental disability 8 0 1 6-2 2
Emotional disorder 4 5 1 6-2 2
Hearing impairment 5 1 6-2 2
Learning disability 4 5 1 6-22
Traumatic brain injury 5 1 6-2 2
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professionals/parents reechoing serukes (training) through orktett activities:
Parents - 220 Agency personnel - 30
Business/industry personnel - 40 Teachers - 20
Postsecondary faculty - 8 Adolescents/young adults with disabilities - 65

PROJECT 11111111ATION PLAN:
ftautaugainimindaul: System Analysis, Goal Based, Goal free

Jens sof Datelniprmatiop Being Collecteol:
On Students/Cllents: Intake/referral information, Type or extent of semices

rendered, Demographics, Educational background, Progress in educational program,
Degree of intefiration, Residential outcomes, Student/client satisfaction with
services/outcomes obtained, Satisfaction of significant others with student/client
progress or status

Ininunentallon:
11111 1 11 1

Inventory for Client and

Agency Planning
Locally/Project Developed instruments: Student/Young Adult Preference

Questionnaire, Network Meeting Evaluation: Introduction, Network Meeting
Evaluation: Future Planning, Network Meeting Evaluation: Program Plans, Network

Meeting Evaluation: Employment, Family Network Project Interview, Intake
Interview: Family Network Level 11, Follow-up Interview: Family Networt. Level II,
Transition Topics for Discussion

Percy Lnel Inuolged in Eve !nation: Project Director, Project Coordinator, Project
Staff, Staff Evaluator

June of Eualuatiori Reputing andludielim
Tgoe: Formal Evaluation Report
fludlence: Consumers, OSERS, Transition Institute, State Transition Interagency

Committee, PACER Board of Directors, Parent training groups and federal parent
Training Technical Assistance Project (TAPP)

pii0JECT PRODUCTS:

UMW' Date Available
Newsletter March 1990
Parent handbook Fall 1991
Project developed instruments °MOM
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PROJEcj TITLE:
Family Transitions Planning and Support
System

INSTITUTE *: 230

COMPETITION #: 84.1585
PROJECJ DIJIECTOR:

Philip Ferguson PROJECT START DATE: 1 0/1/8 9
PROJECT END DATE: 9/3 0/ 9 2

PROJECT C1)01101/411TOR:

Roz Slovic
PRIMARY GORNTEV

CONTACT pflISON: University or Four-Year College
Philip Ferguson

MAILING ADDRESS:
Specialized Training Program
College of Educatbn
University of Oregon
Eugene, OR 97403

TELEPHOM #: (503) 346-2463

jJIQjRJPHICflL fIREILSERVED:
A state

PUBLIC TWINSPORTOTJON: fsb

PROJECT PUtir Int
The Family Transition Planning and Support System (Family TIPS) focuses on the
devalopment of a parent operated planning and support process to help other parents and
family members identify and use informal support strategies to improve the transition
opportunities and outcomes for their children and for themselves. While the focus is on the
use of informal support strategies, Family TIPS does not neglect the continued importance of
the formal service system.

rilaJLE112.011:
1. Local groups of parents formed to receive information, materials, and training.
2. Parents deteanined formal and informal community resources.
3. Parents developed action plans of strategies to use these resources for their specific

issues.
4. Parents tied into a network of families with similar issues.
5. Parents hosted and facilitated two roundtable or housing issues.
6. Parents (and project staff) developed Strategy Guide Resource Manual.

PROJECTIBITKIplffri:
Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 150

lingitaaulna-Landillaa
Multiple handicap

Iwo. Served lige Range
20 15-40

professionals/parertts remitting services (training) through project activities'
Parents - 150 Agency personnel - 15 Teachers 5

PROJECT EIHILDMI ON PLAN:
Evaluation Roproach(ea Goal Free, Professional Review, Case Study
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Tone of Date/lnfonpation Being Collected:
On Students/Cllenty Intake/referral information, Type or extent of services

rendered. Demographics, Degree of Integration, Postsecondary outcomes,
Employment outcomes, Residential outcomes, Satisfaction of significant others with
student/client progress or status

Intrumentallon:
tote Ile/Project Dauslo_ped Instruments: Activity Report Form, Status and

Satisfaction Form, Survey of Families

Personnel Involved In fooluatioy Project Director, Project Coordinator, Project Staff

111111LidlualeaLlon112_1LOLthisilialldiftorl:
Tyne; Executive Summary
gamma: Consumers/Families, OSERS, Advisory Board

PROJECT PRODUCTS:
prgducts

Brochure
Newsletter
Parent hand:look
Training manual
Project developed instruments
Videotape

92
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Deteituellebla
Currently available
Currently available
Currently available
Currently available
Currently available
Currently available



PROJECT TITLE:
Parents as Transition Helpers (PATH)

PROJECT DIRECTOR:
David Katz, Ph.D.

PROJECT COORDINATOR:
Roslyn Fisher

LONTRCT PERSON:
David Katz

MAILING ADDRESS:
Graduate School/University Center
City University of New York
North Campus Room 620
33 W. 42nd SI
New York, NY 10036

TELEERONE #: (212) 642-2943

INSTITUTE #: 25 8

COMPETITION #: 84.1585

pROJECT START BRIE: 6 /1/9 0
pROJECT EN() inn: 5 / 1 / 9 3

PRIMARY GRIMM:
University or Four-Year College

fLEOGRAPIIICRL RRER SERUEU:
A city of more than 100,000 people

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:

The ultimate goal of this project is to increase the competencies of parents and handicapped
youth in identifying, accessing and using formal and informal networks to secure services
and supports that will maximize independent living. To achieve this goal, the following
objectives have been established to achieve these outcomes: (a) to implement a parent as
transition helper program that enables inner-city parents to develop a wide array of
transition linkage competencies, at.1;.tenting and/or complementing those of the school's
transition efforts, (b) to organize formal parent self-help networks at participating high
school sites that focus on transitional concerns, (c) to establish a standing parent committee
for handicapped youth as pad of each school's parents' association, (d) to forge a strong
working relationship among parent groups in schools, well established parent advocacy
groups, and parent committees at non-profit agencies, and (e) to establish a model for
training parents as transition linkage facilitators that can be used by schools and community
groups and organizations as part of their own staff development.

pROJECT FOCUS,:

1. A series of seminars in which special education staff, who are currently Transition
Linkage Coordinators (TLCs), learn parent-education skills.

2. A series of parent workshops conducted by the TLCs In which parents receive "basic"
training about all aspects of the transition process.

3. Direct participation of parents, in such activities as: meeting with a school's Transition
Planning Team, securing information about recreational, residential, financial,
employment or training concerns, providing informal at-home skills training with the
handicapped student.

4. Parent "Self-Help° networking activity in which small groups of parents, having
common concerns about their disabled children reach out to other parents. Throughout
this phase of mutual aid and network development, parents will have available the
guidance of a TLC and the assistance of a Self-Help specialist.



pROJECT

Parents - 400 Teachers - 42

?MEM' DIRLURTION NAN:
Lya Nation Rouroachiesi: Goal Free, Professional Review

Type et Date/information Being Caliectev
On Students/Clients: Student/client satisfaction with services/outcomes obtained

On Postsecondary Education: Amount of direct service to provider

Instrumentation:
Locally/Project Beyeloned Instrument*: PATH Leader Knowledge Inventory, End of

Session Rating Form, PATH Leader Survey Activities, Parent Survey

personnel Inuolved in Eualuallert: Project Director, Third-Party Evaluator

Type af Evaluation Rearming and ftudience:
Tyne: Formai Evaluation Report
audience**, Advisory Board



EROJELLIIILL:
Building a Family Networking Transition
Project

INSTITUTE #: 259

COMPETITION #: 84.158S

Charlotte Des Jardins PROJECT START DBIE: 6/1/9 0
PROJECT END DRTE: 5/3 1/ 9 3

PROJECT COOMINATOR:
Kathryn Moery

CONTACT PERSON:
Kathryn Moery

pRIMRRY GRRNTIC
N/A

MAILING ADDRESS: ftERGAREILLEBLABLILSLEVU:
rdinating Council for Handicapped Children A city of more than 100,000 people

20 E. Jackson, Room #S00
Chicago, IL 60604

PUBLIC TRaNspeRTRTION: Yes
TELEPHONE #: (312) 939-3513

p ROJECTBIRT OS_E:
The BUUDING Project is a transition project of the Coordinating Council for Handicapped
Children which serves 90 youth with disabilities and their famillas in the City of Chicago,
with a special emphasis on minority populations. The Project provides individualized
assistance in formulating an Individualized Family Transition Plan; individualized
assistance in formulating future planning and long term goals; basic information, referrai
and linkage; support groups for youth in transition and adult family merrhers; training and
education activities for project participants in advocacy, accessing services, and future
planning; and follow-along and case coordination.

PROJECT FOCUS:
1. Staff hiring and training.
2. Membership on local transition council.
3. Advisory capacity to ISBE/DORS in statewide transitioning planning services.
4. Outreach/publicity.
5. Recruitment of clients and families.
6. intake.
7. Initial steps in individualized family transition planning facilitated by Family Resource

Workers teams.
8. Transition Committee (CCHC Board) and being formed.
9. Advisory Board being formed.

PROJECT PRIITI CIPANTS:

Estimated number ot youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 300

Estimated number of youths and/or adults with handicapping conditions receiving direct
serv;ces over entire funding period: 29

N f;
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liandicanninitamlifion
Autism
Behavioral disorders
Cerebral palsy
Hearing ;mpalrment
Learning disability
Mild mental retardation
Physical handicap
Visual Impairment
Minority youth

No. Served
2
1

1

2
18
3
1

28

finial=
14-18
14-18
14-18
14-18
14-18
14-18
14-18
14-18
14-18

Professionajolgarents receiving services (training) through project actiopies:
Agercy personnel - 2 Teachers - 25
Project personnel - 8 Postsecondary faculty - I
Undergraduate/graduate students - 1 Prospective employees - 4

PROJECTJURIUBTION MANI:
Evaluation linproachiesk Goal Based, Deciskm Making

Type of Date/Information Being Collected:
On_Studentsnlients: Intake/referral Information, Type or extent of services

rendered, Demographics, Educational background, Assessment results, Progress in
educational program, Prior work experience, Degree of integration, Postsecondary
outcomes, Employment outcomes, Residential outcomes, Student/client satisfaction
with services/outcomes obtained. Satisfaction of significant others with
student/client progress or status, Family satisfaction scales

On Postsecondary Educatiork: CharacteristIcs/demographics, Degree of collaboration
between project and providers

instrumentation:
Locally/Project Developed instruments: Family Satisfaction Scale, Illinois

Transition Planning Guide, Staff Progress Reports, Family Contact Log

Personnel Involved in Evawation: Project Director, Project Coordinator, Project
Staff, Advisory Board, Third-Party Evaluator, Staff Evaluator

Type of Evaluation Reporting and iludience:
Imke: Formal Evaluation Report, Executive Summary, Brochure/Pamphlet
Audience: Consumers, OSERS, Transition institute, Advisory Board, ISBE/DORS,

Chicago Public Schools, Transition Planning Council, Cooperating Agencies

pIOJECT PRODUCTS:
Products

Brochure
Parent handbook
Training manual
Project developed instruments
Replication manual
Photo album
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Rat ligailakie
12/90
in progress
in progress
3/91 and ongoing
in progress
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PROJECT TITLE:
Enabling Futures Project: Utilizing Family
and Community Networks

PROJECT DIRECTOR:
Susan Brody Hasazi, Ed.D.

PROJECT COORDINATOR:
Deborah Lisi and Katharine Allen

Lona PERSON:
Katharine Allen

mott.Isq Man:
Department of Special Education
University of Vermont
405 Waterman Building
Burlington, VT 05405-0160

TELEPHONE *: (802) 656-2936

INSTITUTE #: 260

COMPETITION #: 84.158S

pROJECT STRBLORTE: 6 /1/ 90
PROJECT END DOTE: 5/31/91

PRIMARY GIIRME:
University or Four-Year College

gEOGRRPHICIII, AREA SIRUER.:
A state

pUBLIC TRANSPORTATION: tsb

PROJ..CT PURPOSE:
The purpose of the project is to develop, implement, and evaluate a model for using family
and community networks to assist family members and students with handicaps to plan for
and achieve a successful transition from school to adult life. The project will serve 25
families directly over a 3-year period, and will have an indirect impact on approximately
150 other family members, 38 additional students, and a number of educators and adult
service providers. Direct services will be provided to students and families through
participation on "Enabling Futures Teams." These teams will use a futures planning
approach to plan a future based on full school and community participation. Students on
EFTs will also participate with students without disabilities in classes receivir instruction
in a self-advocacy curriculum. Families associated with EFTs will receive individual
assistance from a Parent Support Specialist, and will be encouraged to participate in
statewide workshops and conferences promoting the Enabling Futures model and approach.
Dissemination will also occur through a "trainer of trainers° model In Vermont, and
presentations of the project at national conferences A variety of evaluation measures will
be used to determine consmer satisfaction with materials and planning process.

PROJECT FOCI&
1. Identify and establish nine Enabling Futures Teams (EFTs) in two schools.
2. Develop, deliver, and evaluate a self-advocacy curriculum to integrated classes

including the nine EFT members.
3. Develop parent support materials.
4. Provide 1:1 support for families on EFTs.
5. Evaluate project materials and approaches.
6. Present the project in at least five statewide conferences.
7. Monitor completion of project activities.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 60
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Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 25

Professionals/events retehilng services (training) through project activities:
Parents - 150 Agency personnel - 22
Teachers - 22 Project personnel - 6
Postsecondaly faculty - 3

PROJECT
DigArailmanaranchk,d: System Analysis, Goal Based, Decision Making, Professional

Review, Case Study

Tgne of Data/Information Being Collected:
On Sludents/Clients: Intake/referral information, Type or extent of services

rendered, Demographics, Educational backgrouml, Progress in educational program,
Prior work experience, Progress in employment training programs, Degree of
integration, Employment outcomes, Residential outcomes, Student/client satisfaction
with services/outcomes obtained, Satisfaction of significant others with
student/client progress or status, Satisfaction with self-advocacy curriculum,
Satisfaction with planning approach, Types of hiformation requests to Parent
Support Specialist

On Emniovers: Characteristics/demographics, Degree of collaboration between project
and employers

.11gLeiliesengeni. jglitellen: Characteristics/demographics. Degree of collaboration
between project and providers

Ipttrumentation:
Localigaroject OeueJojed instruments: Curriculum Evaluation Rating Scale,

Conference Evaluation Rating Scale, Family Support Materials Rating Scale, Intake
Interview, Parent Needs Assessment Survey, Process Evaluation Questionnaire for
EFT Process and Parent Support, Contact Log

Pertopnelinvolued in Evaluation: Project Director, Project Coordinator, Project
Staff, Advisory Board

Tyne ollualuatton_Bee_orting end Rudienc
Igni: Formal Evaluation Report, Journal articles, *Stories"
Audience: Consumers, Advisory Board, Association for Retarded Citizens

PROJECT PROMS'S:
products Date Available

Broch u re 9/91
Parent handbook 9/91
Training manual 9/91
Slide presentation 8/91
Videotape 8/91
Curricula 6/91
Journal articles 6/92



pRoJEcT Trru:
Community Connections Project

?mum DIRECTOR:

Gina Gross

PROJECT COORDINATOR:
Gina Gross

CONTACT FERMIN:
Gina Gross

MOILING ADDRESS:
Center for Community
P.O. Box 328
Vashon, WA 98070

TELEPHONE *: (206) 463-3666

INSTITUTE #: 276

COMPOTION At: 84 .1585

PROJECT START ORTE: 6 / 1 / 90
PROJECT ENO _DOTE: 6 / 1 / 93

PRIMARY GRANTEJ:
For-Profit Agency

GEOGRAPHICAL RRER SERUM:
A town of 10,000 to 50,000 people

PUBLIC rwthisPORTanost:

PROJECT PlihEOSE:
To create supports for students in their last year of high school (and two years follow-up),
and support for family members. The project utilizes an individual/family centered
planning process called Creating Strategies, developed by project staff. The supports may
include formal and informal supports in any desired areas: employment, housing,
social/recreational, school-based program supports, family counseling, etc. We are
working with 15 studerts with diverse disabilities ranging from very significant disabili-
ties and behavior disorders to students with only significant learning disabilities and
emotional disturbance.

pROJEST FOCUS:
1. Inservice training to teachers and administrators.
2. Individual support to students and farr";es.
3. Development of project activities, tools., nd evaluation materials.
4. In-person training of teachers doing individualized planning.
5. Community development activities including community forums, follow-up coalition

meetings, and student rights coalition meetings.

PRQaCT PARTICIPANTS:
Estimated number of youths and/Jr adults with handicapping conditions impacted by direct
services over entire funding period: 1 0 0-3 00

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 1 5

handicapping Condition No. Serued fafallatte
Behavior disorders 3 1 6-20
Chronic mental illness 2 1 6- 20
Communications disorder 2 1 6- 20
Emotional disorder 1 1 6- 20
Learning disability 1 1 6-20
Mild mental retardation 1 1 6- 2 0
Moderate mental retardation 1 1 6- 2 0
Severe mental retardation 1 1 6- 20



Profound mental retardation
Spinal cord injury
Dropouts

1 6 - 2 0
1 6- 2 0
1 6- 2 0

Parents - 50 Agency personnel - 50
Business/industry personnel 20 Teachers - 30
Project personnel - 4

p ROJECT "IRK:
Egahuiliaajmumftchhtst System Analysis, Goal Based, Case Study

Tyne of Date/Information Belnutollected:
On Students/Clients: Intake,/referral information, Type or extent of services

rendered, Demographics, Educational background, Progress in educational program,
Prior work experience. Progress in employment training programs, Degree of
integration, Postsecondary outcomes, Employment outcomes, Residential outcomes,
Student/client satisfaction with services/outcomes obtained, Satisfaction of signif-
icant others with student/client progress or status, Quality of life outcomes for
students, Informal suworts provided through circles of support

On Employers: Degree of collaboration between project and employers, Amount of
direct service to employer, Employer satisfaction with projvct actMties, Project
impact on employers

on Postsecondary Education: Degree of collaboration between project and
providers, Amount of direct service to provkler, Provider satisfaction with project
activities, Use of project activities and practices with students who are not involved
in our project

IngE111111.11ilLURR:
lecelig/YrojecLOevelened instrumenh: Family Member Questionnaire, Team

Member Supports Questionnaire, Current Situation: Student and Family
Questionnaire, Satisfaction Questionnaire: Family Members, IEP, Individual Plan
Forms (Gathering Information, Individual Plan, and Team Meeting Record),
Activities Catalog (Revised), Relationship Map, Choice and Satisfaction Question-
naire: Student, Student Friendships Flow Chan, Supports Document, What Sustains
Relationships?, Connections Guide Log, Parent Network Activities Record, Accomp-
lishment of Project Activities, Dissemination Record, Advisory Committee Record

tecsannel involved in Evaluation: Project Director, Project Coordinator, Project
Staff, Third-Party Evaluator

Tyne ofiyaluation lienortintLanditudience.
Tyne: Formal Evaluation Report, Executive Summary, Individual Case Study Papers
Audience: Consumers, OSERS, Transition Institute, Advisory Board, Division of

Developmental Disabilities, Community Coalition, Schools

flOJECT PRODUCTS:
Products

Brochure
Newsletter
Project developed instruments
Journal articles
Replication manual
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COMPETITION PROFILE: CFDA 84.158R

SECONDARY AND TRANSITION SERVICES FOLLOW-UP

AND FOLLOW-ALONG PROJECTS

INITIAL COMPE I MON: 4/15/88

SECOND COMPETITION: 3/10/89

PURPOSE OF COMPETITION

The purpose of this priority was to provide support to projects that (a) improve tracking

systems for youths who complete or leave secondary programs; and (b) revise curriculum

and/or program options based on continued analysis of outcome data.

The emphase3 were Jn a commitment to enhance existing procedures for a follow-up/

follow-along system for all program completers and leavers and to revise existing program

options to improve outcomes for youths with disabilities leaving secondary school. The

projects are to track students' initial and continuing employment status with the outcome

measurement performance standard being to prepare youths to live and work in the

community. The second competition stressed collection of additional information about

the availability of needed public services and informal supports during the follow-up/

follow-along process.

AUTHORITY

Authority for this program is contained in Section 626 of Part C of the Education for the

Handicapped Act as amended by P.L. 99457.

ELIGIBLE RECIPIENTS

Institutions of higher education, state education agencies, local education agencies, and

other public and private nonprofit institutions or agencies (including the state job traMing

coordinating councils and service delivery area administrative entities established under

the Job Training Partnership Act).

2



FU4D5 AVAILABLE

Approximately $840,000 was expected to be available for up to seven projects in fiscal

year 1988. In fiscal year 1989, approximately $1,000,000 was made available to support up to

eight additional projects.

NUMBER OF GRANTS AWARPED

Seven grants were awarded under this competition in fiscal year 1988, with seven

additional grants awarded in fiscal year 1989.

DURATIONI OF GRANTS

Project support was available for up to four years under this competition in 1988, subject

to an annual review of progress and availability of funds. In 1989, however, projects were

funded for only three years with the same qualifications. All 14 projects are due to expire in

1992.
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SUMMARY OF 84.158R PROJECT PROFILES

SECONDARY AND TRANSITION SERVICES FOLLOW-UP

AND FOLLOW-ALONG PROJECTS

GEOGRAPHIC AREA SERVED

Of the 14 current projects, eight indicate serving a statewide area, two a city of more than

100,000 people, and two a county. The remaining two projects report senring a region of a

state and a region of the nation, respectively.

PRIMARY GRANTEE

Five universities and three state education agencies were awarded grants under this

competition. Two local education agencies, one university-affiliated program, one private

nonprofit agency, and two state agencies were also awarded grants.

PROJECT PARTICIPANTS

The projects indicated that approximately 64,023 persons will be impacted over the

entire funding period. Of the target population for this competition, 45% are persons with

learning disabilities, 17% have the handicapping conditions of moderate mental retardation

and mild mental retardaiion; and 15% are dropouts and persons with emotional disorders.

The remainder of the target population have the following disability: autism, behavior

disorders, cerebral palsy, chronic mental illness, communication disorders, deafness,

developmental disabilities, epilepsy, health impairments, hearing impairments, severe

mental retardation, and multiple handicaps. Other disabilities were mentioned.

All projects indicate the provision of related service components, specifically, training

and service to 496 teachers, 312 agency personnel, 148 parents, 48 members of the business

community, 72 project personnel, 41 students, and 22 postsecondary faculty.



gatEMINc-Acas_CMI

Thirteen out of the 14 projects report involvement with cooperating agencies or organi-

zations. Ten projects report cooperative efforts with state MH/DD agencies and public

secondar/ schools, followed by nine projects reporting cooperative links with local educa-

tional agencies and state vocational rehabilitation agencies. Eight projects are cooperating

with state educational agencies, seven are working with parent organizations. Four prujects

indicate cooperation with area vocational centers, community rehabilitation facilities, for-

profit agencies, Associations for Retarded Citizens, universities and state corncils for DD

Services. Three projects are cooperating with private secondary schools, community

colleges, local governments. JTPAs, residential facilities, nonprofit agencies, and

Associations for Learning Disabilities. Two projects indicate collaborative arrangements

with university-affiliated programs, while five projects indicate working with other groups.
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PROJECT TITLE:
Using a Tracking System to Impact
Instruction Programs for Handicapped Youths

PROJECT DIRECTOR:
Eiinor Elinor

PROJtCT COOROINRTOa:
Sara Pankaskie

CONTRCiPiRsn
Sara Pankaskie

MAILING RDDREOS:
Bureau of Education for Exceptional SPA:tents
654 Florida Education Center
Tallahassee, FL 32399-0400

TELEPHONE At: (904) 488-1106

skrsdfiLjallsELILLs: BEESPD

INSTITUTE st; 203

tOseurnois #: 84.

pRDJECT MERIT

PROMIEND_RDTE:

158R

9!1 /8 8
8/31/92

rummy fiailarl:
State Education Agency

frOGRIPHICRL RHEA SERUM
A state

pun= TneNSPORTarton: 143

PROJECT PURPOSE:
The purpose of this project is to provide an interactive model for systems' change based on
analysis of outcome data. The principal objectives are to improve and expand the tracking
system for handicapped youth who complete or leave a public school program and to revise
instructional and service delivery options for handicapped students based on continued
analysis of follow-up outcome data.

PROJECT FOCUS:
1 Revise data collection forms and procedures based on feedback from 1990 interviews.
2. Collect and analyze school experience and relate to outcomes.
3. Field test state level computerized file matching process.
4 . Collect third round of follow-up data through interviews.
5. Implement developed action plans to remove institutional and attitudinal barriers.

PROJECT PfIRTICiffINTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 2,000

Ebrimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 300

Handicapping Condition No. Semed
2 0

6
1 80

4 0
2 5

6
4

1 0
6

Again=
1 2-1 7
1 2-1 7
1 2 1 7
1 2- 1 7
1 2-1 7
1 2- 1 7
1 2-1 7
1 2- 1 7
1 2 - 1 7

Emotional disorder
Hearing impairment
Learning disability
Mild mental retardation
Moderate mental retardation
Severe mental retardation
Profound mental retardation
Physical handicap
Visual impairment
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Parents - 2
Business/industry personnel - 4
Project personnel - 10

Agency personnel - 12
Teachers - 20
LEA administrators - 4

PROJECT EURLIIRTION PLAN:
luoluation Ropronchfesi: Goal Based, Decision Making

Tyne of OateLlnformatioD Being Collestet
On Studentsigients: Type or extent of services rendered, Demographics, Educational

background, Prior work experience, Postsecondary outcomes. Employment
outcomes, Residential outcomes, Student/client satisfaction with services/outcomes
obtained. Satisfaction of significant others with student/client progress or status,
Postsecondary outcome, Autonomy (choice making options), Marital status, Reasons
for staying in/dropping out of school

_Instrumentetlow
linalisarnjgalexelgilidlasingagat: Student and Parent interview Forms,

Evaluation of Interview Forms, Student/Parent Contact Log, Log of Student (Subject)
Sample and Replacement

personnet Iniliguid Eualuotton: Project Director, Project Coordinator, Project
Staff, Advisory Board

Advisory Board, LEA (School
?gee: Formal Evaluation Report, Executive Summary
fluctlence: Consumers, OSERS. transition Institute,

Board)

PROJECT PRODUCTS:
Products

Training manual 3/ 9 1
Project developed instruments Currently available
Videotape 8/ 9 1
Journal articles 8/ 9 1

Replication manual 8/ 9 2
Data reports 90, 91, 92
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PADAILLIIIILE:
Transition Services for Handicapped Youth

ilisnrn: 204
COMPLTITI ON #: 84.158R

PROJECT DIRECTOR:
Shelley Cohen, Ed.D. pROJECT START !UTE: 1 0/ 1 /88

ERMELENIEIM: 9/30/92
PROJECT COORDINATOR:

Harry Funk, Ph.D.
PRIMARY GRANTEE:

CONTACT PERSON: Local Education Agency
Harry Funk, Ph.D.

MAILING ADDRESS:
Department of Research
Jefferson County Public Schools
3332 Newburg Rd.
Louisville, KY 40218

ITLEVION( #: (502) 473-3036

SPECIAL NET USER ID #: JCPS/ECE-13

GEOGIMP)IICRL RRER SERUED:
A county

=we TRANSPORTRB ON Yes

PROJECT PURPOSE:
The general goal of this project is to survey former and current handicapped students of the
Jefferson County Public Schools across all exceptionalities. During each year of the
project, the results will be analyzed and shared in an ongoing process with a parent/
community advisory committee and with the school district's program development staff in
special, regular, vocational, adult, and compensatory education. The impact of this process
will be to effect curriculum improvements at all age/grade levels resulting in greater
numbers of project participants achieving employment and independent living.

PROJECT FOCUS:

1. Conduct survey with approximately 3,000 former and current handicapped JCPS
students.

2. Analyze and share results with appropriate JCPS staff and community organizations/
service providers.

3. Develop new curricula/programs/services based upon research results;
4. Incorporate research findings and programmatic changes into student assessments and

the IEP process.
5. Share project results with the professional community through appropriate media

and/or forums.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 1 7,340

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 4,335
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ihmilitnazing_randilian No_ Served flgalangft
487Autism 12-27

Communications disorder 142 12-27
Hearing impairment 97 12-27
Learning disability 4,416 12-27
Mild mental retardation 1,841 12-27
Moderate mental retardation 560 12-27
Mu Itip;e handicap 179 12-27
Physical handicap 100 12-27
Visual impairment 29 12-27
Dropouts (all categories) 2,686 12-27

Professionats/parents receluing services (training) through project actiulties:
Project personnel - 4
Orientation to district special education staff and staffs of cooperating agencies - 200

Pil(WfCT EVALUATION PLAN:
fiLautuRnjtharsachlitsl: Goal Based, Decision Making, Professional Review

Tyne of Date/Information Being Collected:
_OILS tudegtsfrlients: Intake/referral information, Demographics, Educational

background, Progress in educational program, Prior work experience, Degree of
integration, Postsecondary outcomes, Employment outcomes, Residential outcomes,
Student/client satisfaction with services/outcomes obtained

On Postsecondarv Education: Characteristics/demographics

Instrumentation:
Locaily/Project Developed instruments: Project subjects will rate services

received and satisfaction with current services, Parents win comp.3te survey when
their child cannot be contacted or is unable to respond to questions, Questionnaires to
elicit follow-along and follow-up data on current/former handicapped students of the
school

personnel inuolued in Eualuation: Project Director, Project Coordinator, Project
Staff, Advisory Board

Nee pf Evaluation Reporting and Audience:
Tyne: Formal Evaluation Report, Executive Summary
iludience: Consumers, OSERS, Transition Institute, Advisory Board, Kentucky State

Department of Education, OVR, State Employment Agency, Cabinet for Human
Services, JCPS Board of Education, Kentucky School Boards, Colleges/universities,
Postsecondary Training Programs, Advocacy Groups, City/County Government

PROJECT PVIDOCTS:
Products Date Available

Project developed instruments 9/30/92
Journal articles 9/30/92
Replication manual 9/30/92
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pROJECT TITLE:
Following the Lives of Young Adults with
Disabilities in New Hampshire

pROJECT Q I RECTOR:

Jan Nisbet

rRoJECT COOBAINI11.1111.:
Stephen Lichtenstein

CONTRIJ PERM:
Stephen Uchtenstein

Univvrsity of New Hampshire
4 Houd House
Durham, NH 03824

TELEPHONE *: (603) 862-4190

1)IsTiTUJE #: 2 05

COMPETITIIK*: 84.159R

PROJECJ STR RUIRTE: 9 / 1 / 8 8
PRRECT END ORM 8 /3 1 / 9 2

PRIMARY GRANTEE:
University Affiliated Program

GEO§RRIDRICRL RRER SERUE/:

A state

Punic TRANSPORTATION: Kb

pROJECIPURPOSE:
The overall goal of this research study is to improve the tracking system for young adults
with disabilities who complete or leave high school special programs. Approximately 300
young adults will be surveyed and interviewed over a four year period of time. Tht research
will be conducted using both quantitative and qualitative methods. Research content will
focus on opportunities for employment and/or postsecondary education and training,
participation in leisure/recreation activities, level of independence, utilization of
community services, and integration factors.

PROJEcryocus:
1. Continue with post-school follow-up data on student sample.
2. Gain consent forms from parents and students of the class of 1991.
3. Begin process of compiling first and second year data.
4. Begin data collection on intervention sites.
5. Share findings with local high schools participating in the study.
6. Disseminate findings statewide and nationally.

pROJECT PRRTIr IPRNTS:
Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 350

RWMULMUURILLUMUURR,
Autism
Cerebral palsy
Communications disorder
Developmental disability
Emotional disorder
Epilepsy
Health impairment
Hearing impairment
Learning disability

110
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No.. Serued
2
5
5
85
25
4
8

1 0
150

liaelange
18-21
18-21
18-21
18-21
18-21
18-21
18-21
18-21
18-21



Mild mental retardation 9 18-21
Moderate mental retardation 8 18-21
Physical handicap 5 18-21
Speech impairment 10 18-21
Visual impairment 4 18-21
Dropouts 20 18-21

PROJECIEURLURTION MAK:
LualpetIon floornachtesi: Formal Evaluation - Goal Based

Tyne of keje/information Being Collected:
On Students/Clients: Type or extent of services rendered, Demographics, Educational

t3ackground, Progress in educational program, Prior work experience, Progress in
employment Veining programs. Degree of integration, Postsecondary outcomes,
Employment outcomes, Residential outcomes, Student/client satisfaction with
services/outcomes obtained, Satisfaction of significant others with student/client
progress or status

On_lestsetendani Educetiort: Characteristics/demographics, Degree of collaboration
between project and providers. Project impact on providers

Ingnuaralailtur
Locallg/Preject Beueloned Instruments: Follow-up, Instrumentation

gensnmeUnualusiglaxeluilign: Project Director, Project Coordinator, Advisory
Bodrd

Tyne: Executive Summary
fludience: OSERS, Transition Institute, Advisory Board

PROJECT PRODUCTS:
Products Bate Rualleble

Brochure 1/30/90
Newsletter Ongoing
Project developed instruments 12/31/89
Journal articles Ongoing



rROJECT TITLE:
Improving Transition Services Through
the Use of Longitudinal Outcome Data

INSTITUTE #: 206

COMPETITION it; 84.1 58R

paoJECT IIIIWCTOft:
Robert A. Stodden, Ph.D. pROJECT STRRT DATE,: 1 0/1 /8 8

PjlOJECT [JO ORit: 9 /3 0 /9 2

pROJECT COORDINRTOa:
Ronald K. James, Ph.D.

PRIMBRY iRRNTEE:

CONTRET PERSON: University or Four-Year College

Ronald K. James

MRIUNG ROORESS:
Hawaii University Affiliated Program
University of Hawaii at Manoa
1776 University Ave., Wist 211
Honolulu, HI 96822

TELENIONE Is: (808) 956-5712

DEOGRRPHICRL RREII SERUM:
A state

PUBLIC TRRNSPORTRTI ON: Yes

PROJECT PURPOSE:
The purpose of the project is to improve transition outcomes for youth with disbbilities
through interagency use of longitudinal data to plan transition service interventions. Tne
stated goals of the project are: (a) develop a Theoretical Transition Model that specifies
significant variables and data domains as well as predict assumed relationships among
individual, program and outcome variables, (b) implement the longitudinal tracking and
data collection process, (c) develop interagency processes for applying outcome data and
observed relationship among data domains in order to improve transition services, (d)
validate the Theoretical Transition Model, and (e) institutionalize, replicate, and
disseminate project innovations.

pili)JECT FOCUS:
1. Continue implementation of the longitudinal tracking and data collection process.
2. Continue analysis and dissemination of longitudinal transition and transition outcome

data.
3. Apply results of data analyses to planning service improvements in transition services,

using interagency processes; evaluate processes.
4. Continue evaluation of reliability and validity of measurements used.
5. Validate components of the Theoretical Model.
6. Continue support of the project's replication site.
7. Explore alternatives for continuation of the tracking and intervention processes beyond

the term of this project.

PROJECT PRBTICIPRNTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 6,300

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 1,000
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itandicannipg Condition No- SeT.POti AMID=
Autism 4 1 5 - 2 1

Cerebral palsy 3 6 1 5 - 2 1

Communications disorder 1 2 1 5 - 2 1

Deaf/blind 4 1 5-2 1

Emotional disorder 144 1 5 -2 1

Health impairment 1 6 1 5 - 2 1

Hearing Impairment 4 0 1 5 - 2 1

Learning disability 456 1 5 - 2 1

Mild mental retardation 128 1 5 - 2 1

Moderate mental retariation 6 8 1 5- 2 1

Severe mental retardation 4 4 1 5 - 2 3
Profound mental retardation 2 8 1 5 - 2 3
Multiple handicap 1 2 1 5 - 2 3
Visual impairment 8 1 5 - 2 1

Professlonejsjaarents receiving services (trairilpg) thrpugh project activities:
Parents - 70 Agency personnel - 100
Businessfindustry personnel - 25 Teachers - 90
Project personnel - 3 Postsecondary faculty - 5
Undergraduate/graduate students - 30

pflOsIECT EVALUATION PLAN:

LualuationliQproacbies): Goa Based

Tyne of Date/Information Being Collected:
On Students/Clients: Intake/referral information, Type or extent of services

rendered, Demographics, Educational background, Assessment results, Progress in
educational program, Prior work experience. Degree of integration, Postsecondary
outcomes, Employment outcomes, Residential outcomes, Student/client satisfaction
with services/outcomes obtained. Satisfaction of significant others with
student/client progress or status

On Employers: Characteristics/demographics, Degree of collaboration between project
and employers

On Postsecondary Education: Characteristics/demographics

Jnstrumentation:
Locally/Project Developed Instruments: Survey instruments to assess family

variables and outcome variables in each of the Community Adjustment sub-domains

Personnel Involved in Euoluettotr. Project Director, Project Coordinator, Advisory
Board, Third-Party Evaluator

Type of Evaluation Reporting ancLiludience:
lywr Formal Evaluation Report
Rudle /Ice: OSERS, Transition Institute, Interagency Transition Planning Committee

PROJECT PRQUUCTS:
produlti lattikallable.

Brochure 1 / 8 9
Training manual 2/ 9 0
Project developed instruments 3 / 9 0
Journal articles Ongoing
Replication manual 1 / 9 1
dbase IV relational database system for data collection and analysis 3/ 9 1
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pROJECT TITLE:
Post-School Indicators for Program
Improvement Project

PROJECJIIRECTOS.:
Susan Brody Hasazi

PROJECT COORDJNRTOR:
Lie Cravedi-Cheng

CONTACT PESSQN:
Susan Brody Hasazi

MAILING ADDRESS:
Department of Special Education
University of Vermont
405A Waterman Bht.
Burlington, VT 05405

TELEPIWNE #: (E02) 656-2936

IN$TITUTE #: 207

COMPETITION #: 84.158R

PROJECT %DIRT ORTE: 9 / 1 / 8 8
pROJECT END DATE: 9/30/9 2

pR1MARY_ORRYTTE:
University or Four-Year College

A state

PUBLIC TRRNSPORTNION: lb

plIthiffj PURPOS(:
The purpose of the Vermont Post-School Indicators for Program improvement Project is

to 1) develop, implement and evaluate, replicate and disseminate a statewide follow-
up/follow-along system for monitoring the post-school empbyment, education, living
arrangements, friendships and decision-making of former special education students; and 2)
develop a state-sumorted technical assistance system to assist school districts in utilizing
follow-up/follow-along data for the purposes of program improvement.

The follow-up data will be used to target specific program modifications which are aimed
at increasing employment levels, postsecondary education opportunities, friendships and
decision-making skills. Technical assistance will be provided by project personnel and
Department of Education staff. Once fully refined, the proposed follow-up/follow-along
system will be incorporated into the state's comprehensive evaluation system which ensure
the continuation of this follow-up effort beyond the four-year grant period.

The project represents a major collaboratve effort between the Dept. of Education, the
University of Vermont, local school districts and four state agencies. All of which want to
see increased opportunities for students with handicaps to be gainfully employed, form
lasting friendships, pursue further education and possess decision-making skills.

PROJECT FOCUS:

Seven new schools were added to the project. Trainingiretraining occurred to provide
project participants with information regarding data collection. Technical assistance is
being provided to those school districts as they collect data on students have exited school
between September 1989 and August 1993.

Schools which participated in the second year of the project were provided with
technical assistance around data collection, but also with technical assistance in the form of
regional and/or local workshops and inservices and/or on-site school-specific support
targeting those aspects of their secondary school programs which they identified as
important.

Pagesslonals/norents receloing serokes it :olning) through Imo ject
Parents - 25 Agency personnel - 100
Teachers - 250
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PROJECT EURLUATIIK PLAN:
fillthudigagiumalgateil: System Analysis, Goal Based

lantidiegannumgagalaingranatibut
On Students/Clients: Type or extent of services rendered, Demographics. Progress in

educational program, Prior work experience, Degree of integration, Postsecondary
outcomes, Employment outcomes, Residential outcomes, Student/client satisfaction
with services/outcomes obtained, Satisfaction of significant others with student/
client progress or status

Instrumentation:
Loca ilg/Project Deueloned instruments: Vermont's Post-School Indicators

Questionnaire

EgnanaglIngglyillmluilimuftft: Project Director, Project Coordinator, Project Staff

Type of Evaluation Reporting and Audience:
Tyne: Formal Evaluation Report
Audience: Consumers, OSERS, Transition Institute, Vocational Rehabilitation,

Education, Mental Health, Job Service

PROJECT PRODUCTS:
products Date Runilable

Training manual 1 /90
Project devekoped instruments 1 /90
Journal articles N/A
Replication manual N/A
Dissemination manual N/A
Informational poster N/A
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pRoJECT TOIL
A Polymorphic Tracking and Intervention
Model for Students who Drop Out or are at
Risk of Dropping Out of Special Education
Programs in Suburban Washington State

asniuni: 208

OM P ET 11 ON #: 84.158R

PROJECT DIRECTOR:
Phyllis Levine PROJECT START OWE: 7/ 8 8

PROJECT END DATE: 6 / 9 2

PROJECT COORDINRTOR:
Angela Hill

filailiatAMINIEL:
CONTACT PERSON: University or Four-Year College

Phyllis Levine

MAILING NORM:
University of Washington
CDMRC EEU, WJ-10
Seattle, WA 98195

TELEPHONE it: (206) 543-4011

A city of 50,000 to 100,000 people

PUBLIC TRIINSPAITfill ON: Yes

PROJECT PURPOSE:
To develop and implement strate9ies for solving the dropout problem of disabled students in
suburban settings. First, to develop and implement a follow-along system capable of
flagging at-risk students early enough that appropriate interventions can prevent theh
dropping out. Second, to test four models of intervention programs and determine which of
those are feasible in suburban districts.

PROJECT FOCUS:
1. Continue to collect data on new grade 8-12 special education students and determine

school status of all students in study.
2. Conduct interviews with dropouts and incoming 8-12 graders.
3. Refer students who are identified as at-risk or who have dropped out to the case

managers.
4. Conduct follow-up interviews with dropouts.
5. Conduct interviews with the parents of 1988-1990 graduates.
6. Present current findings to principals and teachers in the two participating districts.
7. Continue to implement appropriate interventions, including in-school pro-social

groups, mentor programs, and management by case.

PROJECT PRRTICIPRSITS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 1,8 06

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 200
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anagitanzlniandillan AgEltange
Behavior disorders 200
Communications disorder 2 0
Health impairment 140
Hearing impairment 1 5
Learning disabifity 1,2 0 0
Mild mental retardation 130
Moderate mental retardation 4 5
Severe mental retardation 8
Multiple handicap 2 6
Physical handicap 2 0
Visual impairment 2

Agency personnel - 4
Project personnel - 14
Principals - 16

Teachers - 20
Undergraduate/graduate students - 6

PROJECT EUKURTION PLAN:
unitudiguLfinanAchigii: System Analysis, Goal Based

Tyne of Date/Information Being Coltected:
OD Students/Clients: Type or extent of services rendered, Demographics, Educational

background, Assessment results, Progress in educational program. Prior work
experience, Postsecondary outcomes, Employment outcomes, Residential outcomes,
Student/client satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status

I ns trim entatioa:
Locally/Project Developed Instruments: Parent, Student, Cropout, and Graduate

Questionnaires, Case Manger Log

p ersonnel olued in Evaluation: Project Director, Project Coordinator, Project
Staff, Principal Investigator

Tyne of Evaluation ilegorting andiudience:
Jae: Formal Evaluation Report, Executive Summary
ftudience: Consumers/Parents, OSERS, Transition Institute, School Districts

PROJECT PRODUCTS:
products

Project developed instruments
Journal articles
Replication manual
Data reports
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pROJECTIME:
Secondary Follow-Along/Follow-Up System

PROJECT DIRECTOR:
Dr. Richani Weatherman & David R. Johnson

pR0JECT C0011011111TOR:
Sandra J. Thompson, MA.

C9NTACT PERSON:
Sandra J. Thompson

MAILING ADDRESS:
institute on Community integration
Room 6 Pa !tee Hall
150 Pillsbury Dr., SE
Minneapolis, MN 55455

TELEfRONE #: (612) 624-4848

VE_CIRL NET USER 10 #: MN.UAP

INSTITUTEjt: 209

COMPETITION st: 84.158R

mat START WITE.: 1 0/118 8
pROJECT ENO DATE: 9 /3 0/9 2

pRIMRRY GRANTEE:
University Affiliated Program

firiaafiEuicELBELairmaft:
A city of more than 100,000 people

puBLIC TRRNSPORTIITION: Yes

pROJECT PURPOSE:
This project seeks to design, demonstrate, and test a comprehensive follow-along/follow-up
tracking system and to use information gained to develop systematic improvements in the
provision of transition services and interagency planning district-wide. The goals of the
demonstration project are: (a) establish a followalong/follow-up tracking system that
reports on the post-school outcomes of special education graduates and on former students
who failed to successfully complete their programs (dropouts); (b) use information gained
from the tracking service to recommend and make programmatic improvements in all areas
of assessment, curriculum, and program planning for transition; (c) use standardized
measures of student academic, social, vocational, and adaptive behavior to produce a reliable
and valid means of anticipating and reporting on the post-school service needs of special
education students; (d) design procedures to effectively analyze student characteristics and
attributes, environmental conditions, and programmatic factors that enhance or inhibit the
successful transitions from school to employment and community living options, (e) develop
systematic interagency strategies in the improvement of transition services; and (f)
extensively evaluate, report, and disseminate the results of this project to a wide audience
of professionals.

pRojETT FOCUS:
1. Complete prospective data collection.
2. Analyze prospective and retrospective data sets.
3. Design data base reporting formats.
4. Use data in designing and improving student service plans.
5. Use data to improve and increase effectiveness of current curricula, school services, and

policies.

PROJECT PRRTI ElPRNTI:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 500

118
1 fi



Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 250

IMMUCJUMMULQUIMAR No_ Serve4 %ULU=
Behavioral disorders 30 14-25
Learning disability 150 14-25
Mild mental retardation 105 14-25
Moderate mental retardation 100 14-25
Severe mental retardation 45 14-25
Profound mental retardation 5 14-25
Multiple handicap 10 14-25
Dropouts 55 14-25

Preesslanals/ParektureselvIng services (training) through project acthaties:
Parents - 5 Agency personnel - 15
Teachers - 30 Project personnel - 3

PROJECT f.IJOLUNTI Oil ILAN:
fjuthiluanjuumAghipal: System Analysis, Goal Based

Igoesof Date/Inform:Mon tieing Cpilected:
OD Students/Ciients: Type or extent of services rendered, Dermgraphics, Educational

background, Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs, Degree of integration,
Postsecondary outcomes, Employment outcomes, Residential outcomes,
Student/client satisfaction with services/outcomes obtained, Satisfaction of signif-
icant others with student/client progress or status

On Postsecondary Education: Characteristics/demographics

Jnstrynlentatjort:
Commerciallyiluallabit Instruments Used by projects: ICAP, SIB, Bruininks-

Ostereski Motor Skills Test, Woodcock-Johnson Revised
Widiu TolLEn_agt glingialnsinungia: Follow-up Survey of Former Students,

High School Record Review Form

Personnel involved in Evaluation: Project Director, Project Coordinator, Project Staff

102.21.EmainnizAluarlimaftdludiantg:
Tyne: Formal Evaluation Report, Executive Summary, Brochure/Pamphlet
audience: Consumers, OSERS, Transition Institute, Advisory Board, Minnesota

Department of Education

filildrIERGAILEIS:
Products

Brochure
Project developed instruments
Journal articles
Replication manual
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PROJECT TITLE:
A State of California Interagency Transition
Follow-up/Follow-along Program
Effectiveness Model

PROJECT DIRECTOR:
John Haynes

PROJECT COORDINATOR:
Cynthia Mc Math

CONTACT PERSON:
John Haynes

INSTITUTE*: 221

COP4PETETION(*: 84.1 58R

PROJECT START...RUE: 7 / 1 / 8 9

PROJECTIND OHM 6/3 0/9 2

pRIMARY GRBBTEE:
Local Education Agency

MAILING ADDRESS: ELAGMERIEBIAILELLEBULII:
Mendocino County Office of Education/SELPA A state
2240 East Side Road
Ukiah, CA 95482

punk; TRRNSPORTATION: Yes

TELEPHONE At: (707) 4 63-4891/4865

SPECIRLNET USER 3i) st: CA.SELMEICO

PROJECT PISP_OSE:
This interagency, cooperative, follow-up/follow-along program effectiveness project will
address the data collection, management and service delivery needs of the educators and
agency service providers of transition services in the state of California. Project activities
include to operationalize a cooperative model (a) for a statewide follow-up system for all
youth with handicaps that leave school; (b) that will utilize follow-up data to demonstrate
program effectiveness and need; and (c) that will provide for revision of existing program
options in order to improve student outcomes. The target population will be a representa-
tive sample of special education school leavers in LEA's in the state of California; in addition,
a control sample of regular education school leavers will be included in the study.

PROJECT FOCUS:
1. Expanded implementation of the cooperative follow-up model to over 30 project field

sites covering over 45 LEAs across the state of California.
2. Completing a data run and analysis on the projects pilot year.
3. Revising instruments, strategies, techniques, and procedures based upon local school and

agency advisor input.
4. Collecting student program (baseline), parent and follow-up data for this year's special

education and regular education control sample.
S. Packaging products and developing district, state, and federal reports on follow-up.

pROJEC1 PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 5.000

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 2,500

120
1 2 1



linftiadklilillig.iBMILillill
Follow-up, follow-along studies will be conducted on handicapped youth of all excep-
tionalities, matched to statewide services of various exceptionalities. In addition, a
control sample of regular education students will be included in the study. Age range of
participants is 14-25.

professiouts/parents receiving services [training) through Projert actlultles:
Parents - 10 Agency personnel - 10
Teachers - 60 District administrators - 45

PIIIILELEVALUBILIELION:
LILAIRILUIULIRALUEMAII: System Analysis, Goal Based, Decision Making, Professional

Review

flate/infaatIon
On _Students/Client,: Intake/referral information, Type or extent of services

rendered, Demographics, Educational background, Assessment results, Progress in
educational program, Prior work experience, Progress in employment training
programs, Degree of integration, Postsecondary outcomes, Employment outcomes,
Residential outcomes, Student/client satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress or status

On Employers: Characteristics/demographics, Degree of collaboration between project
and employers, Amount of direct service to employer

lialostsecoudarg Educatioq: Characteristics/demographics, Degree of collaboration
between project and providers. Amount of direct service to provider, Prov:der
satisfaction with project activities

iIIIIMIlleDithill:
jalftfluirre jera jleysjakedWinilanli: Student Program Data Survey, Parents

Survey, Student Follow-up Survey

Petsonitelliwolued_In Evaluation: Project Director, Project Coordinator, Project
Staff, Advisory Board, Third-Party Evaluator

Tgoluf Eviiiiiation Reporting and Audience:
Type: Formal Evaluation Report, Executive Summary, Brochure/Pamphlet
Audience: Consumers, OSERS, Transition Institute, Aivisory Board, SDE,

Rehabilitation JTPA, DD Councils, Project Interagency Advisory Board, Parent
Advocacy Groups

pROJECT ?RAMIS:
fauluila Date !limitable

Brochure 5/91
Training manual 11/91
Project developed instruments 9/91
Journal articles OT190!ng
Replication manual 9/91



?Roan' TITIE:
Improving Local Outcomes Through the
Colorado Student Tracking System

pROJECT DIRECTOR:
Don St. Louis

PROJECT COORDINATOR:
Deborah Skovron

CONTACT PERSON:
Deborah Skovron

MAILING IMOREJS:
Rocky Mtn. Resource Training Institute
6355 Ward Road, *310
Arvada, CO 80004

TELEPHONE *: (303) 420-2942

INSTITUTE #: 222

COMPETITION st: 84.158R

piajf: 1 0/8 9
PROJECT END BATE: 1 0/ 9 2

pRIMARY QBANTEE:
State Health Agency

GEOGRAPHICAL AREA SERVED:
3 Pilot sites (1 town of 5,000 to
10,000 people and 2 towns of 10,000
to 50,000 people)

PUBLIC TIIIINSP]liTATION: 2 sites - Yes
1 site - No

PROJECT PURPOSE:
Develop a data-based tracking system to follow-up graduates and leavers from three pilot

sites utilizing transition planning process. Based on analysis of data (follow-up and record

review), develop and implement recommendations for program improvement at the three
pilot sites. Target population: All youth participating in special education at the high school

level at three pilot sites.

PROJECT fOCU1:
1. Administer exit interview to 1990 graduates and leavers. 1991 graduates and leavers

from special education program at three pilot sites.
2. Collect in-school data via record review on same.
3. Administer exit interview to 1991 general education graduates from 3 pilot sites.
4. Administer exit interview to 1991 graduates from 3 matched schools.
5. Collect in-school data on same.
6. Collect one year follow-up data on 1990 graduates from 3 pilot sites.
7 . Convene program revision committees to interpret analyzed data and make recommen-

dations for program improvement.

PROJECT PROTICIPRN11:
Estimated number of youths and/or adults with handicapping conditions impacted by direct

services over entire funding period: 3,0 0 0

Estimated number of youths andlor adults with handicapping conditions receiving direct
services over entire funding period: 1.000

liandicanniag-andllinn Ne. Served ligailange
Autism 6 1 5 - 1 9

Behavioral disorders 400 1 5 2 3

Cerebral palsy 6 5 1 5 - 2 3

Chronic mental illness 175 1 5 - 2 3

Communications disorder 450 1 5 2 3

Emotional disorder 400 1 5 - 2 3
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Epilepsy 75 15-23
Health impairment 350 15-23
Hearing impairment 200 15-23
Learning disability 800 15-23
Mild mental retardation 350 15-23
Moderate mental retardation 350 15-23
Severe mental retardation 190 15-23
Profound mental retardation 35 15-23
Physical handicap 125 15-23
Spinal cord injury 10 15-23
Traumatic brain injury 10 15-23
Visual impairment 95 15-23
Dropouts 90 15-23

professionals/parents recelvi- .,iprvices (training) through_nrojecj activities:
Parents - 7 Agency personnel - 30
Business/industry personnel - 4 Teachers - 7
Project personnel - 5 State agency directors, middle managers,
Undergraduate/graduate students 5 school district administrators - 15
Postsecondary faculty - 7

PROJECT EURLURTION PUN:
Lualuation Run:unities); System Analysis, Goal Based, Goal Free, Decision Making, Case

Study

liguLAL flftteltnformatlon itimfalleslat
On Students/Clients: Type or extent of services rendered, Demographics, Educational

background, Progress in educational program, Prior work experience, Progress in
employment training programs, Degree of integration, Postsecondary outcomes,
Employment outcomes, Residential outcomes, Student/client satisfaction with
services/outcomes obtained, Health education and contact with health system

nn Employert: Characteristics/demographics, Degree of collaboration between project
and employers, Amount of direct service to employer

On Postsecondary Educatloy: Characteristics/demographics, Degree of collaboration
between project and providers, Amount of direct service to provider

instrumentation:
Locally/Project Developed instruments: Exit Survey, Record Review Form

Personnel involued jravoluation: Project Director, Project Coordinator, Advisory
Board

Tyne of Evaluation RePorling andliadience:
Tyne: Executive Summary, Brochure/Pamphlet, Periodic News Releases
nudience: Consumers, OSERS, Transition Institute, Advisory Board, Rehab/Sp Ed/Corn

CoUDD Agencies, JTPNMental Health Agencies, Board of Directors for Institute

PROJECT PRODUCTS:
products Date Available

Newsletter 3/91
Training manual 4/91
Project developed instruments 3191
Replication manual 4/92



PROJECT TITLE:
Design of a Secondary Transition Follow-
up/Follow-Along Tracking System

PROJECT DIRECTOR:
John Quinn

PROJECT COORDINATOR:
Wendy Gates

CONTACT PERSON:
John Quinn

MAILING flOORESS:
The Easter Seal Society of Connecticut
P.O. Box 100
Jores Roal
Hebron, CT 06248

TELEPHONE #: (203) 228-9438

JNSTITUTE #: 223

COMPETITION #: 84.158R

PROJECT START DATE: 7/1/ 8 9
PROJECT END DATE: 6 /3 0/ 9 2

PRIMARY GRANTEE,:
Easter Seal Society Voluntary Agency

GEOGRAFHICRL AREA SERVED:
A city of more than 100,000 people

PUBLIC TRRNSPORTRTION: Yes

PROJECT PURPOSE:
The purpose of o ,r project is to develop systematic improvements in the provision of
transition services and interagency planning for secondary special education students in an
effort to effect successful transition. The target population for our project are secondary
special education students in the Bridgeport Public School System.

PROJECT FOCUS:
1. Implementation of a Follow-Up Teacher Survey focusing on reasons special education

students may or may not exit school early.
2. Implementation of a Parent Survey focusing on reasons for special education students

whether completing their program or dropping out.
3. Development of model based on retrospective and prospective group survey information.
4. Development of data base model.
5. Hold workshop with teachers and related staff regarding status of project.
6. Begin development of manual for dissemination workshops.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 1,00

Estimated number of youths and/or adults with handicapping conclitions receiving direct
services over entire funding period: 1 0 0

PilOJECT EPRLUMION PLAN:
Evaluation Ronroachtes): System Analysis, Professional Review



iunliziAlifilinfiumatign
On Students/Clients: Intake/referral information, Type or extent of services

rendered, Demographics, Educational background, Assessment results, Progress in
educational program, Prior work experience, Progress in employment training
programs, Degree of integration, Postsecondary outcomes, Employment outcomes,
Residential outcomes, Student/client satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress or status

On Employer*: Project impact on employers
On Postsecondarylducation: Characteristics/demographics, Amount of direct

service to provkler

Instrumentation:
Commercially fluallable Instruments Used by Projects: WAIS-R, WISC-R,

Bennett, Peabody, Battery, Becker, Bender Gestalt
Locally/Project Developed Instruments: Teacher Survey and Parent Survey,

Prospective and Retrospective Surveys

Perspnnel Inuolved In Eualuatloa: Project Director, Project Coordinator. Project
Staff, Advisory Board

DMR, DRS, Connecticut University
Council, Connecticut State

ibligAnitattla

Type: Formal Evaluation Report, Brochure/Pamphlet
iludience: Consumers, OSERS, Advisory Board,

Affiliated Program, Connecticut State Advisory
Department of Education

PROJECT PRORCIS:
Products

Brochure 6/1/92
Parent handbook 6/1/92
Training manual 6/1/92
Project developed instruments 6/1/92
Curricula 6/1/92
Journal articles 6/1/92
Replication manual 6/1/92



PROJECT TITLE:
Secondary and Transition Services
Follow-up, Follow Along

INSTITIITE#: 224

tfimrjaillfiNA: 8 4.1 58R

PROJECTI IRECTOII:
Martha A. Brooks, Ed.D. pRoJECT START DKR: 9/1/ 89

pRostEcj END DATE; 8 /3 1 /92

PROJECT COORDI KWIC
Kathy kiees Hanebutt

PRIMARY GRANTE(:

CONTACT e(RSON: State Education Agency

Martha A. Brooks, Ed.D.

MAILING DIMNESS:
Department of Public Instruction
Exceptional Children/Special Programs Div.
P.O. Box 1402
Dover, DE 19903

TELEPHONE #: (302) 739-4667

SPECIAL NET USER ID #: DE,SE

GEOGRURICRL RRER SERVED:
A state

PUBLIC TRRNSPOJITRTION: Yes

PROJECT PUReOSE:
The purpose of the project Is to develop a comprehensive follow along trackirg system for
youth with disabilities in Delaware. This statewide system begins by age 14 with transition
plan information; collects exit information at the time students leave the school system; and
continues to track them for three years as they move into the adult community. The
management system covers all handicapped categories and levels of severity of disability.
The four objectives of the project are: 1) develop and implement a comprehensive
computerized data management system for tracking and monitoring the progress of identified
special education students from the age of 14 through a minimum of three years after they
exit the school system; 2) conduct follow-up surveys of special education school leavers at
one and three year intervals; 3) develop and implement a follow-up tracking system for
identified special education students who drop out of school prior to receiving a high school
diploma, a certificate of performance or the mandatory age of 21; and 4) develop and
implement standards for secondary programs serving youth with disabilities.

PROJECT FOCUS:
1. Refinement of data collection formats and the computerized tracking program.
2. Collection of: Exit information 1991; Transition Plan Information - 9th grade; and

Follow Up Survey. Class of 1990.
3. Refine computerized collection system that collect information on the status of special

education students after they leave school.
4. Further clarification and refinement of the drop out information.
5. Approval of standards for secondary special education programs.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by
services over entire funding period: 4,02 2

126 172



RandicaoningSondition No. Served finings
Autism 60 14-21
Behavioral disorders 537 14-21
Deaf/blind 10 14-21
Hearing impairment 74 14-21
Learning disability 2,376 14-21
Mild mental retardation 227 14-21
Moderate mental retardation 140 14-21
Severe mental retardation 85 14-21
Physical handicap 74 14-21
Intensive Learning Center students 438 14-21

Professions is/oarents receluineLservices_ itraininal throuah pro feet activities:
leathers - 19

PROJECT EURLURTEON PLAN:
Ei,ehiatloiiRnproach(es): System Analysis, Goal Based, Decision Making

Tyne of Date/informationjleing Collected:
On Students/Clients: Intake/referral information, Type or extent of services

rendered, Demographics, Educational baaground, Progress in educational program,
Prior work experience, Progress in employment training programs. Degree of
integration, Postsecondary outcomes, Employment outcomes, Residential outcomes,
Student/client satisfEction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status

On Postsecondary Education: Characteristics/demographics, Provider satisfaction
with project activities

personnel lnuolued ID Lualukt(gn: Project Director, Project Coordnator, Project
Staff, Advisory Board

Tyne of Evaluation Reporting and Audience:
Tyne: Formal Evaluation Report, Executive Summary
Audience: Consumers, OSERS, Transition Institute, Advisory Board, Department of

Public instruction, Division of Vocational Rehabilitation, Division of Mental
Retardation, Division of Alcohol, Drug Abuse, and Mental Health, State Board of
Education

PROJECT PRODUCTS:
Products

Training manual 91/92
Data collection procedurvs and protocols for the
Follow Along Tracking System 91/92



PROJECIIITU:
Kansas Interagency Follow-Along System for
improving the Quality and Coordination of
Transition Services for Youth with Handicaps

PROJECT DIRECTO();
Betty Welthers

FROJECT COORDINIITOR:
Dr. Michael R. Penrod

CONTACT PERSON:
Dr. Michael R. Penrod

MAILING ADDRESS:
Kansas State Board of Education
Special Education Outcomes Team
120 E. 10th St.
Topeka, KS 66612-1103

TELEPHONE *: (913) 296-2515

SPECIAL NET USER ID At; Kansasse

INSTWITE #: 225

COMPETIT[ON st: 84.158R

Elmarnjannini: 1 0/ 1 /89
PROJECT EN) DATE: 9/30/92

PRIMARY GRANTEE:
State Educational Agency

CALITailflijEgUIREftiilln:
A state

tUBLIC TRANSPOSIRTJON: tb

PROJECT PURPOSE:
The goal is to improve the quality and coordination of secondary transition services in
Kansas. The project has three major themes: 1) develop and implement a system for
tracking school leavers across state agency data systems; 2) develop and implement a system
of statewide transition councils to coordinate the delivery of servicers and to foster
interagency cooperation and collaboration; and 3) develop a student follow-along system that
can be used by local education agencies.

PROJECT FOCUS;
1. Finalize interagency cooperative agreements on data sharing.
2. Refine data tracking process at state level.
3. Field test follow-along data collection system.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period; 22,000

PROJECT EUALURTION NAN:
lualuntIon Ronroachfes): Goal Based, Goal Free, Decisions Making, Professional Review,

Case Study

IsumallatallatarmAllaaleingiatiesitd:
fln Student s/tIlents: Intake/referral information, Educational background, Progress

in educational program, Prior work experience, Progress in employment training
programs, Degree of integration, Postsecondary outcomes, Employment outcomes,
Residential outcomes, Student/client satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress or status, Employer
satisfaction

On Employers: Degree of collaboration between project and employers

128 1 2;;



jnstrumentatiow
Loco llv/Project Deueloned Instruments: Student in School Survey, Employer

Survey, Former Student Survey, Follow-Along Survey

Personnel Inuolued In FuoluatIon: Project Director, Project Coordinator, Advisory
Board, Third-Party Evaluator

Igoe of Evaluation Reporting and Audience
Tone: Executive Summary
Fiudipnce: Consumers, OSERS, Transition Institute, Advisory Board, Department of

Education, VR Agency, Human Resources

p RoJECrena DU CIS:
Products Date Rua liable

Training manual 6/91
Project developed instruments 6/91
Journal articles 91/92
Replication manual 8/92
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pRiltlfCT
Using a Follow-Along System to influence
Statewide Systems Changes

INSTITUTE #: 226

OMPET11TON #: 8 4.1 58R

PROJECT OlBECTOR:
Dr. Michael R. Benz PROJECIOART DATE: 9 1 / 8 9

PROJECT IND DATE: 8 /3 1 /9 2

pROJECT COOSOINIIT0a:
Dr. Cindy Herr

CONTRCT PERSON:
Dr. Michael Benz

MAILING ADDRESS:
Secondary Special Education
University of Oregon
175 Education
Eugene, OR 97403

MIPHONE Ai: (503) 346-3585

pRIMRRY fiRlierE:
University or Four-Year College

DEOGIMPRICRL AREA SERINO:
A region of the nation

?MILK TRRNSPQRTRTIOIS: tb

filOJECT PURPOSE:
The overall purposes of this project are to develop and validate a comprehensive follow-

along strategy, and develop and evaluate a management Information system that will allow

this follow-along information to be used at both state and local levels to improve secondary

special programs and transition services. This project will be implemented statewide in

Nevada, in close collaboration with the Nevada Department of Education and local "transition
teams* in each of Nevada's 17 county school districts. The sample (n.125) of school

leavers with disabilities will include both school completers and dropouts. AU disability

groups will be included in the sample. A comparison group (n0,125) of school leavers
without disabilities will also be included in the project to provide a framework for
interpreting the findings for the students with disabilities. The follow-along and
intervention data obtained in Nevada will be combined with a comparable data set currently
being obtained in Oregon, allowing the identification of generalizable principles for the
collection and use of follow-along information to improve transition services and outcomes.

pROJECT 10C115:
1. Finalize all data collection instruments and procedures.
2. Hire and train project staff to serve as interviewers.
3. Collect, analyze, and interpret the second round of data.
4. Field test the management information system with local transition teams in Nevada and

Oregon.

pROJECT PRRTIC MINTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 424 handicapped youth

131 nonhandicapped youth

131
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_thingunanIngs9Admitn 111.1enzell fluellAnga
Autism 1 1 7 -2 2
Behavioral disorders 3 4 1 7 -2 2
Health impairment 1 5 1 7- 2 2
Hearing impairment 1 9 1 7 -22
Learning disability 2 33 1 7- 2 2
Mild mental retardation 5 0 1 7-2 2
Severe mental retardation 3 6 1 7- 22
Multiple handicap 2 1 7-2 2
Physical handicap 1 1 1 7-22
Speech impairment 1 8 1 7-2 2
Visual impairment 2 5 1 7 - 2 2
Nondisablecl participants 13 1 1 7-2 2

professionels/norents_racelvina service,' (training) througb_ pro ject actiulties:
Agency personnel - 10 Community Transition Team Leaders - 50

ITOJECT PLAN:
Lunlyation Rnnroachiest System Analysis, Goal Based, Goal Free, Decision Making

Toe of Date/Information Being Collected:
On Students/Clients: Type or extent of services rendered, Demog.aphics, Educational

background, Progress in educational program, Prior work experience, Postsecond-
ary outcomes, Employment outcomes, Student/client satisfaction with seivices/
outcomes obtained, Satisfaction of significant others with student/client progress or
status

instrumentation:
laulluarsissii.elfehlattintirlimmai: Transition Skills Inventory, Student In-

School Interview, Parent In-School Interview, Parent Out-of-School Interview,
Student Out-of-School Interview, High School Teacher Questionnaire

Personnel !rivalled In Eualeatioty Project Director, Project Coordinator, Project
Staff, SEA and LEA personnel

Type of Evaluation Reporting und audience:
Tyne: Formal Evaluation Report, Executive Summary
Audience: Consumers, OSERS, Nevada and Oregon Departments of Education, Nevada

State Interagency Transition Council, Community Transition Teams

rBOJECT EBODUCTS:
Products. ILILICHRAllahla

Project developed instruments 12191
Journal articles 6/91
Replication manual 8/92
interim research reports 4/91



pROJECT TITLE:
Secor Wavy Education and Transition Senrices
Follow Up/Follow Along

EMMET AMMO;
Alan Schultz

PROJECT COORDINATOR:
Marcia Price

CONIRCT_PERSON:
Marcia Price

MAILINGIIIBRESS:
1120 Herschler Building
Division of Vocational Rehabilitation
Cheyenne, WY 82002

TELEPHONE #: (307) 777-6947

INSTITUTE *: 227

LOMPETITION #: 84.1 58R

p RIM E CT START nit: 9 /1 / 8 9
pROJECT END DM: 8/3 1 / 92

?RIMILRY GRANM:
State Vocational Rehabilitation Agency

GEOGRAPHICRI AREA SERVO:
A state

PUBLK TRANSPORTATION: Kb

pROJECT PURIM.
The purpose of this project is: (a) to establish project sites and demonstrate a sophisticated
data base follow-along system, (b) to gather and use longitudinal feedback on outcomes and
process to recommend revisions in existing program options, and (c) to implement the
follow-along and feectack systems for continued use.

pROJECT FOCUS:
1. Evaluate outcomes from original pilot sites.
2. Develop additional (3) pilot sites.
3. Promote development and training of all local steering committees in: interpreting local

results; team building; work plans; and sales training.
4. Development of a transition brochure directed at employers.
5. Evaluate outcomes from each pilot site.
6. Recruit third year projects.

pROJECT PARTJC IPRNTS:

Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 500

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 300

liandignonintinngill2n No. Serue4 limns=
9Deaf/blind 16-21

Emotional disorder 387 16-21
Health impairment 3 6 16-21
Hearing impairment 2 7 16-21
Learning disability 1 ,1 8 8 16-21
Mild, moderate and severe mental retardation 208 16-21
Physical handicap 2 5 16-21
Speech impairment 2 8 16-21
ViGual impairment 1 0 16-21
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professionals/parents receiving seruices
Parents - 29
Business/industry personnel - 15
Project personnel - 3
VA - 3
Social Security - 2

(training) thrjugb_yrojest actiulties:
Agency personnel - 31
Teachers - 20
Postsecondary faculty - 10
Independent living - 5
Facilities - 14

PROJECT EVALUATION PLAN:
Lualuation_finoroachtesl: Decision Making, Professional Review, Developed own follow-

up/follow-along survey to evaluate outcomes of youth with handicapping conditions

Tyne of Datetirtformation Being Collected:
On Students/CHents: Intake/referral information, Type or extent of services

rendered, Demographics. Educational background, Progress in educational program,
Prior work experience. Progress in employment training programs, Degree of
integration, Postsecondary outcomes, Employment outcomes, Residential outcomes.
Transportation, Independent living skills

On Postsecondtry Education: Characteristics/demographics, Amount of direct
service to provider

Instrumentation:
11 II Peabody Vocational
Evaluation, Street Survival Skills Questionnaire, WRIOT, WRAT, Strong-Campbell,
CAI, Situational Assessment

Locally/Project Deuelootd iostruments: Training Evaluation Reports, Follow Up/
Follow Along Survey

PersonnelIRVoked In Ivaluatiop: Project Director, Project Coordinator, Project
Staff, Advisory Board, Third-Party Evaluator

Igoe of Evaluation Reporting and Audience:
Type: Formal Evaluation Report, Brochure/Pamphlet
Audience: Consumers, OSERS, Transition Institute, Advisory Board, DVR/Department

of Education, Parents, DD Council, Employers

pROJECT PRODUCTS:
Products

Brochure
Parent handbook
Student handbook
Project developed instruments

133 134
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COMPETITION PROFILE: CFDA 84.158N

TRAINING AND EMPLOYMENT MODELS FOR YOUTHS WITH HANDICAPS

ENTTIAL COMM-1110N: 2 /12/88

SECOND COMPETITION: 3/31/89

THIRD COMM' In ION: 7/21/89

PIAPOSE OF COMPETITION

The purposes of this priority were to develop, demonstrate, and disseminate models for

preparing and placing youth with severe disabilities in competitive or supported work prior

to leaving school, including introducing these youths to adult service agency support

networks. The intended outcome was placement of youths with severe disabilities in

competitive or supported employment.

Emphases included (a) partnerships with employers and measurement of employer

satisfaction; (b) program evaluation to include outcome measures such as initial employ-

ment status; (c) working relationships between educational agencies and supported work

efforts at the state and local level; and (d) working partnerships with families who are

committed to maximizing independence.

In the second competition, the purpose, emphases, and outcomes remained essentially

the same. However, the term "severe" was removed as a descriptor of the target population

and replaced with the more general term, "youths with handicaps."

Again, the purpose, emphases, and outcomes remained the same in the third

competition as in the original competition.

AUTHORITY

Authority for this program is contained in Section 626 of Part C of the Education of the

Handicapped Act as amended by Pl. 99-457.



ELIGIBLE RE IPIENTS

Institutions of higher education, state educational agencies, local education agencies, and

other public and private nonprofit institutions or agencies (including the state job training

coordinating councils and service delivery area administrative entities established under

the Job Training Partnership Act).

FUNDS AVAILABLE

Approximately $1,000,000 was expected to be available for up to 10 projects in fiscal year

1988, whereas approximately $1,010,000 was available in fiscal year 1989 for the same

number of projects. Approximately $880,000 of FY 1990 funds are available to initially fund

these projects for twa 12-month budget periods of the total project period. Estimated size of

awards information ($110,000) is for each 12 months of the project period.

NUMBER OF GRANTS AWARDED

Nine grants were awarded in the third competition. A total of 28 grants are currently

funded in 84.158N.

DURATION OF GRANTS

Project support was available for up to three years in all three competitions for FY 1988,

1989, and 1990, subject to an annual review of progress and availability of funds.
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SUMMARY OF 84.158N PROJECT PROFILES

TRAINING AND EMPLOYMENT MODELS FOR YOUTHS WITH HANDICAPS

GEOGRAPHIC AREA SERVED

Of the current 28 projects, eight indicate serving a city of more than 100,000 people,

seven a region of a state, while seven indicate serving a statewide area. Three projects

report serving cities of 50,000 to 100,000 people and three projects indicate serving a county.

PRIMARY GRANTEE

Six universities, two public secondary schools, and five private nonprofit organizations

were awarded grants under this competition. Five local education agencies, four university

affiliated programs, one Association for Retarded Citizens, one research institute, and four

state education agencies also were awarded grants.

PROJECT PARTICIPANTS

The currert 28 projects report 1,847 individuals with disabilities receiving direct services

over the entire funding period. Projects also were asked to estimate the total number of

persons with disabilities who will benefit from services such as training. An estimated

6,259 persons will be impacted over the entire funding period.

All projects indicated the provision of related service components, specifically, training

and service to 1,680 parents, 753 agency personnel, 1,195 business people, 169 peers, 1,541

teachers, 118 project personnel, 28 postsecondary faculty, 318 undergraduate/graduate

students, and 520 in the other category.

COOPERATING AGENCIES

All projects indicate involvement with cooperating agencies or organizations: 22 with

public secondary schools and state vocational rehabilitation agencies; 18 with local

education agencies; 16 with parent organizations; 11 with private nonprofit agencies and

state MH/DD agencies; and 10 with community rehabilitation facilities. Other cooperative

137 137



arrangements include private secondary school, community colleges, universities, UAPs ,

area vocational centers, JTPAs, residential facilities, for-profit agencies, ARC, research insti-

tutes, local governments, state educational agencies, state council for DD agencies, and

various other agencies.

138
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Location of 84.158N Projects

Geographic Distribution of Current 84.158N Projects

as of May 1991

(N. = 28)
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EMESIJULL
Project T-QUAL

?INJECT QIBECTOR:
Betsy Bounds, Ph.D.

PROJECT COMINATOR:
Daniel M. Perino

CONTACT PERSON:
Daniel M. Perino

MAILING ADDRESS:
Catalina High School
3645 E. Pima St.
Tucson, AZ 85716

TELEPHONE #: (602) 881-3000

INSTITUTE #: 193

COMPETITION #: 84.158N

PROJECT START DATE: 9/1 / 8 8
PROJECT END OPE: 8/31/91

PRIMARY GRRNTEE:
Local Education Agency

EMBREIM/Ell:
A city of more than 100,000 people

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
To develop, demonstrate, and disseminate a comprehensive school- and community-based
vocational training model that will prepare and place students with severe handicaps into
supported work prior to leaving school. A three phase project design will be used to
successfully implement the project.

PROJECT fOCUS:
1. Transfer supervision of work sites to classroom teachers, job developers, vocational

counselors, and postsecondary support agencies.
2. Finalize cooperative support model with VR-DDD-postsecondary agencies.
3. Edit and revise products.
4. Dissemination information.

PROJECT EORTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 7 5

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 5 0

UnaglEnitaing.EsMau
Autism
Profound mental retardation
Multiple handicap

Seruld
7

28
15

itetlinngi
16-22
16-22
16-22

ProfessionnWporents receiving services jtroiningi through project activities;
Parents - 25 Agency personnel - 25
Business/industry personnel - 50 Teachers - 10

PROJECT EVALUATION PLAN:
boluation finproach(esl: Goal Based

140
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IMIL2fiLtzalfilLaildiflILBILISIMiliekta:
On students/Meats: Type or extent of services rendered, Demographics, Assessment

results, Progress in educational program, Prior work experience, Progress in
employment training programs. Postsecondary outcomes, Employment outcomes,
Student/client satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status

On Emnloyert: Degree of collaboration between project and employers, Amount of
direct service to employer, Employer satisfaction with project activities, Project
impact on employers

Oo epstsecondary Education: Characteristics/demographics, Degree of collaboration
between project and providers

Instrumentatio4:
Commercially 'loop:Ale instruments Used by Projects: McCarron-Dial, Street

Survival Skills Questionnaire, Ecological Inventory, Goodness of Fit, Quality of Life
Questionnaire

Lesaganagailexelentinsinunenis: Employer Satisfaction/Student Work
Performance, Parent Needs Assessment, Attitude Survey, Family Questionnaire, Job
Coach Tracking. Student Tracking Form

Personnel lnuolued In Euntuet Ion: Project Director, Project Coordinator, Project
Staff, Third-Party Evaluator

TU24 of Eunluetlon Renertipg and audience:
Tune: Formal Evaluation Report, Executive Summary, Brochure/Pamphlet
Audience: Consumers, OSERS, Transition Institute, Advisory Board, VR/DD,

Postsecondary Vocational Agencies

PROJECT PR OD UCTS:
Products Date Ruallable

Brochure 1/89
Parent handbook 1/90
Student handbook 1/90
Training Manual 8/91
Project developed instruments Ongoing
Videotape 8/91
Replication manual 8/91



prmcrMU:
Vermonrs School-Based Supported
Employment Model

PROJECT DIRECTOR:
Dr. Susan Brody Hasazi

UINIACT PERSON:
Dr. Susan Brody Hasazi

MOILING FIDORESS:
Department of Special Education
University of Vermont
405 Waterman Building
Burlington, VT 05405

TELEPHOSE st: (802) 656-2936

INSTIIIITE Ai: 194

COMPETITI011 #: 84.158N

PROJECT STRRTNITE: 7/1/88
pROJECT ENO DM: 6/30/91

paimfiev GROITEL:
University or Four-Year College

fillifiBBERIMILEBERSE11/12:
A region within a state

pUBLIC ININSPORTRTION: Yes

PROJECT PURPOSE:
The purpose of this project is to design, implement, and evaluate a model supported
employment program which will increase the employment prospects for secondary students
with severe handicaps, specifically those students labeled learning impaired, and/or
severely emotionally disturbed. The projecrs major goal is to demonstrate that Vermont's
regional special class programs can be modified such that they result in the following
outcomes: 1) provide supported employment upon graduation or completion of all program
participants; 2) serve a broad range of students who have severe disabilities; 3) increase
community integration; 4) integrated students who otherwise would have no participation in
their home high schools; 5) increase productive collaboration among schools and adult
service agencies; and 6) involve employers in a visible and rewarding way in public
education.

tROJECT FOCUS;
1. Seven students integrated at least half time into local schools.
2. Delivery of masters level UVM course titled "Strategies to Meet the Needs of Middle and

High School Students," attended by regular and special educators, guidance and
administrative personnel.

3. Provision of supported employment services for 10 students labeled severely
emotionally disturbed and/or learning impaired.

4. Regional and local schools participated in follow-up of special education graduates.
5. Dissemination activities included two state-wide conference presentations and

referrals/site visits.

fROJELLEARTICIVINII:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 6 0

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 1 00+



Eandirawaing-fandillan pro. Served Ilgelange
5Behavioral disorders 14-22

Emotional disorder 10 14-22
Mild mental retardation 5 14-22
Moderate mental retardation 15 14-22
Severe mental retardation 5 14-22
Multiple handicap 20 14-22

professlokals/p wen ts receiving services Itralningi through2rplect
Parents - 7 Agency personnel - 5
Business/industry personnel - 5 Teachers - 30
Project personnel - 5 Administrators - 5

pRO4Erj EIHILIIIITION PLAN:
Ei_Labithanjhumeng,h(111: System Analysis, Goal Based, Goal Free, Decision Making

Tiokriffrate/InfonnatIon Being Collected:
On Students/Clients: Type or extent of services rendered, Demographics, Assessment

results, Progress in educational program, Prior work experience, Progress in
employment training programs, Degree of Integration, Postsecondary outcomes,
Employment outcomes, Student/client satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress or status, Attendance,
Parent satisfaction with overall program, Teacher/administrator satisfaction with
program

On Employers: Characteristics/demographics,. Degree of collaboration between project
and employers, Amount of direct service to employer, Employer satisfaction with
project activities, Project impact on employers

On Postsecondarg Education: Degree of collaboration between project and
providers, Amount of direct service to provider, Provider satisfaction with project
activities, Project impact on providers

Instrumentation:
Communally Rueflable Instruments Used by Projects: WAIS-R, WISC-R,

Individual Skill Survei, Vocational Profile, Achanbach-Behavior Checklists
laalltiartleake. Vocational Task Analysis Forms, Behavior

Checklists, Parent, Employer, Student and Teacher/Administrator Satisfaction
Questionnaires, Special Ed Graduate Needs Assessment, Grant Evaluation
Questionnaire, Components of Model Program Review Form, Follow-up of Special Ed
Graduates Interview Form.

tetspnnel Inuolued In Evaluation: Project Staff

luntALEmnimailmileauriliannalludlearil:
Tyne: Formal Evaluation Report, Executive Summary, Vocational and Integration Data
Audience: Consumers, OSERS, Transition Institute, Advisory Board, Department of

Education, Local Education Agencies, Teachers/administrations with grant region

PROJECT PRODUCTS:
Products

Brochure
Project developed instrurn .nts
Videotape
Curricula

14314 3

'lately, tillable
1/91
3/90
6/91
9/60 & 2/91



PROJECT TITLE:
Putting Disabled Youth to Work: A Business-
Education Partnership

INSTITUTE *: 195

COMPETITION #: 84.158N
pROJECT DIRECTOR:

Richard M. Balser pROJECT 5TRRT QM: 1 0/1/88
PROJECT ENO DM: 9/30/91

PROJECT COODOINIM:
Brenda Harvey

CONDICF_PERSON:
Brenda Harvey

MAILING ADDRESS:
Maine Medical Center
22 Bramhall St.
Portland, ME 04102

TELEPHONE #: (207) 871-2463

PRIMARY GRANTEE:
HospiteMedical Center

GEOGRAPHICAL VIER SEBUED:
A city of more than 100,000 people

LUILLEIRIINSPOBTATI ON: Yes

PROJECT PURPOSE:
Project "Putting Disabled Youth to Work: A Business-Education Partnership* demonstrates
how five entitles In the communityschool, family, municipality, private business, and
service providers can work jointly to focus curriculum on labor market needs and skills
necessary for employment and provide practical paid support work experience for high
school age youth with severe handicapping conditions. The ultimate goal of this three year
project is to increase the number of severely disabled youth by 50, for whom competitive
employment would not have otherwise occurred, who obtain and maintain jobs with the
necessary supports upon graduation. These youth are from two demonstration communities
in Maine: South Portland and Westbrook. This project will achieve the overall goal by
helping students to explore career options while still in school; demonstrating a student's
capacity for employment by providing a number of job experiencss each building upon the
other; collecting evaluative material on the student's tolerance for work, stamina, and
ability to get along on the job; documenting the relationship of the specific disability and the
necessary supports to job performance; and building a work record through paid
employment.

PROJECT FOCUS:
1. Operationalize career education curriculum.
2. Evaluate success curriculum and p an for replication with other Maine schools.
3. Formalize roles of multiple partners for activity beyond project life.
4. Continue family forums.
5. Complete project evaluation.
6. Disseminate findings.

PROJECT PRRTIC
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 22 6

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 226
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Handicapping Condit loft
Behavioral disorder
Communication disorder
Emotlonal disorder
Learning disability
Multiple handicap

NojPrue4 agillangg
50 15-20
12 15-20
50 15-20
99 15-20
15 15-20

professionals/parents receiving services (traffling) through yro ject activities:
Parents - 60 Agency personnel - 15
Business/Industry personnel - 75 Peer tutors - 15
Teachers - 100 Project personnel - 3
Postsecondary faculty - 5 Undergraduate/graduate students - 2

PROJECT EURLURIORPLes:
Digultigajimankfild: System Analysis, Goal Based, Professional Review, Case Study

Type of Date/Information Being Collected:
On Itudenli/CHents: Intake/referral information, Type of extent of services

rendered, Demographics. Assessment results, Prior work experience, Progress in
employment training programs. Degree of integration, Postsecondary outcomes,
Employment outcomes, Student/ client satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress or status

On Employer!: Characteristics/demographics, Degree of collaboration between
project and employers, Amount of direct service to employer. Employer satisfaction
with project activities. Project impact on employers

On Postsecondary Education,: Degree of collaboration between project and
providers, Amount of direct service to provider, Provider satisfaction with project
activities

Instrumentation:
Commershstly Available instruments Used by Pro jects: Vocational Profile

Situational Assessment Rating Form, Success, Family Profile
Locally/Prolectlevelpped Instruments: Work Behavior Rating Form, Individual

Company Evaluation Forms, Situational Assessment Checklist, Family Forum
Evaluation, Employer Satisfaction Ouesuonnaire, Company Profile, Graduate Survey,
Teacher Survey, Summer Work Experience Survey, Employer Contact Log, Student
Activity Log, Project Activity Summary

personnel Involved in Evaluation: Project Director, Project Coordinator, Project
Staff, Advisory Board, Third-Party Evaluator

Type_pf Evaluation Reporting and Audience:
Type: Brochure/Pamphlet
Audience: Consumers, OSERS, Transition Institute, Advisory Board, MR, MR, DD, VR,

DECS, Parents, Special Educators

PROJECT PROORCTS:
products D ate iluallable

Parent Handbook 3/30/91
Project developed instruments 1989
Slide presentation Ongoing
Curricula 1/30/91
Journal articles 6/30/91
Replication manual 9/30/91
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PROJECT TITLE:
Transitkm Model for Supported Employment
Services (Transition Services Project)

pIKIJECTIURECTOt
Brennan Mahoney

pmErj COORDINATORS:
Mike Grange and Jana Murphy-Fink

CONTACT PERSON:
Brennan Mahoney

MRILING RODRIts:
Transition Services Project
Albuquerque Public Schools
513 - 6th St., NW
Albuquerque, NM 87102

TELEpHONE #: (505) 243-781 1

JNSTITUTE #: 1 96

LIIMPETITION A.: 84.158N

PROJECT STRRI DM: 1 0/1 / 88
PROJECT ENO ME: 91 30/ 91

PRIMARy GIUMITEE:
Local Education Agency

ELORRIEILLUILMLEILIERM:
A city of more than 100,000 people

puBLIC TORNSPORTRTION: Yes

pROJECT PURPOJE:
Increase competitive employment outcomes for students with moderate and severe disabili-
ties. Train paraprofessionals to become job coaches. Serve a minimum of 50 students per
year. Provide referral services for transition, supported employment, postsecondary
education, and community living. Develop job coach training manual, parent training
manual, and other products. Disseminate outcomes. Obtain continued funding of project.

plumicT FOULS:
1 . Completion of APS district follow-up student reports.
2. Completion of statewide follow-up studies report.
3. City-wide employer data base software.
4. Job match software (Virginia Commonwealth).
5. School Board presentatkm for continued funding.
6. Adult Servte Advisory/Referral Committee.
7. Private Industry Council-Youth Competency Curriculum.

PfOJECT PRRTIC IPRNTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 600

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 325

Handicapping Condition No. Smell Imams
Behavioral disorders 2 3 1 7-22
Communications disorder 3 4 1 7 - 22
Hearing impairment 3 1 7- 2 2
Learning disability 4 5 1 7- 22
Educable mental handicap 4 0 1 7-22
TMH 3 1 1 7 2 2
Severe/profound 5 1 7- 22
Multiple handicap 1 7 1 7- 22
Traumatic brain injury 3 1 7-24
Visual impairment 3 1 7- 2r
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Parents 150+
Business/industry personnel - 150+
Project personnel - 25

Agency personnel - 100+
Teachers . 100
Undergraduate/graduate students 30

PROJECT EURLURTION
Evaluation Anoroach(es): Goal Based, Professional Review

Type of Date/Information Being Collected:
On Students/Clientv Intake/referral information, Type or extent of services

rendered, Demographics, Assessment results, Progress in educational program.
Prior work experlenct. Progress in employment training programs, Degree of
integration, Employment outcomes, Residential outcomes, Student/client satisfaction
with services/outcomes obtained, Satisfaction of significant others with student/
client progress or status, District-wide follow-up studies one year atter graduation

On Employers: Characteristics/demographics, Degree of collaboration between project
and employers, Amount of direct service to employer, Employer satisfaction with
project activities, Project impact on employers

On Postsecondary Edimation: Characteristics/demographics, Project impact on
providers

ingnunentatin:
Commercially fluallable instruments Used by Projects: WAIS, Leiter, Stanford

Binet, Bennett Mechanical Comprehension Test, Bennett Pond Tool Dexterity Test,
VALPAR, Career Aptitude Placement Survey, McCarron-Dial, Career Occupational
Placement System, Vocational Assessment & Curriculum Guide, General Aptitude Test
Battery, Peabody Picture Vocabulary Test, Vineland, Street Survival Skills
Questionnaire, SPIB, SPIB-T, Associated Workskills Checklist, Becker Interest
Inventory, Career Occupational Performance System, Behavior Rating Seale, ICAP,
McCarron Assessment of Muscle Development, Purdue, WRAT, Woodcock Johnson,
Brigance, PIAT

Locally/Project Developed Instruments,: Associated Workskills, Student
Evaluations, Employer Satisfaction Rating Scole, Parent/Student Satisfaction
Survey, Consumer/Teacher Interview Form

personnel inuolukd in Es/Winnow Project Director, Project Coordinator, Project
Staff, Third-Party Evaluator

Type of Evaluation Reporting antliudience:
Tyne: Formal Evaluation Report, Executive Summary, Slide Presentations
Ouilience: Consumers, OSERS, Transition Institute, Adult Agencies, Department of

Education (Special Education), Albuquerque Public School Board and Administration

MASI PRODUCTS:
Pnrducti

Brochure
Parent handbook
Training manual
Project developed instruments
Vtdeotape
Curricula
Journal articles
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Date Dualloble
3/9 1
7/9 1
6/9 1
Currently available
7/9 1
Currently available
Currently available



PROJECT TITLE:
SETS: Supported Employment and Transition
Services

INSTITUTE St: 19 7

CpMPETITION st: 84.158N
PROJECT DIRECTOR:

Paul Alberto, Ph.D. PROJECT START JMU: 1 0/1/ 8 8
PROJECIEND UTE: 913 0/ 91

PROJELICOORDINIITOft:
Nancy Elliott

PRI MIIFLt

CONTACT PERM: University or Four-Year College
Nancy Elliott

MAILING RQORESS:
Dept. of Special Education
Georgia State University
University Plaza
Atlanta, GA 30303

TELEPHONE *: (404) 651-2310

GEOGRRPRICRE ARM SERVED:
A region within a state

PUBLIC TRRN5PORTRTIO4: Yes

PROJECT PUJIPOSI:
To develop and implement community vocational training in secondary programs for
severely handicapped individuals and then to develop interagency transition services for
these students. Four counties in Georgia are involved.

PROJECT FOCUS:
1. Implementation of the process in a fourth county.
2. Continuation of cooperative transition services in three counties.
3. Development of two training manuals for school community based programs and tor

MI-VDD job coaches and DRS job coaches.
4. Development of a state transition plan.
5. Continuation of all previous training activities.

PRO,IECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 225

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 6 0

Handicapping Condition No. $erued fige_ Rugs
Autism 6 1 6- 2 2
Deaf/blind 2 1 8 2 1
Moderate mental retardation 1 6 1 6 - 2 2

Severe mental retardation 3 5 1 6- 2 2
Profound mental retardation 5 1 8 - 2 1

Professionols/parents recelvJng services itrainjggi through propel ectivitles:
Parents - 75 DRS and MH/DD personnel - 40
Business/industry personnel - 10 Teachers and paraprofessionals - 40
Project personnel - 2

1 S.
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PROJECT EURLIHITION MN:
Evuluotion Rooroachlest Goal Free, Case Study

Type of Date/Information Being Collected:
On Students/Clignts: Type or extent of services rendered, Demographics, Educational

background, Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs

On Imo foyers: Characteristics/demographics, Amount of direct service to employer
On Postsecondary Educatioa: Characteristics/demographics, Degree of collaboration

between project and providers, Amount of direct service to provider, Project impact
on providers

instrumentation:
Locally/Project Developed instruments: Vocational Profile, Site Visit Checklist,

Data Collection Checklists, Training Site Quality Checklist, Job Site Quality
Checklist, Parent Survey, Employer Contact Log

Personnel Project Director, Project Coordinator

Type of Evaluation Reputing and fludience:
Tyne: Formal Evaluation Report, Executive Summary
audience,: Consumers, OSERS, Transition Institute, A: isor y Board, DOE, DRS,

MH/MR/SA

PROJECT PRODUCTS:
products

Training manual
Project developed Instruments
Journal articles
Replication manual

Date 'limitable
5/91
Currently availablk.
Spring 91
Summer 91



PROJECT TITLE:
Supported Employment Model for Transition-
ing Youth with Severe and Profound Handicaps
Through Interagency Collaboration

peurrr DIRECTot
Richard G. Luecking

elhailiairiSOS
Richard G. Luecking

MRILING ADDRESS:
TransCen, Inc.
230 N. Washington St., Suite 200
Rockville, MD 20850

TELEPHONE #: (301) 424-2002

I NSTITUTE #: 198

COMPETITIDIS_*: 84.158N

pROJECI START DATE: 8 / 1 /8 8
PRO4ECT END MITE: 7/31/91

PRI minty ORDNITEE:
Private Non-Profit Agency

DEOGRRPHICAL RREII SERVED:
A County

PUBLIC Impispownin int Yes

PROJECT PURPOSE:
The project's goal is to ensure that students of Montgomery County Public Schools who have
severe disabilities obtain supported employment. Four collaborating agencies, with
complimentary responsibilities utilize staff pooling and longitudinal coordination and
planning to attain this goal. Systematic on-the-job training occurs during the final year
before students graduate. Job coaches from adult agencies pair with public school
instructional staff to provide this training. Transition planning procedures are employed
focused based on job development and matching, conducted by a project-funded job
developer. A long term IHP is developed by involved parties. Collaborating adult service
agencies provide long term support after graduation.

PROJECJ FOCUS:
1. Twelve graduates (six in 1989, six in 1990), continue with follow-up services in

supported work settings.
2. Six 1991 graduates placed and trained in supported work settings.
3. Development of consolidate IEPAHP for Year 3 graduates.
4. Provide follow-up technical assistance to replication site.
5. Develop an implementation guide.

PROJECT PARTICIPANTS:
Estimated number of yc and/or adults with handicapping conditions impacted by direct
services over entire fut. ..mig period: 135

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period:

liangismuthafsmallen

1 8

Serued 1142-11Bnae
Severe mental retardation 1 0 1 9 - 2 2
Profound mental retardation 2 1 9 2 2

Multiple handicap 6 1 9 2 2

Agency personnel - 6 Teachers - 10
Project personnel - 4
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PROJECT DifiLURTION MN:
Lwilagigglagnachilil: Goal Based

On Students/Clients: Type Or extent of services rendered, Prior work experience,
Progress in employment training programs. Employment outcomes, Student/client
satisfaction with services/outcomes obtained, Satisfaction of significant others with
student/client progress or status

On Employer,: Characteristics/demographics, Degree of collaboration between project
and employers, Employer satisfaction with project activities

On Postsecondaryiducation: Project impact on provideis

instrumentatloq:
Locally/Project Deuelope4 Instruments: Work Site Analysis, Job Development

Contact Data, Replication Checklist (Extent of Model Replication at Replication
Sites), Student Work Evaluation, Student Performance Data, Teacher Training
Evaluation Rating Scale, Employer Survey, Parent Survey, Staff Activity Logs

Personnel Inuolued in Evaluation: Project Director, Project Staff, Advisory Board,
Third-Party Evaluator, Staff Evaluator

Tyne of EualuaLion Reporting and Audience:
Tyne: Formal Evaluation Report
Rultlence: Consumers, OSERS, Transition Institute, Advisory Board

pROJE CT PRODUCTS:
product* Date Ruail*ble

Project developed instruments 4/89
Journal articles 1/90-8/91
Repiication manual 4191
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PROJECT THU:
Transition from School to Work
Through Supported Employment

INSTITUTE #: 199

COMPETITION #: 84.158N
PROJECT DIRECTOR:

Larry Smie fRUFSLIIII: 9 / 1 / 8 8
PROJECT END DATE: 8 / 3 1 / 9 1

PROJECT co 000 minim:
Lucinda Gabri

CONTACT PERSON:
Lucinda Gabri

PRIMARY GRANTEE:
Association for Retarded Citizens

MAILING ADDRESS: ifilfilliESUILIBLILSOULER:
Association for Retarded Citizens/Union Co. A county
1200 South Ave.
Plainfield, NJ 07062

PUBLIC TRIINSPORTATION: Yes

TELEPHONE #: (908) 754-5910 or 8197

PROJECT PURPOSE:
Over a three year period this project will place 30 students from Union County in supported
employment prior to exiting special edwation services. The students will be in their last
years of school (ages 18-21) and will be classified as TMR, EMR, or Day Training Eligible
(i.e., severe/profound). All students involved in the project will be experiencing paid work
in an integrated work site through one of the supported employment models (individual
placement with job coach, enclave, mobile crew, or small business) provided by the project
prior to graduation. All targeted students will have an Individual Transition Plan that
identifies services needed post grmluation and strategies to wcess such services prior to
graduation. The Individual Transition Plan will be a collaborative process with the student,
family, school personnel, adult services representatives, and ARC staff participating.

PROJECT FOCUS:
1. Placement of 10 students into supported employment.
2. Development of transition plans for same students.
3. Successful transition of eight students into employment post graduation.
4. Parent and family training on transition from school to work.
5. Development of interagency cooperative agreements for transition.
6. Development of guidelines for community based curriculum.
7. Prepare all documents and evaluation for finalization of OSERS project.

FROJECT PRRTICIPANTI:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 2 4

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 5 0

Handicapping _Condltlog No. Served agcRangz
Mild mental retardation 1 1 8 - 2

Moderate mental retardation 1 5 1 8 - 2 1

Severe mental retardation 5 1 8 - 2 1

Profound mental retardation 3 1 8 - 2 1
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frofessionais/parents receiving serulces (training) through Project activilles:
Parents - 60 Business/Industry personnel - 20
Teachers - 30 Project personnel - 5
Postsecondary faculty - 11 Undergraduate/graduate students -25

!PROJECT EVALUATION PLAN:
Evaluation flooroachiest: Goal Based, Professional Review

Igoe of Date/informallostileingLtollected:
Dn Students/Clients: intake/referral information, Type or extent of services

rendered, Demographics, Educational background, Assessment results, Prior work
experience, Progress in emrdoyment training programs, Degree of integration,
Employment outcomes, Student /client satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress or status, Individual,
parent, and family satisfaction with services

On Emil/Deers: Characteristics/demographics, Degree of collaboration between project
and employers, Amount of direct service to employer, Employer satisfaction with
project activities, Project impact on employers, Employment status over time

Personnel Involved in Evaluation: Project Director, Project Coordinator, Project
Staff, Advisory Board, UAP Consultant for interim and summative

Iwie of Eualuatien Reporting andfiedience:
Type: Formal Evaluation Report, Monograph, Journal Articles, lchnical Assistance

Report
audience: Consumers, OSERS, Transition Institute, Advisory Board, DVR, ODD,

Department of Education, Parent Training & Support Group, TASH, CEC, AAMR

PROJECT PRODUCTS:
Products Date Available

Parent handbook 8/91
Slide presentation 8/91
Curricula 12/91
Journal articles 12/91
Replication manual 12/91
Guidelines 12/91
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PROJEgT TITLE:
Interagency Transition Partnership

PROJECT EURECTOR:
Rich King

PROJECT CAORDINATOR:
Kris Hirschmann/Evie Mac Craig

MRU.ING RODIMSS:
Tacoma Public Schools
P.O. Box 1357
Tacoma, WA 98401-1357

JELEPUNF st: (206) 596-1088 or
(206) 596-1074

INSTITUTE #: 2 00

rOMPETITION #: 84.158N

PROJECT START DATE: 9/8 8
PROJECT ENO DATE: 9/9 1

pRIMARY GRANTEE:
Local Education Agency

GEOGRAPHICAL RRERSERUED:
A city of more than 100,000 people

PUBLIC TRANSPORTATION: Yes

pRWECT PURPOSE:
The Interagency Transition Partnership is a federally funded, three year project through
the U.S. Department of Education. The project, current in its third year, is combining the
resources of Tacoma Public Schools, VADIS Northwest, and Pierce County Social Services in

order to increase placement of youth with disabilities into individual supported jobs prior
to graduation, and to coordinate ongoing support in jobs after graduation.

PROJECT FOCUS:
1 Increased paid job placements.
2. Increased experiential job placements.
3. Student/parent resource manual.
4. Procedures manual.
5. Job coach training for paraprofessionals.
6. Parent inservices.

pmErrpfiRnriefINTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 200

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 140

Handicapping Condition No. Ss roe d Rge Range
Autism 5 1 8-2 1

Behavioral disorders 2 1 8-2 1

Cerebral palsy 1 5 1 8-2 1

Deaf/blind 1 1 8-2 1

Mild mental retardation 2 0 1 8 -2 1

Moderate mental retardation 5 3 1821
Severe mental retardation 9 1 8 -2 1

Multiple handicap 3 4 1 8-2 1



Professionals/omen's recehring services (training) _ through nroject activities:
Parents - 100
Business/industry personnel - 10
Project personnel - 3

Agency personnel - 25
Teachers - 25

PROJECT EIMLURTI isuitt:
atIIILILMULMIDanthiiii.t Goal Based, Case Study

Igne_allateLlafaunallekizinglailesigg:
On Studopts/Clients: Intake/referral information, Type or extent of services

rendered, Demographics, Assessment results, Progress in educational program,
Prior work experience, Progress in employment training programs, Employment
outcomes, Residential outcomes, Student/client satisfaction with services/outcomes
obtained, Satisfaction of significant others with studenttclient progress or status
'inii5naltegeri: Characteristics/demographics, Amount of direct service to employer,
Employer satisfaction with project activities

Instrumentation:
Commercially !Wettable Instruments Used by Projects: WISC-R, Inventory for

Client and Agency Planning
Localty/Project_Devetooed tnstruments: Vocational Placement Record, Supported

Needs Assessment, Employer Evaluation, High School Referral

Personnel involuzdin Evaluatiog: Project Director, Project Coordinator, Project
Staff, Staff Evaluator

Tyne of Evaluation Reporting and Rudlence:
Brochure/Pamphlet

School Board/Administrative Staff

Date fivoltable

lypi: Formal Evaluation Report, Executive Summary,
Budlence: OSERS, Transition Institute, DOD/DVR,

PROJECT EBLIDUCTS:
Pr_aufas.

Brochure 1/ 8 9
Parent Handbook 2 / 9 1

Student handbook 2 / 9 1

Slide presentation 6/9 0
Replication manual Not indicated

Frr,,
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pROJECT TITLE:
The LOGICal Approach to Supported
Employment

JNSTITUTE #: 201

COMPETITION_ st: 84.158N

PROJECT DIRECTOR:
Bridget Cullerton PROJECT START MITE: 8/ 1 / 88

pROACT END DATE: 7/31/91
PROJECT COORDINATOR,:

Doug Gill
PRIMARY GRANUE:

CONTACT PERSON: State Education Agency

Pat Brown

MAILING ADDRESS:
Office of the Superintendent of Public

Instruction
Special Services
Old Capital Building, FG-11
Olympia, WA 98504

TELEPHONE *: (206) 753-6733

GEOgIIIIPHICRI, AREA SERUED:
A state

runic TRRNspoRninot: Yes

p MUT PuReasE:
The purpose of the LOGIC Project is to improve access to and placement in supported
employment at graduation through reallocation of energy, resources, and responsibilities
across agencies and systems. The target population of the LOGIC Project is students with
moderate and severe disabilities. To reach this goal, the LOGIC Project proposed the
following objectives: (a) To improve the competence and capacity of teachers, agencies, and
parents to impact student preparation and placement in supported employment; (b) To
install and support four novel approaches to developing supported employment based on
needs of local communities; (c) To evaluate the effectiveness of each approach; and (d) To
package and disseminate decision-making guidelines for replication by interested counties,
LEAs, parents, and state officials.

pROJECT room
1. Implementing action plans developed in the eight sites.
2. Delivering inservice opponunities to teachers, parents, adult agency staff and

employers.
3. Completing the Secondary Training for Supported Employment (Teacher Job Training

Competencies) Packet.
4. Complete field test of the Supported Employment Checklist.
5. Assess employer satisfaction.
6. Complete decision-making guidelines for dissemination to counties, LEAs, parents, and

state officials.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 300

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 125



Handicapping Conditioa No_ Served Ratinnag,
Autism 6 14-21
Cerebral palsy 5 14-21
Moderate mental retardation 66 14-21
Severe mental retardation 28 14-21
Profound mental retardation 28 14-21
Multiple handicap 15 14 -21

fur esslanals/parenit rgteluing services (training) through project_ activities:
Parents - 28 Agency personnel - 46
Business/industry personnel - 14 Teachers - 120
Project personnel - 2 Undergraduate/graduate students - 5
Administrators - 10

FROJECJ EUDLUOTION P1.111*
Lualuation Rnoronch(es): Goal Based, Case Study

Type of Date/Informationileing Collected:
On Students/Clients: Demographics, Prior work experience, Progress in

employment training programs, Employment outcomes, Satisfaction of significant
others with student/client progress or status

On DVIDIOgers: Employer satisfaction with project activities
On Postsecondary Education: Characteristics/demographics, Degree of collaboration

between project and providers, Provider satisfaction with project activities

al ft; (vim en ta tion:
Iftullgarglriallexelmaliminungth: Behavior Planning Tool, SET Checklist,

Vendor Directory, Transition to Supported Employment, Matrix

Personnel involved ijavaluetion: Project Coordinator, Project Staff

Type of Evaluation Reoorting and Rudience:
Ism: Formal Evaluation Report, Executive Summary, Brochure/Pamphlet
Budience: OSERS, Transition Institute, Advisory Board, OSPI, OVA, DDD, DD Planning

Council, PAVE, County personnel, Individual project sites

pROJECT PRODUCTS:
Products flatailmalinlile

Brochure 9/30/88
Newsletter 11 /30/89
Project developed instruments 1/1/89
Journal articles Winter 90
Vendor Directory 4/30/90
Supported Employment Checklist 3/31/90
Guidelines for Cooperative Contracting 1/31/90
Employment (Teacher Job Training Competencies) 7/31/91
Procedures for setting up parent agencies 7/31/91



PROJECT TITLE: INSTITUTE #: 202
Supported Employment Placement Project

COMPETITION #: 84.158N
PROJECT _DIRECTOR:

Dr McDonnell pROJECT START We: 10/1/88
PROJECT END MITE: 9/30/91

PROJECT COORDINRTOR:
Connie Mathot-Buckner

pRINIRRY GRANITE:
uhrigo* PERSON: Local Education Agency

Dr. John McDonnell

maLuNAMMALS:
University of Utah
217 MBH
Salt Lake City, UT 84112

TELEPHONE #: (801) 581-6158

sPICIAL NET USER ID #: UOFUT

GEOGRRIVICRI. ARER SERVED:
A state

ELIBILLIMSDIBIBILDN.:

PROJECT PURPILSE:
The Supported Employment Placement Project (SEPP) is a 36-montt. federally funded
program to develop a comprehensive educational and transition model that will place
students with severe disabilities who are between the ages of 19 and 22 in supported
empbyment programs prior to their exiting the school program. The CEP program has
developed and field tested an employment model in three school districts and is being
replicated in three additional school districts that include both urban and rural areas.

PROJECT FOCUS:
1. Distribute a needs assessment and provide regional inservice training throughout the

state of Utah on ickintified areas.
2. Assist school districts in developing cooperative agreements with adult service agencies,

to facilitate share of fiscal and staff resources.
3. Revise the CEP implementation manual.
4. Provide technical assistance to the thstricts currently implementing the model.
5. Develop a social analysis of the work place.
6. Write two manuscripts for publication in national publications.
7. Submit proposal for presentations at national and/or state conferences.

PROJECT PORTIC IPRNTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 100

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 5 0

Handicapping Condition No. Serued ULU=
Autism 1 19- 2 0
Severe mental retardation 3 1 1 9 - 2 1
Multiple handicap 1 3 1 9 - 2 1
Traumatic brain injury 1 2 0
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Profess(onalsintreets receiving services (training) through nroject activities:
Agency personnel - 12 Business/industry personnel - 1

Teachers - 30 District coordinators - 7
Paraprofessionals - 10

pROJECT EURLURTiON
Evaluation ilonroachiest System Analysis, Goal Based, Decision Making, Professional

Review

Ittalsillithat2matinlainaAallea
Students/Clienti: Type or extent of services rendered, Demographics, Assessment
results, Progress in educational program, Prior work experience, Progness in
employment training programs, Degree of integration, Employment outcomes,
Reskiential outcomes, Student/diem satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress or status

On Employers,: Characteristics/demographics, Amount of direct service to employer,
Employer satisfact;:o with project activities, Project impact on employers

Instrumentation:
Commercially Aga liable instruments Used by Projects: Scales of Independent

Behavior, Inventory for Client and Agency Planning
latallidErakeilludangili_ill annimii: Employer Satisfaction Survey, Consumer

Satisfaction Rating, Parent Satisfaction Survey, Employer interview, Needs
Assessment Survey, Graduate Follow-up Review Survey

Personnel Hwolved in EuntuatIon: Project Director, Project Coordinator, Project
Staff, Advisory Board

Tyne of Evaluation Renortin and Audience:
Tyne: Formal Evaluation Report,
Audience: Consumers, OSERS, Advisory Board, Utah State Office of Education

PROJECT PRODUCTS:
products Bige Available

Brochure Currently
Training manual Currently
Journal articles 6/9 1
Replication manual Currently
Chaprer in textbook Not indicated
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PROJECT TITLE'
Employment Development Project

PRQ11ECT DIRECTOR:
Robert B. Daily

PROJECT COABDINATOR:
Glen D. Maxion

CONTACT PERSON:

Glen D. Maxion

MRILING eDDRESS:
Special Education Career Center
230 Jamacha Rd.
El Cajon, CA 92019

TELEPRONIA: (619) 442-0693

INSTITUTE *: 231

COMPETITIONA: 84.158N

PARAUCLEUMULUM 10/1/89
PROJECT ENILORTE: 9130/ 92

pRIMARYGRANITE:
Public Secondary School

GEOGRRPHICRLIIRER SERVED:
A city of more than 100,000 people

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
This project is designed to establish students with severe disabilities in community
employment and transition them into appropriate post-high school services. The project
will: (a) develop adult service resources, (b) increase interagency collaboration, (c)
increase consumer and parent satisfaction with supported employment, and (d) Increase
employment opportunities for people with severe disabilities by developing both public and
private sector jobs.

pROJECT FOCUS:
1. Place at least 15 students in public and private sector supported employment.
2. Inservice parents.
3. Finalize leisure handbook and self-advocacy curriculum, draft monograph on

establishing public sector employment.
4. Conduct follow-up evaluation of employer and consumer satisfaction with supported

employment.

PROJECT FRRTICIPIINTS:
Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 6 8

Handickeping Condition
Deaf/blind
Mild mental retardation
Moderate mental retardation
Severe mental retardation
Profound mental retardation
Multiple handicap
Physical handicap

lentils/ i 1 I I

No. S ergod Ruin=
4

2 0
1 7

6
1 0

7
4

I I I

Parents Insmice IEP Day - 450
Business/industry personnel - 150
Project personnel - 4

160

Agency personnel - 5
Teachers - 13
Undergraduate/graduate students - 60



ERNEELLEAL111111.111/11a:
fjutinglenliumutudasi: System Analysis, Goal Based, Case Study

On Students/Clients: Intake/referral information, Type or extent of services
rendered, Demographics, Edwational background, Assessment results, Progress in
educational program, Prior work experience, Progress in employment training
programs, Degree of integration, Postsecondary outcomes, Employment outcomes,
Student/client satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status

On Employers: Characteristics/demogrvhics, Degree of collaboration between project
and employers. Amount of direct service to employer, Employer satisfaction with
project activities, Project Impact on employers

nazwasiriangsmunudian: Characteristics/demographics

Intrumentalin:
11 WISC-R, WAIS-R, BINET
(LM), Bayley Scales of Infant Development, PPVT, CELF, Vineland, Adaptive
Behavior Street Survival Skills, SRA-Math and Reading, WRAT

Locally/Project Developed Instruments: Individual Student Career/Vocational
Competency Record, Vocational Rating Scale, inservice Evaluation Rating Scale,
Employer Satisfaction Rating Scale, Home Interview, Parent Needs Survey, Parent
Transition Evaluation Questionnaire, Collateral Packet

Personnel Involved In Evaluation: Project Director, Project Coordinator

IsumallgAluitlanitiarlingiintliligitaur
Type: Formal Evaluation Report, Executive Summary
audience: Consumers, OSERS, Transition Institute, Regional Canter/Habilitation, San

Diego Supported Employment Task Force, Adult Service Providers

p ROJECT Tito CTS
Products

Parent hanctook
Student hancbook
Project developed instruments
Curricula

161
fil
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Currently available
Currently available
Currently available
Currently available



pROJECT
Productive Youth in the Community

PROJECT D1RECTOS:

Joe Hendrickson

PROJECT COOROJNOTOIL
Steve Miller

CONTRETPERSON:
Julia Noyes

MOILING RODRESS:
650 Mathews St.
Fort Collins, CO 80524

TELEPHONE #: (303) 484-0115/482-7501

INSTITUTE #: 232

COMPETITION st: 84.158N

PROJECT STRRLORTE: 8/1/89
PROJECT END DATE: 7/31/92

pRIMRRYARANTEE:
Public Secondary School

finifilflEILEBLIMEILIERVII:
A city of 50,000 to 100,000 people

Finnic TRONSPORTRTION: Yes

PROJECT PuRPOSE:
(1) The mission of the Productive Youth in the Community Project is to assist students with
severe emotional and behavioral disabilities in the Poudre R-1 School District as they find
and maintain paid, gainful employment in the community with the goal of continuation on
past graduation or departure from school. Employment will be sought in integrated
environments according to an individual student's needs and interests. A support network
will be developed for each student in an effort to assist the student in his/her transition
from school to adult living. (2) The target population consists of severely emotionally
disordered secondary youth. (3) Primary objectives Include: a) secure paid community
jobs prior to leaving school with expectations of long-term employment, b) develop a
network of local employers, c) construct a working team of service providers to provide
employment related support before and after students leave school, d) provide opportunities
for parents or guardians to work cooperatively with school staff and students, and a)
administer, evaluate, and disseminate project in an effective manner.

PROJECT FOCUS:
1. Development of a training manual.
2. Development of a project brochure.
3. Completion of a experiential lanrning career skills curriculum for grades 7-12.
4. Present project information at various professional conferences.
5. Develop a project video.
6. Ongoing project evaluation and data collection.
7. Ongoing support of students participating in the vocational program.

PROJECT PARTICIPANTS:
Handicapping Condition No. Serutd lige Range

Communications disorder 1 15-21
Emotional disorder 15 15-21
Mild mental retardation 1 15-21
Minority youth 4 15-21
Substance abuse 5 15-21
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P.X2
Teachers - 6 Project personnel -

pRoorr EURLURTION PLAN:
Luidaftlina humagrilgut System Analysis, Goal Based, Case Study

IgatallataLinhatmalianielniLEallacleit:
Do Studegts/Cllents: Type or extent of services rendered. Demographics, Educational

background, Assessment results, Progress in educational program, Prior work
experienw, Progress in employment training programs, Degree of integration,
Postsecondary outcomes, Employment outcomes, Residential outcomes,
Student/client satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status

On Employers: Characteristics/demographics, Degree of collaboration between project
and employers, Amount of direct service to employer, Employer satisfaction with
project activities, Project impact on employers

On Postiecondory Educatioft: Characteristics/demographics, Degree of collaboration
between project and providers, Provider satisfaction with project activities,
Project impact on providers

Instrumeatellee:
Woodcock-Johnson, Boys

Town of Nebraska Motivation System
Locallgairoiect Deuelooed Instrumentl: ConteCt Log, Initial and Summary

Assessment Interviews, Initial Assessment Survey

psnannennwavitialnigelfur Project Director,

lot allaginligkleggrlIng,AglAl gsainim:
Tune: Formal Evaluation Report
Budience: Consumers, Advisory Board, Transition

PROJECT PRODUCTS:

Project Coordinator, Project Staff

Services-CSU

Didg_Buollobleproducts
Brochure 1 / 9 1
Parent handbook 8/91
Student handbook 8/91
Training manual 8/91
Project developed instruments 12/90
Slide presentation 1/91
Videotape 2/91
Curricula 1/91
Journal articles 8/91
Replication manual 1/ 91
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pRotiLcT TERI:
Go Directly To Work: A Community Employ-
ment Model for Youth with Severe Disabilities

PROJJCT 0 IcUCTOR:
Barbara Wilcox, Ph.D.

PROJECT COORDINATOR:
Susan Rinne

map PERM:
Susan Rinne

MAILING ADDRESS:
Institute for the Study of Loorelopmental

Disabilities
2853 E. Tenth St.
Bloomington, IN 47405

TELEPHONE *: (812) 855-6508

SPECJIIL NEI USER ID #: IUDTC

INSTITUTE #: 23 3

LOMPETITEOR #: 84.158N

PROJICT STEIRT DIM: 1 0 /1 /89
pROJECT IND DOE: 9 / 3 0 / 9 2

PRI MfIRt GRIINTEE:
University Affiliated Program

GEDGRAPILICRIJIREA SEAMED:
A region with a state

PUBLIC TRANSPORTRTION: Pb

PROJECT PURPOSE:
The work of the project is organized into eight components, each of which represents a
major goal: (1) install exemplary employment preparation model in high school programs
to ensure that secondary programs implement best practkms in curriculum, planning, and
instruction, (2) establish a Parents Alliance for Transition in each participating
community to build active parent involvement in transition planning to build a local parent
network to support community change, (3) expand business support to increase the number
of community employers who provide employment training opportunities to students with
severe handicaps or who offer supported employment to school leavers with severe
handicaps, (4) build the capacity of local providers to ensure that community agencies
serve all school leavers with severe disabilities in supported employment, (5) coordinate
the above system components to ensure that students with severe disabilities gniduate
directly into an integrated job without any interruption of services and to build a
mechanism for the overall coordination of community change, (6) disseminate information
on project activities, procedures, and outcomes to interested individuals and groups, (7)
evaluate the project to determine overall impact, and (8) manage the project to ensure
quality performance and timely complstion of objectives.

PROJECT jocut:
1. Maintain support to sites, technical assistance will continue to both Clark and Grant

Counties.
2. Survey the work/lifestyles of special education school leavers in two sites.
3. Coordination with Indiana Parent Task Force will continue. Project will develop Parent

Alliances for Transition in two sites.
4. Development of an Alternative Assessment to facilitate smooth transition from school to

supported employment without having to go through traditional evaluation systems.

PROJECT PhaTic MINTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 5 2
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Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire fundng period: 1,690

linfigicanInt fignathin
Moderate mental retardation
Severe mental retardation
Multiple handicap

- I I

No. served
15

8
20

I /

1111212WIR
13-21
13-21
13-20

Parents - 175
Business/industry personnel - 100

Agency personnel - 150
Teachers - 80

PROJECT EUREURTIONI MSC
filliallinklithraftraksi: System Analysis, Goal Based, Professional Review

isajuunthiljanunnibmitinginuerag:
OnAtudents/Citents: Type or extent of services rendered, Demographics, Educational

background, Prior work experience, Progress in employment training programs.
Degree of integration, Employment outcomes, Student/client satisfaction with
services/outcomes obtained, Satisfaction of significant others with student/client
progress or status

on Employer': Characteristics/demographics, Employer satisfaction with project
activities

On Postsecondary Education: Characteristics/demographics, Amount of direct
service to provider, Provider satisfaction with project activities, Project impact on
providers

instrumentotleq:
Locally/Project Developed instruments: Student Resumit, Job Inventory Analysis,

Job Site Data Worksheet, Individual Transition Plan, High School and District
Implementation Checklist, Parent Satisfaction Rating, Student Satisfaction Rating,
Employer Satisfaction Rating, Co-worker Satisfaction Rating, Conference/Training
Evaluation, Student Demographics, Teacher Demographics, Parent Information
Form, Employer Characteristics Survey, Employer Profile, Senior State Report,
Graduate Follow-up Report, Employer Contact Log, Classroom Vocational Summary,
Student Work History

ritriannei jagajkatjahalllialban: Project Director, Project Coordinator, Project
Staff, Advisory Board, Staff Evaluator, ISDO-CIRG Staff

Tyne of Evaluation Reporting and audience:
Tyne: Formal Evaluation Report
audience,: Consumers, OSERS, Advisory Boant Indiana Dept. of Human Services,

Indiana Dept. of Mental Health, Indiana Dept. of Education, local supported
employment providers

PROJECT PRODUCTS:
proOucts pate available

Newsletter Spring, Summer, Winter 1991
Parent handbook 9/92
Training manual 8/90
Project developed instruments 9/91
Replication manual 9/92



pROJECT TITLE:
Power Options for Work, Education and
Recreation (Project POWER)

PROJECT D IREC TO R:

Kay Holies

pROJECT coaopINOTOR:
Judy Thompson Cecchetti

CONTRCT PERSON:
Judy Thompson Cecchetti

MRILING ADDRESS:
Employment Opportunities, Inc.
3509 Haworth Dr., Suite 402
Raleigh, NC 27609

TELEPHONE #: (919) 782-8346

INSTITUTE #: 2 34

COMPETITION #: 84.158N

pRUJECT START DATE: 1 0/1/ 8 9
PROJECT END DATE: 9/3 0/9 2

pRIMRRY GAIINTEE:
Private Non-Profit Agency

GEOGRAPHICAL MIER SERVER:

A county

ELLZJIIIIHUS

pkOJECT PUJIPOIL:
Project POWER is a program designed to provide a full range of transitional services to

assist individuals with severe disabilities to obtain and maintain satisfying, paid jobs prior

to school graluation. Based on an interagency committee decision, the program provides

services to 14 Wake County students who were born in 1973 (age 16 at the start of the

project) who are enrolled in self-contained classes for individuals diagnosed with moderate

and severe developmental disabilities. The program's primary objectives are: (1) try the

end of the project, 90% of the students will be able to live and work in the community with

support from paid follow-along systems, (2) families will receive information about

student resources, (31 school personnel will receive training and information on

community referenced student training, (4) information about the project will be

disseminated to the general public, employers, and professionals, and (5) the project will

continue beyond federal funding.

PROaCT fOCUS:
1. Continuation of students receiving skilled vocational training through formal vocational

education classes, volunteer community jobs, or remunerative jobs.
2. Continued use of the tour and trial approach to leisure activities.
3. Training to selected special education teachers on writing functional, community

referenced goals.
4. Technical assistance and resource information will be provided to each family.

5. Enrollment of a student in a vocatnal education course and adaptations to the

coursework.

PROJECT PARTICIPRNTS:
Estimated number of youths and/or adults with handicapping mnditions impacted by direct

services over entire funding period: 1 5

Estimated number of youths and/or adults with handicapping conditions receiving direct

services over entire funding period: 1 5
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Hartdicatioing Condition No. Served agalsult
Autism 2 1 6 - 1 8

Moderate mental retardation 1 0 1 6-1 8
Severe mental retardation 1 16-18
Multiple handicap 2 16-18

pigagsbinnishierents receiving services (training) througti oro ject activities:
Parents - 15 bunnies Agency porsonnel - 10
Business/industry personnel - 20 reachers - 6
Teaefer aides, special programs school Project personnel - 7

administrators, principals - 15

PROJECT EVALURTIONVAN:
Evaluatiop Ronroachlesi: Goal Based, Professional Review

n/ fgrinnilegigintriolkand:
linitudents/Clients: Intake/referral information, Type or extent of services

rendered, Demographics, Assessment results, Progress in educational program,
Prior work experience, Progress in employment training programs, Degree of
integration, Employment outcomes, Residential outcomes, Student/client satisfaction
with services/outcomes obtained, Satisfaction of significant others with
student/client progress or status, Leisure/recreational services, Family training

On Employers: Characteristics/demographics, Amount of direct service to employer
tin Postsecondary Education: Characteristics/demographics, Degree of collaboration

between project and providers, Amount of direct service to provider. Provider
satisfaction with project activities, Project impact on providers

Instrumentation:
Locally/Project Developed instruments: Client Employment Form, Assessment of

Independent Living Skills, Student Satisfaction Scale, Parent Satisfaction Scale,
Teacher Satisfaction Scale, Vocational Profile, Tour and Trial Log of Employers

Personnel Involved in Evaluation: Project Director, Project Coordinator, Project
Staff, Third-Party Evaluator, Family Services Coordinator, Project Psychologist

Type of Evaluation Reporting and audience:
jug: Formai Evaluation Repol, Executive Summary
Rudlence: Consumers, OSERS, Transition institute, Advisory Board, Mental Health,

Vocational Rehabilitation, County Association for Retarded Citizens, Wake County
Public Schools, County Office of MI-11MR and VR

PROJECT PRODUCTS:
products

Brochure/fact sheet
Newsletter
Project developed instruments
Slide presentation
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PROJEcar TITLE:
The Development and Validation of Coworker
Support Models fcr Students Transitioning
from School to Integrated Adult Lives

PROJECT IURECTOR:
Jan Nisbet

PROJECT COORIUNIITQII:
Patty Cotton

CONTACT PERSON:
Patty Cotton

MAILING ROOMS;
Project School to Work
University of New Hampshire
4 Hood House
Durham, NH 03824

TELEPHONE *: (603) 862-4196

JNSTITUTE*: 235

COMPETITION **: 84.158N

PROJECT START MITE: 9 /1 / 8 9
PROJECT ENO DATE: 8/3 1/9 2

PRIMARY GRANTEE:
University Affiliated Program

SEOGRAPHI CAL AREA SERVED:

A state

PUBLIC TRANSPORTUTION: lb

PROJECT PURPOSE:
The project is demonstrating the development of natural support options for students
transitioning from school to work. Project participants are students educationally coded
with a specific disability and have been identified by educators as needing support to succeed
in community employment. The project is also demonstrating inclusive planning processes
as a means to create integrated options for after leaving school. This involves active
participation from parents, the student, educational and adult service personnel, and
community members through a circle of support to create employment options utilizing
natural support.

PROJECT FOCUS:
1. Implementation of circles of support.
2. Development of community based jobs supported by coworkers for 20 students through

direct project involvement and consultation.
3. Development of regional task forces to address individual and system change issues

related to transition from school to work.
4. Implementation of personal futures planning to develop a vocational profile and plan as

an alternative to traditional vocational assessment.

PROJECT PARTICIPHNJS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 4 5

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 3 0
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liansautaniaLLP tlialifue
Autism
Emotional disorder
Hearing impairment
Learning disability
Moderate mental retardation
Multiple handicap
Physical handicap

No. Served Again=
1 6 - 2 0
1 6 - 1 8
1 5 - 1 8
1 4-1 8
1 4 - 2 0
1 8 - 2 0

1 9

3
5
2
5

1 4
3
1

*All students for entire (3rd year) participation are not yet identified.

Professionals/parents receiving services (training) through project activities:
Parents - 25 Agency personnel - 10
Business/industry personnel - 20 Teachers - 15

PROJECT EURLURTION PLAN:
Luniuntion flooronch(es): System Analysis, G081 Based, Decision Making, Case Study

Type of Date/information Being Collected:
On Students/Clients: Demographics, Prior work experience, Progress in

employment training programs, Degree of integration, Employment outcomes,
Student/client satisfaction with services/outcomes obtained, Satisfaction of
skanificant others with student/client progress or status

On Employers: Characteristics/demographics, Degree of collaboration between project
and employers, Amount of direct service to employer, Employer satisfaction with
project activities, Project impact on employers, Supports provided by coworkers

Onlostsecondarg Education: Characteristics/demographics, Degree of collaboration
between project and providers, Amount of direct service to provider

Instrumentotjop:
Commercially Available instruments Used bg Projects: Personal Futures

Planning
Locally/Projectlieuetooed Instruments: Written Observations, Strategy Focus

Sheet, individual Student Data Sheets

Personnel involved in Evaluntlog: Project Director, Project Coordinator, Project
Staff, Advisory Board, Third-Party Evaluator

Time of Evehntionlepgrthwand Audience:
Time: Formal Evaluation Report
fudience: Consumers, OSERS, Transition Institute, Advisory Board, DMH/DS, VR

PROJECT PRODUCTS:
Products Date Evellable

Brochure 1 / 9 0
Training manual Not Indicated
Slide presentation Not indicated
Videotape Not indicated
Journal articles Not indicated
Replication manual Not indicated



pROJE,ET TITLE: INSTITUTE #: 236
Development and Evaluation of a Transition
Ertployer Network for Youth with Severe
Handizaps COMPETITION *: 84.158N

PROJECT DIRECTOR:
Dr. Robert Flexer PROJECT START DUE: 8 / 1 / 8 9

PROJECT END OBTE: 7/31/92
PROJECT COORDINATOR:

Dr. Thomas Simmons
PRIMARY GRANTFI:

CONTACT PERSON: University or Four-Year College
Dr. Thomas Simmons

MAILING RODRESS.:
Kent Statts University
310 White Hall
Kent, OH 44242-0001

TELEPRONLA: (216) 672-2662

finfinplilEBLIELLIEliva:
A region within a state

PUBLIC TRRNSPORTATI ON: Yes

FROJECT PURPOSE:
The purpose of this project is to develop, implement and evaluate a model Transition
Employer Network for youth %filth severe handicaps.
1. Development and implementation of a Transition Employer Network Model to assist in

job development and placement.
2. Development and implementation of an interagency Team to provide individual job

supports.
3. Replication of the Transition Employer Network Model to evaluate critical components.
4. Dissemination and utilization of the model to foster widespread adoption of Employer

Networks.

PROJECT FOCUS:
1. Review/monitor progress of original Team and Network Models.
2. Develop replication sites, Team, Model.
3. Review promising practices from development site.
4. Compare development site and replication site.
5. Identify existing and new interagency links.
6. Develop and implement eight individual Transition Plans.
7. Disseminate and utilize the Model.
8. Identify content/format for development of manuals.

Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 1 0 0

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 5 0



fiAndkannintsinnation
Cerebral palsy
Developmental disability
Severe mental retardation

Profess! _CB

Business/industry personnel - 10

No- Served iiiittlAnge.
20 18-24
20 18-24
10 18-24

Teachers - 50

PROJECT EliALUATION Platt
Digiliudbinjuriathjara: Goal Based, Case Study

Tyne of Date/Information Being Collected:
On Students/clients: Intake/referral information, Type or extent of services

rendered, Demographics, Educatkmal background, Assessment iesults, Progress in
educational program, Prior work experience, Progress in employment training
programs, Degree of integration. Postsacondary outcomes. Employment outcomes,
Residential outcomes, Student/client satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress or status

On Employers: Characteristics/demographics, Degree of collaboration between project
and employers, Amount of direct service to employer. Employer satisfaction with
project activities, Project impact on employers

On Poztsecondery Education: Degree of collaboration between project and
providers, Provider satisfaction with project activities, Project impact on
providers

Personnel inuolued in Euoluotion: Project Director, Project Coordinator, Project
Staff, Advisory Board

Type 01 juoluation Renortina ond Audience:
Tyne: Formal Evaluation Report, Executive Summary
Audience: Consumers, OSERS, Transition Institute, Advisory Board, State

Rehabilitation/Special Education Agencies, County Boards of MR/DO, Local schools

PROJECT PRODUCTS:
Products Date Available

Brochure Not indicated
Newsletter Not indicated
Replication manual Not indicated



PROJECT TITLE:
A Collaborative Model: Education,
Rehabilitation, and Business

pROJECT DIRECTOR:
Lynne Dellinger

PROJECT CQORDINIRTOR:
Maura Sutherland

EINTRCT PERSON:
Maura Sutherland

MRILINR JIDDRESS:
Associated Services for the Blind
919 Walnut SI
Philadelphia, PA 19107

TELEPHONE #: (215) 627-0600

JNSTITUTE #: 237

COMPETITION #: 84.158N

PROJECT START DIM: 1 0/1/8 9
FROM' END DRTE: 9/3 0/9 2

R I MARY GRIINTEE:
Private Non-Profit Agency

Elifill1211101LABFILSERIEER:
A region within a state

PUBLIC TRRNSPORTRTION: Yes

PROJECT PURPOSE:
The purpose of this project is to establish a model demonstration program for assisting
visually impaired youth in southeastern Pennsylvania to make the transition from high
school to competitive or supported work or higher ec;ucation and independent living. During
each year of the project, 12 visually impaired youth aged 15-21 will be Identified, assessed
for job readiness, vocational aptitude and Independent functioning. Until the summer after
high school graduation, the project provides a vocational exploration segment, placing
students on a job, as well as a compensatory skills training segment. When non-college
bound program participants graduate high school, the project will assist them in obtaining a
successful permanent vokational placement.

PROJECT FOCUS:
1. Development of a "Project impact Assessment Form" for completion by school district

and rehabilitation agency personnel.
2. Identification and survey of control group.
3. Fall and spring workshops for parents, students and professionals.
4. First draft ot "Parent Handbook for Assisting Visually Impaired Youth to Effectively

Make the Transition from School to Work?

PROJECT PRRTICIPIINTS:
Estimated number of youths andfor adults with handicapping conditions impacted by direct
services over entire funding period: 6 5

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 3 3

liondluthalmllatililan No. Serued %mina
8Multiple handicap 1 5 -2 1

Visual Impairment 2 5 1 5 -2 1
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PEofessionals/parents receiuing seruices (training) througji vrodlest activities:
Parents - 30 Agency personnel - 15
Business/industry personnel - 50 Teachers - 30
Project personnel - 4

PROJECTIVALURTION PLAN:
Ezajwillimagesl: System Analysis, Goal Based, Goal Free, Professional Review,

Case Study

Type of Date/information Being Collected:
On Students/Clients: Intake/referral information, Type or extent of services

rendered, Demographics, Educational background. Assessment results, Progress in
educational program, Prior work experience, Progress In employment training
programs, Degree of integration, Postsecondary outcomes, Employment outcomes,
Residential outcomes, Student/client satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress or status

On (milkmen; Characteristics/demographics, Degree of collaboration between project
and employers, Amount of direct service to employer, Employer satisfaction with
project activities, Project impact on employers

instrumentation:
locallgaroject Developed instruments: Daily Living Skills, Orientation and

Mobility, Job Readiness, Computer Skills, Employer Satisfaction, Participant Self-
Evaluation, Conference Rating Scale, Intake Interview, Employer Participation,
Interview with Control Group to assess of independent transition, Participant
Satisfaction, Parent Needs Assessment, Student Needs Assessment, Parent
Satisfaction Questionnaire, Project Impact Assessment, Vision Teacher Referrals

pelsonnel involved in Evaluation: Project Coordinator, Project Staff, Advisory Board,
Job Developer

IgiLejalvAluigion.RapariinLandiudlen_ce:
Tyne: Formal Evaluation Report, Brochure/Pamphlet
Ruttlence: Consumers, OSERS, Transition Institute, Advisory Board, Bureau of

Blindness and Visual Services, Employers, Public and private educators

PROJECT PRODUCTS:
Products

Brochure
Newsletter
Parent handbook
Project developed instruments
Slide presentation
Videotape
Curricula
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Date Available
Currently available
Currently available
5/9 2
Currently available
Currently available
9/ 9 1
Currently available



PROJECT TITLE:
Expert Transition System Project

PROJECT DIRECTOR:
Joseph J. Stowitschek, Ed.D.

PROJECT COOROJNIITOR:
Mary J. Trifini

14STITUTLA: 238

OtheMnaNit : 84.158N

EillialelinBIABIL 10/1199
PROJECTINO DRTE: 9/30/92

PRIMARY GRANTEE:
CONTACT PERSON: University or Four-Year College

Joseph J. Stowitschek

MAILING ADDRESS:
University of Washington
WJ -1 0
Seattle, WA 98195

TELEPHONE #: (206) 543-4011

fiLifillgEKEBLIthELSEBULI:
A city of more than 100,000 people

?NUL TRANSPORTATION: Yes

PROJECT jsURP 04E:
The purpose of this project is to develop a locally-based model expert system and service
components to integrate systematic transition planning with (a) the development of early
supported employment planning, (b) the reformulation of instructional curricula which is
referenced to employment and other community outcomes, and (c) the reorientation of
follow-up services provided by adult rehabilitation agencies to promote continuous progress
in the employment status of youths with moderate and severe handicaps.

PROJECIIDCUS:
1. Implementation of computer-generated individual transition planning.
2. Development of early supported employment placements.
3. Development of early supported employment guide.

FROJECT WANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 4 2

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 2 2

bandicapping Conditiort No se ru e
Moderate mental retardation 1 7 1 8 - 2 1
Severe mental retardation 5 1 8 - 1

Professionnis/porents receluing services itrolhingi througb project activities:
Parents - 1 Postsecondary faculty - 5
Undergraduate/graduate students 2 Teacher assistant/job coaches - 4

PROJECT EpALUATION PLAN:
Evaluation fienroacfifest: Goal Based, Professional Review
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IgnaidlatellatiarmailialeingSnlbalag:
On studeats/Cllenti: Intake/referral information, Prior work experience, Progress

in employment training programs, Employment outcomes, Student/client
satisfaction with services/outcomes obtained, Satisfaction of significant others with
student/client progress or status

Dn Implogen: Characteristics/demographics, Employer satisfaction with project
activities

Instrumentation:
Commercially iloaHeble Instruments Used by Projects: Social Screening

Assessment
Locally/Project Devitt/wed Instruinentg: Tyee Basic Data Sheet, On-the-Job

Observation, Tyee Performance Probe, Vocational Assessment Guide, Employer
Satisfaction Scale, Multiple Tracking Graphs

Personnel Ipuoloqdth fooluotlon: Project Director, Project Coordinator, Projet
Staff, Advisory Board, Transition Facilitator, Job Coaches, Teachers

litutALEkatuatianAelarlinsunniumenra:
Tyot: Formal Evaluation Report
Audience: OSERS, Transition Institute, Advisory Board, DOD, State of Washington

PROJECIPIIODUCTS:
prgducts lailLhaillabla

Brochure Not indicated
Parent handbook Not indicated
Training manual Not indicated
Project developed instruments Not indicated
Curricula Not indicated
Journal articles Not indicated
Replication manual Not indicated
Expert System Software Not indicated
ITP Software Not indicated
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PROJECT TITLE:
13th Year WI Career Success Program

PROJELT DIJIECTOR:
John Emerson

CONTACT PERSON:
John Emerson

MIMING ADDRESS:
WRI
180 Nickerson St., Suite 103
Seattle, WA 98109

TILEPHONE #: (206) 585-9317

INSTITUTE #: 239

COWEITTION #: 84.158N

pROJECT STRRT BRIE: 10/1/89
PROJECT END DRTE: 9/30/92

PRIMO,/ GRANTEE:
Research Institute

ELIIMPILICHLBBELSUIVER:
A city of more than 100,000 people

runic TRRNSPORTRTION: Yes

PROJUT P RPIP E:
The "Voc Tech Career Success Projecr aims to develop a network of support services for
16-21 year old students with learning and other mild disabilities who are enrolled in a Lake
Washington Vocational Technical Institute training program. These services will include
outreach, vocational assessment, career counseling, classroom and on-the-job assistance,
job placement, and leisure education. The primary goal of the project is to develop an open-
entry, open-exit postsecondary support program that emphasizes vocational training and
competitive employment. Along with program development objectives, the project will
establish a continuation funding formula that can be replicated by other Washington Voc
Techs to provide services to students with mild disabilities.

PROJECT EOCUS:
1. Outreach to dropouts and high school juniors and seniors.
2. Refinement of vocational assessment procedures.
3. Preparation and implementation of career mentor training component.
4. Piloting of transition procedures in district high schools.
5. Establish working agreement with DVR and pilot referral strategies.
6. Follow-up students from first cohort.
7. Establish survey instrument and procedures for Voc Tech instructors.
8. Establish database for all special education school leavers in the district.
9. Draft preliminary policy for continuation funding policy.
10. Establish project advisory board and develop advisory board policy.

EMUCTIftgliCirEhal:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 1 8 0

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 6 0

Rendicopniqg /ondltiort No. Serml figraange
16-21
1 6 2 1
1 6 - 2 1
1 6 - 21

Bb Ira! disorders
Emus...mat disorder
Learning disability
Mild mental retardation

4
2

4 6
8
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Dropouts 15 16-21
Economically disadvantaged 6 16-21
Minority youth 4 16-21

Professions Is/parents receiving _services (training) through project at tiunles:
Parents - 30 Agency personnel -
Project personnel - 4

PARIEL111/1111111111111111N:
Lealuationithnroocbtest System Analysis, Goal Based, Case Study

On Students/tileqb: Intake/referral information, Demographics, Assessment
results, Progress in educational program, Prior work experience, Progress in
employnumt training programs. Postsecondary outcomes, Empdoyment outcomes,
Student/client satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status

on Emniogers: Characteristics/demographics, Amount of direct service to employer,
Employer satisfaction with project activities

Ilkfziliesandamjaufatign: Characteristics/demographics, Amount of direct
service to provider. Provider satisfaction with project activities, Project impact on
providers

bulEumentalign:
Commercially Ruallable Instruments Used by Pro jects: MESA, GATB, PlC, COPS,

WOIS, SIGI, CAI, WorElerlic
Locally/Project Devetoosdinstruments: Classroom Progress Reports, Record of

Training for Each Program, Instructor Survey Instrument, Intake Interview,
Student Service Logs

personnel involved In Evaluation: Project Director, Project Staff, Advisory Board

Tgpe 91 Euatuqtipn Reporting and Rudience:
jun: Executive Summary, Brochure/Pamphiet
fiudience: Consumers, OSERS, Transition institute, Advisory Board, OSPI

PROJECT PRODUCTS:

Brochure 12/90
Student brochure 12/90
Vkleolape 9/91
Curricula 3/91
Replicrition manual 1 0/9 1
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PROJECT TITLE:
Transition Project

Ade Ile Renzaglia/Meg Hutchins

Elliliffill21111DINEMI:
Deborah L Winking

f.:ONTRCT PERSON:
Deborah L Winking

University of Illinois
288 Education Bldg.
1310 S. Sixth St.
Champaign, IL 61820

TELEPHONE *: (217) 333-0260

INSTJTUTE At: 261

coomnobi #: 84.1 58N

PROJECT SHIRT _DATE: 8/2 1/ 9 0
PR9JECT ENO ORTE: 8/20/93

PRIMRRY GRIDITEE:
University of Four-Year College

GEOGRAPIHCRI. AREA Mtn:
A city of 50,000 to 100,000 people

PUBLIC TRRNSPORTBIWN: Yes

PROJECT PURPOSE:
This proposal is designed to address longitudinal vocational service needs of students ages
12-21 years who are in educational programs for individuals with moderate to profound
handicaps. The primary focus of the proposed project is to investigate, develop, and
implement strategies for systematically selecting appropriate work experiences and job
placements and to provkle purposeful vocational training opportunities that lead to
productive bug term employment outcomAs. Emphasis will be plwed upon creating a model
that supports a longitudinal plan for providing deliberately chosen work experiences to
younger students (Le., 12-17 years of age) that facilitate a successful transition to a
carefully klentified iob placement prior to graduation from the educational program.

PROJECT F0C95:
1. Assist (provide technical assistance) to placement professionals in completing a market

analysis of entry level jobs within geographic area.
2. Literature review of job match strategies, variables cited.
3. Expert validation of variables.
4. Survey of successful and unsuwessful placements.
5. Review of records of graduates' work experience history for the last five years.
6. Aggregate information from #2-5 to develop woric experience job matching model.
7. Pilot model with specified number of students during 1991-92 rr;hool year.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 2 7

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 4 6

lionditanalaLLandltion No. Served fluting".
Autism
Mild mental retardation
Moderate mental retardation
Physical handicap

3

1

3
8
4

1

1

1

1 3
3 -2 1
2 -2 1
2 - 1 6
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Teachers - 7 Project personnel -
Undergraduate/graduate students - 3

pROJECT EVALUATION PLAN:
Eunluation Ilooroachleol: System Analysis, Goal Based, Decision Making, Professional

Review

'Not qf kate/Infonnation Being Collected:
On Students/Clienti: Intake/reterral information, Type or extent of services

rendered, Demographics, Educational background, Prior work experience, Progress
in employment training programs, Degree of integration, Postsecondary outcomes,
Employment c.atcomes, Student/client satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress or status

On Employers: Characteristics/demographics, Degree of collaboration between project
and employers, Amount of direct service to employer, Employer satisfaction with
project activities. Project impact on employers

Oi Postsetonaorg Education': Degree of collaboration between project and providers

t nstmmentatioa:
Leong/Pro Jeict,Deueloped instruments: Job Analysis Form, Work Related Skills

Form, Environmental Variables Form, Work Performance Evaluation Form, Work
Experience Evaluation Form, Project Performance Evaluation Form, Employer
Interview Form, Parent Needs Survey, Co:dributing Factors to Successful/
Unsuccessful Placements Questionnaire, Phone Survey, Memo of Critical Elements of
Employer Negotiations

LtrignagLagglit tUWin Project Director/Co-Directors, Project/
Coordinator, Project Staff, Advisory Board. Third-Party Evaluator

%pelf fooketion Reporting and Audience:
Tgng: Formal Evaluation Report, Executive summary
Budlence: Consumers, OSERS, Advisory r ard,

fitOJECT PRODUCTS:

Parents, Consumers, Employers

ante Runliablerdducts
Brochure 5/91
Tiaining manual 7/91
Project developed instruments 9/91
Curricula 8/92
Journal articles N/A
Replication mnual 8/93
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ER_Li KO' Tall:: INSTITUTE #: 262
A Dispersed-Heterogeneous-Placement
Supported Employment Model: An Innovative
Alternative for Transitioning Students with COMPEJITION #: 84.158N
MR from School to Work

pROJECT DIRECTOR:
John A. Nietupski, Ph.D. PIIIILCIERBLDBIL: 7 /1 0/9 0

- 'PROJECT END IIRTE: 7/ 9/ 93
PROJECT COORDINRTOR:

Gerry Murray
PRIMRDY GRRNM:

CONTRCT pERSON: University Affiliated Program
Dr. JohP Nietupski

MAILING MUM GEOGIMPRICRL RRER $ERUED:

Division of Developmental Di3abilitie A region within a state
The University of Iowa
251 University Hospital School
Iowa City, IA 52242 p MAC TRRNVORTRTI ON: Yes

TELEPHONE #: (319) 353-6450/356-4664

pROJECT PURPOSE:
The purpose of this project is to develop and validate the effectiveness of an innovative
supported employment model, termed a Dispersed-Heterogeneous-Placement (DHP) Model,
in transitioning students with mental retardation from school to supported employment.
TN* model involves dispersing four to five consumers within a larger business such that
only one or two consumers work in the same areathus maximizing contact/integration
with nondisabled co-workers. The consumers will have a wide range (heterogeneous) of
skills, with at least one consumer having severe/profound MR, two with moderate MR and
one with mild MR. One employment training specialist will serve the consumers placed in
each business and will assist the business in working with consumers.

PROJECT FOCUS:
1. Develop a referral network for accessing larger businesses in both project site

communities.
2. Develop two DHP sites in each of the two PY 1 communities.
3. College outcome data as per proposal requirements.
4. Develop marketing and data collection instruments.
5. Analyze project results and modify procedures for PY 2.

PROJECT PARTIC)PANTS:
Estimated number of youths and/or adults with handicapping anditions receiving direu
services over entire funding period: 48 minimum

Itandireoolng Condition
Mild mental retardation
Moderate mental retardation
Severe mental retardation

180

jbU

No. terve 4 Buinagit
1 2 1 7- 1 9
2 4 2 0 22
1 2 2 0 2 2



professionalVjarents receiving services (training) through Project actiultlei:
Business/industry personnel - 50
Project personnel - 1

Agency personnel - 15
Teachers - 15
Undergraduate/graduate students - 12

PROJECT EURLIIRTION MN:
lualuation Rnproachiesl: System Analysis, Professional Review

Type of Date/Information Being Collected:
On Studeyts/Clients: Type or extent of services rendered, Demographics, Progress in

educational program, Prior work experience, Progress in employment training
programs, Degree of integration, Employment outcomes, Student/client satisfaction
with services/outcomes obtained, Satisfaction of significant others with
student/client progress or status

jin Emnioyers: Characteristics/demographics, Amount of direct service to employer,
Employer satisfaction with project activities, Project impact on employers

On Postsecondary Educatiort: Provider satisfaction with project activities

Instrumentation:
Adaptations of the VCU

Client Assessment Form, Collateral Social Skills Behavior Checklist, VCU-developed
CO-Worker Satisfaction/Attitude Survey

Locally/Project Deus toned Instruments: Voc-Task Analysis, Supervisor
Satisfaction Rating Scale, Parent Satisfaction Rating Scale

Personnel inuolued in Evaluation: Project Director, Project Coordinator,
Collaborating Agency Staff

Tyne of Evaluation Reporting and Audience:
Type: Executive Summary, Brochure/Pamphlet, Monograph
Audience: OSERS, Transition Institute, Advisory Board, DVRS/DHS, Area Education

Agencies, Department of Education

PROJECT PRODUM
Products

Brochure
Project developed instruments
Slide presentation
Journal articles
Replication manual

Date Available
1/ 9 1
Currently available
7/9 1
6/91, 6/92, 6/93
6/92, 6/93



PROJECT TITLE:
Bridges to Success

pROAECT ILIAUT011;
Mary Morningstar

pRINC IPAL INVESTIGATOR:
H. R. Tumbull, Ill

CONTRCI KRIM:
Mary Morningstar

MAILING ADDRESS:
Full Citizenship, Inc.
211 E. 8th St., Suite F
Lawrence, KS 66044

TELEPHONE it: (913) 749-4843

INSTITUTE *: 263

COMPETITION #: 84.158N

pROJECT STRRT DOTE; 7/9 0
PROJECT END DM: 7 /9 3

PRIMRRY GRRNTEE:
Private Non-Profit Agency

§EOGRAPRICRL AREA SERVED:
A city of 50,000 to 100,000 people

PUBLIC TJUINSPORTATIDN: Isb

PROJECT PURPOSE:
Bridges to Success is designed to meet the needs of youth with severe disabilities pursuing
long-term employment in the community; employers seeking high-quality workers; and
human service providers interested in fostering collaboration among organizations. The
vision of Bridges to Success is to span the gaps in knowledge and service so that all workers
with disabilities can live and work within the community. Bridges to Success has four broad
goals: increase employer involvement; increase family and consumer involvement; build co-
worker support and reduce long-term dependence on job coaches; and enhance interagency
collaboration. Specific objectives include: develop employer and co-worker training
seminars; develop an employer-to-employer network; on-the-job support and assistance: a
transition planning manual for use by parents and students; a futures planning conference;
family training seminars; co-worker support training; job coach/job developer training
and support; job development; clearinghouse for resources; and participation on the
Transition Council.

pilDJECT FOCUS:
1. Deve0 Transition Planning Manual and brochure.
2. Develop job coach training sessions and on-the-job technical assistance.
3. Develop a Statewide Transition Council newsletter.
4. Develop an Employer-to-Employer Network Program.
5. Organize a Futures Planning Conference.
6. Organize a Job Developers Sumfort Group.
7. Develop an Employer Survey regarding attitudes/perceptions regarding SE.
8. Job development.
9. Facilitate interagency collaboration on the Transition Council.
10. Develop multimedia products for job development: video, brochure, etc.

PROJECT PRRTIC1PRNTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 2 0-S00

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire fundihg period: 2 0
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AmmlimaJWIELOUla
Behavioral disorders
Cerebral palsy
Mild mental retardation
Moderate mental retardation
Severe mental retardation
Profound mental retardation

Ift

Ma...terutd
5
2
5

10
4
3

flgalAnga
12-21
12-21
12-21
12-21
12-21
12-21

Parents - 10
Business/industry personnel - 20
Teachers - 4
Undergraduate/graduate students - 1

Agency personnel - 30
Peer tutors - 2
Project personnel - 2
Job coaches - 4

PROJECT EURLURTION PLAN:
faignaigajbankusilgeit Goal Based, Goal Free, Decision Making, Professional Review,

Case Study

Type of Dote/information Being Collected:
fin Students/Clients: Intake/referral information, Type or extent of services

rendered, Demographics, Educational background. Progress in educational program,
Prior work expeiience, Progress in employment training programs, Degree of
integration, Postsecondary outcomes, Employment outcomes, Student/client
satisfaction with services/outcomes obtained, Satisfaction of significant others with
student/client progress or status

On Emnlogert: Characteristics/demographics, Degree of collaboration between project
and employers. Amount of direct service to employer, Employer satisfaction with
project activities, Project impact on employers, Attitudes/perceptions regarding
SE, Employer Survey

On Postsecondarg Education: Characteristics/demographics, Degree of collaboration
between project and providers. Amount of direct service to provider, Provider
satisfaction with project activities, Project impact on providers

r_ersonnel Inuolued In Evaluation: Project Director, Project Staff

Time of Eualuation Reporting and Audience:
Tgoe: Formal Evaluation Report, Executive Summary, Brochure/Pamphlet
Rudtence: Consumers, OSERS, Transition Institute. Advisory Board, Transition

Coordinator, Transition Council of Douglas and Jeffe:son Counties, Parents, Families

PROJECT p ROD UM
P IV ducts

Brochure
Newsletter
Parent hanctook
Student handbook
Training manual
Project developed instruments
Slide presentation
Videotape
Curricula
Journal articles
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9/90
3/91
4/91
4/91
6/91
Ongoing
6/91
6/91
6/92
7/91



p ROJECT TITLE:
A Vocational Training and Employment Model
for Youth with Disabilities: A Guarantee to
Employment COMPETITION *: 84.158N

PROJECT OIRECTOff:
Lawrence Dennis PAILIECISMAIIIBIE: 8 / 1 / 9 0

PROJECT END ARM 7/ 3 0/ 9 3

INSTITUTE #: 264

PROJECT CODBDINRTOR:
Margo Vreeburg lzzo

CONTACT PERSON:
Margo Vreeburg lzzo

mRILING ADDRESS;
Center on Education and Training for

Employment
Ohio State University
1900 Kenny Rd.
Columbus, OH 43210

TELEPHONE, #: (800) 848-4815

pRiparty GRomirin
State Education Agency

GEOGRAPHICAL RRER SERUM
A state

PUBLIC TRRNSPORTRTION: tsb

PROJECT PURPOSE:
The purpose of this three-year project is to implement and test an employment intervention
program that assures that students with disabilities are fully integrated in competitive
employment prior to graduation. For youth who cannot maintain employment prior to
graduatkm, two options are available: (a) a thirteenth year is added to the secondary
training and employment program, andlor (2) the student returns as an adult to gain
additional training and employment assistance from the vocational program as permitted by
Ohio House Bill 489. House Bill 489 assures that persons with disabilities may gain
vocational services through vocational eckrcation at no cost to the individual. The primary
goal of this project is to Implement and test, through a true experimental design, an
employment intervention program that adds a 13th year of additional trainine and
employment for youth with disabilities who are at risk of not maintaining employment prior
to program completion.

pROJECI FOCUS:
1. Utilize an IEP/ITP planning process to coordinate the activities of school and agbncy

personnel, families, and employers/employees so that 50 youth with disabilities are
placed in employment prior to leaving school.

2. To initiate a partnership with employers program that develops a co-worker mentor
program.

3. To provide cross-agency training for school and agency personnel, families, and
employers on implementing a coordinated training planning process.

4. To facilitate communication among local Interagency task forces and the one state
Interagency task force so that policies and practices that promote transition to
employment can be established and disseminated.

RBOatj PRRTICIPRNTI:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 500
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Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 1 5 0

liaadiumaintlandillim Nil.. Serued liggium
1Cerebral palsy 1 8

Hearing impairment 1 1 8
Learning disability 2 0 1 7 - 2 0
Mild meistal retardation 1 8 1 7 - 2 0
Moderate mental retardation 8 1 9 - 2 2
Visual impairment 1 1 9

professionals/parents receluing seruices (training) through Project actiulties:
Parents - 150 Agency personnel - 30
Business/industry personnel - 200 Peer tutors - 150
Teachers - 28 Project personnel - 6
Undergraduate/graduate students - 33 Vocational educators - 75

PRUJECJIDRUIRTION PLAN:
luatuatigplioproach(es): System Analysis, Decision Making, Professional Review, Case

Study

Type of figteapformation Being Collected:
On Students/Clients: Intake/referral information, Type or extent of services

rendered, Demographics, Educational background, Assessment results, Progress in
educational program, Prior work experience, Progress in employment training
programs, Degree of integration. Postsecondary outcomes, Employment outcomes,
Residential outcomes, Social skill rating, Parent employment status

On Emologers: Degree of collaboration between project and employers. Amount of
direct service to employer. Employer satisfaction with project activities, Project
impact on employers

On Postsecondary Education: Characteristics/demographics, Degree of collaboration
between project and providers, Amount of direct service to provider

Instrumentation:
Locally/Project Deueloved Instruments: Data Collection Form, Social Skills Rating

Scale, Parent Survey

Personnel lnuolued In Eualuation: Project Coordinator, Project Staff, Staff Evaluator

Aloe of Eualuation Reporting and Rudiensm
Iyag: Formal Evaluation Report
Rudience: OSERS, Transition Institute, Advisory Board, Ohio Div. of Voc. Education

PROJECT PRODUCTS:
Date_ftuallable

4 / 9 1
2/91, 5/91
4/ 9
8/ 9 0
8/ 9 3
8/9 3

Products
Brochure
Newsletter
Training manual
Videotape
Jo.Ima! articles
Rfiplication manual
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PROJECT TLTU:
Training and Employment Model Project

PROJECT DIRECTOR:
Robert A. Stodden, Ph.D.

PROJECT COOROLNGIOR:
William W. Woolcock, Ph.D.

CONTACT PERSON:
William W. Woo !cock, Ph.D.

MRILINGADDRESS:
University of Hawaii at Manoa
Wist 211
1776 University
Manoa, HI 96822

JELEPANE #: (808) 956-5714

INSTITUTE *: 265

EILMPOITIONA: 84.158N

PROJECT START DOTE: 7/1 /90
PROJECT END OM: 6/30/93

pRIMRRY GRANTEE:
University Affiliated Program

S(OGRAPHICRL ARER_SERUED:
A city of more than 100,000 people

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The project's purpose is to assist the Honolulu School District in placing students with
severe disabilities in competitive job sites with maximum training and support from

families and employers. Our goals are: 1) business/eucation sectors collaboration, 2)
procedures to support families, 3) collaboration with private sector, 4) employment fail-
safe referral model, 6) measure employee/employer satisfaction, and 6) dissemination
activities.

PROJECT FOCUI:
1. Expand job placements, prioritize paid employment tor older students.
2. Provide parent, employer, teacher, and aide-training.
3. Develop strong working board of directors.
4. Increase integration in and out of school.

PROJECT PRRTM
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 3 5

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 1 0 0+

iforgalconoing Cond
Moderate mental retardation
Severe mental retardation
Multiple handicap

No,Served
2 5

5

%MBA=
14-20
14-20
14-20

professhmols/oarents teceluIngerulces (troInIng) tbrough orkject_ ottIVItIes:
Parents - 2r Business/industry personnel - 20+
Teachers - 17 Project personnel - 3



PIEWLE11211111111.01.211111:
Euillftligningriumhicit System Analysis, Goal Based, Decision Making, Case Study

On Students/Clients: Type or extent of services rendered, Demographics, Assessment
results, Progress in educational program, Prior work experience, Progress in
employment training programs, Degree of integration, Postsecondary outcomes,
Employment outcomes, Student/client satisfaction with services/outcomes obtainJd,
Satisfaction of significant others with student/client progress or status, Individual
acquisition, proftiency, maintenance, and generaftation

On Employers: Characteristics/demographics, Degree of collaboration between project
and employers. Amount of direct service to employer, Employer satisfaction with
project activities, Projed impact on employers

On Postsecondary rducation: Characteristics/demographics, Degree of collaboration
between project and providers, Amount of direct service to provider, Provider
satisfaction with project activities, Project impact on providers

lnstrumentatioa:
Commercially Rua liable Instruments Used by Projects: VACG, individual

Instruction Programs - Data Collection and Analysis
Locolig/Pro Jgtt teuelqpedInstrumegis: Observation Form, Checklist, Rating

Scale, Videotape interview, Survey, Job Analysis Form

Personnel Inuolued In Eualuatiou: Project Director, Project Coordinator, Project
Staff, Advisory Board

Type of tualuation Reporting and Audience:
Tyne: Brochure/Pamphlet, Quarterly Report Form
Audience: Consumers, OSERS, Advisory Board, Department of Education, Honolulu

School District

PROJECT PRODUCTS:
produc tt

Brochure
Parent handbook
Training manual for teachers/aides
. dject developed instruments
Videotape
Curricula
Journal articles

1
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Date Ruallable
Currently Available
Fall 91
Fall 91
Ongoing
Spring 91
in development
In progress



PROJECT TITLE:
Employment as a Graduation Goal

PROJECT DIRECTOR:
Marc Hull

PROJECT COORDINATOR:
Timothy Flynn

CONIRCT PERSON:
Susan Brody Hasazi

ROORESS:
Department of Special Education
University of Vermont
405A Waterman Building
Burlington, VT 05405

TELEPHONE *: (802) 656-2936

INSTITUTE st: 26 6

COMPETITION $t: 84.158N

pROJETT STRRT DIM: 7/1/9 0
PROJECT ENO WU: 6/30/93

Erman GRANTLE:
State Educational Agency

SEOGRRPHICRL fiRER SERVED:

A state

punk C TRRNISPORTRTI ON: No

PROJECT PURPOSE:
The purpose of this proposed project is to facilitate collaborative efforts related to overall
school improvement/school restructuring at the local level in order to improve the
educational opportunities and outcomes for all students, including those with disabilities.
The project has identified seven Vermont high schools engaged In school improvement/
rectructuring efforts. Each high school will receive technical assistance through the
University of Vermont and other resources in a variety of arias including team building and
collaborative planning, transition planning, community and employment service
development, and additional areas of need targeted by individual districts.

PROJECT fOrMS:
1 . Develop and implement exemplary vocational and employment opportunities in seven

selected model high school sites which reflect promising practices in planning,
curriculum and program design.

2. Participate in School Improvement Challenge Teams in the seven model site high schools
to collaborate in the design of high school curriculum, programs and experiences which
lead to improved post-school employment outcomes for students with handicaps.

3. Establish Family Transition Advisory Councils in each of the model sites to solicit
guidance from families/students on the development of services which result in
successful employment following graduation or exit from high school.

4. Establish local level agreements between the seven model schools and associated adult
services agencies to ensure that graduates continue in, or move directly into,
competitive or supported work without Interruption of services or supports following
exit from high school and maintain employment over time.

5. Increase the number of employers who provide paid work experiences to students during
high school and competitive and elipported employment opportunities to
exiters/graduates.

6. Evaluate the project to determine overall impact and disseminate information on project
processes and outcomes to state and national audiences.

pROJECT
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 1 5 0
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Estimated number of youths and/or adults with handicapping conditions receiving direct
services ever entire funding period: 7 5

linngiuutaluSandllian J4o, served gagianste,
1 5Behavioral disorders

Communications disorder 1 0
Emotional disorder 1 0
Learning disability 3 0
Mild mental retardation 2 0
Moderate mental retardation 1 5
Severe mental retardation 1 0
Profound mental retardation 5
Multiple handicap 3
Speech impairment 1 0
Traumatic brain injury 2
Economically disadvantaged 1 5
Minority youth 1 0

Professionals/Parents receliting seruices Ruining) through project a;tiulties:
Parents - 100 Agency personnel - 100
Business/industry personnel 50 Teachers - 400-500
Project personnel - 15

PROJECT EURLURTION
Daluation Rpproachfes): Goal Based, Case Study

Type of Date/Information Being Collected:
Op Shedents/tlients: Intake/referral information, Demographics, Assessment

results, Prior work experience, Progress in employment training programs, Degree
of integration. Postsecondary outcomes, Employment outcomes, Residential
outcomes, Student/client satisfaction with services/outcomes obtained, Satisfaction
of significant others with student/client progress or status

Dn Emoloyeli: Amount of direct service to employer

Instrumentation:
Commercially Rylllable Instruments liseetbgfrojects: VACG, Individual Skills

Inventory
Localig/Projealleueloped instruments: Summer Institute Evaluation Rating

Scale, Consumer Satisfaction Questionnaire, Secondary Data Management Tracking
Log, Post-School Follow-Up Questionnaire

Personnel Involved in Eualuatloa: Project Director, Project Coordinator, Project Staff

Type of Emanation Reporting and Rudiepre:
Tune: Formal Evaluation Report
Rudience: Consumers, OSERS, Transition Institute, Advisory Board, Dept. of Education

PROJECT PRODUCTS:
products gate fir/enable

Training manual 6/ 9 2
Project developed instruments 4/ 9 1

Curricula 1 / 9 1

Journal articles 6/ 9 2
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pROJEC
Project S.T.R.I.V.E.

pROJECT DIRECTOR:
Comelia Costello

pROJECT COORDINATOft:
Sandra Copman

CONTACT PERSON:
Sandra Copman

MAILING ADDRESS:
Boston Public Schools-High School Zone
Madison Park High School, Bldg. #1
55 New Dudley St.
Roxbury, MA 02119

TELEPIIONE At: (617) 541-9122

INSTITUJEA: 26 7

COMPETITION #: 84.158N

PROJECT ETRRJ (IRTE: 9/1/ 9 0
PROJECI END DATE: 8 / 3 0/ 9 3

GRRNTEE:

Local Education Agemy

GEOGRAPHICAL_DRER SEIDEL':
A city of more than 100,000 people

puftLIC TRANSPQDTRTION: Yes

PROJECT PURPOSE:
Project S.T.R.I.V.E., a federally-funded for 3 years, is an essential part of the Boston Public
Schools' mai high school initiative to place and train students with disabilities in a
variety of private sector jobs, where wages are provided for mat work performed, by the

employers. Twenty-five students with multiple disabilities, ranging from modeiate to
severe and including many with motor impairments, are the federally-funded target group.
These students are In transition from high school to work and community living. Over eight
businesses are closely i with this venture. The primary goal is for these students to
have been job placed effectively such that post-high school, they will be employed. Other
objectives and activities include life skills counseling, parent training, travel training, and
community-based instruction.

PROJECT FOCUS.
1. Job placement and training, on-site, for at least 20 of the 25 clients.
2. Teacher and job coach inservice training.
3. Presentations regarding supported employment programs to a variety of school systems

in order for replication to occur in other communities.
4. Continual job development efforts.
5. indMdualized travel training of students to get to/from job site independently.
6. Life skills counseling to address a range of job-related and personal growth issues

conducted individually and in small groups.
7. Special conference for staff and others with Anne Donnellan speaking.

pRoacy PARTICIPIINTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 1 00 +

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 25



Handicapping Condition
Autism
Moderate mental retardation
Severe mental rotardation
Multiple handicap

&shut
Parents - 50
Business/industry personnel - 30
Teachers - 20
Postsecondary faculty - 4

pROJECT EURLURTION "IAN:
Eistleftliaxfianranhistd: System Analysis, Goal Based, Goal Free, Decision Making,

Connoisseurship, Professional Review, Case Study, External Evaluator

IsumaLlateLinfarmailmbillgSallesla:
On students/clients: Intake/referral information, Type or extent of services

rendered, Demographics, Educational backgrourKI, Assessment results, Progress in
educational program, Prior work experience, Progress in employment training
programs, Degree of integration, Employment outcomes, Residential outcomes,
Seudent/client satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status

On Employers: Characteristics/demographics, Degree of collaboration between project
and employers, Amount of direct service to employer, Employer satisfaction with
project activities, Project impact on employers

hist rumentotton:
r.ommercIally itualloble instruments Used by Projects: Vineland Adaptive

Behavior Scales

No. served ligainagl
1 16-22
3 16-22
9 16-22

12 16-22

Agency personnel - 25
Peer tutors - 2
Project personnel - 15
Undergraduate/graduate students - 30

Peunquel involved in Euetuation: Project Director, Project Coordinatr,r, Project
Staff, Third-Party Evaluator, Project Supervisor

lupe of Evaluation Reporting aagluail,nEa:
Type: Formal Evaluation Report, Exec..ive Summary, Brochure/Pamphlet
fludience: Consumers, OSERS, Transition Institute, Advisory Board, VR, DD, DMR,

DMH, School Committees, Universities, Hospitals, Businesses, School Systems,
Communities

111031.1CT PRODUCTS:

fradusit
Brochure
Newsletter/fact sheet
Parent handbook
Student handbook
Training manual
Project developed instruments
Slide presentation
Videotape
Curricula
Journal articles
Replication manual

Dote Rualiable
7/91
Currently available
10/91
11/91
12/91
Completed/ongoing
7/91
7/91
7/91
9/91
6/93



PROJECT TITLE: JNSTITUTE #: 268
Statewide Transition and Facilitation Project

VIMPETITION #: 84.158N
PROJECT DIRECTOR:

Beth Maguire PROJECLSTART DATE: 8 '9 0
PROJECT END DM: 8/9 3

PROJECT coORDINBTOR:
Ron Harrisen

twill PERSON: State Educational Agency
Ron Harrison

frjflILING
University of Kentucky
IHDI-STAF Project
113 Mineral Induelries Building
Lexington, KY 40506-0051

TELEPHONE #: (606) 257-8104, 258-4697
or 1-800-333-9177

GEOGRAPHICAL AREA SERUED:
A state

PUBLIC TRANSPORTATION: lb

PROJECT ERFPOtE:
Tile project will foster implementation of successful community-based transition services
in the 30 school districts that entered the state program during the 198?-90 school year.
It will strive to facilitate entry of an additional twenty school systems in the 1090-91
school term. It is projected that project assistance will allow for 15 more district. to
enroll in the work transition program during each of the remaining two years of STAF
federal funding, for a total of 80 padicipating districts at the end of Ho grant period. The
project will also further statewide availability of integrated community-based adult service
suppod systems in each local community implementing the sate transition program. This
project will represent a cooperative, state level, interagency effort tc, Institute a
coordinated, comprehensive approach to transition for all Kentucky school systems. A
coordinated effort will be made to work with parents to enlist their awareness, support, dnd
involvement in the state transition program. Activities will be pursued at the state and local
level to market the benefits for employers of providing training and job placement
opportunities for students with disat.:iities.

PROJECT FOCUS:
1. Provide inservice training for teachers and job trainers.
2. Inservice training for 1/8 staff.
3. Provide technical assistance; on-site and via 1-800 number to LEAs.
4. Develop wmputer forms for LEAs to use in CBWTP.

njujyRRTIC!pANTs:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 780

handicapping Canditioa No. Seri) e d anima
Autism 4 Not indicated
Behavioral disorders 3 Not indicated
Hearing impairment 1 9 Not indicated
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Learning disability
Moderate mental retardation
Severe mental retardation
Multiple handicap
Visual Impairment

1 I

1 65
3 38
195

2 5
3 1

Not indicated
Not indicated
Not indtated
Not indicated
Not indicated

Parents - 45
Business/industry personnel - 75
Postsecondary faculty - 3
LEA Administrators/support staff - 100

Agency personnel - 50
Teachers - 155
Undergraduate/graduate students - 95
Job trainers - 35

PROJECTIIIRLORTION PUN:
Daluatioq lipproaribigsh System Analysis, Goal Based, Connoisseurship, Professional

Review

Type of Date/information Being Collected:
On Students/Cilents: Type or extent of services rendered, Demographics, Progress in

employment training programs, Degree of integration, Employment outcomes,
Student/client satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status

Dn Employers: Characteristics/demographics, Amount of direct service to employer,
Employer satisfaction with project activities, Project impact on employers

On Postsecondary (ducation: Degree of collaboration between project and
providers, Amount of direct service to provider, Project impact on providers

Ingramenialign:
Cymmerciallu Ruallable insinunents Used)y Projects: Communiiy Based

Evaluation, Job Coach Model
Lot BIN/Project e u elo n e d Instruments: Conference Evaluation Form

Personnel Inuoloed in Eueluation: Project Director, Project Coordinator, Third-Party
Evaluator

Type of Evaluation Reporting and fludience:
Tyne: Formal Evaluation Report, Executive Summary
Rudlence: Consumers, OSERS, Advisory Board, Department of Education, Department

of Vocational Rehabilitation, Employers

pROJECIPRODUCTS:

fragurill
Brochure
Newsletter
Training manual
Project developed instruments
Slide presentation
Journal articles
Poster presentation

1 3
193
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12/90
3/91
12/90
12/90
12/91
8/91
8/91



PROJECT TITLE:
Expanding Vocational Options for Students
with Severe Disabilities

PROJECT DIRECT011:
Katherine J. Inge and Paul Wehman

pROJECT_COORDINRTOR:
Stacy Dymond

CONTACT PERSOK:
Katherine J. Inge

MAILING RODRESJ:
VCU-RRTC Box 2011
1314 W. Main St.
Richmond, VA 23284

TELEPHONE #: (804) 367-1851

INSTJTATE #: 269

fOtIpETITION st: 84.158N

PROJECT START DATE: 719 0
pROJECT END ORM 6/9 3

PRIMARY GRANTU:
University or Four-Year College

GEOGRRPHICHL IIRER SERVED:
A region within a state

PUBLIC TRANSPORTATION: Yes

PROJEVTIVRPOSE:
The Vocational Options Project is designed to provide community based vocational training
and supported employment placements to stmlents with severe disabilities. Students are
referred from local schae I programs and must be between the ages of 16-22. In addition,
they must possess the characteristcs which adhere to the federal definition of youth with
severe handicaps. The project's primary goal is to facilitate transition from school to work
for students who typically have not been served by supported employment programs.

PROJECII11011:
1. Provide community-based vocational training to 14-18 students. Each individual

selected will receive training two hours a day, four times a week. Students will rotate
through three different job sites for approximately six weeks each.

2. Begin development of supported employment placements for these students.

PROJECT PARTICIPANTS:
Estimated number of youths andfor adults with handicapping conditions receiving direct
services over entire funding period: 3 2

Nandicapoing Condition
Multiple handicap

No. Sewed aglAWaga
3 2 1 6 - 2 2

Professionals/parents receluing seruices (training) torpugh project octlultjes:
Parents - 65 Business/industry personnel - 30
Agency personnel - 20-25 Undergraduate/graduate students - 15-20
Teachers - 100-200 Supported employment personnel - 300-400

PROJECT (URLURTION
Evaluation Reoroechtes): System Analysis, Goal Based, Goal Free, Professional Review,

Case Study
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lue_ar Aideanga:
On Students/ClIents: Intake/referral information, Type or extent of senrices

rendered, Demographk:s, Educational background, Assessment results, Progress in
educational program, Prior work experience, Progress in employment training
programs, Degree of integration, Employment outcomes, Satisfaction of significant
others with student/client progress or status

On Employers: CharacteristicsIdemographim, Degree of collaboration between project
arKI employers, Amount of direct service to employer, Employer satisfaction with
project activities, Project impact on employers

On Postsecondary Education: Characteristics/demographics, Degree of collaboration
between project and providers, Amount of direct service to provider. Provider
satisfaction with project activities, Project impact on providers

Instrumentation:
Lacallg/Project Deuelened Instruments: Consumer Situational Assessment, RRTC-

VCU Form, Vocational Options Referral Interview Process, RRTC Consumer
Assessment Procedure

Personnel kipping jn Eualuation: Project Director, Project Coordinator, Project Staff

Type of Eualuotion Renorting and Rtidlence:
Tyne,: Formal Evaluation Report, Brochure/Pamphlet, Project Monograph
Budience: OSERS, Transition Institute, Community Service Boards, School Systems,

Parents

PROJECT PRODUCTS:
products

Brochure
Newsletter
Training mann!
Curricula
Journal articles
Replication manual
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COMPETITION PROFILE: CFDA 84.078C

POSTSECONDARY DEMONSTRATION PROJECTS

INTTIAL COMPETi i1ON: 3/7/85

SECOND COMPETITION: 12116/85

THIRD COMM., IITION: 12/8/86

FOURTH COMPt, nION: 12/16/87
FIFTH COMPETITION: 11 /10/88

SIXTH COMPETITION: 9/14/89

ELMMEDEMI=MQN
The purpose of this competition was to provide assistance for the development, opera-

tion, and dissemination of specially designed model programs of postsecondary, vocational,

technical, continuing, or adult education for individuals with disabilities. The absolute

priority for this competition was model projects of supportive services to individuals with

handicapping conditions, other than deafness, that focus on specifically adapted or designed

educational programs that coordinate, facilitate, and encourage education of these

individuals with their nondisabled peers. Applicants were encouraged to consider program

and curricular adaptations or modifications or the creation and enhancement of placement

linkages that would improve the transition to work. In the initial competition, applicants

were encouraged to develop models of generic postsecondary services fc,: students, which

improve the transition to work, including program adaptation, curricula design and

modification, program organization, and placement linkages.

Projects in vocational technical schools and institutions and at community colleges and

other two-year institutions were especially invited. Projects were to produce information

and practices that would facilitate replication in other agencies and improve work

opportunities for persons with disabilities served in postsecondary settings.
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The next two competitions also focused on the absolute priority of the initial competi-

tions; however, the invitational priority for thse competitions specified a focus on

individuals with specific learning disabilities. In addition, the third competition empha-

sized a focus on new or innovative models of improved support services, curricular

modifications, and/or program adaptations for students with disabilities. The fourth

competition priority supported model programs that provide development or refinement

of employment-related skills to youths with mild and moderate disabilities.

In the fifth competition, the priority was to improve vocational outcomes for youths

who have recently completed secondary education programs, and to focus on short- and

long-term educational interventions necessary to assist youths in securing competitive

employment.

In the sixth competition, emphases included (a) locating and serving youths and adults

with disabilities who are in need of continued educational services, working cooperatively

with secondary schools, as appropriate; (b) achieving appropriate job placements for persons

with disabilities served through individualized education interventions; and (c) providing

follow-up and follow-along activities for persons with disabilities served in the project who

are placed in jobs.

AUTHORITY

Authority for this program is contained in Section 625 of Part C of the Education of the

Handicapped Act.

ELIGIBLE RECIPIENTS

State education agencies, institutions of higher education, junior and community

colleges, vocational and technical institutions, and other nonprofit educational agencies

were eligible for each of ;.he six competitions.

FUNDS AVAILABLE

Approximately $1,000,000 was available for support of an estimated 12-14 new grants in

fiscal year 1985. The approximate amount available for the second competition (fscal year

198
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1986) was $800,000 for e,ort of 12 new demonstration projects. The approximate funds

available for FY 1987 was $1,000,000 for an estimated 10 awards. In FY 1983, the approximate

amount of funds for 11 awards were $1,000,000, and for the fifth competition (FY 1989),

approximately $800,000 was available for an additional 10 model projects. Finally, for FY

1990, approximately $1,159,000 was available for an estimated 12 awards.

NUMBER OF_GRANTS AWARDED

In FY 1985, 14 demonstration grants were awarded, and in FY 1986, 13 new demonstra-

tion grants were awarded. Twenty new grants were awarded in FY 1987, 11 in FY 1988, nine

in FY 1939, and nine for FY 1990.

DURATION OF GRAMM

For FY 1985 and FY 1986, grant approval was for two- and three-year periods, subject to

an annual review of progress and availability of funds. For FY 1987, grant approval was for

one-, two-, and three-year periods. All grants awarded in FY 19884990 were for a three-year

period. Forty-eight out of the total 76 awards have expired to date.
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SUMMARY OF 84.078C PROJECT PROFILES

POSTSECONDARY DEMONSTRATION PROJECTS

GEOGRAPHIC AREA SERVED

Of the 28 current projects, 12 indicate serving a region within a state, six report serving a

county, and four a city of more than 100,000 people. Of the remaining six projects, two

indicate serving a region of the nation, two report serving a state, one reports serving a

town of 10,000 to 500,000 people, and one reports serving a city of 50,000 to 100,000 people.

PRIMARY GRANTEE

Ten universities, 10 community colleges, and two private nonprofit agencies received

grant awards under this competition. Two area vocational centers, one public school, one

university-affiliated program, one state education agency, and one tribal vocational rehabili-

tation program also were awarded grants under this competition.

PROTECT PARTICIPANTS

The curTent prejects report 3,343 individuals with disabilities receiving direct services

over the entire funding period. Projects also were asked to estimate the total number of

persons with disabilities who will receive benefit from services such as training. An

estimated 45,681 persons will be impacted. Of the target population for this competition,

54% (1,701) are individuals with learning disabilities; 12% (369) are people with mild mental

retardation; 8% (245) have chronic mental illness; and 6% (180) have physical handicaps.

All projects indicate the provision of related service components, specifically, training

and service to 1,386 postsecondary faculty, 1,369 undergraduate students, 964 teachers, 532

members of the business community, 470 agency personnel, 385 parents, 285 project

personnel, 202 other individuals, and 197 peer tutors.
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COOPERATING AGENCIES

All projects indicate involvement with cooperating agencies or organizations: 18 report

cooperation with state agencies, 10 with public secondary schools, nine with community

colleges, eight with either area vocational centers or Associations for Learning Disabilities,

and seven report working with for-profit agencies and state education agencies. Five

projects report cooperation with community rehabilitation facilities and nonprofit agencies;

four are working with JTPAs, research institutions, and private secondary schools; three

projects indicate cooperation with parent organizations, universities, state MH/DD agencies

and other groups; two report cooperating with university affiliated programs; and one

reports cooperation with a State Council for DD Services.
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Location of 84.078C Projects

Geographic Distribution of Current 84.078C Projects
as of May 1991

(N. = 28)
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PROJECT TITLE:
Center for Assessment and Training for
the Handicapped

isjOJECT DIRECTOR:
Carolyn Allen

pROJECLCOORDINATOtt:
Margaret Edmonds Walter D. Johnson

ONTA CT PERSON:

Carolyn Allen

MAILINSAIDDRESS:
Valencia Community College
P.O. Box 3028
Orlando, FL 32802

TELEPHONE #: (407) 299-5000

INSTITUTE #: 210

LOMPITITIUN #: 84.078C

p ROJECT sTiunpaTE: / 1 / 8 8
PROJUT END DATE: 6130/91

PRIMARY GRRNTEE:
Community/Junior/Technical College

fillIGARPALEALBREELIERILLII:
A region within a state

pUBLIC TRRNSPORTRTI st: Yes

PROJECT PURPOSE:
Valencia Community College will provide a replicable model postsecondary program that
develops and refines the employment related skills of students with mild and moderate
handicaps, thereby increasing the job placement rate for handicapped individuals. The
project will provide the tools and methods for supportive services that enable handicapped
persons to complete their postsecondary education and achieve a successful transition to the
business world. Valencia will utilize the grant to provkie the Cemer for Assessment and
Training which will include a Work Evaluation Program, a Job Readiness and Employability
Skills Program, a Co-op Placement Component, a Physical Fitness Assessment, and a Job
Placement and Follow-up Service. in addition, there will be a comprehensive assessment of
the A.S. degree programs and employers will be encouraged to consider hiring qualified
individuals with disabifities.

PROJECT FOCUS:
1 . Continue to work with the Advisory Board as they assist with this ycars objectives:

establishing co-op placements, Marketing the program to community businesses,
sponsoring national dissemination project.

2. Continue to provide work evaluation and expand upon the vocational counseling process.
3. Continue to 'raze the Job Readiness Component.
4. Utilize Oasys System on individual student basis.
5. Establish a video product for students and employers.
6. Continue a follow-up program for students.
7. Sponsor a national dissemination conference.

PROJECT MULTI C IP IINTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 450

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 450
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Randirmuilnassingaion No. Slanted Again=
Cerebral palsy 12 17+
Deaf/blind 9 17+
Developmental disability 6 17+
Emotional disorder 27 17+
Epilepsy 6 17+
Health impairment 6 17+
Hearing impairment 6 17+
Learning disability 60 17+
Multiple handicap 7 17+
Physical handicap 65 17+
Speech impairment 1 17+
Spinal cord injury 18 17+
Traumatic brain injury 10 17+
Visual impairment 14 17+
Substance abuse 29 17+
Other (not specified) 21 17+

Parents - 20
Business/inlustry personnel - 40
Teachers - 25
Postsecondary faculty - 50

ttr
Agency personnel - 75
Peer tutors - 20
Project personnel - 3
Undergraduate/graduate students - 190

p ROJECTEURLURTION
Eualuation Rooroach(psl: Goal Based, Case Study

Type of Beie/Infennetion Being Collected:
Qa Students/Clients: Intake/referral Information, Type or extent of services

rendered, Demographicq, Educational background, Assessment results, Progress in
educational program, Prior work experience, Progress in employment training
programs, Degree of integration, Postsecondary outcomes, Employment outcomes,
Student/client satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status

On Employers: Characteristics/demographkm, Degree of collaboration between project
and employers, Amount of direct service to employer, Employer satisfaction with
project activities, Project impact on employers

On Postsecondarg Education: Characteristics/demographics, Degree of collaboration
between project and providers, Amount of direct service to provider, Provider
satisfaction with project activities, Project impact on providers

Insjrumentatioa:
Commercially available _Instruments Used kg Projectu Apticom, Career

Assessment Inventory, Harrington, O'Shea, Myers-Briggs, Asset
Dually/Project Deuelooed instrumees: Resume Checklist/Worksheet, Job Search

Guide. Pre-Employment Interview, Case History, Student Survey, Evaluation
Questionnaire, Release/Request to Outside Agencies, Employer Hot Line List

Personnel lnuplued In Euoluntion: Project Director, Project Coordinator, Project
Staff, Advisory Board, Third-Party Evaluator
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TunAllsalualloalienn:
lug: Formal Evaluation Report, Executive Summary, Brochure/Pamphlet
Budlence: Consumers, OSERS, Transition institute, Advisory Board, DOE, VR, DBS,

Community Colleges, Employment Agency

PROJECT PRODUCTS:
Products Willi/a Habit

Brochure 9/89
Newsletter 6190
Vkleotme 2/91
Journal articles 2/91
Replication manual 6191
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PROJECT TITLE:
Project CAREER

pROJECT DIRECTOR:
Dr. Carol Clymer-Spradling

PROJECT COORDINFM:
Jayne P. Merrill

CONTACT PERSeli:
Jayne P. Merrill

MRILINLADIZBEIS:
El Paso Community College
Rio Grande Campus, Literacy Center
P.O. Box 20500
El Paso, TX 79998

TELEPHONE #: (C15) 534-4159

INSTITUTE At: 2 1 1

Efibleinnilhil_t : 84.078C

PROJECT STRRUIRTE: 9/ 1 /8 8
PROJECT ENO RATE: 8/3 1/ 9 1

pRIMARY_GRANTEE:
Community/JunioriTechnical College

GEOGRRPRIOL AREA SERVED:
A county

uaiic TERNSPORTRTION: Yes

PROJECT PURPOSE:
The primary objects of Project CAREER are as follows: (a) provision of intensive, short-
term job training, (b) assistance in job placement, (c) assistance in educational re-entry
into cred3 programs, and (d) dissemination of project pmducts and Information. The target
population is learning disabled (75%) and orthopedically Impaired (25%) adults between
the ages of 17-36. Additional support components include personal, academic, and career
counseling and basic skills training utilizing computer-assistance instruction. Weekly
"self-empowermenr workshops, emphasizing self-motivation and job-readiness skills, are
also a vital component of the project.

pROJECT FOCUS:
1. D9velop and implement two additional job-training curricula.
2. Recruit additional program participants.
3. Facilitate student completion of program.
4. Assist with job-placement for Project CAREER graduates.
5. Follow-up with employees/employers.
6. Facilitate graduates' re-entry into credit programs.
7. Disseminate project information.

PROJECTIARTIC I PANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 150

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period:

liandisinaing,..Eandition

100/Actual, 200/Projected

No. se rue d flulanag
Learning disability 7 5 1 7 - 3 6

Multiple handicap 2 0 1 7 - 3 6

Physical handicap 5 1 7 3 6
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Paton'
Business/industry personnel
Postsecondary faculty - 20

I I I t II I

- 10 Project personnel - 20

pROJECT EiffiLUOTION PUN:
EvaluatiotOporoachfest Professional Review

On Students/Clients: Intake/referral information, Type or extent of services
rendered, Demographics, Assessment results, Progress in educational program,
Prior work experience, Progress in employment training programs, Postsecondary
outcomes, Employment outcomes, Student/client satisfaction with services/outcomes
obtained

On Employers: Characteristics/demographics, Employer satisfaction with project
activities

On Postsecondary Education: Characteristics/demographics

Instrumentation:
Commercially fluellable Instruments Used by Projects: WAIS-R, TONI, VMS,

SDS-E, WRAT-R, Woodcock-Johnson Achievement Battery/Revised
inavarniaretitudanatingiumenu: Course-specific Competency Checklists,

Employee Rating Scale, Employer Rating Scale, Student Exit Survey, Intake
interview, Job interest Survey, Job Market Analysis Form, IEP/ICP Form

jersonnel Involved in Evaluation: Project Coordinator, Project Staff, Advisory Board,
Third-Party Evaluator

Iype of Evaluation Reporting end liaOlence:
Tyne: Formal Evaluation Report
Audience: Consumers, Advisory Board

ERILIECLEIMMICIS.:
Products Date notifiable

Brochure 3/89
Newsletter 1 / 90
Project developed instruments 3/ 89
Slide presentation 1 0/89
Curricula 5/89
Journal articles 8/ 91
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PROJECT TJTU:
Demonstration Project for Youths with
Mild and Moderate Disabilities Using
Counselors and Trainers

PROJECT DIRECTOR:
Rita Curl

PROJLEISBARRINEDR:
Unda Chisholm

CONVICT PERSON:
Rita Curl

MIMING ADDRESS:
DCHP-UMC 6800
Utah State University
Logan, UT 84322

TELEPHONE #: (801) 750-1 993

INSTITUTE At: 2 1 2

COMPLIIJION st: 84.0780

pROJECT START Din: 7 /8 8
PROJECT END DATE: 6 /9 1

PRIMRRit R ANNE:
University Affiliated Program

GEOGRI)PHICAL RRER SERUED:
A town of 10,000 to 50,000 people

PUBLIC TRRNSPORJRTION: Fib

PROJECTIURPOSE:
The purpose of this demonstration project is to develop and evaluate a program to conduct
entry-level job training in integrated business settings for youths with mild and moderate
handicaps who have recently completed or dropped out of secondary edwation programs. The
Co-worker Training Program, developed at Utah State University. will be used to conduct
job training for youths with mild and moderate handicaps employed at these businesses.
Preplacement assessments, prerequisite training, and supplementary training will be
completed to facilitate job tenure and promote upward mobility.

PROJECT FOCUS:
1 Identify secondary student dropouts and postsecondary students with handicapping

conditions, including learning disabilities, mental retardation, communication
disorders.

2. Complete assessments of individual participants.
3. Write Individualized Educational Plans to identify long and short term goals;

interventions for preplacement, on-the-job, and post-entry level training; and
evaluation procedures.

4. Conduct pre-work rehearsals to teach basic social skills, social-vocational skills, and
academic skills as needed to prepare trainees for job responsibilities.

5. Conduct on-the-job training in competitive business using co-workers currently
employed by the business as trainers. Provide any necessary retraining.

6. Survey employers, co-workers, and youths with mild and moderate handicaps to
determine adequacy of trainees' job performance.

7. Conduct follow-up with youths who complete the Co-worker Training and Transition
Model Program.

IL Prepare providers at a replication site to use the Co-worker Model.

PROaCji eon c IP ANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over enfire funding period: 4 2
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Estimated number of youths and/or adults with handicapping conditions receMng direct
services over entire funding period: 64

flangirjuudligamilinon
Behavioral disorders
Communications disoreer
Emotional disorder
Epilepsy
Hearing impairment
Learning disability
Mild mental retardation

lia.lerusg
15

3
3
2
2

24
14

lisicanu
15-24
18-20
17-20
20-23
18-23
16-25
18-23

Business/industry persormel - 25
Teachers - 40
Postsecondary faculty - 1

Peer tutors - 2
Project personnel - 2

PROJECT EVALUATION PLRN:
Evaluation linproachlesk System Analysis, Goal Based, Case Study

Aloe of Date/informationleing Collected:
On Students/Clients: Intake/referral information, Type or extent of services

rendered, Demographics, Educational background, Assessment results, Progress in
educational program, Prior work experienw Progress in employment training
programs. Postsecondary outcomes, Employment outcomes, Residential outcomes,
Satisfaction of significant others with student/client progress or status

On Employers: Characteristics/demographics, Degree of collaboration between project
and employers, Amount of direct service to employer, Employer satisfaction with
project activities, Project impact on employers

Dn Pgstsecondarg Education: Provider satisfaction with project activities

Personnl lquolued in Eualuatiow Project Director, Project Coordinator, Project Staff

PROJECT PRODUCTS,:

products
Training manual
Project developed instruments
Slide presentation
Videotape
Journal articles
Replication manual

209 2f)S

ante Available
Currently available
Not indicated
Not indicated
Not indicated
Not indicated
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pROJECIMILE:
Vocational and Literacy Development for
the Mildly Handicapped Offender

?MUT DIRECTOR:
Keith Curry

CONTACT KRUK
Keith Curry

MRILING ADDRESS:
State University College at Buffalo
1300 Elmwood Ave., KH 210
Buffalo, NY 14222

TELEPHO14j_11: (716) 878-5313

INSTITUTE #: 213

COMPEIITION or: 84.078C

pRjIJECT STRIIT MITE: 7 /1/ 8 8
PROJECT END DATE,: 6 /3 0/9 1

pRIMRRY gRANTEE:
University or Four-Year College

GEOGRRPRICRL AREA SERUM':
A county

pUBL1C TRRNSPORJATI ON: Yes

PROJECT PURPOSE:
Fifty-seven mildly handicapped individuals were selected over a three-year period from the
courts and arrested population in a local holding center. The clients were gmen remedial and
compensatory reading instruction using a functional curriculum tailored to each individual.
instructional methods were a combination of those proven effective with adults, and new and
creative motivating approaches. Referrals were made to vocational training agencies and
on-the-job supervision was also provided by project staff. Because this program was
housed on a college campus, the project involved individuals who had beer arrested for
charges not involving force or physical harm. This was a cooperative effort between the
State University College at Buffalo, Community Services tor the Developmentally Disabled,
Inc., Western New York Association for the Learning Disabled, Inc., Erie County Pre-Trial
Service, and the Erie County Sheriffs Department.

PROJECT FOCUS:
To implement a literacy and vocational referral program for 57 individuals who are mildly

retarded or learning disabled. The curriculum was totally functional and individualized,
encompassing any needed life skills into the literacy instruction. Examples were: bill
paying, recipe reading, meal preparation, child care, personal care, accessing services
through the bureaucracy, and working toward the GED.

PROJECT PARTICIPANTS:
Estimated number of yoyths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 5 7

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period:

jlandicooping Condition

5 7

No. Serued
Learning disabled 1 7 1 6 -3 0
Mild mental retardation 3 1 1 6 -3 3
Emotional disorder 14 1 6 -3 3
Urdagnosed 3 1 6 -3 3
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1 dr... I I

Agency personnel - 50
Project personnel - 5

Teachers - 25
Undergraduate/graduate students - 15

PROJECT EURIJIATION1
faidilananinunauggal: Goal Based, Professional Review, Case Study

biLitiojejnimmailluilking_rjaliftrieg:
On Students/Clients: intake/referral information, Type or extent of senrices

rendered, Demographics, Educational background, Assessment results, Progress in
educational program, Prior work experience, Progress In empbyment training
programs, Degree of integration, Employment outcomes, Satisfaction of significant
others with student/client progress or status

On Postsecondary Educatlow Degree of coliaboratbn between project and providers

Jnstrumentatloa:
I ft II I WAIS-R, W1SC-R,

Stanford-Binet Revised, Peabody Picture Vocabulary, Woodcock-Johnson Psycho-
Educational Battery, Key Math Test

Locally/Pro Ject IleueJoped Instruments: Developmental Disabilities Screening
Questionnaire, Admission Form Application for Services, Routing/Verification/
Agreement Form, Ecological Inventories, Individualized Curriculum-Based
Assessment, Informal Reading Inventory

personnel Inuolued In Eualuatlow Project Director, Project Coordinator, Project Staff

Tyne of Eualuation RenortIngnad Audience:
Igni: Formal Evaluation Repon,
Audience: OSERS, Transition Institute, State Agency, Commission of Education,

Developmental Disabilities/Handicapped Offender Task Force, State Legislative
Committees, Secondary Educators, Special Educators

PROJECT PARQUCTS:
p ro ducts

Vkkotape
Project developed instruments
Case studies
Curricula
Journal articles

Date Ai/pliable
Currently available
Currently available
Currently available
N/A
N/A



PROJECT TITLE:
Community Scholar Program; Postsecondary
Education and Training for the Psychiatrically
Disabled

PROJECT DIRECTOR:
Judith A. Cook, Ph.D.

Joseph Kerouac

CONTACT PERSON:
Judith A. Cook, Ph.D.

MAHAN§ ADDRESS:
Thresholds National Research and Training

Center
561 W. Diversey Parkway, Suite 210-A
Chicago, IL 60614

TELEPHONE att: (312) 348-5522

INSTITUT1 #: 214

COMPUITI #: 84.078C

ERIWILUIRBIBRIE: 7 1 / 8 7
PROJECT END DATE: 6/30/91

pRIMIUM GRANTEE:
Private Non-Profit Agency

EFOGIIIIPHICAL MLR SERVED:
A city of more than 100,000 people

PUBLIC TRANSPORTATION: Yes

PlitislECT PURPOSE:
The purpose of this program is to expand opportunities in higher education and postsec-
ondary vocational training for persons with severe and persistent mental illness. This is
accomplished through the development and field testing of a multi-component transition
model for moving psychiatrically disabled clients into college or technical school enrollment
while avoiding rehospitalization and maintaining part-time employment. This model
delivers services based on principles of remedial instruction, successive approximation,
integration with non-handicapped peers, ongoing mobile vocational and educational support,
student follow-along, and establishment of inter-organizational linkages.

PROJECT FOCUS:
1. Three different postsecondary education preparation classes offered.
2. Inservice training for postsecondary faculty and staff at Chicago-area campuses.
3. Collection of data for research purposes (e.g., psychological assessments, test scores,

program utilization histories).
4. Ongoing support of students in postsecondary programs.
5. Development and publication of class curricula.
6. Ongoing study of teachers' attitudes toward students with mental illness.
7. Provide tutoring senrices for students in program.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 1 5 0

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 1 5 0

linaticanning.Undltlan No. Served Ilimilange
Chronic mental illness 1 5 0 1 7 +
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Postsecondary faculty - 240

Elfgajfj_jj,fflinfihRLIIR
Eualuatloy Rnorpachiest System Analysis

IsumallatelafamatimizIng.Eallaclag:
On Students/Clients: Intake/referral information, Type or extent of services

rendered, Demographics, Educational background, Assessment results, Progress in
educational program, Prior work experience, Progress in employment training
programs, Degree of Integration, Postsecondary outcomes, Employment outcomes.
Student/client satisfaction with services/outcomes obtained

On Employer': Characteristics/demographics
On Postsecondary Educatloa: Characteristics/demographics, Degree of collaboration

between project and providers, Amount of direct service to provider. Provider
satisfaction with project activities, Postsecondary providers' attitudes toward
students with handicaps

Imtrumentation:
11 WRAT. TARE,
Harrington-O'Shea, Coping Mastery, Social/Leisure Time Activities Scale,
Rosenberg Self-Esteem Scale

Locally/Project Deueloned Instruments: Thresholds Work Reporting Form,
Support Plan Checklist (IEP), Classroom Achievement Rating, Client Satisfaction
Scale, CSP Class/GroLp Evaluation, 12-Month Interview, Goal Attainment Survey.
Client Satisfaction with Groups/Class Evaluation, Faculty inservice Evaluation,
Referral Form: CSP Support Logs

Personnel Involved In Eualuation: Project Director, Project Coordinator, Project
Staff, Staff Evaluator

Type oflualuathip Reporting and Rudiencs:
Una: Formal Evaluation Report, Conference presentations and research papers
Rudience: Consumers, OSERS, Transition Institute, Any agencies or individuals

requesting information

fROJECT PRODUCTS:
produc ts

Brochure
Student handbook
Training manual
Project developed instruments
Vickrotape
Curricula
Journal articles

Date Ruallable
Currently available
10/91
8/91
Currently available
8/91
8/91
92



PROJECT TITLE:
Project TEST CORE

PROJECT_DIRECT011:
Dr. William Wiener & Dr. Jack Humbert

PRNIECT CooRDINfigg:
Lorna Garton

LONTRCT PERSON:
Dr. Jack Humbert

MRILING RODRESS.:
Consumer Resources and Technology
Western Michigan University
1010 Trimpe Bldg.
Kalamazoo, MI 49008

TELEPHONE #: (616) 387-3720

INSTITUTE At: 21 6

COMPETITION #: 84.078C

PROJECT START MITE: 8/ 8 8
PROJECT END DRTE: 6 /9 1

PRisony GARNTEE:

University or Four-Year College

fiEfifilllifli10ELABLLIFIREI:
A state

Punic TwonporraTION: Yes

PROJECT PURPOSE:
The purpose of Project TEST CORE is to generate employme^t opportunities for blind and
visually impaired persons through the acquisition of technical, life-survival, and
employability skills through a training and placement network composed of higher educa-
tion, secondary and postsecondary vocational education, and rehabilitation. This is a
collaborative effort between Western Michigan University, Departments of Blind
Rehabilitation and Vocational Education, Michigan Commission for the Blind, Jenkins
Goodwill Industries, and the Calhoun Area Vocational Center. Therefore, one of the prime
objectives is to provide effective networking. The objectives of the project are: (a)
providing .'ocational education teachers and blind rehabilitation specialists the methods and
adaptive equipment skills needed to work with the target population; (b) providing blind and
visually impaired adults with training, support services, and work experiences needed to
help make the transition from school to work; and (c) developing an assessment and delivery
system which will minimize stereotyping of vocations of blind and visually impaired
persons.

PROJEST FOCUS:
1. Development and completion of a formal evaluation of the project.
2. Continued education of teachers regarding the special needs of project participants and

career opportunities.
3. Continued development of co-op sites and competitive job opportunities.
4. Production of a vkleotape desenbing the Vocational Center and Project TEST CORE.
5. Several case studies to be used as evaluative information.
6. Final report and journal article for the purposes of discrimination and replication.
7. Planning for another project with expansion of sites and objectives.
8. Networking with the Michigan Commission for the Blind and Project Synergee for

placement assistance.

PROJECT MT( OPIINTS:
Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 2 0

214
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liandicamplaglandifign
Deaf/blind
Visual impairment

Teachers - 8
Graduate practicum students - 2

Postsecondary faculty - 2
Readers/interpreters - 2

faftliudjanuarainkint System Analysis, Goal Based. Case Study

Tyne of Bete/Information Being Collected:
OILS tudentilttleats: intake/referral information, Type or extent of services

rendered, Demographics, Assessment results, Progress in educational program,
Prior work experience, Progress in employment training programs, Postsecondary
outcomes, Employment outcomes, Resk lential outcomes, Student /client satisfaction
with services/outcomes obtained, Satisfaction of significant others with
studenttlient progress or status, Case studies

on Employers: Degree of collaboration between project and employers, Amount of
direct service to employer, Co-op student performance evaluation

Jakasuggandanagarinuan: Characteristics/demographics, Degree of collaboration
between project and providers, Amount of direct service to provider, Provider
satisfaction with project activities, Project impact on providers

Iristrujnentation:
Jetts: BETA, WAIS, Ravens

Progressive Matrixes, Bennett, DAT, Crawford, SRA Mechanical, VALPAR, CHOICE,
Vocational Assessment and Curriculum Guide, Singer, SRA Verbal/Reading/Math/
Computer Aptitude, Peabody Picture, Woodcock, WRAT, MOO, Becker, COPS, WROIT,
GEIST, COPS, 4 Sights Network, Project TEST CORE Assessment Form, Purdue, PA
Bi-Manual, 16 Personality, Gates, Macginitie, Wide Range Achievement, General
Clerical-Parts 3-5, Computer Aptitude & Interest Profile, Tower Clerical

Locelig/Projectileuelooed Instruments: Student Performance Evaluation for Co-
op, Daily Living Skills/O&M Assessment, Teacher interview, instructor Needs
Assessment Survey, Project Evaluation Questionnaires

No. served lise-BAnae
1 2 0 2 5

1 9 2055

II & &

Personnel Inuolued In Evaluation: Project Director, Project Coordinator, Advisory
Board, Third-Party Evaluator

Isinuarjuduidistalmanglingiudignrig:
Time: Formal Evaluation Report, Case Studies
lagienut: Consumers, Advisory Board, M.C.B. Counselor, Goodwill industries, Staff

and Administration at Vocational Center

pROJECLPRODUCTS:
Products Date available

Brochure Fail 89
Project developed instruments Spring 90
Weotape Summer 90
Jvurnal articles Summer 91
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pROjECT TITLE:
Project WE CAN

PROJECT DJR CTO R:

Dr. Glen Hendren

pROJEcT cooRoiNaTog:
Dr. Sonja Bumham

CeiffICT PERSON:
Dr. Sonja Bumham

MAILING REIORISS:
Dept. of Counselor Education
Drawer GF
Mississippi State, MS 39762

TELEPIIONE it: (601) 325-3331

INSTITUTE it: 21 7

COMPETITION is: 84.078C

ERDAUMLIOUULDEM 8/89
PROJECT NUM: 8/ 9 1

pRlmjillY GRRNTEE:
University or Four-Year College

fr0 lilitnEaLlaWERUER:
A region with a state

PUBLIC TIIIIMPORTATI ON: Nb

The purpose of Project WE CAN (Working with Employers in Cooperative Agency
Networking) is to enhance employment opportunities of youth with mild to moderate
handicaps. A transition model fo: postsecordary youth, ages 16-25 will be developed to be
used by counties who are involved in replicating the model. Youth will be referred to
appropriate sources (e.g., Vocational Rehabilitation Vocational/Technical Schools).
Training on transition will be provided to service providers and employers. Facilitating
employer-service provider networking is also a project goal.

PROJECT [OCAS:
1. Two regbnal workshops with educators, service providers, employers (30).
2. Facilitate model implementatbn in three additional counties.
3. Complete a final evaluation of project with follow-up on all participants in project.
4. Provide employer training.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 25 0

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 1 7 0

Learning disability/mild mental retardation
No. Served Bgliantte

250 1 6 2 5

Agency personnel - 25
Teachers - 25
Undergraduate/graduate students - 1

Business/industry personnel - 100
Project personnel 5
Employers



P1OJLELE1111111111011/111M:
factlanilmflnanachLail: Goal Based, Goal Free

Iske ofDetellnformatlon eingSgliarlad:
OnAtudents/Cilent*: Intake/referral information, Type or extent of services

rendered, Demographics, Educational background, Prior work experience, Progress
in employment training programs, Postsecondary outcomes, Employment outcomes,
Student/client satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status

On Emoloyers: Employer satisfaction with project activities
On Postsecondary Education: Characteristics/demographics, Amount of direct

service to provkier

InstrumentatIow
LocalIv/Projett Deuelnned Instrumejiti: Demographic Information, Successful

Employment Survey, Agency Referral Form Letter (follow-up)

Personnel inuoluedin Evaluntlen: Project Coordinator, Project Staff, Advisory Board

lunestilkolualigklenarling_mulliadlents:
lag,: Formal Evaluation Report. Executive Summary
auditing: OSERS, Transition Institute, Advisory

PROUCT PRODUCTS:

Board, State Agencies

Productt
Brochure 11/30/88
Training manual 8/1/90
Project developed instruments 3/1/90
Videotape 1/1/89
Journal articles 8/91
Replication manual 8/91

21f;
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PROJECT TITLE:
Instructional Methods for Promoting
Academic Career Training

jjOJECT
ErnA:athleen E. McKean, Ph.D.

PROJECT COORDINATOR:
Deborah A. Murphy

JNSTITUTE #: 21 8

LOMPETITION #: 84.078C

PROJECT START DATE: 8/87
PROJECT (ND DATE: 8 / 9 1

EIUMajaluNEE:
LOWACT PERSON: Area Vocational Center

Kathleen E. McKean

MAILING ADDRESS:
Child Service Demonstration Center
123 E. Broadway
Cushing, OK 74023

TELEPHONE #: (918) 225-1882

SPECIAL NET USER ID #: CKCCSDC

GEOGRAPHICAL AREA SERUED:
A region within a state

puRLIC TRANSPORTATION: No

PROJECT PURPOSE:
Project IMPACT responds to the demand for postsecondary transition education for adults
with mild handicapping conditions. The project enables this student to obtain postsecondary
vocational training by enhancement of CAVT courses. Training is offered in basic skills;
technical related skills; employability skills; study skills; survival skills; vocational and
personal counseling, as well as on-the-job training.

PRIILET FOCUS:
1. Develop video to complement and reinforce the training manual.
2. Disseminate teacher training handbook
3. Disseminate curricula
4. Maintain present services with alternative funding.

pROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 25,120

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 15 6

Handicapping Condition No. Serued gulling&
Behavioral disorders 2 2 1 - 3 5
Cerebral palsy 1 3 2
Chronic mental illness 1 3 8
Communications disorder 2 2 2 - 3 7
Developmental disability 2 1 8 - 2 5
Emotional disorder 2 1 8 - 2 3
Epilepsy 1 2 4
Learning disability 1 3 7 1 8 - 6 2



Mild mental retardation 5 1 8.43
Multiple handicap 2 1 8 - 4 5
Physical handicap 1 5 3

profesijonalskinarents_receluinn_senrices (training) through nrojuLactiulties:
Agency personnel - 9 Business/industry personnel - 12
Teachers - 550 Project personnel - 20
Postsecondary faculty - 115 Undergraduate/graduate students - 550

PRDJECTEIJRLUATION
fjpaluation linoroachlesk System Analysis

Type of Dote/Information Being Collected:
On Studenjs/Clients: Intake/referral information, Type or extent of services

rendered, Demographics, Educational background, Assessment results, Progress in
educr ronal program, Prior work experience, Progress in employment training
prc. Ims, Postsecondary outcomes, Employment outcomes, Student/client
satisfaction with services/outcomes obtained

On imolouers: Characteristics/demographics. Employer satisfaction with project
activities

Bn Postsecondary Edutation: Characteristics/demographics, Degree of collaboration
between project and providers, Amount of direct service to provider, Project impact
on providers

Insimmenialian:
Commercially Eh/pliable InstrumenttUsed by Projects: Beta, View, Quality of

Life Questionnaire, WRAT-R, TABE, The Career Maturities Inventory
Locally/Project Belie loped instruments: Work satisfaction evaluation used for

students after they are on the job. Work performance evaluation used for the
employers input. Counseling contact used for keeping track of students' status in
program. Quality of Life Questionnaire, Career Maturity Inventory, Individual
Education Plan

personnel Inuowed in Eua Notion: Project Director, Project Coordinator, Project
Staff, Advisory Board, Third-Party Evaluator, Staff Evaluator

ivatALLuiluallaninarlimantlilillents:
Tyne: Formal Evaluation Report, Executive Summary, Brochure/Pamphlet
Audience: OSERS, Transition institute, Advisory Board

PROJECT PRDDUCTS:
Products Bate Reit! table

Brochure 1 / 9 0
Videotape 1 / 9 1

Curricula
Replication manual 4 / 9 0
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PROJECT TITLE:
Project Cloverleaf

PROJECT DIRECTOR:
Dr. Bernard Minnis

PROJECT COORDINATOR:
Tom Birmingham

CONTACT PERSON:
Tom Birmingham

MAILING/IDDRESS:
VanHoose Education Center
3332 Newburg Rd.
Louisville, KY 40232

TELEPHONE*: 8/1188

SPECIAL NET USER ID #: H078C80066-90

INSTITUTE #: 219

COMPETITION #: 84.078C

PROJECT START DAM: 8/1 /88
PROJECT Eit11) DATE: 8/1 / 91

PRIMRRY GRANTEE:
Local Education Agency

GEOGRRPHICIIL AREA SERVED:
A county

PUBLIC TRANSPORTATJON: Yes

PROJECT PURPOSE:
The goal of the project is for young adults with mild handicaps to achieve transition into
paid, meaningful employment. Project Cloverleaf coordinates personnel from multiple
agencies and organizations to combine their resources, energies and expertise to achieve this
goal. The project operates through a four phase assessment process designed to highlight
participants skills and strengthen their weaknesses. After assessment, four educational
options are available to participantsskills classes and supervised job training. Persons
eligible to participate in Project Cloverleaf are postsecondary LD and EMH young adults
between the ages of 17 and 22.

PROJECT FOCIa:
1. Contact potential participants
2. Hold orientation meetings for interested participants
3. Schedule partkipants for assessment.
4. Certify participants as a client of vocational rehabilitation
5. Develop individual education plans
6. Contact potential employers.
7. Conduct small group social employability skills sessions.
8. Facilitate participants enrollment in adult education classes or alternative high school

program.
9. Provide individual assistance as needed.
10. Place participants on job sites.
11. Provide training in the use of mass transit.
12. Publicize project goals and activities.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 300

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 300



limmlimmudmamddian
Learning disability

I

Ne-Serued RoAngs
300 17-22

I

Project personnel -

pROJECT EARLUATION_PIRN:
Lualuallon_Bgaroacidaik Goal Based, Professional Review, Case Study

Time of Date/information Being Collettet
On Students/Cheap: Intake/referral information, Demographics, Educational

background, Assessment results, Progress in educational program, Prior work
experience, Progress In employment training programs, Postsecondary outcomes,
Employment outcomes, Student/client v-iifaction with services/outcomes obtained

On Employers: Characteristics/demograk .s, Employer satisfaction with project
activities

On Postsecondary Edgeatioa: Characteristics/demographics, Provider satisfaction
with project activities. Project impact on providers

Instrumentation:
it I WAIS-R, Vocational

Assessment, Test of Adult Basic Education
Locellg/Pro jut Develened Instruments: Employer Evaluation Form, Intake

Interview, Parent Evaluation Form

Personnel Inuolued in Eualyation: Project Staff

hoe of Eyaluation_Renortipg and Audience:
Tyne,: Formal Evaluation Report
Audience: Office of Vocational Rehabilitation, Research Department Jefferson County

Public Schools

PROJECT PRODUCTS:
Products

Brochure
Parent handbook
Project developed instruments
Journal articles
Replication manual

221 2.20

Date Ruallable
Currently available
Currently available
Currently available
Currently avsilable
7/91



TiTlE:
Provide Students with Hnndicaps Access to
Vocational and Job Placement Programs

pROJECT DIRECTOR:
Dr. Bud Fredericks

CONTACT PERSON:
Paula Grigsby

MAILING ADDRESS:
Linn-Banton Community College
6500 SW Pacific Blvd.
Albany, OR 97321

TELEPHONE *: (553) 928-2361, ext. 299

INSTITUTet: 22 0

COMPETITION st: 84.078C

PROJErT STJIRT ORTE: 7/ 1 /8 8
PROJECT ENO MITE: 6/30/91

PRIMARY GRIMM
Community/Junior/Technical College

A region within a state

puguc TRANSPORTATION: Kb

PROJECT PURPOSE:
The purpose of this project is to provide students with mild or moderate disabilities access
to clmmunity college vocational programs and community job placement.

PROJECT FOCUS:
1 . Assist 24 students in acces: ing community college vocational programs.
2. Place 15 students in paid employment positions within the community.

PROJECT PlUITII[PJINTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 5 2

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 5 2

Bandicanoing Condition hailerma 110.2Ange
Autism 1 3 3
Cerebral palsy 2 2 6-4 5
Communications disorder 2 2 1 -2 7
Emotional disorder 5 30-45
Epilepsy 2 2 0-3 2
Hearing impairment 1 3 8
Learning disability 1 5 2 1 -3 8
Mild mental retardation 2 2 2 0- 5 4
Traumatic brain injury 2 2 3- 5 4

PROJECT EURLURTION PLRN:
Evaluation Rooroachtesi: Goal Based

ripe of Datelpformationjoing Collected:
n Students/Clients: intake/referral information, Type or extent of services

rendered, Demographics, Educatkmal background, Assessment results, Progress in
educational program, Prior work experience, Progress in employment training
programs, Degree of integration, Postsecondary outcomes, Employment outcomes

222



Onimologers: Characteristics/demographics, Degree of collaboration between project
and employers, Amount of direct service to employer

On Postsecondarylducotton: Characteristics/demographics, Degree of collaboration
between project and providers, Amount of direct service to provider. Project impact
on providers

Instrumeataen:
Commercially Rua Ilable Instruments Used by Projects: WJPEB-R, WAIS-R,

TOWL, Peabody Picture Vocabulary Test. Social Skills Form, Self-Esteem Form,
Personal Grooming Form, Placement Exam, Burns and Row, Key Math, IRI, Test
Scores Form, Extra-Curriculum Form

Lo_calty/Project Deuetoned Enstruments: Initial Interview Form, Inter-Agency
Referral Form, Intake Form, Faculty Referral

Personnel Inuolued In Eualuallow Project Director, Project Staff,

111111LAIlkaluallaaJlaumilngiuulladients:
jun: Formal Evaluation Report
Budlence: Consumers, OSERS, Transition Institute, Vocational Rehabilitation,

Professional Groups, College Administration

PROJECT 1.41ODUCTS:

Product,
Broch ure
Project developed instruments
Journal articles
Student statistics

223 2.22

Date fluallable
Currently available
Currently available
Spring 91
Ongoing



pilOJECT JITU:
Successful Moves to Independent Living and
Employment (SMILE)

PROJECT DIRECTOR:
Robert Crawford

CONTACT PERSON:
Robert Crawford

MRILING RDDRESS:
Life Development Institute
P.O. Box 15112
Phoenix, AZ 85060

TEIEPHONE #: (602) 254-0822

JN1TiTUTE #: 24 0

COMPETITION st: 84.078C

PROJECT STRRT DAR: 7/1 /8 9
PROJECT ENO DATE: 6/ 30/92

pRIMARY GRRNTEE:
Private Non-Profit Agency

GEOGRRPHICRL RRER SERUED:
A city of more than 100,000 people

PUBLIC TRRNSPORTIITION: Yes

PROJECT PURPOSE:
The purpose of the project is to develop and implement a program which will provide
literacy in academics, computers and the workplace. Coupled with the literacy effort is
training in functional skills, vocational exploration and training, relevant community-
based social experiences and lob placement. The target population are those adolescents and
young adults with LD and/or related disorders who have exited from high school as drop-
outs or graduates but with virtually no functional or vocational skills. They are from two
settings: (a) those in the Arizona Foster Care System's Young Adult Program, and (b)
vocational rehabilitation clients from the rural areas of Arizona. The primary goal is to
develop a model which provides successful transition from school to adult and working life
with the emphasis on optimal employment commensurate with capabilities.

PROJECT FOCUS:
1. Extend linkages with other local state agencies. Expand network of referral sources to

out-of-state agencies.
2. Design student handbook for project participants/referral sources.
3. Implement program services to at least 50 clients.
4. Provide in-service through workshops/conferences to key end-users seeking to

replicate model.

PROJECT PARTICIPRNTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 54

Estimated number of youths and/or adults with handicawing conditions receiving direct
services over entire funding period: 54

llindiamainglandlilan
Emotional disorder
Learning disability

No. Serued
1 4
4 0

UM-al=
15-19
17-25

Professionals/parents receluing services (training) through project actiulties:
Agency personnel - 60 Business/industry personnel - 20
Teachers - 4 Postsecondary faculty - 5
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PROJECT EURLURTION PLAN:
aalludiallibumaigitilit System Analysis, Goal Based, Professional Review, Case Study

lune ithnfannallaklaingSgthuleg:
On Studapts/Epents: Intake/referral Information, Type or extent of services

rendered, Demographics, Educational background, Assessment results, Progn3ss in
educational program, Progress in employment training programs, Degree of
integration, Postsecondary outcomes, Employment outcomes, Residential outcomes,
Satisfaction of significant others with student/client progress or status

On Employers: Characteristics/demographics, Amount of direct service to employer,
Project impact on employers

On Postsecondary Education: Degree of collaboration between project and providers

Instrumentation:
Commercially fluallable Instruments Used by projects: WAIS-R, APTICOM,

WRAT, Detroit, Learning Styles Inventory
Inallyarioujilemenejlaiskumeak: Project Designed Packets, Competency

Checklist, Tracking Forms and Staff Logs

terianneunzallegjahlidwilign: Project Director, Project Staff, Advisory Board,
Third-Party Evaluator

Tpe of Evaluation Renortina apd Audience:
Type: Formal Evaluation Report
Rudience: Consumers, OSERS, Advisory Board, Employers

p8QJECT PRODUCTS:
Products

Brochure
Student hancbook
Project developed instruments
Videotape
Curricula
Journal articles
Replication manual

Date Available
Currently available
Currently available
9/9 2
9/90, 9/91, 9/92
9/9 2
9/9 2
9/9 2



pROJECT TITLE:
Project Employment

pROJECT DIRECTOR:
Charles C. Wall, Ph.D.

p ROJEtT EDORD
Holly Cu thane

CONTACT PERSON:

Charles Wall, Ph.D.

MRILINSIADDRESI:
Bakersfield College
1801 Panorama Dr.
Bakersfield, CA 93305

TELEPHONE #: (805) 395-4070

INSTITUTE #: 241

COMPETLTION #: 84.078C

PILIMU-SIRRIMUL: 8 / 1 7 /8 9
PROJECT END DRTE: 8/1 6/92

?fHMRAY GRIMM:
Community/Junior/Technical College

A city of more than 100,000 people

LIIILLEIBBMSPBB111111111: Yes

PROJECTPURPOSE:
This project's primary purpose is to work with employers in the Bakersfield, CA area to
first increase the employability of Bakersfield College's students with disabilities
(approximately 500 annually) and by the conclusion of the project have formed a
permanent empkvment bridge between the College's disabled student's program and the area
businesses.

PROJECT FOCUS:
1. Place Bakersfield College's disabled students in permanent jobs with businesses in the

Bakersfield community.
2. Expand placement program to pursuing job opportunities for all disabled students who

have completed the program.
3. Establish a support system with employers who have given employment to Bakersfield

College's disabled students.
4. Establish a supportive environment for placement of students on the Bakersfield College

campus.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 600

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 600 (This number excludes those individuals who

are not students but have been introduced to
and assisted by Project Employment through
the local PSAs.)

Handicapping Coed Men
Cerebral palsy
Deaf/blind
Emotional disorder
Health impairment

226 a2

No. Served
5
1

1 5
2 6

N/A
N/A
N/A
N/A



Hearing impairment 7 N/A
Learning disability 52 N/A
Physical handicap 45 N/A
Speech impairment 9 N/A
Visual impairment 16 N/A
Substance abuse 4 N/A

professionals/Dyreyt, rectiulng services (training) throligh project activities:
Agency personnel - 15 Business/industry personnel - 25
Teachers - 1 Project personnel - 4
Postsecondary faculty - 5

PROJECT EVALUATION PM:
fsidulkuLagatelfatitst Goal Based, Goal Free, Decision Making, Connoisseurship,

Professional Review

Igoe of Date/information Being Collected:
On Students/Clients: intake/referral information, Type or extent of services

rendered, Demographics, Educational background, Progress in educational program,
Prior work experience, Progress in employment training programs, Employment
outcomes, Student/client satisfaction with services/outcomes obtained

On Employers: Characteristics/demographics, Degree of collaboration between project
and employers, Amount of direct service to employer, Employer satisfaction with
project activities, Project impact on employers

jnstrumenlatipa:
Locally/Project lieuelooed Instruments: Career and Job Interest Questionnaire

Personnel Involutdin Evaluatioq: Project Director, Project Coordinator, Project
Staff, Advisory Board, Third-Party Evaluator

liulitiumAinaligaiennthialaguadjaarat:
Type: Formal Evaluation Report, Executive Summary, Brochure/Pamphiet
Ruglence: Consumers, OSERS, Transition institute, Advisory Board, California State

Department of Vocational Rehabilitation, Chambers of Commerce and various service
clubs

pROJECT PRODUCTS:
prgducts

Brochure
Student handbook
Training manual
Project developed instruments
Virkotape
Journal articles
Replication manual

2v2

Date Available
Ongoing
2/90
8/92
8/92
6/91
8/92
8/92



kROJECT TITLE:
Project Extra

MAU DIRECTOR:
Lynda Price

pROJECT COORDINOTOR:
Lynda Price

CONVICT P(RSON:
Lynda Price

MIMING 1)11DRESS:
General College
University of Minnesota
240 Applyby Hall
128 Pleasant St., SE
Minneapolis, MN 55455

TELEPHONE #: (612) 625-7578

INSTITUTE #: 242

COMPETITION #: 84.078C

pit04ECT STIVIT DOTE: 8/1 / 9 0
PROUCT EMI DitTE: 7/30/92

PRIMIIRY GORNTEE:
University or Four-Year College

ELIERIERIEBLARELIERVIR:
A city of more than 100,1100 people

PUBLIC TRANSPORTATJON: Yes

PROJE(T PURPOSE:
Project Extra is a 36 month federally funded research/demonstration project which
creates, implements, and disseminates a model transition program for approximately 150-
200 mildly handicapped adolescents and adults who need additional assistance as they move
into appropriate postsecondary education and/or employment. One component of the model is
the provision of an intensive transition intervention for students to keep them in high school
until graduation and then move them to postsecondary education or employment. Another
component Is a comprehensive student retention system for vocational education at Northeast
Metro Technical College.

PROarT FOCUS:
1. Direct provision of appropriate transition-related services to approximately 150-200

mildly handicapped students in the Twin Cities area.
2. The creation and modification of the project's conceptual model that shares positive

findings which can be replicated further by educational and community service agencies.
3. The dissemination of project findings, concepts, and materials along with the continued

discussion concerning the project in a wide variety of university courses, journal
articles, as well as state, local, and national presentations.

PROJECT PRRIK tpliNTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 500

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 8 0

linndicaninglawlffinn No. Served Age Range
Cerebral palsy 1 1 8
Emotional disorder 2 17-19
Hearing impairment 4 17-20
Learning disability 32 17-21
Visual impairment 1 1 8
Miscellaneous mild handicaps 150 18-45
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Professionals/parents rece4rIng 'invitee
Parents - 75
Business/industry personnel - 30
Teachers - 45
Postsecondary faculty - 25
Miscellaneous professionals - 125

itrilninginirallakmallaidillilin:
Agency personnel - 100
Peer tutors - 10
Project personngi - 60
Undergraduatelgjaduate students - 180

poojECUURLUATION PLAN:
fueluatlon Approachiesi: System Analysis, Goal Based, Goal Free, Professional Review,

Case Study

luniLiLtuniejniannalignieing.Leasing:
On Students/Clients: Intake/referral information, Type or extent of services

rendered, Demographics. Educational bimkground, Assessment results, Progress in
educational program, Prior work experience, Progress in employment training
programs, Postsecotxfary outcomes, Employment outcomes, Student/client
satisfaction with services/outcomes obtained, Extensive case notes on counselors and
interactions with students (I.e., psychosocial issues). Counts and cost-effectiveness
of services in student retention system

On Employers; Amount of direct service to employer, Employer satisfaction with
project activities, Project Impact on employers

jazutuundomianfinuen: Characteristics/demographics, Degree of collaboration
between project and providers, Amount of direct service to provider, Provider
satisfaction with project activities, Project impact on providers

Instrumentnnon:
I II II WAIS-R, TABE, CAI,

SANDS, Generalizable Interpersonal and Math Skills Assessment, Computerized
Learning Styles Inventory

Locally/Pro iect Developed Instruments: NMTC Tracking Grid, Referral Forms,
Caseload Forms, Transition Questionnaire, Casenotes/Counseling Breakdown Form

Personnel Ineetued In Evaluation: Project Director, Staff Evaluator, Project
Statistician, Principal Investigator

lullenta:
Tyne: Formai Evaluation Report, Executive Summary, Annual Newsletters, Journal

Articles
Audience: Consumers, OSERS, Transition institute, Advisory Board, Minnesota Dept.

of Technical and Vocational Education

PROJECT EBODUCTS:
figsbats

Newsletter
Parent hancbook
Student handbook
Training manual
Project developed instruments
Videotape
Curricula
Journal articles
Replication manual
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AILLftelailt
annually
1/91
1/91
1/91
1/91
1/91
1/91
N/AA
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pROJECT PAL:
SKC Handicapped Student Supporl Services

PROJECT DIRECTOR:
Mike Hermanson

PROJECT&DORDINFITOR:
Barbara Landstrom

LONTRU PERSON:
Mike Hermanson/Barbara Landstrom

MIULINEARIMESk.
Sa fish Kootenai College
Box 117
Pablo, MT 59855

IFSLElift: (406) 675-4800

INSTITUTE #: 243

COMPETITION #: 84.078C

IbROJECT START 011n: 10/1189
PROJECT ENO RAW 9/30/92

PRIMRBY GRANTEE:
Community/Junior/Technical College

GEOGRIIPRICat AREA SERUED:
Flathead Reservation

PUBLIC TafiNSPORTRTION: fs,b

P ROJECUll RP OSL:
The development of a model program for serving students with disabilities at a tribally
controlled college to include identification, assessment, support services, and some job
placement assistance.

pjlOJECTIIICUS.:
1. Provide assessments and develop plans for learning disabled students. Work with their

instructors to provide accommodations in the classroom.
2. identify peer student advisors and train them.

PROJECT PRRJICIPIINTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 200

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 60

linglicnnaingliandilba N. Served Hallam
Emotional disorder 1 19+
Hearing impairment 2 19+
Learning disability 17 19+
Multiple handicap 12 19+
Physical handicap 41 19+
Spinal cord injury 1 19+
Visual Impairment 2 19+
Substance abuse 1 19+
Pulmonary 1 19+

I I.
Peer tutors - 5
Postsecondary faculty - 20
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MAC? EUALUATION PlAN:
ERAWAligalauftftchful: System Analysis, Goal Based, Goal Free, Decision Making,

ConnoisseurshO, Professional Review, Case Study

lataLlatellnannallmisingSailarla
On Students/Clients: Intake/referral information, Type or extent of services

rendered, Demographks, Educational background, Assessment results, Progress in
educational program, Prior work experience, Postsecondary outcomes, Employment
outcomes, StudenVcilent satisfaction with services/outcomes obtained, Satisfaction
of significant others with student/client progress or status

nna, ,inlogers: Characteristics/demographics
aft.Eginuangamigglathur Characteristics/demographics, Degree of collaboration

between project and providers. Amount of direct service to provider, Provider
satisfaction with project activities

Imkumeniallaw
is. Woodcock-Johnson,

MESA, Vocational Decisioa Making inventory, COPS, WRAT, TABE
Locn Ilu/Project Dime loved instruments: Needs Assessment, Service Request

Forms, Accommodations Form

I if 11 a

personnel lnuolued fuotuation: Project Director, Project Coordinator, Project
Staff, Advisory Board, Third-Party Evaluator

Type of (ualuatlon Renertinn end Audience:
Ion: Formai Evaluation Report, Executive Summary
audience: Consumers, OSERS, Transition Institute, Advisory Board, Vocational

Rehabilitation, Tribal College

pROJECIPRODUCTS:
Products

Brochure
Student handbook
Vdeotape
Journal articles

nekilignfinnie
Currently available
Spring 91
Spring 91
Spring 90



pRoJECT TITLE:
COMPETE: Computer Preparation: Evaluation,
Training, Employment

INSTITOTE At: 244

CO0E111101 #: 84.078C
PROJECT DIRECTOR:

William C. Mann, Ph.D., OTR PROJEci STRRT Dm: 9 / 1 / 8 9
PROJECTIND MITE: 8/31/9 2

PROJECT COORDINATOR:
Jean L McKinley, OTR

CONTRCT PEBSON:
Jean L McKinley

MAILING ROORES:
Department of Occupational Therapy
University of Buffalo
515 Kimbal Tower
Buffalo, NY 14214

TELEPHONE #: (716) 831-3141

pRIMRRY GA RIM:
University or Four-Year College

fillifilifEREALMEILSEMILII:
A region within a state

?MAC TRRNSPORTJIUON: Yes

PROJECT PURPOSE:
The COMPETE Projectan acronym for Computer Preparation: Evaluation, Training,
Employmentis developing and implementing a model program of cooperative service
delivery that includes NYS Office of Vocational Rehabilitation, WNY Independent Living
Center, NYS Office of Mental Retardation and Developmental Disabilities. COMPETE focuses
on computer based training for computer based competitive employment for young adults
(ages 17-30) with cognitive disabilities including traumatic brain injury, learning
disabilities, and mental retardation. With an interdisciplinary team of evaluators, the
program will train individuals towards an information management job by assisting in
applied learning, addressing job-related issues and identifying job readiness in management
and work areas.

PROJECT FOCUS:
1. Continue development of curriculum materials and resources for adaption to

individualized training.
2. Continue individualized training for job trainees.
3. Revise administrative/management techniques within daily program operations.
4. Revise accountability measures documentation methods and data collection methods.
5. Expand job development services within COMPETE model.
6. Continue to start job trainees (staggered) into program.

Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 4 0

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 4 0

Handimeleg Cimdltion No_Serued ftheAlancie
Learning disability 1 3 1 7-3 0
Mild mental retardation 7 1 7 - 3 0

Moderate mental retardation 7 1 7 - 3 0

Traumatic brain injury 1 3 1 7 - 3 0
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Pro Itrainina1 I I II

Parents/spouses/housemates - 40
Business/industry personnel - 40
Project personnel - 15
Undergraduate/graduate students - 10

Agency personnel - 35
Peer tutors - 20
Postsecondary faculty - 15
Significant other perrons - 40

PROJECT EVALUATION PUN:
jtaluation Roproachiesi: System Analysis, Goal Based, Decision Making, Case Study

Ittannengailejagriaarlagin :
On Studepts/Clients: Intake/referral information, Type or extent of services

rendered, Demographics, Educational background, Assessment results, Prior work
experience, Progress in employment training programs, Degree of integration,
Postsecondary outomes, Employment outcomes, Residential outcomes,
Student/client satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status, Satisfaction of business/
community persons with the job trainees

On Employers: Characteristics/demographics, Degree of collaboration between project
and employers, Amount of direct service to employer, Employer satisfaction with
project activities, Project impact on employers

On Postsecondary Education: Characteristics/demographics, Degree of collaboration
between project and providers, Amount of direct service to provider, Provider
satisfaction with project activities, Project impact on providers

Instrumentation:
Commercially fluallable Instruments Used by Project : Test of Visual Perceptual

Skills, Test of Visual Motor Skills, Peabody Picture Vocabulary Test, Street SurVival
Skills Questionnaire, Time Perception Inventory, Time Problems Inventory,
Perceptual Memory Task, McCarron Assessment of Neuro-Muscular Development
(MAND)

Locally/Project Developed instrumentt: Survival Office Skills Checklist,
Appearance Checklist, Occupational Therapy, Nutrition Evaluation, Self Report,
individualized Daily Schedules (FORMAT), Release of Information

Personnel involved jn Evaluation: Project Director, Project Coordinator, Project
Staff, Advisory Board

Tyne of Evaluation Reporting and Audience:
junt: Formal Evaluation Report, Executive Summary
Audience: Consumers, OSERS, Transition institute, Advisory Board, VESID, OMR-DD,

Employers Task Force

PROJECT PRODUCTS:
Products kele Available

Student handbook 7/90 - Ongoing
Training manual 7/90 - Ongoing
Project developed instruments 619 1
Slide presentation 9/90 Ongoing
Videotve 6/9 1
Curricula 6/9 1
Journal articles 3/9 1
Replication manual 8/9 2



PROJECT TITLE:
Industq Based Special Needs Program

pROJECT DIRECTOR:
Alan Doyle, Ed.D.

PROJECT COORDINATOR:
Lillian Schneider

.CONTRCT PERSON:

Lillian Schneider

MAILING ADDRESS:
Wow BOCES
Industry Based Special Needs
234 Glen Cove Rd.
Carle Place, NY 11514

TELEPHONE*: (516) 873-9393

ASTITUTE #: 24 5

rOMPETITION it: 84.078C

prIBJECT START DATE: 911/ 8 9
PROJECT END DATE: 913 019 2

pRIMRRY GRRNTEE:
Area Vocational Center

GEOGRAPHICAL RRER SEIM!):
A county

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The overall gOal of the Nassau BOCES Job Training Program for Persons with Mild and
Moderate Disabilities (JTP) is to promote training, employment, and upgrading for adults
with mild and moderate disabilities, along with nondisabled peers, in order that these clients
may gain, retain, and upgrade Jobs in the competitive sector. Special emphasis Is placed on
youth aging-out of public schools.

PROJECT FOCUS:
1. Outreaer to targeted transitional populations.
2. Skills training and job placement.
3. Development of subcommittee interest groups within
4. Development of parent advocacy and training component.

pROJECT ffIRTI

advisory committee.

NeAerued ilatinageHendkannlng sAndifilin
Cerebral palsy 1 3 4
Emotional disorder 5 3 4- 4 9

Learning disability 4 5 "I 8- 5 0

Mild mental retardation 5 1 7- 2 4

Multiple handicap 1 0 1 9- 4 5

Physical handicap 2 2 6- 3 9

Substance abuse 4 2 1- 3 3

professionals/parents recehOng services (training) thrffugh &reject &alpines:
Parents - 10 Agency personnel - 20
Business/industry personnel - 60 Project personnel - 100
Postsecondary faculty - 5

pRosgrj [minim ON r UN:
faiduathin_fter_mah(Rsl: Goal Based, Professional Review
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latALffeleaniumailaaltintrallesled:
On Students/Clients: Intake/referral Information, Type or extent of services

rendered, Demographics. Educational backgrourxi, Assessment results, Prior work
experience, Progress In employment training programs, Postsecondary outcomes,
Ermloyment outcomes, Student/client satisfaction with services/outcomes obtained,
Satisfiwtion of signiftant others with student/client progress or status

On Employers: Degree of collaboration between project and employers, Amount of
direct service to employer, Employer satisfaction with project activities, Project
Impact on employers

1 II It = Bennett Mechanical
Comprehension, Crawford Small Parts Dexterity, COPS Interest Inventory

Difinligarajtaleggimatingnunanu: Client Evaluation Form, Simulated Work
Task Analysis Forms, Clerical Checklist, Competitive Time Checklist, Skills
Proficiency Rating Forms, Employer Job Evaluation Report, Employment Readiness
Report, Post Interview Assessment Form, Individual Training Plan, Personal Review
Form, Client Survey Form, Termination Evaluation Form, Employer Task Analysis/
Job Lead Form, Client Contact Form, Referral Agency Contact Form, Release of
Information Form

Persennel Involved In Eyaluation: Project Director, Project Coordinator, Project
Staff, Staff Evaluator

luattALERalualicaleaggingAniludianor
Tyne; Formal Evaluation Report, Executive Summary

OSERS, Advisory Board, State Agencies

PROJECT PRODUCTU,
atProducts e Available

Brochure 2/91
Slide presentation 12/90
Videotape 12/90



pRoJECT
Southern Appalachian Transition Education
Project

PROJECT DIRECTOR:
Arlene C. Stewart

CONTACT PERSON:
Arlene C. Stewart

MRILING RQIIRESS:
Western Carolina University
20 McKee Building
Cullowhee, NC 28723

TELEPHONE *: (704) 227-7127

SPECIAL NET USER MI: Deccullowhee

INSTITUTE*: 24 6

COMPETITION #: 84.078C

PROJEMTHRT DOE: 9 / 1 /8 9
PROJECT END DATE 8/ 3 1/ 9 2

PRIMARY GRRNUE:
University or Four-Year College

GEOGRRFRICRL RRER SERVED:
A region of the nation

PUBLIC TRIMPORTIITION: fsb

PROJECT PURPOSE:
The project is designed to provide technical assistance information on transition for youth
with disabilities to college and public school personnel, to provide direct service in the form
of a one-week Summer Transition Experience for a total of 90 students, and to do follow-up
with disabled students in the region.

PROJECT FOCUS:
1. Implementation of technical assistance in the form of workshops/presentations and

consultation.
2. Implementation of a second Summer Transition Experience.
3. Implementation of a follow-up study.

pROJErjyjffin LIP ANTS:
Estimated number of youths and/or ae.ilts with handicapping conditions impacted by direct
services over entire funding period: 15,000

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 9 0 (Our direct service component is a summer

program which we have had only once so far.
Consequently, I can only provide information on
the 18 students invoived.)

RaniannAing-Leadillan
Cerebral palsy
Developmental disability
Learning disabled
Multiple handicap
Visual impairment

No. Sealed %MARI=
1 7
1 9

1 5 - 2 2
1 6 - 1 9
1 8- 1 9

1

1

1 1
3
2

Professionals/parents receiving
Parents - 124
Postsecondary faculty - 200
Disabled youth - 5

services (training) through project activities:
Teachers - 77
Undergraduate/graduate students - 157
STE participants - 18
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PROJECT EURUIRTION PLAN:
Lye loath* finnroachlesi: System Analysis, Goal Based, Professional Review

juLltaltrainla: intake/referral information, Type or extent of services
rendered, Demographics, Educational ba:kground, Progress in educational program,
Prior work experience, Postsecondary outcomes, Employment outcomes,
Student/client satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status

fin_esitmladjuxignuthm: Characteristics/demographics,

InstrumentatIpa:
SDS, COPS, MBTI,

Learning Styles Inventory, Values inventory
latallgaisautlagelmalnskummat: Student Survey, Summary Sheets

Personnel Moo lued in Eue !nation: Project Director, Project Staff, Advisory Board,
Third-Party Evaluator

lune_sligninalicalmarlIngsualludients:
Tyne: Formal Evaluation Report, Executive Summary
audience: Consumers, OSERS, Transition Institute, Advisory Board, SDPI, Dept. of CC,

WCU-host institution

p RIME CT PINDUCTS:
p ro ducts

Brochure
Newsletter
Project developed instruments
Journal articles
Resource directory

237 236

Date Ruallable
Currantly available
Currently available
Currently available
Currently available
6 /9 2



P11111LE111111:
Postsecondary Education Demonstration
Program for Learning Disabled Persons

PROJECT DIRECTOR:
Jane 0. Rochester

CONTACT PERSOK:
Jane 0. Rochester

MRILING ROBJIESS:
Central Piedmont Community College
Special Services
P.O. Box 35009
Charlotte, NC 28235

TELEPHONE #: (704) 342-655616552

INSTITUTE #: 24 7

COMPEWION #: 84.078C

PROJECT STOT DRTE: 9/1/ 8 9
PROJECT END DATE: 8131/92

fRIMMIZARIMIEL:
Department of Community Colleges

GEOGRAPHICAL RRER SERUED:

A state

PUBLIC TRONSPORTRTI ON: fsb

EMMET PURPOSE:
The North Carolina Department of Community Colleges in cooperation with Central Piedmont
Community College (CPCC) is engaged in the development and demonstration of a model
program of short term vocational training, placement, and follow-up/follow-along services
designed to meet the needs of learning disabled individuals seeking to obtain and maintain
employment. The woject will develop a generic mdel format with nine vocational
programs in varied college curriculum areas that will specify the vocational training
components of career exploration, job seeking skills and job keeping skills.
Recommendations for adaptations for specific learning disabilities in the classroom and
work place will be addressed. Student service personnel and instructors will be able to
incorporate the vocational training components through model replication.

PROJECT FOCII$:
The five project objectives and corresponcfing strategies for meeting these objectives have
been developed to serve the overall purpose of the program and will contribute to the
effective delivery of educational and support services for project participants. Proposed
modifications, specified herein, are designed to enhance appiation of the model and ensure
replication during Year 2 and 3 of the grant period. Delays in the implementation of some
strategies in Year 'I were a result of needed clarification in communication and coordination
which involved negotiation and refinement in the technical application of the proposed model.
To compensate for the time lag, activities in Year 2 have been intensified in order to meet
all the goals for Year l and Year 2. With the appointment of a full-time director at the
beginning of Year 2 and ongoing communications and direct involvement of !he project
liaison, no further delays are anticipated. The noted time lags are indicated in the following
Project Activities Monitoring Plan.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 600

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 200

238
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liandirmanintranditign
Learning disability

ofession

110- served lisioilaimo
125 18-25

Business/industry personnel - 18 Project personnel -
Postsecondary faculty - 300

PROJECTIUALUATIAN ?Lew
Laallatinalailmathist Goal Based, Case Study

Tape of Bete/Information Being Collected:
On Students/Clients: Intake/referral information, Type or extent of services

rendered, Demographkz. Educational bwkground, Assessment results, Progress in
educational program. Prior work experience, Progress in employment training
programs, Degree of integration, Postsecortiary outcomes, Employment outcomes,
Studentfclient satisfaction with servkm/outcomes obtained, Satisfaction of signif-
icant others with student/client progress or status

On Employers: Characteristics/demographics, Degree of collaboration between project
and employers, Amount of direct service k) employer, Employer satisfaction with
project activities, Project impact on employers

BILEBILUILMBEILIfilicAlign: Characteristics/demographics, Degree of collaboration
between project and providers, Amount of drect service to provider, Provider
satisfaction with project activities, Project impact on providers

Commercially available lastrymppts Used by _Projects: WAIS-R, CAI, Myers
Briggs, Bender GeStalt, DARE?, Wide Range Achievement Test

Locally/Project Dputioned instruments: Job Site Analysis Form, Workshop
Evaluation Form, Participant Exit Interview, Faculty interview, Employer Advisory
Group Interview, Needs Assessment Survey, Employment Performance
Questionnaire, Faculty Questionnaire for Career Areas, Questionnaire for Employer
Advisory Group, Individualized Educational Plan Form, Participant Information
Form

personnel jnoolued In Eualuatlort: Project Director, Project Staff, Project Liaison

Type of Evaluation Reporting and audience:
Tyne: Formal Evaluation Report, Executive Summary
Audience: Consumers, OSERS, Transition institute, Advisory Board, Vocational

Rehabilitation

PBAJECT PRODUCTS:
Products

Training manual Not indicated
Project developed instruments Not indicated
Curricula Not indicated
Replication manual Not indicated



PROJEff TITLE:
Career Awareness and Transition Program

POOJECJIHRECTOR:
Dr. Joseph Rogan

pROJECT COORDINOTOIL:

Mrs. Jennifer Munafo

CONTACT PERSON:
Mrs. Jennifer Munafo

tthilljyrangEn
College Misericcordia
Dallas, PA 18612

TELEPHONE *: (717) 674-6343

INSTITUTE #: 24 8

COMPETITION #: 84.078C

PROJECT START DATE: 1 0/8 9
FROJECT ENO DUE: 9/9 2

PRIMARY 6111INTEE:
University or Four-Year College

GEOGRRPHICPLRRER SERUM:
A region within a state

PUBLIC TRRNSPBRTRTIQN: Yes

PROJECT PURPOSE:
The purpose of our project is to develop a career development office which will address the
career needs of learning disabled college students. Our primary goals include designing: co-
curricular programming; transition to employment services; and follow-up services that
will meet those needs.

pROJLECT FOCUS:
1. Continuation of services already in place in the (LD) Career Development Office

(testing, counseling, career research training, career services).
2. Continuation of a series of workshops designed for the LD and addressing career, college

and personal issues pertaining to employment.
3. Employer symposium that will allow the exchange of information between employers and

a panel of learning disabled students.
4. Survey to employers in Pennsylvania on their awareness of the learning disabled and

their willingness to hire LD The results will aid in creating a list of employers willing
to help LD in the transition to employment.

MilkILL11111111CIERNES3
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 7 0

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 7 0

fiendiceoeing Condition NAL SeriLed figuLlInnas
Learning disability 70 1 7- 2 3

PROJECT FURLURTION7LRN:
Evaluation flonrolthiest System Analysis, Goal Based, Decision Making, Professional

Review
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Tyne of Bate/Information Being Collected:
Onitudents/Clientg: Intake/referral information, Type or extent of services

rendered. Demographics, Educational background. Assessment results, Progress in
educational program, Prior work experience, Progress in employment training
programs, Degree of integration, Postsecondary outcomes, Employment outcomes,
Student/client satisfacOan with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status

On Emologers: Characteristics/demographics, Degree of collaboration between project
and employers, Amount of direct service to errployer, Employer satisfaction with
project activities, Project impact on employers

Instrumentation:
Commercially Rua liable instruments Used by Projects: Strong-Campbell Interest

Inventory, Skill Scan, System of Interactive Guidance and Information Plus, Myers-
Briggs Type Indicator, Holmes and Rohe Social Readjustment Scale

Locgill/PrithIct Deueloned Instruments: Mock Interview Evaluation Form,
Workshop Evaluation Form, Initial Interview, Career Assessment Form, Employer
Survey, Career Awareness Survey, Office Evaluation Form, Employment Search
Registration Form

personnel (moped in Eva Mallow Project Director, Project Coordinator, Advisory
Board, Staff Evaluator

lariAtizaluallanlenarltag..antlildiencir
Tyne: Formal Evaluation Report, Brochure/Pamphlet
filigienur Consumers, Advisory Board, U.S. Department of Education, OVR,

Pennsylvania ACLD, Chamber of Commerce

PROJECT PRODUCTS:
Products

Brochure
Newsletter
Student harEbook
Project developed instruments
Vickiotape
Journal articles
Replication manual
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PUJECT TITLE:
Dialysis Unit for Pennsylvania State
University Students (DUPSUS)

INSTITUTE*: 249

COMPETITION__C 84.078C
?ROAM' DIRECTOR:

Jordan W. Finkelstein, M.D. Mani:MEUSE: 9/1/90
ERWEILLMRIM1E: 2/28/93

PROJECT COORDIJIMT.DR:

Judith A. Finkelstein

CONTRCT PERSON:
Jordan W. Finkelstein

r4BILING nopEss:
Biobehavkwal Health
The Pennsylvania State University
E-210 Henderson
University Park, PA 16802

TELEPHONEA: (814) 863-7256

PRIMRIV GIVINTEE:
University or Four-Year College

§E0611RPRICRL BRER SERUED:
A region of the nation

PUBLIC TRRNSPORTRTION: Yes

PRIWILELEIMEDIE:
The overall goal of DUPSUS is to facilitate postsecondary education for students with End
Stage Renal Disease (ESRD) and assist their transition from student status to employee,
while simultaneously maintaining optimal physical and mental health.

pROJUT rOCOS:
1. initiate case management services.
2. Provide psychological support services.
3. Enhance the student recruitment process.
4. Publicize the program through journal articles, newsletters, mailings, and professional

meetings.

pitOJECT P RRTIC leRNTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 300

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 3 5-5 0

linadirmning CondItleg
Health impairment

No. Serued ULU=
35-50 18-35

Prefesslonalstaarents receivIwseruices (tripling) througkproject nitlullies:
Undergraduate/graduate students - 8

MarligfiLafinajt ZUK:
EueiuttIoft lieproachiesi: System Analysis, Case Study

242 24 1



nfermagnilelny&gliefleit
On Students/Clients: Intake/referral information, Demographics, Educational

background, Assessment resultS, Progress in educational program, Postsecondary
outcomes, Employment outcomes, Residential outcomes, Student/client satisfaction
with services/outcomes obtained, Satisfaction of significant others with
student/client progress or status

Instrumentation:
Commercially Ruatlablt Instruments Used by Projects: Family Crisis Oriented

Personal Scales, Harter Self-Perception Profile for College Students, Spellberger
Trait Anxiety Inventory, Quality of Life Scale (Padilla and Ferrans & Powers),
Perceived Social Support from Family and Friends, Psychological Separation
Inventory, Beck Depression Inventory

I Jenny/Pro Jett Developed Injtruments: Medical Outcomes Cheddist, Social
Service Interview, Educational Progress Questionnaire

personnel lnuolued In Evaluation: Project Director, Project Coordinator, Staff
Evaluator

Tyne: Formal Evaluation Report, Executive
eudienci: Consumers, OSERS, Transition

Trustees, Parents, Students, Center for

PROJECT PRODUCTS:

Summary
Institute, Advisory Board, PSU Board of

Child and Adolescent Development

Products
Brochure 9/90
Newsletter 9 1
Parent ham:book 9/91
Student hanctook 9/91
Videotape 12/90
Journal articles 91



PIHIJECT TITLE:
Post-Secondary Education Program for
Hanticapped Persons

PROJECT DIRECTOR:
Edward F. Duffy

PROJECT COORDINATOR:
Deborah L Gladden

CONTRET PERSON:
Deborah L Gladden

MAILINGJIDDRESS:
York Technical College
452 S. Anderson Rd.
Rock Hill, SC 29730

TELEPHONE *: (803) 327-8004, ext. 8331

INSTJTUTE_*: 250

COMPETITION #: 84.078C

pROxIECT START ORTE: 9/1190
PROJECT IND IIRTE: 8/30/92

PRIMRIty 6RRN1TE:
Community/Junior/Technical College

ELOMPAILILIMEILIDIVEI:
A region within a state

FOLIC TRANSPORTATION: It

PROJECT PURPOSE:
The purpose of this project is to transition LD students from the college setting to the woric
environment. The target population is that group of students ready to enter me work force.
The goal is to enable them to be employable in their chosen field.

PROJECT FOCUS:
1. Establish a tutoring program for those students who need it.
2. Establish an advisory council of employers.
3. Develop a brochure about the LEAP program.
4. Provide ongoing services to all LEAP students.

pROJECJ PjIRTIC !PANTS:
Estimated number of youths rand/or adults with handicapping conditions impacted by direct
services over entire funding period: 600

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 375

Handirannin,g Condition
Cerebral palsy
Epilepsy
Health impairment
Hearing impairment
Learning disability
Physical handicap
Traumatic brain injury
Visual impairment

No. Served Bge Range
15

6
20
12

300
15

3
4

17-55
17-40
17-50
20-40
17-55
17-55
17-50
17-55

Parents - 86
Business/industry personnel
Teachers - 92
Postsecondary faculty - 117

Agency personnel - 75
138 Peer tutors - 100

Project personnel - 4
Undergraduate/graduate students - 200
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PROJECIEURLURTION PLRN:
Lualmallonilannuulthul: Goal Based, Case Study

lummilids/Infaxmall2alzing_Salinieg:
On Studentgallents: Intake/referral information, Type or extent of services

rendered, Demographics, Educational background, Assessment resutts, Progress in
educational program, Prior work experience, Progress in employment training
programs, Postsecondary outcomes, Employment outcomes, Student/client
satisfaction with services/outcomes obtained, Satisfaction of significant others with
student/client progress or status

Qn (mulligan: Characteristics/demographics, Amount of direct service to employer.
Employer satisfaction with project activities, Project impact on employers

On Postsecondary Education: Degree of collaboration between project and
providers, Amount of direct service to provider, Provider satisfaction with project
activities, Project impact on providers

Instrunleptatbig:
Commercially Ruallable Instruments Used ay Projectg: WISC-R, WAIS-R,

Bender-Gestalt Test of Visual Motor Integration, CAI, WRIOT, TOWL, WRMT, SIGI,
OASIS, Woodcock-Johnson Tests of Achievement

lilLallgaLlaakiaffiligaltillittLI111121at: Behavior Observation Form, Intake
Interview, Employer/Employee Salisfac!irm Survey

Personnel Involved In Cualuation: Project Director, Project Staff

Type kf Evaluation Reporting and Ruclience:
Igns: Formal Evaluation Report
Bligiepsr, Consumers, OSERS, Transition Institute, Advisory Board, York Technical

College

PROJECT PRODUCTS:
Products

Brochure 8/91
Videotape 8/92
Satisfaction survey 8/92
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pROJUT TITLE:
The Healthy Living Program

PROJECT DIRECTOR:
Phoebe Sharaf

PROJECT conpitIATOR:
Sandra Lee

CONTACT PERSON:
Phoet* Sharaf

MAJ WIG ADDRESS:
Senior Health and Peer Counseling Center
2125 Arizona Ave.
Santa Monica, CA 90404

TELEPHONE #: (213) 829-4715

INSTITUTE #: 251

COMPXTITION #: 84.078C

t11101:1_1111111.11illE: 7 / 9 0

PIIIILELLNIUMIL 619 3

PRIMARY GRIINTEL:
Community/Junior/Technical College

GEQDRIIPP IcaLBEEILIERUER:
A city of 50,000 to 100,000 people

PUBLJC TRANSPORTATION: Yes

PIINIUT PUREASE:
Provision of mental health interventions and educational growth for older people (55+) who
are chronically mentally ill (CMI) or at risk of mental illness. Goals are to enable
participation in mainstream community college courses, employment or volunteer work.

PROJECT FICUS:
1. Implementation of at least 20 classes designed to improve self image of participants.
2. Training sessions for instructors about target population.
3. Implementation of five to seven support study groups.

PROJECT PIM) C IP ANTS:
handicapping Condition

Emotional disorder (CMI)
At risk of mental illness

Ne., Serued aggilaRag
5 0 5 5 +

100 5 5 +

Agency personnel - 5
Project personnel (group leaders) - 15
Undergraduate/graduate students - 5

pliWEETUaljfili:
Tyne of Dee/Information Belga Collected:

On Studetts/Clients: Type or extent of services rendered, Demographics, Assessment
results, Progress in educational program, Postsecondary outcomes, Satisfaction of
significant others with student/client progress or status

On Postsecondlry Education: Characteristics/demographics

Peer tutors (class aides) - 15
Postsecondary facu!ty - 5

In5trumentation:
Commercially Ruallable instruments Used bu_Projecit: Perceived Quality of Life

Scale
Lotally/Pro ject Developed Instolments: At Risk Factors, Class Aide Report, Group

Leader's Group Report, Group Leader's Report on Individual Members

.246
,. 245



fgnangeihwakethLizedualaa: Project Director, Project Coordinator, Project Stall

laiLialingunlinniammung_natiusaangin
Ism: Formal Evaluation Report, Executive Summary, Brochure/Pamphlet
Bm lignig: Consumers, OSERS, Transition Institute, Advisory Board, Local Mental

Health Agencies
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PROJECT TITLE:
Project BRIDGE

JNSTITUTE #: 252

COMPETITION #: 84.078C
R OJECT DIRECTOR:

Patricia Kercher siECUIffilliME: 1 0/1/ 9 0
PROJECT ENO DATE: 9/3 0/ 9 3

PROJECT COORDINATOR:
Arlene Parisot

CONTACT PERSON:
Patricia Kercher/Arlene Parisot

MAILING ADDRESS:
Great Falls Vocational-Technical Center
2100 - 16th Ave., South
Great Falls, MT 59405

TELMONE st: (406) 771-7140

pR1MRRY GRANTEE-
Community/Junior/Technical College

A region within a state

MILK TRRNSPORTATION: fsb

PROJECT PURPOSE:
The purpse of this project is to develop, implement, and validate specially designed and
coordinated services and educational programs to facilitate and encourage successful
education for handicapped adults and their nonhandicapped peers.

PROJECT FOCUS:
1. Evaluation/modification of support services.
2. Upgrading of support services.
3. Continued faculty inservice.
4. Continued curricula revision.
5. Continued outreach efforts to identify individuals who may benefit from project

activities.
6. Delivery of services to students with disabilities to maximize their success in vocational

training.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 250

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 200

HandIcjnIng S,Inutition No. Wired fluallingg
Cerc)ral palsy 5 1 5 - 3 0
Chronic mental illness 2 0 2 8 - 4 5
Deaf/blind 2 4 1 5 - 3 5
Epilepsy 1 0 1 5 - 4 5
Health impairment 1 0 2 4 - 5 0
Hearing impairment 5 1 5 - 5 0
Learning disability 6 5 1 5 - 5 0
Mild mental retardation 3 5 1 5 - 2 1

Physical handicap 3 0 2 6 - 5 0
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Speech impairment 5 1 5 - 3 0
Spinal cord Injury 4 2 5 - 3 5
Traumatic brain injury 3 2 5-3 5
Visual impairment 3 1 5 - 5 0

prolessIonals/onrents rç -ing services (training) through project sent/Ries:
Teachers - 20 Postsecondary faculty - 30
Guidance counselors - 17

PROJECT EURLUATIONILfiti:
Evaluation Approachlesl: Goal Based

Iyoe_ef Date/information Being Collected:
Onlikdents/Clients: Type or extent of services rendered, Demographics, Progress in

educational program, Postsecondary outcomes, Employment outcomes, Student/client
satisfaction with services/outcomes obtained

Instrumentation:
Couunercialtp Auallable_Instntments Used by Projects: Student Adjustment

Inventory, MESA, DISCOVER, Self Directed Search, Myers-Briggs, TABE, ABLE,
Learning Styles Inventory

Permutel inuolued in Evaluatioq: Project Director, Project Coordinator, Project
Staff, Advisory Board

rime of Eualuntion Reoortinand Audience:
Type: Executive Summary
Audience: Consumers, OSERS, Transition institute, Advisory Board, Board of Regents

POJECT PRODUCTS:
Products Date Available

Brochure 6 / 9 1
Journal articles 1 / 9 5
Replication manual 1195
Transition manual 6/9 2
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PROJECT TITLE:
Choctaw Handicapped Adult Career Project

PROJECT DIRECTOR:
Greta Holly

PROJECT COORDINRTOII:
Greta Holly

CONTINT PERSON:
Greta Holly, Julia Lindsey or Maly Lundy

ittfilLINEMBELI:
Choctaw Vocational Rehabilitation Program
Choctaw Branch - P.O. Box 6010
Philadelphia, MS 39350

TELEPHONER: (601) 656-5251, ext. 370 or
(601) 656-1902

INSTITUTE #: 25 3

COMPETITION #: 84.078C

pROJECT START DOTE: 7/ 1 / 9 0
PROJECT END ORTE: 6/30/93

PRIMRRY GIIJINTEE:
Tribal Vocational Rehab Program

DEOGRRPHICRL RRER SERVED:
Indian Reservation

PUBLIC TRRNSPORTRTIQN: Fb

PROJECT PURPOSE:
The Transition Project is geared toward assisting former special education stMents, who

are American Indian, in successfully making the transition from youth to adult responsi-
bilities. The goals are to bridge the gap in service delivery that has previously existed
between the time that a student leaves school and is referred to vocational rehabilitation; to
create an interagency/client/parent team to assist with the decision making process for the
client; and more generally, to provide the client with a central source of guidance and
information indefinitely.

The projEct will bring clients to successful permanent job placements through a
systematic service system in two components: community-based job and survival skills
training, focused in the tribal enterprises and the tribal government (the Field Component),
and postsecondary coursework designed to enhance the chance .mployment (the College
Component).

PROJECT FOCUS;
1. Fifteen handicapped tribal members will receive counseling, supportive services,

personal, social, and work adjustment training, community-based job training in the
career area of choice and Job Club services which will lead to increased employability as
measured by project records.

2. Ten handcapped tribal members will be placed in permanent, unsubsidized employment
as measured by actual job placement and follow-along.

3. Ten handicamed tribal members will receive postsecondary coursework, counseling,
supportive services, and supplementary assistance as measured by project records.

PROJECT PRRT1CIPIINTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
serves over entire funding period: 2 5

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period; 1 0

250
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Du u iliullsawnjSuadian pie. serried ilgailan91
1Developmental disability 2 0 - 2 5

Health impairment 1 2 1

Learning disability 6 1 8 - 2 5
Mild mental retardation 4 2 0 2 5
Multiple handicap 1 2 0 - 2 5

Profeulanals/oarents receiving services (training) through project cab/Hies:
Agency personnel - 17 Peer tutors - 2
Teachers - 1 Project personnel - 3
Postsecondary faculty - 1 Undergraduate/graduate students - 1

r.DOJECT zwiLuan ON PERK:
Evek_mlignjhunkeshied: System Analysis, Goal Based, Case Study

Tyne of Date/Informatloaleing Confuted:
On Students/Clients: Intake/referral information, Type or extent of services

rendered, Demographics, Educational baaground, Assessment results, Progress in
educational program, Prior work experience, Progress in employment training
programs, Degree of integration, Postsecorxiary outcomes, Empbyment outcomes,
Student/client satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status

On Emeinkrir Characteristics/demographics, Degree of collaboration between project
and employers, Amount of direct service to employer, Employer satisfaction with
project activities, Project impact on employers

Dn Postsecondary Education: Characteristics/demographics, Degree of collaboration
between project and providers, Amount of drect service to provider, Provider
satisfaction with project activities, Project impact on providers

instrummtatipa:
Commercially notifiable instrumeas lisedAg Projects: WISC-R, WAIS-R, GATB,

VALPAR, PPVT, Vineland Adaptive Behavior Scale, WRIOT-Self Directed Search,
Purdue Pegboard, 16PF, WRAT-R

Localig/Projact ilevelnyed lastruments: Behavior Observation Form, Pre-
employability Readiness Checklist, Stafford Intake interview Form, General Medical
Examination Report Form, Sample Job Application Form, Sample Job Production
Cards, Sample Time Card, Staff Telephone Log

Personnel inujeued in Evaluation: Project Director, Project Coordinator, Project
Staff, Advisory Board, Third-Party Evaluator, Staff Evaluator

10.11..olimAigallan-11211111:1111iLanitligglanta:
Tyne: Formal Evaluatbn Report, Executive Summary, Brochure/Pamphlet, Quarterly

Reports
Audience: Consumers, OSERS, Transition Institute, Advisory Board, Special

Education, Community College

PRolircryltitIOSTS:
Products Date Available

Brochure N/A
Student handbook N/A
Project developed instruments N/A
Videotape N/A
Curricula N/A
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fROJECT
Computer Programmer Training

PROJECT
Dr. Mary Ann Grams

fONTINI PERSON:
Dr. Mary Ann Grams

MAILING fiDDREn:
d/o CIS Department
San Antonio College
1300 San Pedro
San Antonic TY 76212-4299

TILEPHONE is: (512) 733-2859

INSTITtin At; 254

COMeETITION st: 84.078C

pROJECT Snip BBTE: 7/ 1 / 9 0
POOJECT END DATE: 6/30/92

PIJIMARY GRANTEE:
Community/Juniorffechnical College

GEOGRAPHICAL AREA SERVED:

A region within a state

puBLIC TRRNSFORTRTION: Yes

pROJECT PURPOSE:
The primary goal of the project is to recruit, select, train, and place in competitive
positions in business and industry, persons with severe physical disabilities who are in
need of educational services, in particular occupationally-directed training in the areas of
computer programming and office computer systems. Training will include internship
training and on-the-job education.

PROJECT EDEN:
1. Initiated wide recruitment of South Texas and determined selection criteria.
2. Received over 40 applications.
3. Selected 18 students for class.
4. Developed student hEmcbook.
5. Administered adaptive testing.
6. Hired 3 peer tutors for CPT class.
7. Identified certificate curriculum.
8. Established evaluation model and executed two evaluations.
9. Established internship guidelines and determined sites.
1 0. Kick off breakfast held for Office Computer Systems Program

PROJECT PRRTIC RANTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 1 8

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period; 1 4

Handicapping Condition
Cerebral palsy
Health impairment
Hearing impairment
Physical handicap
Spinal cord injury

No.Serued
2
6
1

4
1

Ulan=
2 3-2 4
2 0-4 0

4 4
2 0-4 0

4 3



Professionals/parents re;eiving services ((raining) through Projeriactluities:
Agency personnel - 14 Business/industry personnel - 14
Peer tutors - 14 Teachers - 14
Project personnel - 14

PROJECT EIHRURTION PLRK:
Evaluation ilpproach(es): Go Ed Based

On Studenti/Clients; Intake/referral information, Type or extent of services
rendered, Demographics. Educational background. Assessment results, Progress in
educational program, Prior work experience, Employment outcames, Residential
outcomes, Student/client satisfaction with services/outcomes obtained, Satisfaction
of significant others with student/client progress or status

On Postsecondars Education: Characteristics/demographics, Degree of collaboration
between project and providers, Amount of direct service to provider, Provider
satisfaction with project activities

Instrumentation:
Commercialig Available instrumepts tiled bg Projects: WA1S-R, Minnesota

Multiphasic Personality Inventory (MMPI), WRAT-R
Locally/Project Developed instruments: Computer Programmer Training Project

Application Form

pia,unnej janikeljnExululling: Project Director, Project Staff, Advisory Board,
Staff Evaluator

Tyne of Evaluation Reporting and Audience:
Tyne: Formal Evaluation Report
jthdience: Advisory Board, Texas Rehabilitation Commission

PROJECT PRODUCTS:

Eraguat Aftialuallnkle
Brochure N/A
Student handbook N/A
Curricula N/A



PROJECT TITLE:
Assistive Technology on Campus:
Postsecondary Demonstration Project

INSTITUTE At: 255

COMPETITION #: 84.078C
PROJECT DIRECIOR:

Marlene C. Gingher, Ed.D., OTR PROJECT START DATE: 7/ 1 / 9 0
pROJECT END DATE: 6/3 0/9 2

CONTACT PERSQN:
Meriene C. Gingt ir, Ed.D., OTR

MRILINQ ADDRESS:
Department of Occupational Therapy
SUNY at Buffalo
515 Kimball Tower
Buffalo, NY 14214

TELEPHONE #: (716) 831-3141

PRIMARY cjiiiNTTE:
University or Four-Year College

GEOGRAPHICAL MIER SEBUM
A county

flinjilijnallinaji: Yes

PROJECT PURPOSE:
ATOC (Assistive Technology on Campus): Preparation for Meaningful Careers assists
students with disabilities to access computer technology and information systems needed to
complete coursework. Students receive an assessment of the need for assistive devices,
partial support in the purchase of a device or counseling in other funding options, training
in the use of the assistive device, and follow-up supportive services. The goal of this
transition program is to assist students in preparing for meaningful careers.

PROJECT FOCUS:
1. Continued implementation of ATOC for 60 students (20 per campus).
2. Appointment of advisory board.
3. Faculty orientation workshop development and development of supportive materials for

faculty.
4. Advisory board meeting (scheduled for February 1991).
5. Faculty orientation workshop (Spring 1991).

PROJECT NMI CIPIINTS:
Estimated number of youths and/or adults with nandicapping conditions impacted by direct
services over entire funding period: 1.500

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 6 0+

Hondkanoing Condition No. Serued
Cerebral palsy 2 1 9 - 2 3
Blind 1 2 4
Physical handicap 2 2 1 - 3 6

Professiormig/nerents receiving seruiseg (jraining) through orojeci activities:
Postsecondary faculty - 250 Undergraduate/graduate students - 50

pROJECT EIIALURTION NAN:
Eunimalloillboanuhjesi: System Analysis, Case Study

254
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wilalisalitinglallesibut
On Students/Clients: Intake/referral information, Type or extent of services

rendered, Demographics. Educathanal background, Assessment results, Progress in
educational "--,;ram, Prior work experience, Progress in employment trail:
programs, Dgyee of Integration. Postsecondary outcomes, Employment outcomes,
Student/client satisfaction with services/outcomes obtained

on Employers: Degree of collaboration between project and employers, Project impact
on employers

On Ptstsecondary Educptton: Characteristics/demographics, Project Impact on
providers

Instrumentation:
Locally/Project Deueloned Instrumentv ATOC Assessment of Students in Need of

Computer Accessbility, ATOC Needs Assessment

Personnel Inuolued In lualuatIon: Project Director, Project Staff, Third-Party
Evaluator, Project Staff Computer Access Specialist

Igni.liflualuallaalennrilnsLmulludiensa:
jug: Formal Evaluation Report, Executive Summary, Brochure/Pamphlet
AIM Consumers, OSERS, Trinsition Institute, Advisory Board, VESID, CBVH

PROJECJ_PRODUCTS:
productt

Brochure 1/91
Training manual for faculty 6191
Project developed instruments 12/90
Vtdeotape 6/91
Journal articles 12/91



PROJECT TITLE:
Supported Learning Project

pROJECTIIIRECTOB:
Karen S. Manley

PROJECT COUROINRTOR:

Jo Anne Sharac

CONTRCT PERSON:
Karen S. Dan ley

MRILING_RDORESS:
Boston University Center for Psychiatric A county

Rehabilitation
730 Commonwealth Ave.
Boston, MA 02215

INSTITUTE #: 256

COMPETITION #: 84.078C

"gummy 611RNTEE:'

Community/Junior/Technical College

TELEPHONE #: (617) 353-3549

pun iC TRRNSFORTRTION:

PROJECT PURPOSE:
The project will develop, implement, evaluate, and disseminate a community based program
on a college campus for people with severe psychiatric disabilities. it will assist
participants to participate in a normal education in an integrated postsecondary setting,
alongside their nondisabled peers. During the student's program as well as at the completion

of their training, students will be assisted by project staff in choosing, getting, and keeping

jobs which are consistent with their disabilities and interests.

PROJECT FOCUS:
1. Implementation of student sponsor program.
2. Development of vocational support program.
3. Continuation of on-campus educational support.

PROJECT PIM IC IPRNTS:
Estimated number of youths and/or adults with handicapping conditions impacted by direct
services over entire funding period: 1 2 0-1 5 0

Estimated number or youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 3 3

Handisswalmtandilim No.5erpet
Chronic mental illness 39
Multiple handicap 1 8

figalmaga
18-50s
18-60s

profes,ionoishkerentsreceiving services (iraining) throughproject actWities:
Agency personnel - 25 Peer tutors - 7
Prcject personnel - 1 Consumers of MH services - 35

PROJECT EUHLURTION ?LON:
Evoluation Ronroachjest Goal Based, Goal Free, Decision Making, Case Study
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lute.ALIAtianfaumilluLaNnaSaftrag:
On Students/Clients: Intake/referral information, Type or extent of services

rendered, Demographics, Educational background, Progress in educational program,
Postsecondary outcomes, Employment outcomes, Student/client satisfaction with
services/outcomes obtained. Participant suggestions ior additions to the program

gnyjalizzandinaguatin: Amount of direct service to provider, Project impact
on providers

Instrumentation:
Local lip/Project Developed Instruments: 8 Educational Skills, Intake Interview,

End of Year Evaluation Interview, Educational Skills Inventory, Activity Notes

Pe_manalguiligzjinjaablallan: Project Director, Project Coordinator, Project
Staff, Consultant, Student Participants

Igoe of Eueluntlonlienorting end audience:
'Noe: Formal Evaluation Report, Executive Summary, Journal articles, Conference

presentations, Presentations to local human service agencies
ffludlence: Consumers, OSERS, DMH, Board of Trustees of OulnSigamond College,

Massachusetts Rehabilitation Commission, Self
Mentally III, Worcester County Consumer Empowerment
Student Services)

ERULE121111111/111:
Products

help groups (e.g., MDDA, Alliance for
Committee, College Disabled

Brochure 12/91
Student harKbook 93
Project developed instruments 12/91
Curricula 6/91
Journal articles 6/91



pogJECT TtTLE:
The Learn and Earn Program

pROJEC1 DIRECTOR:
Craig Michaels

LONTRCT PEISON:
Craig Michaels

National Center for Disability Services
201 I.U. WHIM Road
Albertson, NY 11507

TELEptIONLA: (516) 747-5400

INSTITUTE #: 257

fOMPETITWN #: 84.078C

plIOJECT STRRIDDTE: 9/ 1/ 9 0
PROJECT END DOTE: 8 / 3 0 / 9 2

pRIMRRY GRANTEE:
Private Non-Profit Agency

fifilfiRBEILLCJILARLILURILUI:
A region within a state

EUILISIBULSMIBILIthi: Yes

PROJECT PURPOSE:
The Learn and Earn Program is providing a combination of educational and vocational

services to high school graduates with learning disabilities at two community college sites:
Queensborugh Community College and Nassau Community College. The program is designed
to meet the transitional needs of young adults with learning disabilities who could benefit
from additional academic and vocational skill development, but, who will most probably not
be successful in either a traditional college or vocational rehabilitation setting.

The Learn and Earn Program has developed a model partnership between the National
Center for Disability Services and the two community colleges, local high schools, the New
York State Office of Vocational and Educational Services for Individuals with Disabilities
(VESID), and local business and industry. This unique partnership is facilitating the ability
of particOants to enter into the work force directly (with job coaching support), gain
additional vocational training, or succeed in college.

Following a comprehensive assessment, Learn and Earn students participate in a two
semester community college program. The college program coordinates basic academic
skillsaddressing reading, writing and math within a vocational context, and basic
vocational skillsaldressing clarification of vocational goals, social skill development and
job seeking and keeping skills.

pROJJCT FOCUS:
1. Implementation of service delivery model as specified at Oueensborough Community

College to serve at least 15 clients.
2. Open communication and planning to implement services at Nassau Community College

for a minimum of 15 students.

PROJECT PjIRTICJPRNT5:
Estimated number of youths and/or adults with handicapping conditions impacted try direct
services over entire funding period: 4 0

Estimated number of youths and/or adults with handicapping conditions receiving direct
services over entire funding period: 27

ilandikanoing Condition Na. Serve ligelangt
Learning disability

258 25 7
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Professionals/parents receluing seruices ltrainIngl through project activities:
Parents - 30 Peer tutors 2
eachers - 2 Project personnel - 2
Postsecondary faculty - 10

EIDALELOBLUATIONIUM:
Eadiudigkinamnshifut Goal Based, Goal Free, Professional Review

lunaaLliateLlatormallealelna_Callaciat
On Students/Mann: Intake/referral information, Type or extent of services

rendered, Demograrbics, Educational background, Assessment results, Progress in
educational program, Prior work experience, Progress in employment training
programs, Postsecondary outcomes, EmOoyment outcomes

On Employers: Amount of direct service to employer
en Postsecondary Education: Degree of collaboration between project and

providers, Amount of direct service to provider

Instrumentation:
Commercially Spoilable instruments Used by Projects: Woodcock Johnson-

Revised, Purdue Pegboard, Crawford, Telephone Assembly, Work Personality
Profile, Career Assessment Inventory, Learning Style Inventory

Personnel Inuolued In Eualuatioa: Project Director, Advisory Board, Third-Party
Evaluator, Staff Evaluator

Tyne of Euepation Reporting and Audience:
Tune: Formal Evaluation Report
Audience: OSERS, Transition Institute, Advisory Board, VA, LDA, AHSSPPE, HEATH

pROJECT pRODUCTS:
products BALajgalinhig

Brochure Currently available
Slide presentation Currently available
Curricula 7/9 1
Journal articles 9 2



SUMMARY OF 84.078C EXPLRED PROJECT PROFILES

POSTSECONDARY DEMONSTRATION PROJECTS

PROTECT PURPOSE

Federal funding for 17 postsecondary projects expired in 1990. The overall purpose of

these projects was to develop a service delivery model that would increase the opportuni-

ties for students with learning disabilities in postsecondary education and employment.

FOCUS OF CONTINUATION ACTIVITIES

Seven of the 17 expired projects reported on their continuanon activities. They

indicated a willingness to disseminate project products and findings, technical assistance,

and training to those who requested. Journal articles and conference presentations were

mentioned by some projects as further means of disseminating project information.

PROTECT COMPONENTS BEING CONTINUED

Seven projects identified specific components or activities that will continue despite the

lapse of federal funding. These include ongoing education and training, technical assis-

tance, networking, program development, replication, referral, advising, and follow-up.

PROTECT PRODUCTS

All 17 projects listed products developed during their funding period: training manuals,

curricula, brochures, newsletters, journal articles, monographs, audiovisual material,

project-developed instruments, handbooks, and bibliographies.



Location of 94.079C Expired Projects

Geographic Distribution of 94.078C Expired Projects

as of May 1991
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PROJECI TITLE:
Co lorack) Community College Consortium
for LD

INSTITUTE #: 152

COMPETITI ON #: 84 .078 C
CONTACT PERSON:

Patricia S. Tomlan DATE FEDERAL FUNDING MIRED: 6/3 0/9 0

WILING IIDDRESS:
PST Educational Consultants
P.O. Box 620492
Littleton, CO 80162

TELEPHONE #: (303) 798-3047

PRO4CT PURPOSE:
To disseminate information on characteristics of arid leaching of learning disabled students to
the community colleges in the state of Colorado. To utilize the "trainer of trainers" model of
staff development personnel preparation. To develop model programs impacting on services
to LD community college students through: assessment, Intervention, and a three credit
course on "mainstreaming° for teachers/faculty/staff at two-year institutions.

near' PRoaUCTS:
Training manuals - CCCLD Training Manual; Teaching the Postsecondary Student, Patricia S.

Tomlan, PST Educational Consultants
=az - The Learning Disabled Adult. Patricia S. Tomlan, PST Educational Consultants
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PROJECT TITLE:
The Northeast Technical Assistance
Center for Learning Disability College
Programming

INSTITUTE_ #: 153

#: 84.078C

CONTRCT PFRSON: DATE FEDERAL FUNDING [HP IRED: 7/31/90
Stan Shaw, Ph.D.

MAILING BODRESS:
A. J. Pappanikou Center for Special
Education and Rehabilitation

The University of Connecticut
U64, 249 Glenbrook Rd.
Storrs, CT 06269-2064

1ELEPHONE #: (203) 486-4036

PROJECT PURPOSE:
To encourage and enhance postsecondary programming for learning disabled studen:s. To
develop a regional technical assistance center that will implement a variety of model
technical assistance activities including workshops, on-site consultation, deve:opment of
model programs, and dissemination in order to enhance both the quantity and quality of LD
college programming efforts in the Northeast.

. State or regional Consortia on Postsecondary Learning Disabilities will provide ongoing
training, technical assistance, networking, and program development in their respective
areas.

PROJECT PRODUCTS:
Brochure - Professional Training Institute Brochure for Annual 3-Day Institute
Newsielter - Postsecondary LD Network News, The University of Connecticut
Journal Articles/Monographs - Articles on Postsecondary LD Issues, The University of

Connecticut



PROJECT IITLE: DISTITUTE #: 1 54

Transition from Community College to
Employment

COMPUITION it: 84.078C
CONTRCT PERSON:

Pat Hackett-Waters
DATE FEDERIIL FUNDINO_EIIPMED: 8/3 1 /9 0

WILING ADDRESS;
Valencia Community College
P.O. Box 3028, MC 4-11
Orlan6o, Ft. 32802

TREpRONE At: (407) 299-5000

PROJECT PURPGSE:
The CADD Program is a business-driven, state-of-the-art training program developed by
the CADD Business Advisory Council (BAC) and implementld by the Valencia Community
College staff. The intensive training Is offered through a 40-hour week, eight month,
hands-on direct instruction at VCC (six months classroom instruction, two months
internship at a BAC member company). In addition to the CADD technical training
curriculum, a parallel curriculum in professional socialization Is provided to enhance
employability of the student. CADD will enroll a minimum of 24 students, train in CADD,
assist in lob placement, and conduct follow-up activities for 100 days.

PROJECTIMODUCTS:
Brochure
Newsletter
Training manual
Videotape
Curricula
Journal articles
Replication manual
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PROJECT TITLE:
Adult Human Services Curriculum
Project

INSTITUTE *: 156

LOWETITION #: 84.078C
CONTACT_PERSON:

Mary E. Brady, Ph.D. DATE FEDERAL FUNDING FAMED: 8/31/9 0

MEILESIAIRDRESI:
Shriver Center
200 Trapelo Road
Waltham, MA 02254

TELEPHONE *: (617) 642-0287

PROJECT cum:
To develop, pilot, and disseminate a curriculum package to train youth with severe learning
disabilities for employment in adult human service agencies.

FOCUS OF pRoJICT tiNTINUATIONACTIDITIES:
1. Write journal articles.
2. Submit articles to six professional newsletters.
3. Write grant application for further evaluation of user outcomes and usability.
4. Circulate supplementary audiovisual materials to agencies using curriculum on a loan

basis, upon request.
5. Duplicate and distribute curriculum package upon request.
6. Complete additional teaching and learning strategies for Instructor's Guide.

PROJECT COMPONENTS BEING CONTINUED/CONTACT PERSON/AGENCY:
1. Education and training (use of curriculum materials), Arlyn Roffman, Ph.D., Director,

Threshold Program, Lesley College, 28 Everette St., Cambridge, MA 02138.
2. Replication, Robert Harth, Ph.D., PACE, National College, 2840 Sheridan Rd., Evanston,

MA, (708) 570-7200.
3. Refinement/revision, Ms. Theresa Brady, Schools tor Children, 34 Winter St.,

Arlington, MA 02174.

PROJECT PRODIKTS:
fatifialaysiglatdJastrumanl - Employers Needs Assessment for Adult Human Services

Agencies, contact Mary E. Brady, Shriver Center, 200 Tnapelo Rd., Waltham, MA
02 254.

Curricula Adult Human Services Curriculum Student Text ($160.00, 1500 pages,
enlarged print), instructor's Guide (750 pages), Videotape (2 112 hours), Audiotapes,
Computer software, contact Mary E. Brady, Shriver Center, 200 Trapelo Rd., Waltham,
MA 02254.

Journal Article/Mopograpft - A leaching Curriculum to Prepare Students with Severe
Learning Disabilities for Careers in the Adult Human SeNices Field in Conference
Proceedings, 1990 (in progress, $29.00), Young Adult Institute, 460 W. 34th St., New
York, NY 10001-2382.
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pROJECT TITLE:
Project Access

CONTJICT PERSDN:
Patricia Kercher

MAILING ADDRESS:
Great Falls Vocational-Technical Center
2100 - 16th Ave., South
Great Falls, MT 59405

'EMPALME #: (406) 771-7140

INSTITUTE #: 157

COMPETITION #: 84.078C

pin FEDERAL FUNDING ERPIBED: 9 /3 0/90

PRoJECTypRPOSE:
The purpose of this project is to develop, implement, and validate specially designed and
coordinated services and educational programs to facilitate and encourage successful
education for handicapped adults and their nonhandicapped peers.

PROJECT,OODUCTS:
Brochure
Student Hantbook
Videotape
Journal articles

266
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PROJECT TITLE:
LD-Talents: Learning Disabilities-
Technical Assistance for Leadership
in Education

CONTACT PERtIllt
Julie Geis

MAILING ADOBESS:
University of Nebraska
253K Barkley Memorial Center
Uncoln, NE 68583

TELEPHONE it: (402) 472-5530

JNSTITUTUI: 15 8

COMPETITIUN #: 84.078C

DATE JEDERRL FUNDINGTHPIREQ: 7/3 0/9 0

pROJECT PURPOSE:
To train existing community college personnel in model practices for learning disabled
students and establish a visible transition network for LD students among high schools,
intermediate education agencies, offices of vocational rehabilitation services, and
community colleges.

PROJECT PRODUCTS:
Brochure
Newsletter
Training manual
Vdeotape
Journal articles

2nf;
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PROJECT TITLE:
The Total impact Model: A Community
College/Trade School Collaboration for
Learning Disabled Young Adults

CONTACT PERSON:
Dr. Dolores Perin

INSTITUTE #: 159

COMPETITION st: 84.078C

ME FEDERAL FUNDING WIRED: 9/3 0/9 0

MAILING RODLIE3S:
Center for Advanced Study in Education-Rm 620N
CUNY Graduate School and University Center
33 W. 42nd St.
New York, NY 10036

TELEPHONE #: (212) 642-2937

PROJECT PIIIIPOSE:
To study the feasibility of providing vocational training to learning disabled, special
education high whool leavers utilizing both a community college and a not-for-profit trade
school. The target population consists of young adults aged 17-28 who have exited special
education high school programs but do not have regular high school diplomas, or if they have
obtained such diplomas, are not interested in or appropriate for matriculation into an
existing community college program. Participants have reading levels averaging 4-5th
grade and tend to be in the borderline range of measured intellectual functioning. Primary
goals/objectives: implement training in vocational skills, basic skills, and interpersonal
skills; provide services of a full time learning disabilities specialist in vocational
classrooms; provide tutoring, work-study job coaching, career counseling and parent
workshops; and evaluate program outcomes.

rim or PROJECT CONTINUATION RCTIVITIEL:
1. Disseminate final report in the form of a monograph and curriculum guidelines that are

designed to promote project replication.
2. Provide technical assistance to those wishing to replicate all or parts of the program.

PROJECT COMPONENTS BEING CONTINUED/CONTACT PERSON/AGENCY:
1. Training and education components of the program, Craig Michaels, (516) 747-5400,

ext. 1330, Community College, VR and a not-for-profit facility
2. Vocational training, Sonia Braniff, (718) 935-3468, secondary school and a not-for-

profit rehabilitation agency.

PROJECT PRODUCTS:
Journal Articles/Monographs - The Transition from School to Work of Urban Young Adults

with Severe Learning Disabilities: A Model Demonstration (price to be determined), Dr.
Dolores Perin, Center for Advanced Study in Education

Curricula - Vocationally-Related Literacy Instruction for Learning Disabled Young Adults:
Curriculum Guidelines (price to be determined), Dr. Dolores Perin, Center for Advanced
Study in Education
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PROJECT TITLE:
Comprehensive Learning Program: A
Cooperative Model for Services

INSTITUTE #: 1 6 0

COMPETITION #: 84.078C
CONTACT PERSON:

Rosa Hagin DATE MIMI_ FUNDING ERPISED: 8/3 1/9 0

MAILING ADDRESS:
Fordham University
Lincoln Cent:.
113 W. 60th St., Room 1004
New York, NY 10023

TELEPHONE #: (212) 841-5579

PlIOJECT PURPOSE:
The purpose of this project is to improve the literacy of learning disabled adults.
Components included: educational intervention, counseling, and computers.

PROJECT PRODUCTS:
Brochure
Training manual
Journal articles
Replication manual
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PROJECT TITLE:
Enhancing Vocational Possibilities for
Young Adults with Learning Disabilities

jli s y m n E A: 1 6 1

LOMPETITIOli*: 84.078C
CONTRCT PERSON:

Craig Michaels ORTE FEDERRL (UND tnilifigEft: 8 / 3 1 / 9 0

MOILING ROORESS:
National Center on Employment and Disability
Human Resources Center
1.U. Mists Road
Albertson, NY 11507

TELEPHONE *: (516) 747-5400

PROJECT PURPOSE:
This project has served as a model at four community colleges to demonstrate that
community college students with learning disabilities can become competitive employed in
jobs commensurate with their abilities. This goal is realized through the provision of
comprehension, campus-based, vocational support services.

PROaCT pitODUCTS:
Brochure
Training manual
Curricula
Journal articles
Replication manual



PROJECT TITLE:
Project JOB

CONTACT PERSOK:
Usa Co lton/irwin Rosenthal, Ph.D.

MAILING ADDRESS:
239 Greene St.
400 East Building
New York, NY 10003

TELEPHONE #: (212) 998-5572

st: 162

COMpETITIONE #: 84.078C

DATE FEDERAL FUNDmiqpIftED: 8/31/9 0

PROJECT PURPOSE:
To establish a demonstration project for learning disabled/mildly handicapped high school
students with a focus on career/job development and training. Project JOB will have thret
treatment groups: a traditional career education program; a career exploration program,
including experience-based career education through a series of work-world internships;
and a high school coursework and vocational exploration and training program.

10E1151)f PROJECT CONTINUATION ACTIVITIES:
1. Final data collection.
2. Data analysis.
3. Final report.

PROJECJ PflUDUCTS:
aroshure - Project Brochure
Student Handbook - A Resource Guide for Young Adults with Learning Disabilities
Journal Articles/Monographs - Counseling the Learning Disabled Adolescent and Adult:

Developmental Issues and Counseling Issues
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PROJECT TITLE:
Access to Computers for Disabled Students

LimftriefilfiN:
William Roth

MAILING MRCSS:
SUNY at Albany
P.O. Box 9
Albany, NY 12201

TELEPUONE #: (518) 442-3850

INSTUInT #: 163

COMPETIIION 84.078C

Don FEDERAL FUNDING MIRED: 7/ 31;9 0

pROJECT PURPOSE:
To make computers and their modifications in hardware and software accessible to disabled
students by a directed organizational effort combining diverse elements in one model
project. To mainstream disabled students into computer environments of the University and
to prepare them for an increasingly technological world.

pROJECT PRODUCTS:
Journal articles
Software and hardware bibliography

272 Z71



PROJECT TITLE:
Learning Disabilities Consortium

CONTACT PERSON:
Jane 0. Rochester

Mall ING ADDRESS:
Central Piedmont Community College
Special Services
P.O. Box 35009
Charlotte, NC 28235

TELLPRONE #: (704) 342-6556

litilinini: 1 64

COMFETITION #: 84.078C

DATE FEDERAL FUNDING EHPIRED: 8/31 /90

PROJECT PURPOSE:
To facilitate transition of LD students from public secondary to public postsecondary insti-

tutions. Services provided include: peer mentors, tutors, personal/academic/career
counseling, supplemental evaluation of learning styles/strengths and weaknesses, and
referral to community agencies as necessary.

FOCUs OF PROJECT (ONTINUATION RCTIVITM:
1 . 67 new students at YTC, 35 new at CPCC, 10 new at UNCC.
2. Continuation of postsecondary inservice training within the institutions, community,

and at other community colleges.
3. Continuation of dissemination of grant findings and products.
4. Development and early dissemination.
5. Workshops for tutor training, and student participants.
6. UNCC peer mentoring program continuing at no cost (volunteer).

PRQ4CT COlvtP0)1EISTS BEING CONTINUED/CONTACT PERSONOIGENCY:

1 . Replication and dissemination of information, Jane Rochester, Central Piedmont
Community College, Special Services, P.O. Box 35009, Charlotte, NC 28235, (704)
342-6556/6552.

2. CPCCIUNCC/YTC Intake, Assessment, Referral Placement, Training, Counseling,
Program Refinement, Debbie Gladden, LEAP Director, York Technical College, U.S. 21
Bypass, Rock Hill, SC 29730, (803) 324-3130.

3. CPCC/YTC Placement and Follow-up,Janet Daniel, Disabled Student Services, UNCC,
Charlotte, NC 28223, (704) 547-4354.

4. (Education) Transition Workshop and Curriculum for Study Skills Teachers of
Exceptional Children, Elizabeth R. O'Neal, Program Specialist LD/MH, Charlotte-
Mecklenburg Schools, 701 E. Second St., Charlotte, NC 28230, (704) 379-7120 gr
Pat Copeland, Vocational Resource Teacher, Charlotte-Mecklenburg School System, 701
E. Second St., Charlotte, NC 28230.

PITOJECIFRODUCT5:
Drocturtt - Learning Disabilities Consortium lag Employment for the Learning Disabled,

CPCC, Jane RocheFter, Central Piedmont Community College, Special Services, P.O. Box

35009, Charlottb, 28235
Videotape - College Tra.osition ($25.00), NCRRC, Media Production Dept., CPCC, P.O. Box

35009, Charlotte, NC 28235
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Replication Manual - Peer Mentor Training Manual ($10.00), CPCC, Jane Rochester,

Central Piedmont Community College, Special Services, P.O. Box 35009, Charlotte, NC

28235
Curriqula - Transition Workshop Curriculum, CPCC, Jane Rochester, Central Piedmont

Community College, Special Services, P.O. Box 35009, Charlotte, NC 28235
Final Report LOC, CPCC, Jane Rochester, Central Piedmont Community College, Special

Services, P.O. Box 35009, Charlotte, NC 28235
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pROJECT TITLE:
Transitional Assistance for Postsecondary
Students (TAPS)

CONTACT PIRSOM:
Judy Johnson

MAILING ADDRESS:
Amarillo College
P.O. Box 447
Amarillo, TX 79178

TELErlIONE is: (806) 371-5436

INSTITUTE st: 167

COMPETITION itt: 84.078C

DATE FEDERAL FUNDING MIRED: 8/31/9 0

PRINECTIIIRPOSE:
The TAPS courses WI continue to be offered. The Basic Personal Development course will
continue to be taught by the TAPS Director and will provide the foundation needed by most
learning disabled students for college success. The Study Skills Lab will also be offered for
TAPS students only. The other courses will continue to be offered as a part of the college
curriculum, available to all students.

FOCUS_IIF_PROJECT CONTINUATION ACTIVITIES;
1. Develop a computerized Inrividual Transition Plan (ITP). Academic and behavioral

strengths, weaknesses, and action plans are put on the computer by the student; the
student can update and modify the plan easily.

2. Develop and conduct a Follow-up Survey for all formcrs TAPS.
3. Develop and conduct a needs survey of educators, students, and parents in the middle

schools and high schools in Amarillo.

LEIOJECT COMPONENTS BEING UNTINUED/rONTACT PERSON/AGENCY:
1. Intake, Judy Johnson, Amarillo College.
2. Assessment, Lloyd Meroney, (806) 371-5438, Amarillo College.
3. Referral, Nedra Dill, Texas Rehabilitation Commission, 5809 S. Western, Amarillo, TX

79110, (806) 353-7491.
4. Advising, Kristin Kirkpatrick, (806) 371-5422, Amarillo College.
5. Followup, Judy Johnson and Nedra Dill, Amarillo College and Texas Rehabilitation

Commission.
6. Learning Disabilities Advising Council, Nedra Dill, Amarillo College.

PilDJECT PRODUCTS:
Brochure - TAPS Brochure (free), Amarillo College



PROJECT TITLE:
University Bound Learning Disabled
Student Transition

I NSTITUTE #: 168

rOMPETITION It: 84.078C
CONTACT PERSON:

Anna B. Williams flATE FEDERRI. FUNDING ERPIBED: 6/30/90

MAILING ADDRESS:
Center for Disabled Student Services
University of Utah
160 Union
Salt Lake City, UT 84112

TELEPHONE #: (801) 581-5020

PROJECT PURPI/SE:
To enhance departmental academic programs and research efforts in teacher education. To
identify university-bound LD students. To give them skills necessary for university
entrance and assist with the transition i;om high school to university. To insure that
university educational support services continue tracking the LD student to graduation.

f.BOJECT PRODUITS:
Student handbook
Project-developed instruments
Videotape
Curricula
Journal articles
Replication manual
CIllaboration handbook
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PROJECT TITLE:
Prokitct HAPPEN

CONTACT PERSON:
Connie Da Ike

MAILING ADDRESS;
University of Wisconsin-Whitewater
Roseman 2019
Whitewater, WI 53190

TELEPHONE #: (414) 472-5239

JNSTITATE it: 169

f OMPETITION it: 84.078C

DATE MURAL FUNDU46 EXPIRED: 813 1/9 0

PROJECT PURPOSE:
To provide appropriate liaison services at regional high schools to facilitate admission
opportunities for high school learning disabled students; to teach identified high school
juniors and their LD teachers a summer program on a college campus to provide
metacognitive strategies for developing independent teaming behaviors prior to their senior
year of high school; to provide a comprehensive psychoeducational assessment and to develop
an individualized learning profile during the summer after high school graduation; to
develop and provide training opportunities for tutorial staff and faculty advocates during
each summer the project is In place; to enhance professional placement owortunities for
learning disabled college graduates by providing program assistance to the College Placement
Service at Muskingum College; to provide for national dissemination of a regionally based
consortium of secondary and postsecondary schools.

PROJECT PRODUCTS:
Brochure - Now avaiLole
Eautailandbza - Now available
nudent Handbook - Now available
Training Manua( - Now available
Slide PresentatioR - Now available
Curficula - Now available
Replication Manual - Now available
Organizationa! Guide - Not indicated
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PROJECT TITL(:
Demonsliation Project for Learning
Disabled: Cooperative Learning at the
College Level

CONTACT PERSON!:

Laurie Gramatiki

MAILINO ADDRESS:
Learning Disabilities Program
Disabled Student Services
University of Wisconsin at Milwaukee
P.O. Box 413
Milwaukee, WI 53105

jujiliatal: (414) 229-6239

INSTITILEE #: 170

COMPETITION #: 84.078C

DRTI FE)ERRL FUMING EEPIRED: 8/31/90

PROJUT PURPOSE:
To recruit, diagnose, assess, and provide supportive services for university students with

learning disabilities.

FOCUS OF PROJECT CONTINUATION AcTIDITIES:

1. Continued academic support services to students with learnim disabilities.

2. Continued cooperation between departments within the University.

3. Increase inservice training to faculty and staff within the University.

PROJECT COMM/RENTS KING ONTINUED/CONTRCT PERSON/RQENCY:

1. Referral and Intake Program, refinement and revision, Laurie Gramatzki, University of

Wisconsin.
2. Assessment (students need to self-pay currently $65), Dr. Anne Teeter, Center for

Behavioral Studies, University of Wisconsin-Madison, 267 Enderis Hall, Milwaukee,

WI 53105.
3, Tutorial Program, Laurie Gramatzki, University of Wisconsin.
4. Academic Support Services, Laurie Gramatzki, University of Wisconsin or Department

of Learning Skills and Educational Opportunities, University of Wisconsin-Madison, P.O.

Box 413, Milwaukee, WI 53201, (414) 229-5135.

PROJECT PRODUCTS,:
Brochure - Program brochures (free), LD Program, University of Wisconsin-Madison.

Journal Articles/Monographs - Manuscript submitted.
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PROJECT TITLE:
Project STRIDE: Services for Transition
to Independence Through Education

INSTITUT 215

COMPETITION #: 84.078C
LUNTACT PERSON:

Dr. Jovita M. Ross-Gordon DATE FEDERRL FUNDING ERPIRED: 6/3 0/9 0

MAILING ADDRESS:
Adult Education Program
Penn State University
403 S. Allen St.
Uni,'ersity Park, PA 16801

JELEPRONE #: (814) 863-3781

PROJECT PURPOSE:

The project goal is to develop and demonstrate a model to provide transition training and
employment servk:es to mildly disabled adults. The model capitalizes on the excess capacity
and expertise of the Pennsylvania area vocational-technical schools, at per student cost that
is within various local service agency gukklines. The target population Is adults with
learning disabilities. Services provided to clients Include vocational assessment and
counseling; life coping, and related academic Instruction; transitional supervised
employment; placement in full-time employment; and follow-up.

FOCUS Of PROJECT CONTINUATION OCTIUITIEt:
1. Training - 19 new students trained in 13 vocational areas.
2. Placement/follow-up - 85% of Year 1 students employed or in further training; 52%

of Year 2 placed by time of final report.
3. Staff development - Formal meeting held with all involved teachers to assess needs;

Informational continued.
4. Dissemination - Presentations at two national conferences and two state associations.
5. Evaluation - Interviews with students and teachers in addition to analysis of numerical

goal.

pROJECT COMPONENTS BEING CONTINUED/CONTRCT PERSON/AGENCY:
1 Intake Training, educational counseling referral on mainstreamed basis in adult and

intergenerational programs with financial support from OVR as appropriate, Edith
!sack% Director, Altoona Area Vocational Technical School, Adult and Continuing
Education, 1500 Fourth Ave., Altoona, PA 16602

PROJECT PRODUCTt:
Replication Manua' - Manual for Implementing Project STRIDE ($18.00), Institute for the

Study of Adult Literacy
Report ($?" 00), Institute for the Study of Adult Literacy



COMPEITTION PROFILE: CFDA 84.158C

SECONDARY EDUCATION AND TRANSMONAL SERVICES

FOR IANDICAPPED YOUTH: MODELS FOR PLANNING AND

IMPLEMENTATION OF TRANSITIONAL SERVICES

INITIAL COMM i ION: 12/07/84
SECOND COMPEITTION: 1/21/86

THIRD COMM [MON: 12/15/86

PURPOSE 0

The purpose of the initial competition was to support projects designed to plan and

develop cooperative models for activities among state or local education agencies and adult

service agencies. These models would facilitate effective planning and program develop-

mei. to meet the service and employment needs of youths with disabilities as they leave

school. Specifically, model programs were to target those youths who need but have

traditionally had problems linking up with community-based training programs and

services or obtaining and maintaining employment. Projects were expected to consist of a

planning phase, focused on developing a cooperative planning model, and an

implementation phase, during which the model would be implemented and evaluated.

The program focus was more explicit 4rt the second competition, specifying that the

planning phase (Year 1) result in cooperative, systemic planning beyond collaboration to

formal working commitments and agreements. Further, the planning process was to be

sufficiently documented in terms of procedures, resources required, and outcomes obtained

to allow others to replicate it. The implementation phase was extended to two years in the

FY 1986 competition, with an emphasis on the replicability of the model. The model

demonstration was also to provide for rigorous evaluation in order to determine its

effectiveness in extending current knowledge about the transitional needs of youths with

disabilities.
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The second competition also emphasized the collaborative nature of the model projects,

while stressing the need for applicants to show the commitment of participating education,

rehabilitation, or other service providers within the application.

The focus for FY 1987 was identification of systemic agency barriers in affecting the

transition process; development and implementation of innovative approaches for transi-

tional service delivery; and evaluation of the effectiveness of cooperative planning and

implementation. The third competition reflected the requirements of the second competi-

tion (FY 1986) for a planning phase and an implementation and evaluation phase. The

target population remained the same as in the initial competition.

AUTHORITY

Authority for this program is contained in Section 626 of Part C of the Education of the

Handicapped Act as amended by P.L. 98-199.

ELIGIBLE RECIPIENTS

Institutions of higher education, state and local educational agencies, and other public

and private nonprofit institutions or agencies (including the state job training coordinating

councils and service delivery area administrative entities established under the Job

Training Partnership Act) were eligible for all three competitions.

FUNDS AVAILABLE

Approximately $900,000 was available for support of an estimated 13 new cooperative

models in fiscal year 1985. The approximate amount available for fiscal year 1986 was

$880,000 for support of 8-10 new models. The approximate amount available for FY 1987

was $700,000 for an estimated seven awards.

NUMBER OF QRANTS AWARDED

In FY 1985, 16 model demonstration grants were awarded. In FY 1986, 10 new model

demonstration grants were awarded. In FY 1987, 12 new model demonstration grants were

awarded.



DURATION

For FY 1985, project support was available for two years subject to an annual review of

progress and availability of funds. All FY 1985 projects expired in 1987. Project support was

extended to three years for both FY 1986 and FY 1987 projects, subject to an annual review

and availability of funds. Ten projects in this competition expired in 1989.
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SUMMARY OF 84.158C EXPIRED PROJECT PROFILES

SECONDARY EDUCATION AND TRANSITIONAL SERVICES

FOR HANDICAPPED YOUTH: MODELS FOR PLANNING AND

IMPLEMENTATION OF TRANSITIONAL SERVICES

PRQTECT PURPOSE

Federal funding for 12 projects in this competition expired in 1990. The overall purpose

of these projects was to provide transitional services that would enhance the attainment of

outcomes, such as employment and community participation, for youths with disabilities.

A major program component for most projects was development of a cooperative

transition planning and service delivery model. Projects served youth with various

handicapping conditions.

FOCUS OF CONTINUATION ACTIVITIES

Seven of the 12 projects described the focus of their continuation activities after the

expiration of federal funding, including technical assistance, placement, interagency

cooperation, inservice training, assessment, research, dissemination, evaluation, and

replication.

PROJECT COMPONENTS BEING CONTINUED

Seven projects identified specific program components that will be continued despite

the lapse of federal funds. These components include placement and follow-up, inter-

agency coordination, marketing of services, dissemination, program planning, needs

assessment, referral, and curricula.

PROTECT PRODUCTS

Eleven projects reported on the availability of project products, specifically, project-

developed instruments, journal articles, replication manuals, brochures, newsletters,

training manuals, handbooks, databases, videotapes, and project reports.



Location of 84.158C Expired Projects

Geographic Distribution of 84.158C Expired Projects

as of May 1991
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pROJECT TITLE:
Oregon Secondary Special Education and
Transition Team Model

CONTACT PERSON:
Ray S. Rothstrom

MRILING JOIIRESS:
Oregon Department of Education
700 Pringle Parkway, SE
Salem, OR 97310

TELEPJIONE #: (5 03) 3 78-4765

INSTITUn st: 1 8 1

COMpETITION At: 84.158C

DATE FEDEB131_ FUNDING DIPIRED: 6/30/90

pRoJEcii puRPOSE:
To develop, field-test, revise, and implement a model for Improving secondary special
education and transition services for students with either mild or severe disabilities in
school districts throughout Oregon. The foundation for this statewide effort inchxles a
comprehensive research examination of the current status of servir es and programs in
Oregon, as well as a series of activities designed to build a strong 2 d broad coalition of
support for needed improvement.

FOCUS OF PROIMCT CONTINURTEON ACTIVITIES:
1. Refinement and improvement of the following procedures: Needs Assessment Instrument;

Team Leaders Handbook; Catalog of Standards and Objectives; Management information
System.

2. Maintenance and expansion of community transition team sites from 34 in 1989-90 to
39 In 1990-91.

3. 'Thant& atsistance to states replicating the Oregon model: Washington, Nevada, Arizona
and New South Wales, Australia.

4. Technical assistance to field sites through two team leader meetings and two on-site
visits to each transition team.

5. Contract to University of Oregon to assist with refining procedures and organizing team
leader meetings.

6. Increase of FTE to facilitate the transition program from 1.2 to 1.35.

fujja COMPONENTS BEING CONTINUED/CW*1MT PEBSON/VENCY:
1. Team Building, Ray Rothstrom, Oregon Dept. of Education, 700 Pringle Parkway, SE,

Salem, OR 97310
2. Needs Assessment, Ray Rothstrom, Oregon Dept. of Education, 700 Pringle Parkway, SE,

Salem, OR 97310
3. Program Planning, Ray Rothstrom, Oregon Dept. of Education, 700 Pringle Parkway,

SE, Salem, OR 97310
4. Program implementation, key Rothstrom, Oregon Dept. of Education, 700 Pringle

Parkway, SE, Salem, OR 97310
5. Program Evaluation through Year End Reporting Process, Dr. Andrew Halpem, College of

Education, Secondary Special Education, University of Oregon, Room 175 Education,
Eugene, OR 97401

6. Management Information System, Dr. Andrew Halpern, College of Education, Secondary
Special Education, University of Oregon, Room 175 Education, Eugene, OR 97401

286 2 1



PIRACIIROMILII:
Training Mapuals - Team Leaders Manual; Facilitation Manual; Management Information

System Manual
Computer Software MIS
Needs Assessment Instrument
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PROJECT TITLE:
A Statewide Model for Cooperative
Planning and Developing Transitional
Services

INSTITUTE #: 182

LOMPETITION #: 84.158C
CONTACT PERSON:

Marc Hull UTE rEDERRL BINDING EUP !BED: 6 / 3 0 / 9 0

MRILISIfi ADDRESS:
Vermont State Dept. of Education
Special Education Unit
120 State St.
Montpelier, VT 05602

ILLEffinalt: (802) 656-2936

PROJECT
To develop, implement, and evaluate a model for state- and local-level interagency
collaboration between the Divisions of Special Education and Vocational Education, the
Division of Mental Health, the Division of Vocational Rehabilitation, and the Department of
Employment and Training. The goal is to enhance the transitional services available to youth
labeled mentally retarded in Vermont. This goal is being achieved through a variety of
planning, implementation, and evaluation activities designed to increase the number of
youths who are placed in competitive or supported employment, or postsecondary vocational
training prior to or immediately following graduation from high school.

PROACT PRODUCTS:
Project-developed instruments
Journal articles
Replication manual



PROJECT TITLE:
Project PLACEMENT

CONTIILT PERSON;
Dr. Sharon oeFur

MRILINf JII)DRESS:
Virginia Department of Education
P.O. Box 60, 23rd Floor
Richmond, VA 23216

TELEPHONE #: (804) 225-2880

INSTITUTE *: 183

LOIVETITION st: 84.158C

MITE FEDERAL FUNDING EHeIRED: 6/3 0/9 0

PROJECT PURPO;E:
To develop, implement, arKI refine a model that ensures successful competitive employment
for job-ready special education students exiting the public schools. It involves developing a
secondangpostsecondary system for job placement and replication of the model throughout
the state.

TOCUS OF PROJEgT CONTiNURTION ACTIVITIES:
Using funding from the Virginia Employment Commission, Project PLACEMENT job
placement services are being continued in three regions covering eight LEAs. No increase in
service is projected. Focus of project is to continue to develop interagemy activities and
planning for seniors exiting school with vocational training.

PROJECI CIIIMPONENTS BEING CONTINUED/MIRO' PERSONZBGENCY:
1. Job Placement and Follow-Along. Bernice Williams, 703 E. Main St., Richmond, VA

23211, (804) 786-4095, Virginia Employment Commission.
2. Job Readiness Assessment, Mr. Steve Kirby, Vocational Evaluation, Woodrow Wilson

Rehabilitation Center, Fishersville, VA 22939, (703) 332-7245, LEAs and Dept. of
rehabilitative Services.

3. Referral Screening, Dr. Sharon deFur, Coordinator, Transition Services, Virginia Dept.
of Education, P.O. Box 60, 23rd Floor, Richmond, VA 23216, (804) 225-3242, LEA.

4. Referral Options for Non-Job Ready, E. Y. Brown, DRS, 4901 Fitzhugh Ave., Richmond,
VA 23230, (804) 327-0292, Dept. of Rehabilitative Services.
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PROJECT mu:
Secondary Education Transition Model

corium. PERSON
Pat Sample

MAILING ADDRESS:
Transition Services
Colorado State University
303 Occupational Therapy Bldg.
Fort Collins, CO 80521

TELEPHONE #: (303) 491-5930

INSTITUTE *: 184

COMPETITION st: 84.158C

LOILLEDURLIIIMIDLEIBEIRER: 613013 0

PROJECT PURPOSE:
To plan and implement comprehensive transition services for severely handicapped students
beginning at the secondary school level. This project will be conducted In cooperation with
parents, state and local service agencies, and three local school districts (suburban and
rural).

FOCUS Or PROJECT CONTINOTJON
1. Interagency Advisory Council (including the Special Education Directors of all

participating school districts, as well as representation from all participating adult
service agencies, educational agencies, and parent organizations). will continue me 4ting
on a quarterly basis to guide transition planning efforts in the NE corner of Colorado.

2. Continue inservice training in transition planning to all new school staff, parents, and
adu9 service providers to ensure continued long-range planning for students within the
participating districts.

3. Increase the scope of transition planning to include students with less challenging
disabilities, such as learning disabilities and emotional and behavioral disorders.

4. Begin transition planning during the elementary school years for students with
disabilities.

5. Continue to provide the replication manual, "Transition Planning: Creating a Positive
Future for Students with Disabilities" for the cost of copying and handling to all
interested individuals and organizations.

6. Continue functional, community-referenced assc,srnents for students to determine
current level of functioning, goals, needs, etc.

7. Continue research activities related to outcomes of students and IEPs following transition
planning.

PROJECT COMPONENTS BEING CONTINUED/CONVICT pERSON/RGEKIE:
1. Agency Coordination, Linda Conte, Colorado Rehabilitation Services, 2850 McClelland,

Suite 2000, Ft. Collins, CO 80525, (303) 223-9823.
2, Dissemination, Pat Sample, Transition Services, Colorado State University, 303

Occupational Therapy Bldg., Ft. Collins, CO 80523, (303) 491-5930.
3. Follow-up Training, Joe Hendrickson, Director, Special Education Services, roudre

&hoot Distri,1 R-1, 2407 Laporte Ave., Ft. Collins, CO 80521.
4, Program Refinement, Joe Hendrickson, D'ector, Special Education Services.
5. Pesearch, Pat Sample, Transition Services.
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pROJECT P30DUCTS:
Everything below can be ordered from Pat Sample, Transition Services, Co lortwlo State

University, 303 Occupational Therapy Bldg., Ft. Collins, CO 80523
Replication Manual - Transition Planning: Creating a Positive Future for Students with

Disabilities ($5.00)
Project Developed instcumentg - IEPIIETP/Functionality Rating Instrument ($3.00)

Research Aglaia - Functional Changes of Indvidualized Education Programs Following

Transition Planning, Training and Implementation ($5.00)
Sample Interagency Agreement, WC



mum JiTtE:
Connecticut Transition Initiative

CONTACT PERSON:

Valerie V. LaVake

MOILING ADDRESS:
Easter Seal Society of Connecticut
P.O. Box 100
Hebron, CT 06248

TELEPHONE *: (203) 228-9438

INSTITUTE *: 185

COMeETITION #: 84.158C

OBTLFEDEREIL FUNDING MIRED: 6/3 0/9 0

PROJECT PURPOSE:

To develop an interagency, statewide initiative for more effective transition planning and
service delivery options for secondary students with disabilities in the state of Connecticut.

pROJECURODUCTS:
Brochure
Newsletter
Training manual
Project-developed instruments
Journal articles
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PROJECT TITLE:
Project Life LAB

CONTACT PERSON:
Vince Perez, Transition Coordinator

MAILING ADDRESS:
School Board of AlEchua County
620 E. University Ave.
Gainesville, FL 32601

TELEPHONE *: (904) 336-3676

INSTITUTE #: 186

COMPETITION st: 84.158C

DRTE FEDERAL FUNDING EHPIRED: 6/3 0/90

PROJECT PURrOSE:
The overall project goal is to identify agency barriers to a successful transition, and to
implement a cooperative planning program of integrated transitional services for handi-
capped youth. The focus of the project has been student, parent, and teacher motivation to
assist in the development and pursuit of realistic personal and career goals, and the
obtaining of services, training, and successful employment in an appropriate setting
according to individual capabilities. The students served include approximately 500
secondary students in grades 9-12 who are served in Exceptional Student Education in
Alachua County.

FOCUS or PROJECT CONTINUATION JICTIUITIES:
1. Transition Coordinator position has been funded by district.
2. Expanded Community Based Training Program - add training sites, school sites, and

students.
3. Implement joint inservice training for vocational teachers and exceptional education

teacnars.
4. Interagency Transitional Council will continue to meet bi-monthly.
5. Continue to utilize and expand motivational curriculum in ail secondary settings.
6. Expand transition planning efforts for more intensive-needs students at a younger age,

i.e., middle school.
7. Focus dissemination of interagency information to parents of severe and profoundly

handicapped and increase options for adult severe and profoundly handicapped.
8. Disseminate project products.

PROJECT COMPONENTS BEING CONTINUED/CONTRCT PERSON/RGENCY,:
1. Motivational Curriculum - Excel Club, Vince Perez, School Board of Alachua County
2. Motivational Curriculum - Community Based Training and Instruction, Vince Perez,

School Board of Alachua County
3. Motivational Curriculum - Teacher inservice, Vince Perez, School Board of AlachiJa

County
4. Interagency Transition Council, Vince Perez, School Board of Alachua County and

Interagency Council Members
5. Interagency Transition lEP (ITP), Vince Perez, School Board of Alachua County and

Interagency Council Members
6. Interagency Information - Fairs for Students and Families, Vince Perez, School Board of

Alachua Colinty and Interagency Council Members
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p ROJECT PRODUCTS.:
Videotape - Life LAB ($6.00), contact Vince Perez
Brochure - Project Life LAB - Overvk-w ($7.00); Community Based Training ($7.00),

contact Vince Perez
fitudaajialighogs - Excel Club (Motivational Curriculum ($7.00), contact Vince Perez
Replication Manual - Project Life LAB - Interagency Transition Handbook ($7.00), contact

Vince Perez
Project Life LAB Final Evaluation Report ($4.00), contact Vince Perez
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PROJECT TITLE:
Hawaii Cooperative Wide's for Planning
and Developing Transitional Services

INSIITUTE #: 18 7

COMPETITION st; 84.158C
CONTACT PERS Oil:

Robert A. Stock len, Ph.D. DIITEIEDERAL FUNDING_ERPIRED: 6/30/90

MAILING ADDRESS:
Hawaii University Affiliated Program
1776 University Ave., Wist 211
Honolulu, HI 96822

TELE1410NE it: (808) 956-9199

PROJECT PURPOSE:
1. Continuation of interagercy planning and monitoring of transition services.
2. Continuation of inservice training in support of statewide implementation of

individualized transition planning.
3. Planning for continuing interagency measurement and use of outcome data to improve

transition services.

FOCUS OF PROJECT CONTINURTIV
1. Analyze collected data regarding the availability and effectiveness of transition services

to secondary-aged youth with disabilities.
2. Activate focused systems change activities as dictated by data analysis.
3. Evaluate, replicate, and disseminate the CTM.
4. Institutionalize ckononstrated effective outcomes of the CTM.

PROJECT COMPONENTS BEING CONTINUED/CONTACT PERSON/AGENCY:
1. Agency Coordination, Howard Okimoto, Office of Instructional Services, Special

instructkmal Programs and Services Branch, Department of Education, 3430 Leahi
Ave., Honolulu, Hi 96815.

2. Training, Howard Okimoto, Department of Education.
3. Follow-up and Intervention Planning, Ron James, Hawaii University Affiliated Program,

1776 University Ave., Wist 211, Honolulu, HI 96822.

pitQJICT PRODUSTS:
Broghpre - The Cooperative Model for Transition Effectiveness (25e), Hawaii University

Affiliated Program (HUAP)
Repligatior) Manua( - Replication Guide: Hawaii Cooperative Models for Planning and

Developing Transitional Services ($34,95), HUAP
Training_Manual - Guide to the Development of a Cooperative Interagency Planning and

Evaluation Program ($4), HUAP; Description of the Cooperative Interagency Mooel for
Measuring Transition Effectiveness ($2.50), HUAP

ftgject Develc,ped insfruments - Hawaii Transition Follow-Along Questionnaire [M]
($1.50); HUAP; Hawaii Transition Follow-Along Questionnaire [S] ($1.50), HUAP

Final Performance Report - Hawaii Cooperative Models for Planning and Developing
Transition Services ($12.95), HUAP

Slate Guidelines for Transition Planning (free), Hawaii Department of Education
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?Roam' Tir
Idaho Tral....tion Project

CONTACT eERSOA:
Sharon W. Pond

MAILING ADDRESS;
Idaho State Department of Education
650 W. State St.
Boise, ID 83720

TELEPIRINE #: (208) 334-3940

INSTITUN #: 188

COMPETITION #: 84.158C

'HITE FEDERAL FUNDING MIRED: 6/30/90

PROJECT PURPOSE:
The purpose of this federally funded project was to stimulate the development and
improvement of programs for secondary special education, and to develop a system of
cooperative planning and implementation et transition services through a coordinated
system of local, regional, and state effortb.

FOCUS OF PROJECT CONTINUATION ACTIVITIES.:
Four major components include:
1. Interagency working group and the exchange of personnel for various inservice and

training needs.
2. inservice training at local, regional, and state workshops.
3. Availability of mini-grants to LEAs.
4. The development of school-based transition services in LEAs.

PROJECT COMPONENTS BEING CONDNUill/CONTRCT PERSOIVIIGENCY:
1. University Postsecondary Student Support Services Projects, Sharon Pond, 650 W.

State St., Boise, ID 83720, State Department of Education, Boise State University, Idaho
State University, Lewis and Clark State College.

2. Cross-agency training blended funding, Sharon Pond, State Department of Education,
Vocational Rehabilitation, Developmental Disabilities Council.

3. State level Interagency Working Group, Sharon Pond, shared by eight agencies.
4. Follow-along Project, Sharon Pond. State Department of Education, University of Idaho.
5. Continued revision of and dissemination of project materials (see part iv), Sharon Pond,

State Department of Education.

pROacj PROMJS:
Training Manual - Interagency Transition of Youth with Disabilities; Transition-School to

Community; Transition in a Nutshell-A Teacher's Resource Manual; 1TP Pilot Site
Journal (free), Sharon Pond

Videotape - Transition-A Way of Life; Borah Pride (free), Sharon Pond
Parent Handbook - Recreation and Leisure Benefits; Training and Employment; Financial and

Medical Benefits (free), Sharon Pond

296 2!; 4



PROJECT TITLE:
Promoting Competitive Employment
Services for Persons with Severe
Disabilities through a Coordinated
Longitudinal Model

INSTITUTE #: 189

COMPETITION #: 84.158C

CONTACT UR SON:
Thomas Flynn DRTE FEDERAL FUNQ1NG ERPIRED: 6/3 0/9 0

MOILING ROORESS:
The University of Iowa
251 University Hospital School
lowa City, IA 52242

TELEPHONE*: (319) 353-6451

fliQaCT_FURPOSE:
Develop and implement cooperative agreements among school and adult service providers in
six separate geographic regions in Iowa to promote supported employment and transition
options. The project will offer six examples of these cooperative programs to other school
and adult providers initiating or expanding services for transition or supported
employment.

PROJECT COMPONENTIREIN,G CONTINUED/CONTACT PERSON/RGENCY:
1. Placement and follow along, Roberta Hurd, Willson-Beardshear School, 920 Carroll St.,

Ames, IA 50010, (515) 233-1433.
2. Agency coordination, Kathy Green, REA, Inc., Box 24, Conroy, IA 52220, (319) 662-

4 043.
3. Marketing of adult supported employment programs, Options of Linn County, 1019

7th St., SE, Cedar Rapids, IA 52401, (319) 398-3539.
4. Dissemination, Thomas Flynn, University of Iowa.

pROJECTIRODUCTS:
Journal Articles/Monoaraphs - Supported Employment as an Intervention Package: A

Preliminary Analysis of Functional Variables (free); Overcoming Obstacles to Long-
Term Job Retention of Workers Placed in Supported Employment (free); Coordination
Services (free), Thomas Flynn, University of Iowa

Nevifiletter - PROCESS Newsletter (free), Thomas Flynn, University of lowa
Videotape - Supports for Employment: They Work for All of Us (N/A), only available in

Iowa through the Government Planning Council Library
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pROJECT TITLE:
Specialized Education/Rehabilitation
Transition Services (SERTS)

INSTITUTE #: 190

COMPETITION #: 84.158C

CONTRCT eERSON:
Melanie L. Gibson DRTE_FEDERRL FUND NG EHP MO: 6 / 3 0 / 9 0

MRILINfi
Advent Enterprises, Inc.
2116 Nelwood
Columbia, MO 65202

TELEPHOIE #: (314) 474-8560

PROJECT PURPOSE:
To develop and implement a community system to transition handicapped youth exiting the
public schools. These students will receive services to include case management,
consultation, individualized assistance in job seeking skills, job search, and supported
employment. Referral services are also provided in order to maximize the employment
potential by utilizing existing resources and reducing duplication of effort.

pROJECT PRODUCTS:
Brochure
Replication manual
Training Package on Career Awareness
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EROJECT TITLE;
Project UNK: A 1.11ollege-Based Transition
Program for Non-College Bound Youth
with Mild Handicaps

INSTITUTE #: 191

COMPETITIONR: 84.1 58C

LONTRCT PEBSON:

Marjorie T. Goldstein, Ph.D. 11/1111LBLEILLUNIUMIRPIRER: 6 / 3 0 / 0

MAILING ROORESS:
William Paterson College of New Jersey
Dept. of Special Education and Counseling
Wayne, NJ 07470

IELLEEIllaLt: (201) 595-3092

PROJECT PURPOSE:

To facilitate the successful transition of high-risk mildly handicapped non-college bound
postsecondary youth from school to community. Using the college campus as a *sheltered
community* the program involves members in paid, part-time campus-based work
experience focusing on wort values/attitudes, and on the development of appropriate work
behaviors; campus-based social and recreational needs activities coordinated by mentors in
collaboration with members; and instruction, based on members needs and provided by
mentors. A main objective is to create opportunities for members to lose their labels* as
they become increasingly independent of external controls and more self-reliant.

FQCUS OF PROJECT CINWORT1OliRCTIVITIES:
Efforts were made to transplant spedfied wogram components to enrich/expand existing
postsecondary options supported via DVR, PIC, DDD. Dramatic funding cuts in their
programs have put all continuation activities on hold.

PROJECT VIODUCTS:
Brochure, - Project LINK . . . A Bridge from School to Community
Training/Replication_Manuat - Mentor Handbook
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fROJECT TITLE:
From School to Adult Life: Building a
Transition System

INSTITUTE #: 1 92

COMPETITI ON #: 84,158C
CONTACT PERSON:

Larry Rhodes BILTLIUMMILLOWELBER: 6 / 3 0/ 9 0

MAILING JIDDEESS:
Specialized Training Program
University of Oregon
135 Education Bldg.
Eugene, OR 97403

TEl #: (503) 346-5311

PROJECT PURPOSE:
To involve education, adult services, and family participants in order to establish a state and
local process for collective work to insure successful transition.

pROJECT PRODUCTS:
Newsletter
Training manual
Project-developed instruments
Journal articles
Transition model
Parent handbook
Transition outcomes database



COMPETITION PROFILE: CFDA 84.158L

SECONDARY EDUCATION AND TRANSITIONAL SERVICES FOR

HANDICAPPED YOUTH: MODELS FOR PROVIDING SECONDARY

MAINSTREAMED LEARNING DISABLED AND OTHER MILDLY

HANDICAPPED STUDENTS WITH JOB RELATED TRAINING

INITIAL COWETITION: 12/15/86

rumosLus.Qmannog
The purpose of this priority was to provide support to projects that: (1) identify the job-

related training and experience needed by mainstreamed secondary-aged students with

learning disabilities and other mild disabilities to exit successfully school to competitive

employment and an independent adult life; (2) develop it,ocational/occupational interven-

tion models providing job-related training and experience while maintaining the students*

placement predominantly with general education; and (3) evaluate the effectiveness of the

model using quantitative and qualitative evaluation approaches and incorporating compar-

ison groups or cthorts into the evaluation design.

The target population was specified for this competition as students at the secondary

level with a leaming disability or other mild disability receiving special education services

within the general education class or receiving up to two hours of special education per day

within a resource room class setting. Projects were to submit detailed information regarding

the needs and problems encountered by the target population. Suggested components for

inclusion in projects were a 13th-year component, job placement, counseling, on-the-job

training, independent living skill training, and interpersonal skill training.

AVTHORITY

Authority for this program is contained in Section 626 of Part C of the Education of the

Handicapped Act as amended by the Education of the Handicapped Amendments of 1983,

P.L. 98-199.
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ELIGIBLE RECIPIENTS

Institutions of higher education, state educational agencies, local education agencies, and

other public and private non-profit institutions or agencies (including the state job training

coordinating councils and service delivery area administrative entities under the Job

Training Partnership Act.

FUNDS AVAILABLE

Approximately $700,000 was expected to be available for support of up to seven projects.

NINIBER OF GRANTS AWARDED

Ten grants were awarded under this competition.

DURATION

Project support was available for up to three years under this competition, subject to an

annual review of progress and availability of funds,



SUMMARY OF 84.158L EXPIRED PROJECT PROFILES

SECONDARY EDUCATION AND TRANSITIONAL SERVICES FOR

HANDICAPPED YOUTH: MODELS FOR PROVIDING SECONDARY

MAINSTREAMED LEARNING DISABLED AND OTHER MILDLY

HANDICAPPED STUDENTS WITH JOB-RELATED TRAINING

EBQIECUMAME

Federal funding for these 10 projects expired in 1990. The overall purpose of this

competition was to provide support to projects that (a) identified the job-related trai-ing

and experience needed by mainstreamed secondary-aged students with learning disabilities

and other mild disabilities; (b) developed vocational/occupational intervention models

providing job-related training and experience; and (c) evaluated the effectiveness of the

model, using quantitative and qualitative evaluation approaches.

FOCUS OF C.PNTINUATIONACTIVITIES

Seven of the 10 expired projects reported on their continuation activities, including

continued dissemination of materials, training, cIllection of follow-up data, interagency

collaboration, counseling, conference presentations and inservice with school districts,

technical assistance, and data analysis.

PROTECT COMPONENTS BEING CONTINUED

Six of the 10 expired projects identified specific program components that will be

continued despite the lapse of federal funding. These include employment placement,

training, and follow-up services, as well as interagency cooperation and dissemination.

PROTECT PRODUCTS

All projects provided a list of products developed during their funding period,

specifically, brochures, journal articles, program reports, project-developed instruments,

curricula, replication manuals, handbooks for students, parents, employers, videotapes, and

catalogs.
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FROJECITIJLE:
Project ACTIVITY

CONTACT PERSON:
Patricia D. Treeful

MIMING ADDRESS:
Special Educa;ion/Transition Projects
Tucson Unified School District
P.O. Box 40400
Tucson, AZ M717-0400

ASTITUTE #: 1 7 1

LOMPETITION #: 84.158L

BATE FEDERAL FUNDING EHPIRED: 8/3 1/9 0

TELEPHONE #: (602) 881-3000/882-2421
=11:4 Alga

PROJECT PURPOSE:
To develop skill development packages in the areas of related skills, personal/social/living
skills, learning strategies, and pre-entry vocational skills; provide comprehensive
vocational evaluations for the mildly handicapped through observation of work or training
settings; provide for coordination between family, school, employer, and appropriate
agencies; and provide counseling support.

FOCUS Of PROJECT CONTINURTION ACTIVITIES:
1. Continued dissemination of the skill packages on a local, regional and national basis.
2. Continued training for teachers, students and agency staffs.
3. Continued revisions of the manuals as needed.
4. Collection and assessment of follow up data.
5. Completion of the annual educational seminar for employers.
6. Implementation and sharing with other agency personnel of the vocational/social skills

modules as well as the peer tutoring modules.
7. Ongoing effort to provide interagency collaboration on further development of social

skills and vocational modules.
8. Direct services of parent support meeting, counseling and social skills development to

the student and parent support via group and individual meeting is continuing.

PROJELT COMPONENTS REINA CONTINUED/fONTRCTPERSONIAGENCY;

1. Student Transition Intake/ Eligibility Determination, Referral, VR-Chris Harmon,
628-5205; DD-Cindi Echols, 745-5588; TMD-Mary Melton, 623-5843; COPO-Ann
Levy, 792-1906; SER-Ernesto Urias, 624-8629.

2. Student Transition Placement/Referral, VR-Chris Harmon, 628-5205; DD-Cindi
Echols, 745-5588; TMD-Mary Melton, 623-5843; COPD-Ann Levy, 792-1906;
SER-Ernesto Urias, 624-8629.

3. Follow up, VR-Chris Harmon, 628-5205; DD-Cindi Echols, 745-5588; TUSD Special
Education Transition Projects-Pat Treeful, 881-3000.

4. Student Transition Training and Education of Student, JTPA/TMD-Mary Melton, 623-
5843; JTPA/COPD-Ann Levy, 792-1906; PCEdge-Candace VerBrugghen, 884-8688;
Pima Community College-Mary Lou Duffy, 884-6688.

5. Agency Coordination and Cooperation, VR-Chris Harmon, 628-5205; TUSD, Dan Perino,
881-3000; TUSD-Pat Treeful, 881-3000.

6. Dissemination, TUSD-Betsy Bounds, 882-2422; Jeff Hipskind, 882-2421; Dan
Perinn, 881-3000; Pat Treeful, 881-3000.
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7. Parent Meetings, LEA in collaboration with state and local agencies, VR-Chris Harmon,

628-5205; TUSD Vocational Program Personnel, 881-3000.

PROJECT PRODUCTS:
All of the following products can be ordered from: Special Educationirransition

Products, Tucson Unified School District, P.O. Box 40400, Tucson, AZ 85717-0400.

- Teachers Guide to Peer Tutoring; Teachtsrs Booklet/Strategies for

Instructing Students with Special Needs in the Vocational Classroom; Social Skills

Instructional Modules; Vocational Education Basic Skills Instrtxtional Modules

project' Developed instrumenta - Employability/Social Skills Checklist; Family

Questionnaire
Employer's Hanc ThooK - Making a Difference
Empkbre 's Booklet - Hiring People with Disabilities
Parent/Student Hand:tools - Parent/Student Guide to Transition
Replication Manuati - Transition Awareness Day for Parents and Students: Replication

Manual; Interagency Collaboration; A Replication Manual; Development and
Implementation of a Vocational Special Education Curriculum for the Preparation of

Students for Classes or Employment: A Replication Manual

3
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pRoJECT T1111:
Career Ladder Program

romAcryrasoN:
Shepherd Siegel

1111MEMBESI:
Bridges From School to Work
1711 Holloway Ave.
San Francisco, CA 94132

TELEPHONE #: (415) 338-7851

INSTITUTE #: 172

COMPETITION st: 84.158L

BBILIEREIMLUIMINfillEIRER: 8/31/90

PROJECT PURPOSE:
The career development of every youth served from spring 1985 to spring 1989. A
supervised work experience, employment skills curriculum, and postsecondary services
which enrich and enhance state vocational rehabilitation. Population served are youths with
mild handicaps. The goal is not only placement but career advancement to college and
promotions out of entry level jobs.

FOCUS OF PROJECT CONTINUJELION_ICTIUITIES:
1 . Presentations at various conferences.
2. Inservice with school district.
3. Publication of materials.

pROJECT COMPONENTS BEING fithatillED/CONTRCT PERSON/fIGENCY:
1 . Community Classroom Supervised Work Experience, Karen Greener, San Francisco

Unified School District, (415) 337-6089.
2. Weekly Employment Skills Workshop, Karen Greener, San Francisco Unified School

District, (415) 337-6089.
3. Adult Transition Services, Matt Robens, California State Department of Rehabilitation,

(415) 771-7200.
4. Agency Coordination, Shep Siegel, San Francisco State University, (415) 338-7851.

PROJECT PRODUCTS:
Videotape - Career Ladders
Training. Manual - Career Ladders
journal Articles/Monographs - The Community College Training Program, CDEI 12(1),

48-64; The Career Ladder Program, Behavior Disorders, 1.1(1), 16-26; Follow-Along
Study, Exceptional Children, Vol. 58; Readings in Ecosocial Development. Monograph,
Robert Gaylord-Ross



PROJECT TITLE"
TRANSACT

CONUCT PERSON:
Brian Beun

MAILING RDDRELS:
IDEAS
Magnolia Star Route
Nederland, CO 80466

TELEPHONE #: (303) 443-8789

INSTITUTE *: 1 73

COMPETITION Ai: 84.1 58L

DATE FEDERAL FUNDING EHPIRED: 713 1 /9 0

PROJECTPURPOSE:
The project is designed to facilitate economally disadvantaged handicapped youth to
overcome barriers to further education, training, and entry level employment. The
population served are primarily minority youth who have dropped out of school. Objectives
are to reconnect these dropouts to further education through basic skills remediation, GED
attainment, career-job readiness, and time limited support services.

PROJECT PRODUCTS:
Brochure
Journal articles
Program report



PROJECT TIT1E:
A Model for Providing Seconder/
Mainstreamed Learning Disabled and
Other Mildly Handicapped Students
with Job Related Training

rONTACTPERSON:
Dr. Patricia George, Executive Director

MRILDIG HOORESS:
Center for Disabled Student Services
Chicago City-Wide College
266 W. Jackson
Chicago, IL 60606-6S97

TELEPHONE *: (312) 443-5207

INSTITUTE 174

COMPETITION At: 84.158L

DATE FEDERAL FUNDING EHURED: 9/30/90

pROJECT PUBPOU:
The 1 3th Year' project was designed to give students with mild disabilities job-training
and ecademic classes to enable them to enter the labor market and achieve independence.

FOCUS OF PROJECT CONTINUATION ACTIVITIES:
1. During 1990-91, provide continued transition services into Chicago City Colleges for

the mildly disabled population.
2. Provide technical assistance to agencies and other service providers interested in

transition services for the mildly disabled population.

FtwacT COMPONENTS BEING CONTINUED/CONTACT PERSON/AGENCY:
1. Intake/Eligibility, Center for Disabled Student Senlices, Chicago City-Wide College.

226 W. Jackson, Chicago, IL 60606-6997, (312) 368-8814.
2. Specialized Educational Classes, Center for Disabled Student Sen/ices, Chicago City-Wide

College, 226 W. Jackson, Chicago, IL 60606-6997, (312) 368-8814.
3. Vocational Training Program, Center for Disabled Student Services, Chicago City-Wide

College, 226 W. Jackson, Chicago, IL 60606-6997, (312) 368-8814.
4. Support Services, Center for Disabled Student Sell/ices, Chicago City-Wide College, 226

W. Jackson, Chicago, IL 60606-6997, (312) 368-8814.

pitOJECT PRODUCTS:
lag= - Final Report on the Project
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PRBJfCT TJTLE:
Teaching Job Related Skills to LD Students
Through Existing Vocational Courses

rabiTIICT PERSON:
John M. Aiken

MIMING ROORESS:
Southeast Kansas Education Service Center
P.O. Box 189
Girard, KS 66743

TELEPHONE #: (316) 421-6550

INSTITUTE #: 1 75

COMPETITION #: 84.158L

DRTLFERUM/UNDINfLiVIIIEJI: 9/ 3 0/ 9 0

PROJECT PURPOSE:
The purpose of this project is to identify a core set of job related skills that are
prerequisites for exiting into or succeeding in vocational classes, and that can be
incorporated into a curriculum format of instruction for learning disabled students. When
the skills have been identified, the project will establish three pilot programs to
demonstrate the incorporation of the core skills under existing curricula. The pilot
programs will be established at the high school, vocational technical school, and at the
community college level.

PROJECT PRODUCTS:
Brochure
Project-developed instruments
Replication manual
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pROJECT
Transitional Opportunities for
Learning Disabled

CONTACT PERSON:
Michael Kramer

MIMING (IDDRESS:
Young Adult Institute
460 W. 34th St.
New York, NY 10001

TELEPHONE*: (212) 663-7474

1NSTJT1ITE_*: 176

LlimmunahuLi: 84.158L

niummuLffiallart.thr.IM: 10/30/90

PROJECT PURPOSE:
To develop and Implement a model wogram to facilitate competitive employment of learning
disabled young adults who are in transition from school to adult settings. Primary
objectives include: expanding liaisons between secondary edwation settings, service
providers, and prospective employers; refining a Vocational Needs Assessment and
Vocational Preparation Curriculum to be used in a Transitional Vocational Training Program
(TVTP); establishing a TVTP and evanding the Job Placement Bureau; estatAishing support
mechanisms for disabled young adults who are in trrisition or competitively employed; and
exploring continued means of funding for this or similar projects.

FOCUS OF pROJECT CONTINUATION ACTIULTJES:
1. Enrollment of 25 new trainees from the Board of Education for training and competitive

placement.
2. Followup with trainees placed competitively to date.
3. Continue to update and expand skills training to meet challenges and changing needs Pf

market.
4. To expand liaisons with New York Board of Education to facilitate referrals of possible

trainees.
5. To expand liaisons within business community to facilitate competitive placements.

PROJECT COMPONENTtBE 1NG CONTINUEJ/CONTRCT PERSBNLRGENCY:
1. Intake-eligibility determination. James Smith, (718) 528-2607, YAI/TOLD Program.
2. Assessment, James Smith, (718) 528-2607, YAI/TOLD Program.
3. Training, James Smith, (718) 528-2607, YAI/TOLD Program.
4. Competitive placement, Josh Kates (212) 563-7474 or James Smith, (718) 528-

2607, YAI Job Placement Bureau and TOLD Program.
5. Referral of competitive placement not appropriate, Deborah Jackson, (718) 271-

9346, V.E.R.D.

pima PRODUCTS:
Brochure - Information Brochure (free), Employment Initiatives, (212) 563-7474
Videotape - Job Coach Training Video and Manual ($75), Employment Initiatives, (212)

5 6 3-7 4 74
Carricula - Employability Behavior Curriculum ($175), Employment Initiatives, (212)

5 6 3-7 4 74
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pRoJECT
Project CAREER

CIMIICT PERSON:
Patty Matz/Irwin Rosenthal, Ph.D.

MAILING ADDRESS:
239 Greene St.
400 East Building
New York, NY 10003

TELEPHONE #: (212) 998-5554

INSTITUTE #: 1 7 7

COMPETITION It: 84.1 58L

DRTE FEDERAL FUNDING EHPIRED: 8/3 1/9 0

PROJECT PURPOSE:
Project CAREER is a demonstration project for learning disabled college students designed to

facilitate their careerfpb development and training through an experience-based education

program. Primary goals are: (1) to provkle exposure to a range of career orientations, job

settings, and career options, (2) help college stuckmts acquire useful and work transferable

personal and vocational skills and information via Internship preparation and experiences,

(3) help LD college students meet academic demands and internship/job demands through

the use of computer-assisted writing, compensatory strategies and by-pass mechanisms,

(4) to provide successful job placements for project students, and (5) to disseminate

information that will enable other colleges and universities to develop an experience based

career program on their campuses.

FOCUS OF PROJECT CONTIKUBJION
1. Final data collection.
2. Data analysis.
3. Final report.

pDOJEKT PROINETS:
Brochure - Project Brochure
Student Handbook - A Resource Guide for Young Adults with Learning Disabilities
Jourpal Article/Monograph - Counseling the Learning Disabled Adolescent and Adult:

Developmental Issues and Counseling Issues

312
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PROJECT TITLE:
Stworted Vocational Education

CONTACT PERSON:

Greg R. Weisenstein

MAILING ADDRESS:
University of Washington
407 Miller Hall, DO-12
Seattle, WA 98195

TELEPHONE #: (206) 545-1807

I NSTITIII it: 178

COMPETITION #: 84.158 L

11111EIEHMLIUNAllialliE1111.11: 8/14/9 0

PROJECT PUPPQ.SE:

To stimulate the development and improvement of programs for secondary special education,
and to develop a system of cooperative planning and implementation of transition services
through a coordinated system of local, regional, and state efforts. Four major components
include: interagency working group and the exchange of personnel for various inservice and
training needs; inservice training at local, regional, and state workshops; availability of
mini-grants to LEAs; and development of school-based transition services.

pRoaciPRODUCTS:

Brochure
Project-developed instruments
Curricula
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pROJEci TITLE:
Models for Providing Secondary
Mainstreamed LD Students with Job
Related Training

tIONTICT PER3ON:
John Emerson

MAILING RDDRESS:
EEU-CDMRC, WJ-10
University of Washington
Seattle, WA 98195

TELEPHONE #: (206) 543-4011

INSTITUTE*: 179

COMPETITION it: 84 .1 58 L

DRTE FEDERRL FUND IRO IIIP MED: 8/3 1/9 0

PROJECT PURPOSE:
The project aims to develop a locally referenced job acquisition and retention curriculum
for LD high school students. The primary goal of the project is to survey local employers of
"successfur LD graduates and build a one-semester curriculum emphasizing work related
social skills. Students will be followed up at 6 and 12 months after graduation to evaluate
the effectiveness and student satisfaction with the curriculum.

PROJECT COMPONENTS BEING CONTINUED/CONTACT PERSON/RONCy:
1. Dissemination, Dr. Joe Jenkins, CDMRC-EEU, WJ-10, University of Washington,

Seattle, WA 98195, (206) 543-4011.
2. Adaption or Adoption Consideration, LEA/Teachers/States.

FROJECT PRODUCTS:
Curricula - Job Search Success: Choosing, Finding, and Keeping the Job You Want-Teachers

Edition; Employee Anecdote Cards: 30 Positive and 30 Negative Work Related Social
Interactions, John Emerson, EEU-CDMRC, WJ-10, University of Washington, Seattle.
WA 98195

student Handbook - Job Search Success: Choosing, Finding, and Keeping the Job You Want-
Student Workbook, John Emerson, EEU-CDMRC, WJ-10, University ot Washington,
Seattle, WA 98195

CatalocL - Employer Profile Catalog, John Emerson, EEU-CDMRC, WJ-10, University of
Washington, Seattle, WA 98195

Pager - What's Important to Employers: Study Results of Over 100 Employer Interviews,
John Emerson, EEU-CDMRC, WJ-10, University of Washington, Seattle, WA 98195
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pRoJscUillE:
Community Transition Center

CONTACT PERSON:

Charles C. Coker, Ph.D., CRC

miiit0j6 MUSS:
Research and Training Center
University of Wisconsin-Stout
Room 511, HS Building
Menomonie, WI 54751

IELLEligal: (715) 232-2603

JIISTITUTE #: 180

COMPETITION it: 84.158 L

DATE FEDERRIJUNDING WIRED: 11/3 0/9 0

PROJECT PURPOSE:
Demonstrate the viability of a model program to serve the needs of youth with mild
disabilities through a central Community Transition Center (CTC) that provides technical
assistance to the in-school transition program, directs services to youth, and coordinates
with postsecondary senrice providers.

fOCUS lif PROJECT CONTINUATJON ACTIVITIES:
The project is currently completing the second follow-up of 1989 CTC graduates, first
follow-up of 1990 graduates, post-project interviews and evaluation, data analysis, and
report writing.

1104ECT COMPONENTS BEING CONTINUEB/CONTACT PERSON/AGENCY:
1. Curriculum, Steve McCullough, Elk Mound High School, 302 University Ave., Elk

Mound, WI 54739, (715) 879-5521; Chuck Bouthilet, Unity High School, Box 307,
Balsam Lake, WI 54020, (715) 825-2131; Cathy Herold, Prescott High School,
1220 St. Croix St., Prescott, WI 54021, (715) 262-5389; Bob Peterson, New
Richmond High School, Oth and Riley, New Richmond, WI 54017. (715) 246-2116,
ext. 227.

2. Individual Transition Plan (ITP), Steve McCullough, Elk Mound High School; Chuck
Bouthilet, Unity High School; Cathy Herold, Prescott High School; Bob Peterson, New
Richmond High School.

3. Community and School Work Experience, Steve McCullough, Elk Mound High School;
Chuck Bouthilet, Unity High School; Cathy Herold, Prescott High School; Bob Peterson,
New Richmond High School.

4. Increased Use of JTPA, Steve McCullough, Ek Mound High School; Chuck Bouthilet,
Unity High School; Cathy Herold, Prescott High School; Bob Peterson, New Richmond
High School; Dick Kolterjohn, Turtle Lake High School, Turtle Lake, WI 54889, (715)
986-21 16.

5. Independent Living Assessments, Steve McCullough, Elk Mound High School; Chuck
Bouthilet, Unity High SChCal; Cathy Herold, Prescott High School; Bob Peterson, New
Richmond High School; Dick Kolterjohn. Turtle lake High School, Turtle Lake, WI
54889, (715) 986-2116; Herb Brown, Director of Special Education, CESA #11,
100 W. River Ave., Barron, WI 54812, (715) 822-4711.

6. Increased Use of Community Resources, Steve McCullough, Elk Mound High School;
Chuck Bouthilet, Unity High School; Cathy Herold, Prescott High School; Bob Peterson,
New Richmond High School; Dick Kolterjohn, Turtle Lake High School.
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7. Transition Specialist/Job Coach, Cathy Herold, Prescott High School; Larry

Biahauvietz, Directory of Special Education, Polk County, CESA #11, P.O. Box 528,

Balsam Lake, WI 54810, (715) 485-3143.
8. Interagency planning, Chuck Coker, Chair, Dunn County Transition Council (Elk Mound,

Menomonie, Colfax, Boyceville School Districts), Research and Training Center,

University of Wisconsin-Stout, Room 511, HS Building, Menomonie, WI 54751(715)

232-26 03.
9. Transition Grant Writing, Cathy Herold, Prescott High School; Bob Peterson, New

Richmond High School; Chuck Bouthilet, Unity High School.
10. Grants Received, Sue Curtis, Special Education Director. Prescott School District,

1220 St. Croix St., Prescott, WI 54021, (715) 262-5059; LaVonne Solem,

Menomonie High School, 718 N. Broadway, Menomonie, WI 54751, (715) 232-1172.

fROJLCT PRODUCTS:
Ciirricuja, - Project ADAPT Transition Curriculum, contact the RTC
fr ject Developed Instruments - Vocational Decision Making, contact the RTC; Vocational

Adaptivity Scale, contact the LTC

311
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COMPETITION PROFILE: CFDA 84,128A

SPECIAL PROJECTS kND DEMONSTRATIONS FOR

PROVIDING VOCATIONAL REHABILITATION SERVICES

TO SEVERELY DISABLED INDIVIDUALS

INITIAL COMPh iTON: 5/8/84

PURPOSE OF COMPETITION

The major purpose of this program was tu establish demonstration projects for provid-

ing comprehensive programs in rehabilitation services, which hold promise of expanding

or otherwise improving the vocational rehabilitation of persons with severe disabilities

who have special rehabilitation needs. The primary goal was to assist individuals with

severe disabilities to achieve optimal vocational adjustment. Three priorities were

identified under tizis competition. Programs supported under priority threetransition

from school or institution to workwere to develop effective strategies that involved use

of integrated, generic community programs such as community colleges, nonprofit

vocational and technical schools, nonprofit private schools, and similar agencies or

institutions. These programs were to provide transitional vocational services leading to full

employment for individuals leaving a school or an institution.

AUTHORITY

Authority for this program is contained in Section 311(a)(1) of the Rehabilitation Act of

1973, as amended. (29 U.S.C. 777a(a)(1)).

ELIGIBLE RECIPIENTS

States and public or nonprofit agencies and organizations were eligible to apply for

grants under this program.



DURATION

Project support was available for up to three years, subject to an annual review of

progress and availability of funds.
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SUMMARY OF 84.128A EXPIRED PROJECT PROFILES

SPECIAL PROJECTS AND DEMONSTRATIONS FOR

PROVIDING VOCATIONAL REHABILITATION SERVICES

TO SEVERELY DISABLED INDIVIDUALS

PROJECT PURPOSE

Federal funding for the two remaining projects expired in 1990. The overall purpose of

the program was to establish demonstration projects for providing comprehensive

programs in rehabilitation services to improve the vocational rehabilitation of persons

with severe disabiliti2s. The primary goal was to assist individuals with severe disabilities

to achieve their potential in vocational adjustment.

FOCUS OF CONTINUATION ACTIVITIES

Dissemination of materials and publication of guidelines to developing transition

programs for hearing impaired youth is the focus of one of the projects. The other project

plans to continue all activities on a limited basis.

PROTECT COMPONENTS BEING CONTINUED

Both projects identified specific program components that will be continued despite the

lapse of federal funding. These include administration, monitoring, tracking, dissemina-

tion, planning, budgeting, and problem resolution.

PROTECT PRODUCTS

The two projects have produced curricula, a reslurce directory, a parent handbook, and a

brochure. All materials are available upon request.
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Location of 841.129A Expired Projects

Geographic Distribution of 84.128A Expired Projects

as of May 1991
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PROJECT TITIE:
Transition Project for Hearing
Impaired Youth

INSTITUTE #: 0 1

_COMPETITION st: 84.128A
CONTACT PERSON:

Marguerite D. Harmon, M.S. BATEIEHEB111. FUNDING EMPIRE!): 9/3 0/9 0

MAILING IIDDRESI:
Community Outreach Program for the Deaf
268 W. Adams
Tucson, AZ 85705

TELEPHONE #: (602) 792-1906

PROJECT PURPOSE:
Establish a predictable referral system from high school to adult services for deaf and
hearing impaired students. Identify students' needs and projected region for post-high
school relocation. Assess the accessibility and adaptability of existing resources on a
regular basis. Provide appropriate training or technical assistance.

(KIR OFIR6JEET _CONTINUATION RallitTIES:
The organization will continue to disseminate materials and will produce a publication for
guidelines to developing transition programs for hearing impaired youth.

PROJECLCOMPGNENTS BEING CONTINUED/CONTACT P[RSAN/RGENEY:
1. Targeted Planning for Hearing Impaired Youth, Matt Frantz, Arizona State School for the

Deaf. 1200 E. Speedway, Tucson, AZ 85705, (602) 628-5357.
2. Tracking of Students from School to Adult Services, Randy Sergeant, State Coordinator

for the Deaf, Rehabilitation Services Administration, 1300 W. Washington, Phoenix, AZ
85007, (602) 352-2332.

3. Services Directory, Stu Brackney, Arizona Council for the Hearing Impaired, 1300 W.
Washington, Phoenix, AZ 85007, (602) 352-8161.

4. Vocational andILS Services, Marguerite Harmon, COPD, 268 W. Adams, Tucson, AZ
85705, (602) 792-1906.

PROJECT PRODUCTS:

Curricula - Independent Living Skills ($12.50), contact COPD; Vocational Skills ($4.50),
contact COPD, 268 W. Adams, Tucson, AZ 85705

Resource Directory, contact ACHI, 1300 W. Washington, Phoenix, AZ 85007

3 1. fJ
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pROJECT TITLE:
Transition Assistance Project (TAP)
Transitional Rehabilitation Services to
Youth with Severe Handicaps

COMICT PERSON:
Mary Ann Walsh, Director

MAILING ADDRESS:
Executive Office of Human Services
Bureau of Transitional Planning
One Ashburton Place, Room 1109
Boston, MA 02108

TELEPHONE #: (617) 727-7600

j NST ITOTE_ # : 0 2

COMPETITION #: 84.128A

DRTE FEDERAL FUNDING EHPIRED: 9/3 0/9 0

PROJECT PURPOSE:
The purpose of this federally funded project was to enhance transitional planning services
for students leaving special educatbn and to increase positive employment outcomes for
young adults with severe disabilities. Project TAP was staff to the Bureau of Transitional
Planning (BTP) which has statewide responsibility for administration and monitoring of
transitional planning services under Chapter 688 - Massachusetts Turning 22 Program.
Project TAP focused on the development of the following six areas: (1) analyze, evaluate,
and modify Chapter 688 transition policy, (2) identify/resolve barriers to transitional
planning process, (3) provide technical assistance to families, schools, and agencies, (4)
improve interagency coordination/collaboration, (5) establish local advisory boards, and
(6) disseminate transition information.

FOCUS Of PROJECI CONTINUATION RCTIDITtES:
In consideration of a reduction of state funded BTP staff and with the termination of Project
TAP, continuation activities are limited. 1990-91 activities for continuation are priori-
tized - # 3 & 6, # 1 & 2, and # 4 & 5. However limited, all activities will continue.
Details available upon request.

PROJECI COMPONENTS BEING CONDNUED/CQNTRCT PERSON/RGENCY:

1. Administration, Mary Ann Walsh, BTP, (617) 727-7600.
2. Monitoring, Mary Ann Walsh, BTP, (617) 727-7600.
3. Problem Resolution, Mary Ann Walsh, BTP, (617) 727-7600.
4. Tracking, Mary Ann Walsh, BTP, (617) 727-7600.
5. Budgeting, Mary Ann raish, BTP, (617) 727-7600.
6. Dissemination, Mary Ani Walsh, BTP, (617) 727-7600.

PROJECT PRODUCTS:
Brochure - A Citizens Guide to Turning 22, Chapter 688 - Massachusetts Transition

Program, call (617) 727-7600 to order
Pzumt Handbook - Turning 22: A Transition Handbook for Families, call (617) 727-7600

to order
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APPENDIX A

TRANSITION =mum AT ULMOIS
PROM= CHARACRTRISTICS QUISTIONNAMI

PLEASE COMPLETE THE FOLLOWING INFORMATION FOR INCLUSICN IN THE COMPENDIUM OF PROJECT
PROFILES 1991.

I. PROACT DIMOGRAPSICS

Project Title:

Project Director:

Project Coordinator:

Contact Person:

Mailing Address:

Telephone:

City State zip

OSERS Competition Number:

Project Implementation Date: Project Termination Date:

Special Net User ID:
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n AGM= DXSCRIPTION

INDICATE WHICH AGENCY IS THE PRIMARY GRANTEE (CIRCLE ONE).

INDICATE ANY COOPERATING AGENCIES/GROUPS INVOLVED IN YOUR PROJECT (CIRCLE ALL THAT

APPLY).

AGENCIES/GROUPS Primary Grantee Cooperating Agencies
Circle one Circle all that apply

A. Public Secondary School 1 2

B. Private Secondary School 1 2

C. Local Education Agency (LEA) 1 2

D. Community/Junior/Technical College 1 2

E. University or Four-Year College 1 2

F. University Affiliated Program 1 2

G. Area Vocational Center 1 2

H. JTPA 1 2

I. Residential Facility 1 2

J. Community Rehabilitation Facility 1 2

K. For-Profit Agency (i.e., employment
agency, private business)

1 2

L. Private Non-Profit Agency 1 2

M. Association for Retarded Citizens 1 2

N. Association for Learning Disabilfties 1 2

O. Parents or Parent Organizations 1 2

P. Research Institute 1 2

Q. City or County Government 1 2

R. State Vocational Rehabilitation Agency 1 2

S. State Educational Agency 1 2

T. State MH/DD Agency 1 2
-......

U. State Council for DD Services 1 2

V. Other (specify) 1 2
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III. GEOGRAPHIC AREA SERVED

PLEASE INDICATE THE GEOGRAPHIC AREA THAT MOST CLOSELY DEFINES THE SCOPE OF YOUR
PROJECT.

AREAS CIRCLE ONE

A. A town of less than 5,000 people 1

B. A town of 5,000 to 10,000 people 2

C. A town of 10,000 to 50,000 people 3

D. A city of 50,000 to 100,000 people 4

E. A city of more than 100,000 people 5

F. A county 6

G. A region within a state (i.e., more than one county) 7
4

H. A state 8

I. A region of the nation (i.e., more than one state) 9

IV. ACCESS TO PUBLIC TRANSPORTATION

DO THE MAJORITY OF THE GEOGRAPHIC AREAS SERVED BY YOUR PROJECT HAVE PUBLIC
TRANSPORTATION?

Yes No

1 2
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V. P110.111CT PURPOSE STATIOOMM

tarn A GENERAL STATEMENT DESCRIBING THE PURPOSE OF YOUR PROJECT, INCLUDING A
DESCRIPTION OF THE TARGET POPULATION AND THE PROJECT'S PRIMARY GOALS OR OBJECTIVES.

VI. CURRENT FOCUS OF PROJECT Acrwrnits (1990-91)

A. DESCRIBE THE PROJECT ACTIVITIES PROJECTED FOR THE CURRENT YEAR.
Example: During FY 90-91 (1) implementation of a peer tutoring program with
20 students, (2) inservice training for teachers, (3) development of a training
manual for use in inservice.

B. DESCRIBE ANY ACTIVITY OR PROGRAM COMPONENT IMPLEMENTED DURING 1990-91 THAT RAS
BEEN ESPECIALLY SUCCESSFUL.
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VI. CURRENT FOCUS ON PROJECT ACTIVITIES (1990-91) (continued)

C. IDENTIFY BARRIERS TO PROGRAM SUCCESS ENCOUNTERED DURING 1990-91 AND DESCRIBE HOW

YOU HAVE DEALT WITH THEM.

EXAMPLE: A. Inadequate curriculum A. Developed own curriculum

BARRIERS REMEDIATION STRATEGIES

1 .

2. 2.

3.

4 .
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VII. PROJECT PARTICIPANTS

A. ESTIMATED NUMBER OF YOUTH WITH HANDICAPPING CONDITIONS RECErVING DIRECT SERVICE(S)
FROM YOUR PROJECT DURING THE ENTIRE FUNDING PERIOD:

B. ESTIMATID NUMBER OF YOUTH WITH HANDICAPPING CONDITIONS IMPACTED BY YOUR PROJECT
DURING THE ENTIRE FUNDING PERIOD:

C. DESCRIPTION OF TARGET POPULATION

Please read the following list of handicapping conditions before answering. Choose
the categories that most closely describe the population served by your project
during the ENTIRE funding period. Indicate the number of individuals served and the
age range for each category. For individuals having more than one handicap, indicate
either the primary condition or multiple handicap. Please do not include any
individual in more than one category.

HANDICAPPING CONDITION NUMBER OF
INDIVIDUALS SERVED

AGE RANGE

Autism

Behavioral disorders

Cerebral _palsy

Chronic mental illness

Communications disorder

Deaf/blind

Developmental disability

Emotional disorder

Epilepsy

Health impairment

Hearing impairment

Learning disability

Mild mental retardation

Moderate mental retardation

Severe mental retardation

NOTE: LIST CONTINUES ON NEXT PAGE
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mama PARTICIPANTS (continued)

HANDICAPPING CONDITION NUMBER OF
INDIVIDUALS SERVED

AGE RANGE

Profound mental retardation

Multiple handicap

Physical handicap

Speech impairment

Spinal cord injury

Traumatic brain injury

Visual impairment

Dropouts

Economically disadvantaged

Minority_youth

Substance abuse

Other (specify)

VIII. RELATED SERVICE/TRAINING COMPONENTS

INDICATE THF NUMBER or INDIVIDUALS RECEIVING DIRECT TRAINING THROUGH PROJECT
ACTIVITIES (e.g., INSERVICE TRAINING, WORKSHOPS)

GROUPS NUMBER

A. Parents

B. Agency personnel

C. Businesqindustry personnel

D. Peer tutors

E. Teachers

F. Proiect personnel

G. Postsecondary faculty

H. Undergraduate/graduate students

I. Other (specify)
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II. VALUATION APPROACH

PLEASE INDICATE THE TYPE OF EVALUATION APPROACH(ES) USED. CHECK ALL THAT APPLY.

[ 1 A. SYSTEM ANALYSIS
An approach that gathers information on planning, monitoring, impact, and

costs of a program. Examples of evaluation models under this approach
include control group, cost effectiveness, quasi experimental,
non-equivalent comparison group, pretest-posttest preexperimental, process
checklist, program analysis of service systems, program evaluation and
review technique (PERT), single subject design, true experimental design,

time series, frequency counts.

[ 1 B. GOAL BASED
An approach that incorporates the use of goals and a set of objectives to

achieve a specific outcome. Examples of goal-based models include
Discrepancy Evaluation Model (DEM), Goal Attainment Scaling, Management by

Objectives.

] C. GOAL FREE
An approach that ascertains all program outcomes, not just the ones
intended by the program personnel. Examples of goal free models include
Goal F:ee ivaluation, Impact Evaluation, Stakeholder Analyses.

[ ] D. DECISION MAKING
An approach concerned with the criterion of utility: Which informaticn
will be most useful? This approach underscores evaluation as a practical
activity. Examples of decision-making models include CIPP (Context,
Inputs, Process, Products) Concerns-Based Adoption Model (CBAM).

[ 1 E. CONNOISSEURSHIP
An approach that employs a single expert as the judge of program quality.
Examples of connoisseurship models include art criticism, file review.

[ 1 F. PROFESSIONAL REVIEW
An approach that employs members of a profession to judge the activities of
their peers. It can include both internal and external professional review
systems. One example of professional review is advisory board review.

f G. QUASI LEGAL
An approach that incorporates the procedures and authority of law.
Examples of quasi legal approaches include blue ribbon panels, most types
of public hearings, mock trials, and judicial (adversarial) evaluation.

H. CASE STUDY
A narrative account of the actors and actions associated with the day to
day running of a program. Emphasis is on capturing the multiple
perspectives of the participants in an effort to judge program success.
Examples of case study strategies include journalistic accounts and
ethnographies.

I 1 I. OTHER
(Please specify type) MENIN11.111.
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X. TYPE OF EVALUATION DATA/INFORKATION couicm

PLEASE INDICATE WHAT TYPE OF EVALUATION DATA OR INFORMATION IS BEING COLLECTED BY

CIRCLING THE APPROPRIATE ANSWER FOR EACH ITEM BELOW.

STUDENTS/CLIENTS Yes No
_ __ ____ ___ _ _ ___ _ _ --

A. Intake/referral information (e.g., referral
agent, number referred, method) 1 2

B. Type or extent of services rendered (e-B.,
contact hours, attendance counts, history
of agency contacts) 1 2

C. Demographics (e.g., age, race, sex) 1 2

D. Educational background (e.g., school
attendance, GPA, credits/degrees earned) 1 2

E. Assessment results (e.g., behavioral,
vocational, academic, psychological, medical) 1 2

F. Progress in educational program (e.g., objectives
completed, grades, credits earned, level of support
services) 1 2

G. Prior work experience (e.g., job types, hours
worked, wages, reason for leaving) 1 2

H. Progress in employment training programs (e.g.,
situational assessments, competency levels attained,
placement, work behavior) 1 2

I. Degree of integration (e.g., contact with
aonhandicapped peers, use of community services,
co-worker involvement) 1 2

J. Postsecondary outcomes (e.g., cc...4.)etion of program,
achievement scores, college enrollmwt, degrees
earned) 1 2

K. Employment outcomes (e.g., length of employment,
wages, advancement, type of employment) 1 2

L. Residential outcomes (e.g., type of residence,
degree of supervision, acquisition/maintenance
of daily living skills) 1 2

M. Student/client satisfaction with services/outcomes
obtained 1 2

N. Satisfaction lf significant others with
student/client progress or status 1 2

O. Other student/client data collected
(specify)
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X. TYPE OF UMUNTION II&TA/DIFIMATION COLLICTID (continued)

PLEASE INDICATE WHAT TYPE OF EVALUATION DATA OR INFORMATION IS BEING COLLECTED BY
CIRCLING THE APPROPRIATE ANSWER FOR EACH ITEM BELOW.

EMPLOYERS Yes No

A. Characteristics/demographics (e.g., type
of business, number of employees,
on-the-job training) 1 2

B. Degree of collaboration between project
and employers (e.g.. financial incentives,
wage reimbursement, cooperative training) 1 2

C. Amount of direct service to employer (e.g.,
training of supervisors, employer contacts,
job coach hours) 1 2

D. Employer satisfaction with project activities 1 2

E. Project impact on employers (e.g., post
placement hires, attitute/acceptance level,
integration, advocacy) 1 2

F. Other employer data collected
(specify)

-

POSTSECONDARY EDUCATION/TRAINING PROVIDERS Yes No
,

-

A. Characteristics/demographics (e.g., type
of training/agency, support services
provided, accessibility) 1 2

!

I.

,

B. Degree of collaboration between project
and providers (e.g., teacher training,
support services, financial incentives)

.

1

.

2

C. Amount of direct service to provider
(e.g., inservice training, devising
adaptive equipment, assessment) 1 -)

D. Provider satisfaction with project activities

.

1

.

2

E. Project impact on providers (e.g., personnel
hired, specialized programs developed,
recruitment of students with handicaps)

_

1 2

F. Other postsecondary provider data collected
(specify)
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Xl. INSTRIDIENTATION

INDICATE THE MAWS) OF THE INSTRUMENT(S) USED BY YOUR PROJECT TO ASSESS SPECIFIC

COMPETENCY AREAS. SPECIFY TITLE.

Commercially Available Instruments Used by Project

Competency Assessed

General Ability/Intelligence
(e.g., WAIS-R, WISC-R)

Special Aptitude
(e.g., Bennett Mechanical Comprehension,
Crawford Small Parts Dexterity)

Vocational Skills
(e.g., Vocational Assessment &
Curriculum Guide, VALPAR)

Language
(e.g., Peabody Picture Vocabulary Test,
Test of Written Language)

Adaptive Behavior/Survival Skills
(e.g., Vineland Adaptive Behavior Scales,
Street Survival Skills Questionnaire)

Social Skills
(e.g., Social & Prevocational Information
Battery, Fundamental Interpersonal
Relations Orientation-Behavior)

Career Interest
(e.g., Becker Reading-Free Interest
Survey, Strong-Campbell Int,Irest
Inventory)

Daily Living Skills
(e.g., Coping Master Scales,
Leisure Time Activities Scale)

Dexterity/Manual Skills
(e.g., Purdue Pegboardl Bender Gestalt)
Personality
(e.g., Piers Harris Self Concept,
16 Personality Factor Questionnaire)

Academic Achievement
(e.g., Wide Range Achievement Test,
Peabody Individual Achievement Test)

Other
(e.g., Functional Assessment Inventory,
Lifestyle Satisfaction Scale)

Name of Instrument
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XI. INSTIMENTATION (continued)

IDENTIFY LOCALLY DEVELOPED OR PROJECT DEVELOPED ASSESSMENT INSTRUMENTS AND/OR EVALUATION

FORMS. SPECIFY TITLE AND/OR USE.

Locally/Project Developed Instruments

Type Name and/or Use of Instrument

Observation Forms
(e.g., Daily Living Skills
Observation Form, Work
Behavior Observation Form)

Checklists
(e.g., Independent Living
Skills Checklist, Learning
Disability Behavior Checklist)

Rating Scale
(e.g., Employer Satisfaction
Rating Scale, Conference
Evaluation Rating Scale)

Interview
(e.g., Intake Interview,
Teacher Interview)

Survey
(e.g., Needs Assessment
Survey, Parent Survey)

Questionnaire
(e.g., Process Evaluation
Questionnaire, Intellectual
Achievement Response
Questionnaire)

Other
(e.g., High School Referral
Form, Employer Contact Log)
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XII. EVALUATION PERSONNEL

INDICATE THE PERSONNEL INVOLVED IN EVALUATION ACTIVITIES. INCLUDE THE FULL TIME
EQUIVALENT (FTE) FOR THESE STAFF (i.e., 1.0 FTE = full time, .50 FTE = half time,

.25 FTE = quarter time).

ARE THESE STAFF INVOLVED IN EVALUATION? Yes No FFE
Circle all that apply.

A. Project Director 1 2

B. Project Coordinator 1 2

C. Project Staff 1 2

D. Advisory Board 1 2

E. Third-Party Evaluator (outside agency) 1 2

,

F. Staff Evaluator (inside agency) 1 2

,

G. Other (specify)
I

XIII. EVALUATES] REPCILTDIG

INDICATE THE TYPE OF REPORT AND THE INTENDED AUDIENCE FOR YOUR EVALUATION RESULTS.

ARE THESE FORMS USED FOR REPORTING? Yes No
Circle all that apply.

, .

A. Formal Evaluation Report 1

_

2
..

B. Executive Summary 1 2

C. Brochure/Pamphlet 1 2

D. Other (specify)

ARE THESE GROUPS PART OF YOUR EVALUATION AUDIENCE?

;

Yes No
Circle all that apply.

A. Consumers 1 2

w

B. OSERS 1

,

2

C. Transition Institute

A

1 2

D. Advisory Board 1 2

k

E. State Agency (specify) 1 2

F. Other Boards or Panels (specify)
1 2

r-

G. Other Agencies (specify)

-4

1
_

2

,

H. Other (specify)
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nir. awl= PRCOUCIS

INDICATE WHETHER TRE FOLLOWING PRODUCTS WILL BE PRODUMD BY YOUR PROJECT. CIRCLE ALL
THAT APPLY. FOR EACH OF THE PRODUCTS CONFIRMED, INDICATE THE DATE THEY WILL BE
AVAILABLE.

Products Yes No Date Available (mo/yr)
Circle all that apply

A. Brochure 1

.
2

B. Newsletter 1

.

2

C. Parent Handbook 1 2

D. Student Handbook 1 2

E. Training Manual 1 2

F. Project Developed Instruments 1 2

G. Slide Presentation 1 2

H. Video Tape 1 2

I. Curricula 1 2

J. Journal Articles 1 2

K. Replication Manual 1 2

L. Other (specify)
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XV. PROJECT coincnvo

IDENTITY YOUR PROJECT OBJECTIVES BY CIRCLING THE APPROPRtATE CODE FOR EACH ITEM.

0 NCM AN OBJECTIVE OF THE PROJECT
1 m A FORMAL OBJECTIVE OF THE PROJECT THAT WAS STATED IN THE PROJECT PROPOSAL.
2 10 A PROJECT ouscavE THAT WAS ADDED AFTER PROJECT IMPLEMENTATION (i.e., NOT

WRITTEN IN THE PROJECT PROPOSAL)

Objectives

I

Objective Objective
In Proposal Not in Proposal

Objective
Not Addressed

ASSESSMENT AND REFERRAL

A. Refer students 1 2 0

B. Determine eligibility/service needs 1 2 0

C. Assess students 2

PLACEMENT/FOLLOWUP

2

D. Place students into competitive
employment

E. Place students into supported
employment 2

F. Place students into postsecondary
employment 2

G. Place students into postsecondary
training 2

H. Provide follow-up services to
oroiect participants 2

TRAINING/EDUCATION

2 0I. Train students - vocational
J. Train students - nonvocational

(e.g., academic, personal-
social, living skills) 2 0

K. Train students after iob placement 2 0

COUNSELING

2 0L. Provide career exploration
M. Counsel students

(specify type) 2 0
N. Develop peer support groups

(specify type) 2
O. Provide case management 2

NOTR: LIST CONTINUES ON NEXT PAGE
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XV. nOJECT OBJECTIVES continued)

Objectives Objective Objective
In Proposal Not in Proposal

PROGRAM DEVELOPMENT

P. Develop curricula,
Q. Develop instruments
R. Develop and implement a service

delivery model
S. Develop computerized management

information system (e.g., student
tracking) (specify)

T. Develop training packages (specify
use)

DISSEMINATION/REPLICATION

U. Replicate project model in
another site

V. Develop/disseminate products(s)
W. Disseminate information through

conferences, articles, etc.
X. Provide technical assistance
Y. Identify continuation strategies/

resources
Z. Conduct conferences/seminars for

dissemination/replication purposes

AGENCY COORDINATIOX
AA. Develop interawcy lgreements
BB. Develop network among service

providers
CC. Conduct transition needs assessment

MANPOWER TRAINING
DD. Train parents, professionals,

paraprofessionals, peer tutors
EE. Conduct workshops, conferences,

inservices
FF. Train employment related staff

(e.g., lob coaches, supervisors)

RESEARCH

GG. Conduct library research
HH. Conduct empirical research
II. Conduct follow-up studies
JJ. Other (specify)

338
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Objective
Not Addressed

2

2

2

2

2

2

2

2

2

2

2

2

2

2

2

2

0

0

0

0

0



APPENDIX D

TRANRITION INIVITUTZ AT ILLINDIS
MIRED PROJECT CRARACTERISTICS QUESIZOIRIAIRE

Please complete the following information on your expired transition project for
inclusion in the Compendium of Project Profiles 1991.

I. IDENTIFYING INFONNOSION

Project Title:

Contact Person:

Mail Address:

City State Zip

Telephone: )

TI #:

Competition 0:

Date Federal Funding Expired:

Expiration Date of "No Cost Extension" (if applicable):

II. CURRENT FOCUS OF PROJECT CONTINUATION ACTIVITIES (1990-91)

What activities are projected for this year? For example: during 1990-91 (1)
implementation of peer tutoring program with 20 new students; (2) increase
inservice training for postsecondary faculty members; (3) disseminate training
manuals to job coach training programs.

Z.
t
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III. PROJECT COMPONENTS BRING corm=

Please list the components of your model program that are being continued by

referencing the examples given below. If the following list does not contain a

reference to one of your components, please identify the component(s) in your own

words. For each continuing component indicate (1) the agency through which the

component is being administered (see list of possible agencies); and (2) the contact

person at the specific agency.

FREQUENTLY IDENTIFIED PROGRAM COMPONENTS: Intake/eligibility determination,

assessment, referral, placement, follow-up, training, education, counseling, program

refinement/revision, dissemination, replication, agency coordination, manpower training,

research.

POSSIBLE ADMINISTERING AGENCIES: Public secondary school, local education agency,

community/junior college, university, JTPA service delivery area agent, residential

facility, private non-profit agency, profit making agency, research institute,

city/county government, state agency (e.g., V.R., DD, SEA), federal agency (e.g.,

OSERS, DOL, ADD).

Program Components
Administering Agency Agency Contact Person

Address and Phone No.

1 . 1.
1.

2.
2.

2.

3.
3.

3.

4.
4.

4.

5.
5.

5.

6.
6.

6.
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IV. PROJECT MEGRIMS

Indicate project products currently available for dissemination. If a product is not
directly available from your project but is being distributed through a publisher or
clearinghouse, please indicate ordering information. If a descriptive product list is

available, please attach it.

Product Codes

Code

111=111111110

es.

.11WW=II

=01111

ORONOONWER=M

B - Brochure
N - Newsletter
PH - Parent Handbook
SH - Student Handbook
TM - Training Manual
I - Project Developed

Instruments

Descriptive Title

to"

S - Slide Presentation
- Video Tape

C - Curricula
A - Journal Articles/Monographs

RM - Replication Manual
O - Other

Price Order From

-341 339



TRANSITION INSTITUTE
UNIVERSITY OF ILLINOIS
110 Education Building
1310 South Sixth Street

Champaign, IL 61820

Lynda Leach
Transition Institute
University of Illinois

110 Education Building

1310 South Sixth Street
Champaign, IL 61820



APPENDIX C

Master Mailing List

for

Project Directors

Office of Special Education and Renal:Claim SeMces
Proiect Officer: Siff Halloran

Dr. Frank R. Rusch, Director
lransition Institute at Illinois

61 Children's Research Center
51 Gerry Drive

University of Illinois at Urbana-Champaign
Champaign, IL 61820

(217) 333-2325

September 1991
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Secondary Transition Intervention Effectiveness institute

84_023Q Handicapped Children's Model Programs:
Youth Errployment Projects

(Expired)

Dr. Diane Baumgart
Project Director
Department of Spedal Education
University of Idaho
Moscow, ID 83843
208-8854%172
TI #9

J. Edward Carter
Project Director
Boston College
Mc Guinn Han, B-19
Chestnut Hill, MA 02167
617-552-8208
Ti #10

Dr. Charles C. Coker
Project Director
Research and Training Center
University of Wisconsin/Stout
Room 511, HS Builcfing
Menomonie, WI 54751
715-232-1151
TI #19

Dr. Joseph De Marsh
Project Director
Southwest Business, Industry & Rehabilitation Association
4410 N. Saddlebag Trail
Scottsdale, AZ 85251
602-274-2710
11 08

Dr. Anne M. Donneilan
Project Director
University of Wisconsin/Madison
1025 W. Johnson, Room 570
Madson, WI 53706
60,' -263-4272
TI #18

Mr. Pat Haley
Oregon Health Services University
Child Development & Rehabilitation Center
P. 0. Box 574
Portland, OR 97207
503-225-8313
TI #14
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Cada Jackson
Project Director
Office of Superintendent of Public Instruction
Old Capitol Bu9cng, FG-11
Olympia, WA 98504
206-753-6733
Ti #17

Dr. Alan Lerman
Project Director
Lexington Center, Inc.
30th Avenue and 75th Street
Jackson Heights, NY 11370
718-899-8800 Ext. 316
TI #12

Wayne A. Lindskoog
VECTOR
Hennepin Technical Centers - South Campus
9200 Flying Ckvd Drive
Eden Prairie, MN 55447
612-944-2222
TI #11

Dr. John McDonnell
Project Director
221 Milton Bennion Hall
University of Utah
Salt Lake City, UT 84112
801-581-8121
TI #16

John Melder
Rochester City School District
131 W. Broad St.
Rochester, NY 14608
716-325-4560
TI #13

Dr. Jo Ann Sowers
Project Director
Oregon Research Institute
1899 Willamette
Eugene OR 97401
503-484-2123
TI #15

3 4 4



Secondary Transition intervention Effectiveness institute

84.023G Handicapped Children's Model Demonstration Program:
Post-Secondary Projects

(Expired)

Cyr Rhia Andrews
Project Director
Transitional Ermloyment Enterprises
1361 Elm Street
Marchester, NH 03103
603-624-0600
TI #61

Joyce Beam
Project Director
Charles County Board of Education
P. 0. Box D
Lap late, MD 20646
301-932-6610 Ext. 428
301-870-3814
TI #60

Dr. Dianne E. Berke!!
Project Director
Long Island University
C. W. Post Center
Department of Special Education
Brookville, NY 11548
516-299-2125
TI #62

Charles Bemacchio
ProOrct Director
University of Southern Maine
Human Services Development Institute
96 Falmouth Street
Portland, ME 04103
207-780-4430
TI #59

Donna Bupp
Project Director
Association for Retarded Citizens
305 South Burrowes Street
State College, PA 16801
814-238-1444
TI #66

.z-
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Dr. Juddh Cook
Project Drector
Thresholds
2700 North Lakeview Avenue
Chicago, IL 60614
312-348-5522
T1#55

Dr. Marijanet Doonan
Project Director
St. Thomas Aquinas College
Rt. 340
Spar WO, NY 10976
914-359-9500 Ext. 285
T1#63

Dr. Stephen Hazel
Project Director
Uriversity of Kansas
206 Caradh-O'Leary
Lawrence, KS 66044
913-8C4-4780
TI #57

Mary Ann Keski
Project Director
George Washington UNversity
Office of Sponsored Research
Department of Special Education
2121 Eye Street, N.W.
Washington, DC 20052
301-468-0913
TI #54

Tom Lagomarcino
Project Director
University of Illinois
College of Education
110 Education Budding
1310 South Sixth Street
Champaign, IL 61820
217-333-2325
TI #56

Jup lir, Marino
Project Direlor
Arizona State University
Community Service Center
Room 303A
Tempe, AZ 85287
602-965-2070
TI #53

Dr. George lllson
George Washington University
Office of Sponsored Research
Depadment of Special Education
2121 Eye Street, N.W.
Washington, DC 20052
301-468-0913
TI #54
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Beth McGuire
Project Director
Metro Industrie% Inc.
1084 Whipple Court
Lexington, KY 40511
606-253-2658

#58

Dr. Jan Nisbet
Project Drector
Division of Special Education and Rehab' Mallon
Syracuse University
805 South Crouse Avenue
Syracuse, NY 13210
315-49Y 4 i21
T1164

Dr. Larry E. Rhodes
Project Director
Specialized Training Project
University of Oregon
135 Education
Eugene, OR 97403
503-686-5311
TI #65

Dr. Jucith A. Schrag
Project Director
Special Education Section
Old Capitol Buiking
Olymia, WA 98504
206-586-6394
T1#67

t
1.-"It,

Cada Jackson
Project Coordinator
Office of Superintendent at Public instruction
Old Capitol Bulking, FG-11
Olympia, WA 98504
206-753-6733
11 #67
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Secondary Transition intervention Effectiveness institute

B4,078B Post-Secondary Educational Programs for Handicapped

Persons - Demonstrations

(Expired)

Joe Ashley
Woodrow Wilson Rehabilitafion Center
Box 250
Fisherville, VA 22939
703-332-7123
11 #96

John Bernthal
Project Director
315 Bentley Memorial Center
University of Nebraska
Lincoln, NE 68583-0731
402-472-5475
402-472-5469
T1#89

Frank J. Bianco
Project Director
VAnchester Public Schools
154 Horn Pond Brook Road
Winchester, MA 01890
617-729-3091
T1#87

Lydia Block
Project Director
Ohio State University
Research Foundation
Room 339 Baker Systems Engineering
1971 Neil Avenue

lthrtius, OH 43210-1210
614-292-3307 :

T1#97

Dr. James Bnawn
Project Director
University of Minnesota
1954 Buford Avenue
Room R460 Votec Building
St. Paul, MN 55108
612-624-7754
T1#88

Jan Leuenberger
Maiy Mortis
Project Coordinators
Speech arkl Hearing Cknic
315 Baridey Memorial Center
University of Nebraska
Lincoln, NE 68583-0731
402-472-5475
T1#89
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Daniel Close
Pivject Director
University of Oregon
Division of Special Education and Rehabilitation
Eugene, OR 97403
503-686-3585
TI #92

Michael Ce!!
Project Director
Trinity College
Mercy Hail
Burlington, VT 05401
802-656-2936
T1 #95

Dr. Earl Davis
Project Director
University of Tennessee/Chattanooga
Department of Special Education & Counseling
332 Holt Hall
615 McCallie Avenue
Chattanooga, TN 37403
615-755-4368
TI #93

Dorothy Fisher
Project Director
Housing, Industry, Training, Inc.
1007 18th Street, N.W.
Mandan, ND 58554
701-663-0376
T1 #91

Dr. Bert Flugman
Project Director
CASE Institute for Research and Development in Occupational Education
Graluate School City University of New York, Room 620 N
33 West 42nd Street
New York, NY 10036
212-221-3532
T1#90

Lynn Frady
Chancellors Office
California Community College
1107 Ninth Street, 2nd Floor
Sacramento, CA 95814
916-323-5957
T1#86
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Dr. Anna Gajar
Project Director
Permsylvania &ate Urdversity
Division of SpAcial Education and Comm. Disorders

226-B Mc Jre tiuildng
207 Old Main
Uriversity Park, PA 16802
814-863-2284
T1 #100

Dr. Bernard Katz
Co-Project Director
New York University
Counselor Education Department
SEHNAP
Room 400 East Building
Washington Square
New Yak, NY 10003
212-598-7841
TI #84

Susan Meslang
Project Director
Old Dominion University
CHANCE Program
Child Study Center
Norfolk, VA 23529
840-440-4735
TI #94

Craig Mithaels
National Center for Disability Services
201 I. U. Willets Road
Albertson, NY 11507
516-747-5400
T1 #85

Dr. Irwin Rosenthal
Co-Project Director
New York University
Counselor Education Department
SEHNAP
Room 400 East Building
239 Greene Street
New York, NY 10003
212-998-5554
TI #84

Judith Schapiro
Principal Investigator
Old Dominion University
CHANCE Program
Child Study Center
Norfolk, VA 23529
d40-440-4735
TI #94



Secondary Transition Intervention Effectiveness institute

84.078C Post-Secondary Demonstration Projects

Dr. W. Carolyn Alen
Project Director
Valencia Community College
701 N. Econlockhatchee Tr.
Orlando, Fl 32825
407-299-5000 ext. 2253
T1#210

Robed Atkins
Project Director
Rehabilitation Irmti lute
3011 Baltimore Avenue
Kansas City, MO 64108
816-756-2250 Ext. 263
T1#112

Dr. John Bernthal
Project Director
UrVversity of Nebraska-Uncoin
Special Education and Communication Disorders
253K Barkley Memorial Center
Lincoln, NE 68583-0731
402-472-5469
TI #158

Dr. Larry Bonner
Project Drector
Richland College
12800 Abrams Road
Dallas, TX 75243-2199
214-238-6372
T1 #166

Mary Ellen Brady
Project Drector
Shriver Center
200 Trapelo Road
Waltham, MA 02254
617-642-0257
TI #156

Dr. Wiliam Bursuck
Co-Project Director
Department of Learning Development

and Special Education
240 Graham Hall
Northern Illinois University
DeKalb, IL 60115
815-753-8441
11 #116

Juke Geis
Project Coordinator
University of Nebraska-Uncoln
Special Education and Communication Disorders
253K Baridey Memorial Center
LincOln, NE 68583-0731
402-472-5530
T1 #158

Ann Straley
Project Coordinator
Richland College
12800 Abrams Road
Dallas, TX 75243-2199
214-238-6372
T1#166

Dr. Ernest Rose
Co-Project Director
Northern Illinois University
Dept. of Educational Psychology
and Special Education

240 Graham Hall
DeKalb, IL 60115
815-753-8465
TI #116
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Dr. Carol Clymer
project Director
El Paso Community College
P.O. Box 20500
El Paso, TX 79998
915-5344159
11 #211

Dr. Terence G. Collins
Project Director
University of Minnesota
General Colkfge
106 Nicholson Hall
216 Fillsbury Drive SE
Minneapolis, MN 55455
612-625-8384
Ti #104

Dr. Judith A Cook
Project Director
Thresholds
2700 North Lakeview Avenue
Chicago, IL 60614
312-348-5522
TI #214

Dr. Mane Corn
Project Director
Mathematics Department
Room S245
Oueensborough Community College
Bayside, NY 11364
718-631-6350
TI #124

Sara Cowen
Project Director
Northern Ilinois University
Graham Hall 237
DeKalb, IL 60115
815-753-1117
TI 0155

Robert Crawford
Co-Project Director
Research and Development Training
Institutes, Inc.

1720 East Monte Vista
Phoenix, AZ 85006
602-254-0822
Ti #240

Jayne Merrill
Project Coordinator
El Paso Community College
Rio Grande Literacy Center
P.O. Box 20500
El Paso, TX 79998
915-534-4160
T1 #211

Karen Engstrom
Thresholds
2700 North Lakeview Avenue
Chicago, IL 60614
312-880-2430
TI #214

Merrill Parra
Project Coordinator
Mathematics Department
Room S245
Oueensborough Community College
Bayside, NY 11364
718-631-6350
T1 #124

Dorothy Crawford
Co-Project Director
Research and Development Training
Institutes, Inc.

1720 East Monte Vista
Phoenix, AZ 85006
602-254-0822
TI #240
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Jean Crockett
Project Director
1-harnan Resources School
Searington Road
Abertson, NY 11507
516-747-5400
TI #103

Dr. Rita M. Curl
Project Director
Utah Male thiversity
Developmental Center for
Hanclicapped Persons

UMC 6806
Logan, UT 84322-6806
801-750-2004
Ti #212

Dr. Keith L Curly
Project Ilrector
KH210/SUCS
1300 Elmwood Avenue
Buffalo, NY 14222
716-878-5313
TI #213

Dr. Connie Dalke
Project Director
University of Wisconsin/Whitewater
Roseman 2019
800 N. Main Street
Whitewater, WI 53190
414-472-4788
TI #169 and #105

Karen Danley
Project Director
Center for Psychiatric Rehabilitation
Boston University
730 Commonwealth Avenue
Boston, MA 02215
617-353-3549
TI #256

Alan Doyle
Project Director
Board of Coop. Ed. Services of Nassau County
Valentines and the Plain Road
Westbury, NY 11590
516-997-8200
TI #245

355

Unda Chisholm
Project Coon:lin/dor
Utah State University
Developmental Center for
Hanclicapped Person!!

UMC 6806
Logan, UT 84322-6806
801-750-2004
TI #212

Deborah White
Project Coordinator
University of WisconsirVWhitewater
Roseman 2021
800 N. Main Street
Whitewater, WI 53190
414-472-4788
TI #169 ark" #105
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Pail Edwards
Miami-Dade Community College-North
11380 N.W. 27th Avenue
Miami. FL 33167
305-347-1272
TI *114

Jordan Finkelstein
The PennsyWania State University
210 Health & Human Development East
University Park, PA 16802
814-863-7256
11 #249

Dr. Bert Flugman
Project Director
CASE Institute for Research and Development

in Occupational Education
Grackiate School City University of New York
Room 620 N, 33 West 42nd Street
New York, NY 10036
212-841-6800
TI #159

Patricia Gallen
Project Director
Keene State College
Elliot Hall, NW 207
Keene, NH 03431
603-352-1909 Ext. 556
TI #123

Alan Gartner
Project Director
CUNY Graduate School
Office of Sponsored Research
33 West 42 Street
New York, NY 10036
212-790-4239
TI #109

Merlene Gingher
SUNY at Buffalo
Occupational Therapy Department
515 Kimball Tower
Buffalo, NY 14214
716-831-3141
TI #255

Judth Finkelstein
Project Coordinator
300 S. Pugh Street
Slate College, PA 16801
814-234-8722
TI #249

Dolores Perin
Project Coordinator
CASE Institute for Research and Development

in Occupational Education
Graduate School City Uriversity of New York
Room 620 N, 33 West 42nd Street
New York, NY 10036
212-221-2985
T1#159



Debbie Gladden
Project Drector
York Technical College
452 South Anderson Road
Rock HiN, SC 29730
803-327-8004 ext. 8331
11 #250

Dr. Mary Ann Grams
San Antorio College
CIS Department
1300 San Pedro
San Antonio, TX 78284
512-733-2859
TI #254

Dr. Kenneth C. Gray
Co-Project Director
Pennsylvania State University
112 Rack ley Building
University Park, FA 16802
814-863-2581
n #215

Paula Grigsby
Co-Project Director
Linn-Benton Community College
6500 SW Pacific Blvd.
Albany, OR 97321
503-928-2361 ext. 299
TI #220

Deborah H. Clark
Director, Center for High-Tech Training
for the Disabled

Valencia Community College
Mail Code 3-12
P.O. Box 3028
Orlando, FL 32802
407-299-5000 ext. 1366 or 1302
TI #154

Dr. Rosa Hagan
Project Director
Fordham University
Lincoln Center
Graduate School of Education
113 West 60th Street
New York NY 10023
212-841-5579
TI #160

,

Dr. ilovita M. Ross-Gordon
Co-Project Director
403 S. Allen Street
Suite 206
UrOversity Park, PA 16801
814-863-3499
TI #215

Dr. Bud Freddcks
Co-Project Director
Teaching Research
345 North Monmouth Avenue
Monmouth, OR 97361
503-838-1220
TI #220

Ray Lowe
Project Coordinator
Valencia Community College
Mail Code 3-8
P.O. Box 3028
Orlando, FL 32802
407-299-5000
TI#154

Elizabeth Lorenzi
Project Coordinator
Fondham University
Lincoln Center
Graduate School of Education
113 West 60th Street
New York, NY 10023
212-841-5579
TI #160
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Dr. Glen Hendren
Project Director
Mississippi State University
P.O. Drawer GE
Mississppi State, MS 39762
601-325-3849
TI #217

Betty Holley
Project Director
Learning Disabilities Consortium
Central Piedmont Community College

P.O. Box 35009
Charlotte, NC 28235
704-342-6421
TI #164

Greta W. Holly
Mississippi Band of Choctaw Indians
Choctaw Vocational Rehabilitation Program

Box 6010 Choctaw Branch
Philadelphia, MS 39350
601-656-5251
TI #253

Dr. Jack Humbert
Co-Project Director
Consumer Resources and Technology
Trimpe Building
Western Michigan University
Kalamazoo. MI 49008
616-387-3720
TI #216

Patricia Kercher
Project Director
Great Falls Public Schools
Vocational-Technical Center
2100 16th Avenue South
Great Falls, MT 59405
406-771-7140
TI #157 and #252

Dr. James P. Long
Project Director
National Center for Research in Vocational

Education
1960 Kenny Road
Columbus, OH 43210
614-486-3655 ext. 476
TI #128 and #107

Sonja Bumham
Project Coordinator
Mississppi State University
P.O. Drafter GE
MississOl State, MS 39762
601-325-3849
TI #217

Jane Rochester
Project Coordinator
Learning Disabilities Consortium
Central Piedmont Community College
P.O. Box 35009
Charlotte, NC 28235
704-342-6421
T1#164

Dr. William Weiner
Co-Project Director
Dept. of Blind Rehabilitation
Sangren Hall
Western Michigan University
Kalamazoo, MI 49008
616-387-3455
TI #216

Arlene Parisot
Project Coordinator
Great Falls Public Schools
Vocational-Technical Center
2100 16th Avenue South
Great Falls, MT 59405
406-771-7140
TI #252
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Dr. Main Mann
Pro Oct Dkector
Wt. of Occupational Therapy
Urdversity of Buffalo
515 Kknball Tower
Buffalo, NY 14214
716-831-3141
n 0244

Kathy McKean
Project Director
Chit! Services Demonstration Center
123 East Broadway
Cushing, OK 74023
918-225-1882
918-225-4711
T1 0118 and 218

Craig Michaels
Project Director
National Center for Disability Services
2011.U. Meta Road, West
Albertson, NY 11507-1599
516-747-5400
T10161 and 0257

Dr. Bernard Mirmis
Project Director
Jefferson County Public Schools
Division of Instruction
P.O. Box 34020
3332 Newburg Rd.
Louisville, KY 40232-4020
502-473-3320
T1 0219

Marshall Mitchell
Project Dkector
Amanilo College
Access Division
P.O. Box 447
Amarillo, TX 79178
806-371-5436
T1 0167

Martin Bradley Munn
Project Director
University of Nebraska
Handicapped Services
132 Administration Building
Uncoln, NE 68588-0473
402-472-3787
T10111

Jean McKinley
Project Coordinator
Dej:t. of Occupational Therapy
UrOveraity of Buffalo
515 Kknball Tower
Buffalo, NY 14214
716-636-2977
110244

Tom Birmingham
Project Coordinator
Jefferson County Public Schools
Division of Instruction
4409 Preston Highway
Louisville, KY 40213
502-473-3008
T10219

Deana Milliron
Project Coordinator
Amarillo College
Access Division
P.O. Box 447
Amarillo, TX 79178
806-371-5436
T10167

Christy A. Horn
Project Coordinator
University of Nebraska
Handicapped Services
132 Administration Buikdipg
Lincoln, NE 68588-0473
402-472-3787
TI 0111
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Jacque Murray
Project Director
Vanguard SchOol
P. O. Box 730
North Valley Road
Paoli, PA 19301
215-296-6753
TI #106

Dr. Paul Naour
Project Director
Muskingum College
Education Department
220 Montgomery Hall
New Concord, OH 43762
614-826-8246
TI #165

Dr. Bob Nathanson
Long Island UNversity
Brooklyn Campus
Special Eckication Department
Uriversity Plaza
Brooklyn, NY 11201
718-403-1044
TI #101

Fred Peters
Project Director
Helping Hands Rehabilitation Center
9649 West 55th Street
Counbyside, IL 60525
312-352-3580
TI #113

Lynda Price
Project Director, Project EXTRA
General College
University of Minnesota
240 Appleby Hall
128 Pleasant Street, SE
Minneapolis, MN 55455
612-625-7578
TI #242 and #117 (expired)

Chris Primus
Project Director
Division of Student Educational Opportunity
Box 3808
University Station
Lararnie, WY 82071
307-766-6189
T1#121

Donna Adornetto
Project Coordinator
Muskingum College
Education Department
220 Montgomery Hall
New Concord, OH
614-826-824f
T1#165
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Doris Rader
Reject Director
Brevard Commnity College
1519 Clear lake Road
Cocoa, FL 32922
305-632-1111 Ext. 3606
T1 #122

Dr. Wiliam R. Richards
Project Director
Community College of Denver
Developmental Studies
1111 West Colfax, Box 600
Denver, CO 80204
303-556-8455
TI #151

Jane Rocli3ter
Project Director
Central Piedmont Community College
P.O. Box 35009
Charlotte, NC 28235
704-342-6552 or 6556
TI #247

Dr. Joe Rogan
Project Director
College Misericordia
Dallas, PA 18612
717-675-2181 Ext. 287
n #248

Dr. Irwin Rosenthal
Project Director
Nes York University
Counselor Education Department
Roo-;-. 400, East Building
239 Greene Street
New York, NY 10003
212-998-5572
T1#162

Monica Roth
Project Director
SUNY at Stony Brook
Office of the Disabled
133 Humanities Building
Stony Brook, NY 11794
516-632-6748
TI #125

Gary IkkDonald
Project Coordinator
CommuNty College of Denver
Developmental Studies
1111 West Colfax, Box 600
Denver, CO 80204
303-556-8455
TI #151

Jennifer Munafo
Director, Career Development for LD
College Misericordia
Dallas, PA 18612
717-674-6343
T1 #248

Carole Symer
Project Coordinator
New York University
Counselor Education Department
Room 400, East Building
239 Greene Street
New Yolk, NY 10003
212-998-5572
Ti #162
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Dr. Wiliam Roth
Project Director
Research Foundation of SUNY
SUNY at Abany
P.O. Box 9
Abany, NY 12201
518-442-3850
T1#163

Jay Segal
Project Drector
Community College of Philadelphia
1700 Spring Garden Street
PfiiladeOhla, PA 19130
215-751-8289
T1 #119

Dr. Pearl Seidenberg
C.W. Post Campus
Long Island Udversity
School of Education
Greenvale, NY 11548
516-299-2132
TI #110

Phoebe Sharaf
Project Director
Senior Health and Peer Counseling Center
2125 Arizona Avenue
Santa Monica, CA 90404
213-829-4715
FAX: 213-453-8485
TI#251

Dr. Stan Shaw
Co-Project Director
The Udversity of Connecticut
Special Education Center
U-64, 249 Glenbmok Road
Storrs, CT 06268
203-486-4032
T1#153

Stephen H. Simon
Project Director
Wright Stale University
Handicapped Student Services
133 Student Services Wing
Dayton, OH 45435
513-890-2251
Ti#108

t 11.1,

Vircynia Furmanski
Project Coordinator
Senior Health and Peer Counseling Center
2125 Arizona Avenue
Santa Morica, CA 90404
213-829-4715
FAX: 213-453-8485
T1#251

Loring C. Brinckerhoff
Northeast Technical Assistance
Center for LD College Programming
U-64, Special Education Center
249 Glenbrook Road
University of Connecticut
Storrs, CT 06268
203-486-4033
T1#153

Jeff Vernooy
Handicapped Student Services
Wright State University
133 Student Services Wing
Dayton, OH 45435
513-873-2141
TI #108
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Gerald Slater
Project Director
Saish Kootenai College
Box 117
Pablo, MT 59855
406-675-4800
T1 #243

Dr. Ninia Smith
Project Director
Fort Hays State University
Department of Special Education
Hays, KS 67601
913-628-4213
TI #127

Karen Spencer
Project Director
Colorado State UrOversity
Department of Occupational Therapy
Project TCE
303 Occupational Therapy Building
Fort Collins, CO 80523
303-491-5930
TI #115

Arlene Stewart
Project Director
44 Stillwell Building
Western Caroina University
Cullowhee, NC 28723
704-227-7127
T1 #246 and #120 (expired)

Dr. Patricia S. Tomb:in
Project Director
Community College of Aurora
791 Chambers Road
Aumra, CO 80011
303-360-4726
T1#152

Gladys M. Tucker
Project Director
University of Utah
Department of Special Education
Salt Lake City, UT 84112
801-581-5020
TI #168

1

Michael Hermanson
Project Coordinator
Sash Kootenai College
Box 117
Pablo, MT 59855
408-675-4800
TI #243
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Sally Vernon
Project Director
Center for Disabled Student Services
Chicago City-Wide College
fith Floor, 226 West Jackson
Chicago, IL 60606
312-443-5209
TI #126

Chafes Wall
Project Director
Bakersfiekl College
1801 Panorama Drive
Bakersfield, CA 93305
805-395-4070 or 395-4435
TI #241

Dr. Ruth Williams
Project Director
Special Assistant to Vice Chancellor
University of Wisconsin-Milwaukee
P.O. Box 413
Milwaukee, WI 53201
414-229-6239
TI #170

Steve Oscharoff
Center for Disabled Student Serv.
Chicago City-Wide College
6th Floor, 226 West Jackson
Chicam, IL 60606
312-641-2595
T1 #126

David C. Scott
Project Coordinator
Bakersfield College
1801 Panorama Drive
Bakersfield, CA 93305
805-395-4070 or 395-4435
TI #241

Catherine W. McCarty
Disabled Student Services
University of Wisconsin-Milwaukee
P.O. Box 413
Milwaukee, WI 53201
414-229-6239
414-229-6287
T1 #170



Secondary Transition intemention Effectiveness institute

alnafim Transition Skills Development for Severely Handicapped
Inckrding Deaf-Bhnd Youth

Dr. Judith Cook
Project Director
Thresholds
2700 North Lakeview Avenue
Chicago, IL 60614
312-880-2471
TI #149

Robert Daily
Project Director
Grossmont Urton High School Dist.
Special Education Career Center
230 Jamacha Road
El Cajon, CA 92019
619-442-0693
Ti #140

James S. Gittings
Project Director
Department of Special Education
and Rehabilitation

College of Education
University of Arizona
Tucson, AZ 85721
602-621-3248
TI #147

Dr. Robert Homer
Project Director
University of Oregon
135 Education Building
Eugene, OR 97405
503-686-5311
TI #143

Dan Hulbert
Project Director
Whittier Union High School District
Career Assessment and
Placement Center

9401 South Painter Avenue
Whittier, CA 90605
213-698-8121
TI #146

(Expired)

Glen Maxion
Project Coordinator
Grossmont Union High School Dist.
Special Education Career Center
230 Jamacha Road
El Cajon, CA 92019
619-442-0693
TI #140

Bonnie Bolton
Project Coordinator
Whittier Union High School Dist.
Career Assessment and
Placement Center

9401 South Painter Avenue
Whittier, CA 90605
213-698-8121
TI #146
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Dr. Norman Hursh
Project Director
Boston University
Sargent College
Department of Rehabilitation

Counseling
University Road
Boston, MA 02215
617-353-2725
TI #141

Jerry Keener
Project Director
Monroe County School Coop.
315 North Drive
Bloomington, IN 47401
812-339-3488
T1 #145

John Lambert
Project Director
Action for Boston Community

Development, Inc.
178 Tremont Street, 7th Floor
Boston, MA 02111
617-357-6000 Ext. 570
TI #142

Betty Macintosh
Project Director
State Office Tower
Ohio Dept. of Mental Retardation

and Developmental Disabilities
30 East Broad Street, Room 1275
Columbus, OH 43215
614-466-7203
T1#148

1

..krn Panzer
Project Coordinator
Institute for the Study of

Developmental Disabilities
2853 E. 10th Street
Bloomington, IN 47405
812-335-6508
Ti #145

Barbara Wilcox
Project Coordinator
Institute for the Study of

Developmental Disabilities
2853 E. 10th Street
Blooming`on, IN 47405
812-335-6508
T1#145

Thomas Hemmert
Project Coordinator
State lice Tower
Ohio Dept. of Mental Returdation

and Developmental Disabilities
30 East Broad Street, Room 1275
Columbus, OH 43215
614-466-7590
T1#148



Dr. Gary Parsons
Project Director
Planrdng for the Transition from
School to Work and Adult Life

Lexington School
3300 Century Avenue, N.
St. Paul, MN 55110-1842
612-633-8691
TI #144

Stephanie Powers
New Hampshire DD Council
Box 315
10 Ferry Street
The Concord Center
Concord, NH 03301
603-271-3236
TI #150

Marlene Gundale
Project Coordinator
Plan ling for the Transition from
School to Work and Adult Life

Lexington School
1130 West County Road B
Roseville, MN 55113
612-633-8691
T1 #144
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Secondary Transition intervention Effectiveness institute

84a20A Rehabilitation Seivices - Special Project

(Expired)

Sherry A. Curley
Project Director
Navajo Vocational Rehabilitation Prog.
P. 0. Box 1420
1Afindow Rock, AZ 86515-1420
602-871-5076
T1#83

George Drummond
Project Director
Department of Rehabilitation Services
112 Mactanly Place
Staunton, VA 24401
703-332-7716
TI #82

Maxine Fuller
Project Director
Goodwill Industries of America, Inc.
9200 Wisconsin Avenue
Bethesda, MD 20814
301-530-6500
T1 #81

Mary Anne Walsh
Director
Bureau of Transitional Planning
Executive Office of Human Services
1 Ashburton Place, Room 1109
Boston, MA 02108
617-727-7600

Sharin Manion
Project Coordinator/Director
Community Outreach Program for the r)eaf
268 West Adams
Tucson, AZ 85705
602-623-0344

Philip Mertz
Project Director
Virginia Dept. fit Visually Handicapped
397 Azalea Avenue
Richmond, VA 23227-3697
804-371-3117
TI #79

Elmer Guy
Navajo Vocational Rehabilitation

Program.
P. O. Box 1420
Window Rock, AZ 86515-1420
602-871-5076
T1#83
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Patrida Patton
Prohect Director
San Dego State University
6310 Alvarado Coud
San Diego, CA 92120
619-229-2462
TIM°

Dr. Jan Porterfield
SPecial Education Service Agency
2217 E. Tudor
Arrhorage, AK 99507
907-279-9675

.,
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Secondary Transition intervention Effectiveness institute

64.158A Secondary Education and Transitional Services for

Handicapped Youth - Service Demonstration Projects

(Expired)

Paul Bucci
Academy for Educational Development
1255 23rd Street, NM., Suite 400
Washington, DC 20037
202-862-1907
TI #23

Patricia M. Catapano
Project Director
Young Adult Institute and Workshop
460 West 34th Street
New York, NY 10001-2382
212-563-7474
11# 30

Dr. Richard Dever
Project Director
Center for Innovation in Teaching
the Handicapped (CITH)

2805 East 10th St.
Suite 150
Bbomington, IN 47405
812-335-0423
TI #26

John Emerson
Washington Research Institute
180 Nickerson Street, Suite 103
Seattle, WA 98109
206-281-6796
TI #34

Dr. Doris Helge
Project Director
Miller Hall 359
Western Washington University
Bellingham, WA 98225
206-676-3576
T1#33

Roberta Y. Housman
Human Resources Center

U. Willets
Albertson, NY . 507
516-747-5400 Ext. 1239
TI #29

Bert L'Homme
City Ughts, Inc.
7 New York Avenue, NE
Washington, DC 20002
202-682-0818
T1#23

Michael Kramer
Project Coordinator
Young Adult Institute and Workshop
460 West 34th Street
New York, NY 10001-2382
212-563-7474

TI #30
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Dan Hulbert
Project Director
Whittier Urion High School District
Career Assessment and Placement Ctr.
9401 South Painter Avenue
Whittier, CA 90605
213-698-8121 Ext. 307
TI #21

Devi Jameson
Ermloyment Retention Program
Richmond Unified School District
1108 Bissell Averwe
Richmond, CA 94804
415-724-4657
11 #20

Patrida Juhrs
Executive Director
Community Services for Autistic

Adufts and Children, Inc.
751 Twinbrook Parkway
Rockville, MD 20851
301-762-1650
TI #27

Dr. Dennis Mithaug
University of Colorado
School of Education
P. O. Box 7150
Colorado Springs, CO 80933-7150
303-593-3114
TI #22

Dr. Larry E. Rhodes
University of Oregon
Specialized Training Program
135 Eckication
Eugene, OR 97403
503-686-5311
TI #31

Dr. Robert Stodden
Project Director
University of Hawaii
Department of Special Education
1776 University Ave.
Honolulu, HI 9e822
808-956-5009
Ti #25
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Dr. Patricia Tompkins-McGill
Las Cumbres Learning Services, Inc.
P. O. Box 740
Los Alamos, NM 67544
505-672-1791
TI #28

Angela Traiforos
IAM-CARES
1300 Connecticut Ave., NW
Washington, DC 20036
202-857-5173
TI #24

Dr. Paul Wehman
College of Education
Rehabilitation Research and Tmg. Ctr.
VCU Box #2011
Richmond, VA 23284-0001
804-367-1851
TI 432

Greg R. Weisenstein
University of Washington
4C7 Miller Hall, DO-12
Seattle, WA 98195
206-545-1807
Ti #35
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64_158a Secondary Education and Transitional Services for
Handicapped Youth: Cooperative Models for Planning
and Developing Transitional Services

(Expired)

Dr. Mitylene Arnold
Universily Affi Rated Program
Urdvetsity of Georgia
850 Co Rage Station Road
Athens. GA 30610
404-542-1235
TI #74

Barbara Bennett
Division of Vocational Education
321 Ea 3t 11th Street
L-1 Bulking
Warnington, DE 19801
302-571-3916 or 2850
Tl #71

Charles E. Bradford
IAM-CARES
1300 .7.1nnecticut Ave. NW
Washington, DC 20036
202-857-5713
TI #72

Dr. William Schipper
Executive Cirector
National Assoc. of State Directors of Special. Ed.
1800 Diagonal Road, Suite 320
King Street Station1
Afexandaa, VA 22314
703-519-3801
FAX: 703-519-3808
IT #73

Gary Gronberg
North Dakota Dept. of Public mstruction for Special Education
Capitol Building
Bismark, ND 58505
701-224-2277
T1#75

Josephine Guerrero-Mesta
Department of Education
Lower Basin
Saipan, Commonwealth of the Northern Mariana Islands 96950
670-332-9956
TI #78
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Gail O'Connor
North Bay Recjonal Center
1710 Soscol Avenue, Suite 1
Napa, CA 94559-1387
707-252-0213
11 #66

Ted Olson
Clover Park School District #400
10020 Gravelly Lake Dr. SW
Tacoma, WA 98499
206-756-8223
TI #77

Joyce O'Reilly
State Department of Education
Division of Rehabilitation Services
600 Asylum Avenue
Hartford, CT 06105
203-566-3317

#70

Joseph J. Pasanella
Santa Barbara High School Dist.
723 East Cota Street
Santa Barbara, CA 93105
805-963-4331
TI #69

Dr. Ruth Turner
Dallas Independent School Dist.
Administrator of Special Education
12532 Neustra
Dallas, TX 75230
214-490-8701
T1#76

William A. Quinones
Dallas Independent School District
4528 Rusk Avenue
Dallas, TX 75204
214-826-0250
T1 #76
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84.158C Secondary Educational and Transitional Services for Handicapped Youth:

Cooperative Models for Planning and Developing Transitiona Services

Terence W. Adams
Genesis Learning Center
477 McMurray Drive
Nastwille, TN 37211
615-8324222
T1#38

Dr. Paul Bates
Co-Project Director
Dept. of Special Education
Southern iffinois University
Carbondale, IL 62901
618-453-2311
TI #137

Susan S. Behle
Utah Dept. of Socjal Services
DSH
150 W. North Temple, 2 Floor
Salt Lake City, UT 84109
801-533-7146
TI #36

Betsy Bounds
Project Director
Tucson Unified School District
P. 0. Box 40400
1010 E. 10th Street
Tucson, AZ 85717-0400
602-882-2400
TI #134

Cynthia G. Brown
Council of Chief State School Officers
Suite 379
400 N. Capitol Street NW
Washington, DC 20001
202-393-8159
TI #52

Dr. James Catramo
Independence School District
14220 E. 35th Street
independence, MO 64055
816-833-3433
816-833-4417
TI #42

(Expired)

Roger Ricketts
Project Coordinator
Dept. of Special Education
Southern Illinois University
Carbondale, IL 62901
618-453-2311
TI #137

Patrick McGinn
Independence School District
14220 E. 35th Street
Ind9pendence, MO 64055
816-83?- :;33
816-83.; '7
TI #42



Dorothy Crawford
Research and Development Training Institute

P. O. Box 15112
Phoenix, AZ 85060
602-254-0822
TI #51

Lawrence Dennis
Co-Project Director
Vocatkinal Special Education
Division of Vocational and Career Education
Ohio Department of Education
Room 901, 65 South Front Street
Colurrthus, OH 43266-0308
614-466-5718
T1#132

J. Russell Doumas
Project Director
Advent Enterprises, Inc.
2116 Nelwood
Columbia, MO 6202E

314-474-8560
TI #190

Barbara Eliott
Educational Service Unit #9
P.O. Box 2047
Hastings, NE 68901
402-463-5611
T1#37

Anthony G. Faina
Project Director
Virginia Dept. of Education
Division of Special Education
P. 0. Box 6-0
Richmortl, VA 23216-2060
804-225-2880
T1#131

Anthony G. Faina
Project Director
Virginia Dept. of Education
Division of Special Education

O. Box 6-0
Amond, VA 23216-2060

r5U4-225-2380
Ti #183

Margaretha Vreeburg Izzo
Co-Project Director
Center on Education and Training for Employment
Ohio State University
1900 Kenny Road
Columbus. OH 43210-1090
614-292-4353
TI #132

Debbie Kientzy
Project Coordinator
Advent Enterprises, Inc.
2116 Nelwood
Columbia, MO 65202
314-474-8560
IT #190

Bonita Pennino
Project Coordinator
Virginia Dept. of Education
Division of Special Education
P. O. Box 6-0
Richmond, VA 23216-2060
804-225-2880
TI #131

Susan Sinkewiz
Project Coordinator
Virginia Dept. of Education
Division of Special Education
P.O. Box 6-0
Richmond, VA 23216-2060
804-225-2869
TI #183



Duarwe Gagnon
Project Director
Humboldt Unified School District
Drawer A
Dewey, AZ 86327
602-772-9200 Ext. 45
T1#138

Lucinda Gerson
Project Director
Easter Seal Society of CT
Hentocks Outdoor Education Center
P.O. Box 100, Jones Street
Hebron, CT 06248
203-228-9438
11 #185

Dr. Elnora Gilloyle
Project Director
Colorado State University
Department of Occupational Therapy
303 Occupational Therapy Building
Ft. Collins, CO 80523
303-491-5930
Ti #184

Lawrence Gloeckler
Assistant Commissioner
New York State Education Department
Room 1073 EBA
Albany, NY 12234
518-474-5548
T1#46

Dr. Marjorie T. Goldstein
Project Director
Wiliam Paterson College of New Jersey
Department of Special Education
300 Pompton Road
Wayne, NJ 07470
201-595-3092
TI #191

John Beard
Project Coordinator
liurrtoldt Unified School District
Drawer A
Dewey, AZ 86327
602-772-9200 Ext. 45
T1 #138

Valerie V. LaVake
Project Coordinator
Easter Seal Society of CT
Hemlocks Outdoor Education Center
P. 0. Box 100, Jones Street
Hebron, CT 06248
203-228-9438
T1#185

Pat Sample
Project Coordinator
Colorack) State University
Department of Occupational Therapy
303 Occupational Therapy Building
Ft. Colfins, CO 80523
303-491-5930
T1#184

Grace Bean
Project Coordinator
Colorado State University
Department of Occupational Therapy
303 Occupational Therapy Building
Ft. Collins, CO 80523
(303-491-5930
Tl #184
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Susan Gurganus
Division of Exceptional Children
NC Dept. of Pubhc Instruction
116 W. Edenton St.
Raleigh, NC 27603-1712
919-733-3004
T1 #43

DebtNe N. Hatcher
Errployment Opportunities, Inc.
3509 Haworth Dr., Suite 402
Raleigh, NC 27609
919-782-8346
TI #47

Carolyn Henderson
Project Director
Douglas Cooperative, Inc.
483 River Partway, Suite 2
Sevielville, TN 37862
615-453-1671
T1 #135

Dr. Glen Hendren
Project Director
Mississippi State University
Counselor Education
P. O. Draitiff GE
Mississippi State, MS 39762
601-325-3426
T1 #136

Dorsey Hillenbrand
Project Director
Dept. of Student Services and
Special Education

Devonshire Center
2831 Graham Road
Falls Church, VA 22042
703-876-5223
TI #133

Dr. Marc Hull
Project Director
State Department ot Education
Special Education Unit
120 State Street
Montpeher, VT 05602
802-828-3141
TI #182

Sonja Burnham
Project Coordinator
Mississippi State University
Counselor Education
P. O. Drawer GE
Mississippi State, MS 39762
601-325-3849
TI #136



Mary Kelvin
Virspia Dept. for the Visually Handicapped
397 Azalea Avenue
Richmond, VA 23227
804-264-3140
11 #45

Kathleen K. May
Chiliken's Hospital
2924 Brook Road
Richmond, VA 23220
804-321-7474
11 #44

Dr. Sue Ann Morrow
Edge, Inc.
301 E. Missouri
Kirksville, MO 63501
816-665-9465
11 #39

Michael Norman
UNversity of Kentucky
Human Development Institute
Porter Bulking
Lexington, KY 40506-0205
606-257-1337
T1#48

Sharon Pond
Project Director
Idaho State Dept. of Education
Lai Building - 650 West State Street
Boise, ID 83720
208-334-3940
T1#188

Dr. Larry Rhodes
Project Director
UrIversity of Oregon
Specialized Training Program
135 Eckscation Building
Eugene, OR 97403
503-244-6111 Ext. 4383
T1#192

Ray Rothstrom
Project Director
Oregon Department of Education
Special Education Division
700 Pringle Parkway, SE
Salem, OR 973,0
503-378-4765
TI #181

Susan Bert
Project Coordinator
University of Oregon
Specialized Training Program
135 Education Builcing
Eugene, OR 97403
503-244-6111 Ext. .2383
TI #192
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B.J. Schenck
Project Director
School Board of Alachua County
Division of Student Support
620 E. University Avenue
Gainesville, FL 32601
904-336-3676
T1 #186

Geny Schwarzentraub
Stockton Unified School District
701 N. Madson
Stockton, CA 95202
209-944-4872
TI #40

Dr. Robert Stodden
Project Director
University of Hawari
Department of Special Education
1776 University Avenue
Honolulu, HI 96822
808-956-5009
TI #187

Dr. David Test
Dept. of Curriculum & Instruction
University of North Carolina-Charlotte
Charlotte, NC 28223
704-547-2531
TI #41

Dr. David P. Wacker
Project Director
Uriversity of Iowa
Division of Developmental Disabilities
251 Hospital School
Iowa City, IA 52242
319-353-6452
TI #189

Stephen White
Project Director
Great Falls VOTEC Center
2100 - 16th Avenue South
Great Falls, MT 59405
406-791-2281
ri #130

Vicente Perez
Project Coordinator
School Board of Alachua County
Division of Student Support
620 E. University Avenue
Gainesville, FL 32601
904-336-3676
TI #186

Dr. Ronald James
Projeet Coordinator
University of Hawaii
Department of Special Education
1776 University Avenue
Honolulu, HI 96822
808-948-7956
TI #187

Thomas H. Flynn
Project Coordinator
University of Iowa
Div. of Developmental Disabilities
251 Hospital School
Iowa City, IA 52242
319-353-6452
TI #189



Richard F. Zachmeyer
Project Director
Kentucky Coalition tor Career
and Leisure Development

366 Waller Ave., Suite 119
Lexington, KY 40504
606-276-4712
T1 #139

Dennis A. Vinton
Project Coordinator
Kentucky Coalition for Career
and Leisure Development

366 Waller Ave., Suite 119
Lexington, KY 40504
606-278-4712
T1 #139
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84.158K Demonstration Projects to Identify and Teach

Skills Necessary for Self-Determination

Dr. Robed H. Bruininks
Co-Project Director
University of Minnesota
Institute on Community Integration
102 Pattee Hall
Minneapolis, MN 55455
612-624-5720
TI #275

Eileen Cuskaden
Project Director
Very Special Ads
Education Office
John F. Kennedy Center tor the Performing Arts
Washington, DC 20566
202,628-2800
FAX: 202-416-8802
Ti #270

Dr. Sharon Davis
Project Girector
Association for Retarded Citizens

of the United States
Dept. of Research and Program Services
2501 Avenue J
Arlington, TX 76006
817-640-0204
Ti #271

Sharon Field
Project Director
Wayne State University
Developmental Disabilities Institute
326 Justice Building
6001 Cass Avenue
Oetrlit, MI 48202
313-577-2655
FAX:313-577-3770
TI #272

Beatriz Mitchell
Project Director
Protection & Advocacy Systems
1720 Louisiana, NE
Suite 204
Albuquerque, NM 87110
505-256-3100
Ti #274

Brian Abery
Co-Project Director
Institute on Community Intngration
101 Pattee Hall
150 Pillsbury Dr., SE
Minneapolis, MN 55455
612-624-5720
TI #275

Mike Weyhmeyer
Project Coordinator
Association tor Retarded Citizens
of the United States

Dept. of Research and Program Services
2501 Avenue J
Arlington, TX 76006
817-640-0204
TI #271
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Sherry Smith
Pro Oct Director
Prince George% Ptivate

Industry Council Inc.
1802 Brightseat Road
Landover, MD 20785
301-386-5522
FAX:301-386-5533
T1#273

Jack CanvbeN
Project Coordinator
Prince George's Private
Industry Council Inc.

1802 Biightseat Road
Landover, MO 20785
301-386-5522 ext. 243
Ti #273
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Dr. John M. Aiken
Project Director
Southeast Kansas Education

Services Center
P.O. Box 189
Girard, KS 66743
316-724-6281
TI #175

Models tor Providing Secondary Mainstreamed
Learning Disabled and Other Mildly Handicapped
Students With Job Related Training

Brian Beun
Project Director
IDEAS (institutional Development
and Economic Affairs Service, Inc.)

Magnolia Star Route
Nederland, CO 80466
303-443-8789
TI #173

Betsy Bounds
Project Director
Tucson Urged School District
P.O. Box 40400
1010 E. 10th Street
Tucson, AZ 85717-0400
602-882-2400
T1#171

Lloyd M. Brown
Program Manager
Specialized Educational Programs
Chicago City Wide College
6th Floor
226 West Jackson
Chicago, IL 60606-6997
312-641-2595
T1#174

Patricia M. Catapano
Project Director
Young Adult institute, Inc.
460 West 34th Street. 11th Floor
New York, NY 10001
212-563-7474
TI #176

(Expired)

Pat Treeful
Project Coordinator
Tucson Unified School District
P. O. Box 40400
1010 E. 10th Street
Tucson, AZ 85717-0400
602-882-2421
TI #171

Michael Kramer
Project Coordinator
Young Adult Institute Inc,
460 West 34th Street, 11th Floor
New Yoik, NY 10001
212-563-7474
T1 #176
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Dr. Charles Coker
Project Dirac lot
University of Wisconsin-Stout
Research and Trainim Centei
Room 511, HS Built:Ong
Menomonie, WI 54751
715-232-2236
T1 #180

Dr. Robed Gaylord-Ross
Project Director
San Francisco State University
Department of Special Education
1600 Holloway Avenue
San Francisco, CA 94132
415-338-1300
TI #172

Dr. Joseph Jenkins
Co-Project Director
Experimental Education WJ-10
University of Wat..tngton
Seattle, WA 98195
206-543-4011
TI #179

Dr. Irwin Rosenthal
Project Director
Counselor Etlucation Department
New York University
Room 400, East Building
239 Greene Street
New York, NY 10003
212-998-5554
TI #177

Dr. Greg Weisenstein
Project Director
University of Washington
407 Miller Hall
DO-12
Seattle, WA 98195
206-545-1807
TI #178

Dave Swan
Project Coordinator
University of Wisconsin-Stout
Research and Training Center
Room 511, HS Building
Menomonie, WI 54751
715-232-2236
TI #180

Dr. Shep Siegel
Project Coordinator
San Francisco State University
Depadment of Special Education
1800 Holloway Avenue
San Francisco, CA 94132
415-338-7851
TI #172

John Emerson
Co-Project Director
Experimental Education WJ-10
University of Washington
Seattle, WA 98195
206-543-4011
TI #179

Usa Colton
Project Coordinator
Counselor Education Department
New York University
Room 400, East Building
239 Greene Street
New York, NY 10003
712-998-5554
1, 177

Joseph J. Stowitschek
Project Coordinator
Ufr,ersity of Washington

...liner Hall
DO-12
Seattle, WA 98195
206-545-1807
T1#178
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Paul Alberto
Project Director
Project SETS
College of Education
Department of Special Education
Georgia State University
University Plaza
Atlanta, GA 30303
404 551-2310
T1 #197

Richard Balser
Project Director
Maine Medical Center
Dept. of Rehabititation Medicine
22 Bramhall Street
Pon land, ME 04102
207-871-2463
T1#195

Betsy Bounds
Co-Project Director
lucson Unified School District
Special Education Department
1010 East 10th Street
P.O. Box 40400
Tucson, AZ 85717-0400
602-882-2400
602-882-2421 (summer)
TI #193

Secondary Education and Transitional Services:

Training and Employment Models for Youth with

Severe Handicaps

Cornelia Costello
Project Director
High School Zone Office
55 New Dudley Street
Special Education Department, Building 1
Roxbury, MA 02119
617-442-1184
T1#267

Dr. Robert B. Daily
Project Director
Grossmont Union H.S. District
P.O. Box 1043
La Mesa, CA 92041
619-465-3131
T1#231

A

Nancy Elliott
Project Coordinator
Project SETS
College of Education
Department of Special Education
Georgia State University
University Plaza
Atlanta, GA 30303
404-651-2310
TI #197

Brenda Harvey
Project Coordinator
Maine Medical Center
Dept. of Rehabititai:on Medicine
22 Bramhall Street
Portland, ME 04102
207 -871-2463
TI #195

Dan Perino
Co-Project Director
Tucson Unified School Dibinrt
Special Education Departmen,
1010 East 10th Street
P.O. Box 40400
Tucson, AZ 85717-0400
602-721-6320
602-882-2421 (summer)
TI #193

Sandra Copman
Project Coordinator
High School Zone Office
55 New Dudley Street
Special Education Department, Building 1
Roxbury, MA 02119
617-367-6251
TI #267
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Lynne Dellinger
Protect Dkector
Associated Services for the Blind
919 Walnut Street
Philadelphia, PA 19107
215-627-0600
Ti #237

Dr. John Emerson
Project Director
Washington Researct Institute
180 Nickerson Street, #103
Seattle, WA 98109
206-285-9317
TI #239

Dr. Robert Flexer
Project Director
Kent State University
310 White Hail
Kent, OH 44242
216-672-2662
TI #236

Doug Gi3
Project Coordinator
Oftice of Superintendent c`

Public Instruction
Old CaprIol Building, FG-11
Olyrmia, WA 98504
206-753-6733
TI #201

Dr. Susan Hasazi
Project Director
Department of Special Educa ion
Waterman Building, Room 405
University of Vermont
Burlington, VT 05405
802-656-2936
T1*194

Dr. Joe Hendrickson
Project Director
Poudre School District R-1
Office of Special Education
2407 Laporte Avenue
Fort Collins, CO 80521
303-490-3213
TI #232

Maura Sutherland
Project Coordinator
Associated Services for the Blind
919 Walnut Street
Philadelphia, PA 19107
215-627-0600
n #237

Tom Simmons
Project Coordinator
Kent State University
310 White Hal
Kent, OH 44242
216-672-2662
Ti #236

Witham Sugarman
Project Coordinator
Department of Special Education
Waterman Buikling, Room 405
University of Vermont
Burlington, VT 05405
802-656-2936
TI #194
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Kristin firschmann
Co-Project Director
Tacoma School District #10
P.O. Box 1357
Tacoma, WA 98401-1357
206-596-1088
T1 #200

Dr. Kay Holies
Project Director
Employment Opportunities Center
3509 Haworth Drive, Suite 402
Raleigh, NC 27609
919-782-8346
T1#234

Dr. Marc Hue
State Department of Education
Special/Compensatory Education Unit
State Office Building
120 State Street
Montpelier, VT 05602
802-828-3141
TI #266

Margaretha lzzo
Co-Project Director
Center on Education and Training
for Employment

1900 Kenny Road
Columbus, OH 43210
614-292-4353
TI #264

Preston Lewis
Project Director
Kentucky Department of Education
OEEC, 8th Floor, C.P.T.
Frankfort, KY 40601
502-564-4970
TI #268

Evelyn MacCuaig
Co-Project Drector
Tacoma School District #10
P.O. Box 1357
Tacoma, WA 98401-1357
206-596-1088
T1#200

Lawrence Dennis
Co-Project Director
Vocational Special Education
Div. of Vocational & Career Ed.
Ohio Dept. of Education
Room 901, 65 S. Front St.
Columbus, OH 43266-0308
614-466-5718
T1 #264

Ron Harrison
Project Coordinator
STAFF Project
Interdisciplinary Human

Development Institute
114 Mineral Industries Building
University of Kentucky
Lexington, KY 40502-0051
606-257-8104
TI #268



Richard G. Luecking
Project Director
Trans Can, Inc.
230 North Washington Street, Suite 200
Rockville, MD 20850
301-424-2002
TI #198

Larry Smith
Project Director
Association for Retarded Citizens
Union County
1225 South Avenue
Plainfield, NJ 07062
201-754-5910
T1 #199

Dr. John M6Donnell
Project Directcr
217 MBH
Department of Spec.ial Education
University of Utah
Salt Lake City, UT 84112
801-581-6158
T1#202

Brennan Mahoney
Project Director and Transition Specialist
Albuwerque Public Schools
725 University Boulevard, SE
P.O. Box 25704
Albuquerque, NM 87125
505-842-3741
TI #196

Mary Morningstar
Project Director
Full Citizenship, Inc.
211 East 8th
P.O. Box 447
Lawrence, KS 66044
913-749-0604
TI #263

Beth Maguire
Project Coordinator
STAFF Project
Into:boil) Mary Human
Development Institute

114 Mineral Industries Building
University of Kentucky
Lexington, KY 40502-0051
606-257-8104
T1 #268

Lucinda Gabri
Project Coordinator
Association for Retarded Citizens
Union County
1225 South Avenue
Plainfield, NJ 07062
201-754-5910
Ti #199

Brad Ferguson
Project Coordinator
229 MBH
Department of Special Education
University of Utah
Salt Lake City, UT 84112
801-581-3330
T1 #202

R. M. Stineman
Project Coordinator
Full Citizenship, Inc.
211 East 8th
P.O. Box 447
Lawrence, KS 66044
313-749-0604
TI #263
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John A. Nietupsid
Project Director
Div. of Developmental Disabilities
University of lowa
251 University Hospital School
Iowa City, IA 52242
319-3534450 or
319-3564664
111262

Dr. Jan Nisbet
Project Director
Institute on Disability
University of New Hampshire
% Research Achlinistration Office
Horton Social Science Center
Durham, NH 03824
603-862-4320
T1 #235

Dr. Ade Ile Renzaglia
Project Director
University of Illinois
Special Education Department
288 Education Building
1310 South Sixth Street
Champaign, IL 61820
217-333-0260
T1 #261

Dr. Robert Stodden
Project Director
Dept. of Special Education/UAP
2540 Mai le Way, Spalding 253
Honolulu, HI 96822
808-956-5009
T1 #265

Dr. Joseph Stowitschek
Project Director
Urfiversity of Washington-Seattle
Experimental Education, WJ10
Seattle, WA 98195
206-543-4011
T1 #238

Dr. Paul Wehman
Co-Project Director
Virginia Commonwealth University
School of Education
1314 West Main Street
Richmond, VA 23284
804-367-1851
TI #269

Deborah Winking
Project Coordinator
University of Illinois
Special Education Department
51 East Armory
Champaign, IL 61820
217-333-6228
T1 #261

Katherine Inge
Co-Project Director
Virginia Commonwealth University
School of Education
1314 West Main St.
Richntond, VA 23284
804-367-1851
Ti #269
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Dr. Barbara 11416cox

Project Director
Indiana University - Bkvmington
Institute for the Study of DO
Box #1847
Bloomington, IN 47402
812-855-6508
11 #233
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84,150 Secondary Education and Transitional Services:

Follow-upiFollow-akmg Projects

Michael R. Benz
Project Director
Secondary Special Education
175 College of Education
University of Oregon
Eugene, OR 97403
503-686-3585
T1 #226

Martha Brooks
Project Director
Dept. of Public Instruction
Townsend 8-W1c:ling
P.O. Box 1402
Dover, DE 19903
302-736-4629
T1 #224

Dr. Shelley Cohen
Project Director
Richard Van Hoose Education Ctr.
3332 Newburg Road
Louisville, KY 40218
502-473-3036
T1#204

Dr. Elinor Eliner
Project Director
Florida Department of Education
Bureau of Education for Exceptional

Students
654 FEC
Tallahassee, FL 32399-0400
904-488-2137
TI #203

Dr. Susan Hasazi
Project Director
Department of Special Education
Waterman Building, Room 405
University of Vermont
Burlington, VT 05405
802-656-2936
T1#207

Susan Simmons
Project Coordinator
Secondary Special Education
175 College of Education
University of Oregon
Eugene, OR 97403
503-686-3585
TI #226

Kathy Klees Hanebutt
Project Coordinator
Delaware Transition Project
Kent County Vocational Technical
School District

Kent Center North Denny's Road
Dover, DE 19901
302-739-6880
T1#224

Harry Funk
Project Director
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INDEXES

The following indexes serve as keys to specific characteristics of the Transition
Projects: Disabilities, Location, Key Personnel, and Titles of Current and Expired
Projects.

Identification numbers represent page numbers of either project profiles or case
studies.
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DISABILITIES

At risk of mental illness 246

Autism 79, 96, 109, 110, 113,
122, 127, 131, 140, 148, 154,
157, 158, 167, 169, 178, 191,
192, 222

Hearing impairment - 80, 89, 96,
106, 109, 110, 113, 117, 123,
127, 131, 132, 146, 169, 185,
192, 204, 209, 222, 227, 228,
230, 244, 248, 252

Intensive Learning Center students
Behavioral disorders - 79, 96, 99, 127

117, 119, 122, 127, 131, 143,
145, 146, 154, 176, 183, 189, Learning disability - 80, 89, 96,
192, 209, 218 99, 106, 109, 110, 113, 117,

119, 123, 127, 131, 132, 145,
Blind - 254 146, 169, 176, 185, 189, 193,

204, 206, 209, 210, 216, 218,
Cerebral palsy 79, 96, 110, 113, 221, 222, 224, 227, 228, 230,

122, 154, 157, 171, 183, 185, 232, 234, 236, 239, 240, 244,
204,
236,

218,
244,

222,
248,

226,

252,
228,
254

234, 248, 248, 251, 258

Mild mental retardation 73, 80,
Chronic mental illness (CMI) 80, 96, 99, 106, 111, 113, 117, 119,

99, 122, 212, 218, 246, 248, 256 123, 127, 131, 132, 143, 152,
154, 160, 162, 176, 178, 180,

Communications disorder - 80, 99,
109, 110, 113, 117, 122, 145,
146, 162, 189, 209, 218, 222

183, 185, 189, 209, 210, 216,
219, 222, 232, 234, 248, 251

Minority youth - 96, 162, 177, 189
Deaf/blind

148, 154,
248

- 80,

160,

113,

204,
127,

215,

132,

226, Miscellaneous mild handicaps - 228

Moderate mental retardation 73,
Developmental disability 89,

110, 171, 204, 218, 236, 251

Dropouts - 100, 109, 111, 123, 177

80,

117,

148,

167,

185,

83, 99, 106, 109, 111, 113,
119, 123, 127, 132, 143,
152, 154, 157, 160, 165,
169, 174, 178, 180, 183,
186, 189, 191, 193, 232

Economically disadvantaged 177,
189 Multiple hand4cap 80, 91, 109,

113, 117, 119, 131, 140, 143,
Educable mental handicap 146 145, 150, 154, 157, 158, 160,

165, 167, 169, 172, 186, 189,
Emotional disorder - 89, 99, 106, 191, 193, 194, 204, 206, 219,

110. 113, 122, 132, 143, 145, 230, 234, 236, 251, 256
162, 169, 176, 189, 204, 209,
210, 218, 222, 224, 226, 228, Nondisabled participants 131
230, 234, 246

Orthopedic impairment 80
Epilepsy - 110,

218, 222, 244,
123,

248
204, 209,

Other (not specified) 204

Health impairment - 80, 110, 113,
117, 123, 131, 132, 204, 226,
242, 244, 248, 251, 252
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Physical handicap - 77, 83, 96,

106, 109, 111, 117, 123, 127,

131, 132, 160, 169, 178, 204,

206, 219, 227, 230, 234, 244,

248, 252, 254

Profound mental retardation 100,

106, 113, 119, 123, 140, 146,
148, 150, 152, 157, 160, 183,
189

Pulmonary 230

Severe mental retardation - CO,
99, 106, 113, 117, 119, 123,

127, 131, 132, 143, 146, 148,

150, 152, 154, 157, 158, 160,

165, 167, 171, 174, 180, 183,

186, 189, 191, 193

Speech impairment 111, 131,
132, 189, 204, 227, 249

Spinal cord injury 100, 123,
204, 230, 249, 252

Substance abuse - 162, 204, 227,
234

ThU 146

Traumatic brain injury 89, 123,
146, 158, 189, 204, 222, 232,
244, 249

Undiagnosed 210

Visual impairment 80, 96, 106,
109, 111, 113, 117, 123, 131,
132, 146, 172, 185, 193, 204,
215, 227, 228, 230, 236, 244,
249
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Arizona - 140, 224, 305, 321

California - 120, 160, 226, 240,

307

Colorado 122, 162, 262, 290, 308

Connecticut - 1L4, 263, 292

Delaware 126

Florida - 106, 203, 264, 293

Georgia 148

Hawaii 112, 186, 295

Idaho 296

Illinois - 95, 178, 212, 309

Indiana - 164

Iowa - 180, 297

Kansas 128, 182, 310

Kentucky 108, 192, 220

Maine - 144

Maryland 77, 150

Massachusetts - 190, 256, 265, 322

Michigan 75, 214

Minnesota 82, 89, 118, 228

Mississippi 216, 250

Missouri 298

Montana 230, 248, 266

Nebraska - 267

New Hampshire - 110, 168

New Jersey - 152, 299

New Mexico - 79, 146

LOCATION
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New York - 93, 210, 232, 234, 254,
258, 268, 269, 270, 271, 272,
311, 312

North Carolina - 166, 236, 238,

273

Ohio - 170, 184

Oklahoma - 218

Oregon - 91, 130, 222, 286, 300

Pennsylvania 172, 240, 242, 279

South Carolina - 244

Texas - 73, 206, 252, 275

Utah - 158, 208, 276

Vermont - 97, 114, 142, 188, 288

Virginia 194, 289

Washington 99, 116, 154, 156,
174, 176, 313, 314

Washington, DC 71

Wisconsin - 277, 278, 315

Wyoming - 132



- A

Abery, Brian - 82
Aiken, John M. 310
Alberto, Paul - 148
Allen, Carolyn - 203
Allen, Katherine - 97

- B

Balser, Richard - 33, 144
Benz, Michael R. - 130
Beun, Brian - 308
Birmingham, Tom 220
Bounds, Betsy - 28, 30, 32, 140
Brady, Mary E. - 265
Brooks, Martha A. - 126
Brown, Pat 156

Bruininks, Robert - 82
Burnham, Sonja 216

C

Campbell, Jack E. 77

Cecchetti, Judy Thompson 166

Chisholm, Linda - 208
Clymer-Spradling, Carol - 206
Cohen, Shelley - 108
Coker, Charles C. - 315
Colton, Lisa - 271
Cook, Judith A. - 13, 212
Copman, Sandra - 190
Costello, Cornelia 190
Cotton, Patty 168

Cravedi-Cheng, Lia 114

Crawford, Robert - 224
Culhane, Holly 226
Cullerton, Bridget - 156
Curl, Rita M. - 12, 208
Curry, Keith 210
Cuskaden, Eileen 71

Custer, Carol - 71

D

Daily, Robert B. 37, 160
Dalke, Connie 277

Danley, Karen S. 256
Davis, Sharon - 73
DeFur, Sharon 289
Dellinger, Lynne - 172

Dennis, Lawrence - 45, 184
DesJardins, Charlotte - 25, 95
Doyle, Alan - 234
Duffy, Edward F. - 19, 244
Dymond, Stacy - 194

Edmonds, Margaret - 203
Eggebeen, Ann 82
Elfner, Elinor 106

Elliott, Nancy - 148
Emerson, John 176, 314

Ferguson, Phillip 24, 91

Field, Sharon - 75
Finkelstein, Jordan W. 18, 242
Finkelstein, Judith A. - 242
Fisher, Roslyn - 93
Flexer, Robert 170
Flynn, Thomas - 297
Flynn, Timothy 188

Fredericks, Bud 222
Funk, Harry 108

Gabri, Lucinda - 152
Garton, Lorna 214
Gates, Wendy - 124
Geis, Julie 267
George, Patricia - 309
Gibson, Melanie L. 298
Gill, Doug - 156
Gingher, Merlene C. - 21, 254
Gladden, Deborah L. - 244
Gramatzki, Laurie - 278
Goldberg, Marge - 89
Goldstein, Marjorie T. 299
Grams, Mary Ann 252
Grange, Mike - 146
Grigsby, Paula 16, 222
Gross, Gina - 99

Hackett-Waters, PaL. 264
Hagin, Rosa - 269
Hanebutt, Kathy Klees - 126
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Hardman, Michael - 36
Harmon, Marguerite D. - 321

Harrison, Ron - 192
Harvey, Brenda - 144
Hasazi, Susan Brody - 97, 114,

142, 188
Haynes, John - 120
Hendren, Glen 216
Hendrickson, Joe - 38, 162

Hermanson, Mike 230

Herr, Cindy - 130
Hill, Angela - 116
Hirschmann, Kris 154

Holjes, Kay - 166
Holly, Greta - 250
Hopper, John 15

Hull. Marc - 188, 288
Humbert, Jack - 14, 214
Hutchins, Meg - 178

- I

Inge, Katherine 47, 194

Izzo, Margo Vreeburg 45, 184

- J

Jackson, James - 79
James, Ronald K. 112

Johnson, David 118

Johnson, Judy - 275
Johnson, Walter D. 203

Katz, David 93

Karcher, Patricia 248, 266

Kerouac, Joseph 212

King, Richard 154

Kramer, Michael - 311

L

Landstrom, Barbara - 230
LaVake, Valerie V. - 292
Lee, Sandra - 246
Levine, Phyllis - 116
Lewis, Preston - 46
Lichtenstein, Stephen - 110
Lisi, Deborah - 97
Luecking, Richard G. - 150

MacGugan, Kirk - 79
Maguire, Beth - 192
Mahoney, Brennan - 146
Mann, William C. - 232

Mathot-Buckner, Connie 158

Matuszak, Patricia - 89
Matz, Patty - 312
Maxion, Glen D. 160

Merrill, Jayne P. 206

Michaels, Craig 258, 270

Minnis, Bernard - 220
Mitchell, Beatriz 50, 79

Moery, Kathryn - 95
Morningstar, Mary 182

Munafo. Jennifer - 240
Murphy, Deborah - 218
Murphy-Fink, Jana 146

Murray, Jerry - 44, 180
MacCraig, Evie - 154
McDonnell, John - 36, 158
McKean, KathlLen E. 218
McKinley, Jean L. - 232

McMath, Cynthia 120

McVergh, Vincent - 41

N

Nietupski, John A. - 44, 180
Nisbet, Jan 40, 110, 168

Noyes, Julia 162

P

Pankaskie, Sara 106

Parisot, Arlene 248

Penrod, Michael R. 128

Perez, Vince 293

Perin, Dolores 268

Perino, Daniel 140

Pond, Sharon W. - 296

Price, Lynda - 228
Price, Marcia 132

Quinn, John R. 124



Renz&glia, Adelle - 178

Rhodes, Larry - 300
Rinne, Susan - 164
Rochester, Jane 0. 238, 273
Rogan, Joseph - 240
Rosenthal, Irwin - 271, 312
Ross-Gordon, Jovita - 279
Roth, William - 272
Rothstrom, Ray S. 286

S

Sample, Pat 290
Schneider, Lillian - 234
Schultz, Alan 132

Sharac, Jo Anne 256
Sharaf, Phoebe - 20, 246
Shaw, Stan - 263
Siegel, Shep 307
Simmons, Thomas - 170
Skovron, Deborah - 122
Slovic, Roz - 91
Smith, Larry 34, 152
Smith, Sherry 77

St. Louis, Donald - 122
Stewart, Arlene C. - 236
Stodden, Robert A. 112, 186, 295
Stowitschek, Joseph J. 42, 43,

174

Sutherland, Maura - 41, 172

T

Thompson, Sandra J. 118
Tomlan, Patricia S. - 262
Treeful, Patricia D. 305
Trifini, Mary Jo - 174
Turnbull, H. R., III 182

W

Wall, Charles C. - 17, 226
Walsh, Mary Ann 322
Weatherman, Richard - 118
Wehman, Paul - 47, 194
Wehmeyer, Michael 73

Weisenstein, Greg R. 313
Weithers, Betty 128
Wiener, William 214
Wilcox, Barbara - 164
Williams, Anna B. 276
Winking, Deborah - 178
Woolcock, William W. - 186
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INDEX OF TITLES OF CURRENT PROJECTS

- A -

Assistive Technology on Campus: Postsecondary Demonstration Project 254

B

The BUILDING Project A Family Networking Transition Project 95

Bridges to Success 182

C -

COMPETE: Computer Preparation - Evaluation, Training, and Employment 232

Career Awareness and Transition Program - 240

Center for Assessment and Training for the Handicapped 203

Choctaw Handicapped Adult Career Project - 250

A Collaborative Model: Education, Rehabilitation, and Business - 172

Community Connections Project 99

Community Scholar Program: Postsecondary Education and Training for the
Psychiatrically Disabled 212

Computer Programmer Training - 252

Demonstration Project for Youths with Mild and Moderate Disabilities Using
Counselors and Trainers 208

Design of a Secondary Transition Follow-Up/Follow-Along Tracking System 124

Development and Evaluation of a Transition Employer Network for Youth with Severe
Handicaps 170

The Development and Validation of Co-Worker Support Models for Students
Transitioning from School to Integrated Adult Lives - 168

Dialysis Unit for Pennsylvania State University Students (DUPSUS) 242

A Dispersed-Heterogeneous-Placement Supported Employment Model 180

Employment Development Project - 160

Employment as a Graduation Goal 188
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Enabling Futures Project: Utilizing Family and Community Networks - 97

Expanding Vocational Options for Students with Severe Disabilities 194

Expert Transition System Project - 174

F -

Facilitating the Self-Determination of Youth with Disabilities 82

Family Transitions Planning and Support System Project (Family TIPS) 91

Following the Lives of Young Adults with Disabilities in New Hampshire - 110

0. -

Go Directly To Work: A Community Model for Youth with Severe Disabilities - 164

H

The Healthy Living Program - 246

- I -

IMPACT (Instructional Methods for Promoting Academic Career Training) 218

Improving Local Outcomes Through the Colorado Student Tracking System 122

Improving Transition Services Through the Use of Longitudinal Outcome Data 112

Industry Based Special Needs Program 234

Interagency Transition Partnership - 154

Kansas Interagency Follow-Along System for Improving the Quality and Coordination

of Transition Services for Youths with Handicaps 128

L -

The Learn and Earn Program - 258

The LOGICal Approach to Supported Employment - 156

N

Networking During the Transition Years 89

P

Parents as Transition Helpers (PATH) 93

Polymorphic Tracking and Intervention Model for At-Risk Students - 116
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Post-School Indicators for Program Improvement Project - 114

Postsecondary Education Program for Handicapped Persons - 244

Postsecondary Education Demonstration Program for Learning Disabled Persons 238

Productive Youth in the Community 162

Project BRIDGE - 248

Project CAREER 206

Project Cloverleaf - 220

Project Employment - 226

Project EXTRA 228

Project Partnership 71

Project POWER: Power Options for Work, Education, and Recreation - 166

Project S.T.R.I.V.E. - 190

Project SETS: Supported Employment and Transition Services 148

Project T-QUAL - 140

Project TEST-CORE 214

Project WE CAN 216

Provide Students with Handicaps Access to Vocational and Job Placement Programs
- 222

Putting Disabled Youth to Work: A Business-Education Partnership - 144

S

Salish Kootenai College Handicapped Student Support Services Project - 230

Secondary Education and Transition Services Follow-Up/Follow-Along - 132

Secondary Transition Follow-Along/Follow-Up System - 118

Secondary and Transition Services Follow-Up/Follow-Along - 126

Self Determination Curriculum Project - 73

Self-Determination Program for Transitioning Youths in Prince George's County - 77

Self-Determination: The Road to Personal Freedom - 79

Skills for Self-Determination 75
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SMILE; Successful Moves to Independent Living and Employment 224

Southern Appalachian Transition Education Project - 236

A State of California Interagency Transition Follow-Up/Follow-Along Program

Effectiveness Model 120

Statewide Transition and Facilitation Project (STAF Project) - 192

Supported Employment Model for Transitioning Youths with Severe and Profound

Handicaps Through Interagency Collaboration - 150

Supported Employment Placement Project - 158

Supported Learning Project - 256

- T

13th Year VTI Career Success Program 176

Training and Employment Model Project 186

Transition Model for Supported Employment Services 146

Transition Project - 178

Transition from School to Work Through Supported Employment - 152

Transitional Services for Handicapped Youth - 108

- U -

Using a Follow-Along System to Influence Statewide Systems Change 130

Using a Tracking System to Impact Instruction Programs for Handicapped Youth 106

A Vocational Training and Employment Model for Youths with Disabilities: A

Guarantee to Employment - 184

Vermont's School-Based Supported Employment Model - 142

Vocational and Literacy Development for the Mildly Handicapped Offender - 210
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mon OF TITLES OF mum PROJECTS

- A

Adult Human Services Curriculum Project - 265

Access to Computers for Disabled Students - 272

Career Ladder Program - 307

Colorado Community College Consortium for LD - 262

Community Transition Center 315

Comprehensive Learning Program: A Cooperative Model for Services - 269

Connecticut Transition Initiative 292

- D

Demonstration Project for Learning Disabled: Cooperative Learning at the College
Level - 278

Enhancing Vocational Possibilities for Young Adults with Learning Disabilities
- 270

- F

From School to Adult Life: Building a Transition System 300

- 11

Hawaii Cooperative Models for Planning and Developing Transitional Services - 795

Idaho Transition Project 296

LD-Talents: Learning Disabilities-Technical Assistance for Leadership in Education
- 267

Learning Disabilities Consortium - 273

Model for Providing Secondary Mainstreamed Learning Disabled and Other Mildly
Handicapped Students with Job Related Training - 309
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Models for Providing Secondary Mainstreamed LD Students with Job Related Training

- 314

N

Northeast Technical Assistance Center for Learning Disability College Programming

263

- 0 -

Oregon Secondary Special Education and Transition Team Model - 286

- P

Project Access 266

Project ACTIVITY - 305

Project CAREER 312

Project HAPPEN - 277

Project JOB - 271

Project Life LAB - 293

Project LINK: A College-E sed Transition Program for Non-College Bound Youth with

Mild Handicaps - 299

Project PLACEMENT 289

Project STRIDE Services for Transition to Independence Through Education 279

Promoting Competitive Employment Services for Persons with Severe Disabilities

through a Coordinated Longitudinal Model 297

S -

Secondary Education Transition Model - 290

Specialized Education/Rehabilitation Transition Services (SERTS) 298

Statewide Model for Cooperative Planning and Developing Transitional Services - 288

Supported Vocational Education 313

T

Teaching Job Related Skills to LD Students Through Existing Vocational Courses

310

Total Impact Model: A Community College/Trade School Collaboration for Learning

Disabled Young Adults - 268

TRANSACT - 308
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Transition Assistance Project (TAP) Transitional Rehabilitation Services to Youth

with Severe Handicaps - 322

Transition from Community College to Employment - 264

Transition Project for Hearing Impaired Youth - 321

Trans4tiona1 Assistance for Postsecondary Students (TAPS) - 275

Transitional Opportunities for Learning Disabled - 311

- U

University Bound Learning Disabled Student Transition - 276
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